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ABSTRACT. This research is based on the need for the comprehensive study of
the academic discourse as the institutional one which is the important component of
the modern educational culture. The analysis of the main characteristics of the
academic discourse makes it possible to improve communication between the teacher
and the students what is essential for us to study the forms of the communicative
influence on students, to increase their level of motivation; promotes further research
of speech strategies that ensure the most effective learning, helps to minimize the
number of the communicative failures, to develop the techniques and methods of the
feedback. The description model proposed in this article contributes to the
understanding of the normative schemes of speech behavior that are used in the
academic sphere and identify linguostylistic, linguopragmatic and linguocognitive
characteristics of this genre of academic discourse. The purpose of this article is to
expand the model of the complex analysis and to identify linguistic and cognitive-

pragmatic features of the English-speaking academic sphere.
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Annotatsiya. Ushbu magola zamonaviy ta'lim madaniyatining muhim tarkibiy
gismi bo'lgan akademik diskursni har tomonlama o'rganish zarurligiga asoslanadi.
Ushbu magolada biz akademik diskursning asosiy xususiyatlarini tahlil qilish
o'gituvchi va talabalar o'rtasidagi alogani yaxshilashga imkon berishi hamda
talabalarga kommunikativ ta'sir shakllarini o'rganishga, ularning motivatsiya darajasini
oshirish uchun zaruriy omil sifatida hizmat giladi. Shu bilan bir gatorda magolada
akademik nutgni tahlil qilish eng samarali o'rganishni ta'minlaydigan nutq
strategiyalarini tadqiq gilishga yordam berishi va kommunikativ muvaffaqgiyatsizliklar
sonini kamaytirishga, talaba ishiga izoh berish texnikasi va usullarini ishlab chigishga
himzat qilishi keng ko‘rib chiqiladi. Ushbu maqolada taklif gilingan tavsif modeli
akademik sohada go'llaniladigan diskurs xatti-harakatlarining me'yoriy sxemalarini
tushunishga yordam beradi va ushbu akademik nutq janrining lingvostilistik,
lingvopragmatik va lingvokognitiv xususiyatlarini aniglaydi. Ushbu magolaning
maqsadi akademik nutq tahlil modelini kengaytirish hamda ushbu tadgigot zamonaviy
ta'lim madaniyatining muhim tarkibiy qismi bo'lgan akademik diskursni har
tomonlama o'rganish zarurligiga asoslanadi. Shu bilan bir gatorda ushbu magolada
talabalarga kommunikativ ta'sir gilish shakllarini o'rganish, ularning motivatsiya
darajasini oshirish masalalarini ko‘rib chiqadi hamda ta’limda talabalarga
o‘rgatilayotgan fanlarni samarali uslublar bilan o‘rganishlarini ta'minlaydigan nutq
strategiyalarini tadgiq gilishga yordam beradi. Bundan tashqari talabalar bilan suhbat
jarayonida kommunikativ muvaffaqiyatsizliklar sonini kamaytirishga, feedback, ya’ni
talaba bajargan ishiga o*qituvching izoh berish texnikasi va usullarini ishlab chigishga
yordam beradi. Ushbu maqolada akademik sohada qo'llaniladigan diskursiv xatti-
harakatlarining me'yoriy qoidalarini tushunishga yordam beradi hamda akademik

diskurs janrining lingvostilistik, lingvopragmatik va lingvokognitiv xususiyatlarini
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aniglaydi. Ushbu magolaning magsadi akademik diskurs tahlilini kengaytirish,
pragmatik va kognitiv xususiyatlarni aniglashdir.

Kalit so'zlar: akademik nutq, kognitiv-pragmatik xususiyatlar, matn, og'zaki va
yozma nutg, o'gituvchi, talaba.

AHHOTaHI/Iﬂ. HaCTOSIH_Iee HUccieaoBaHue OCHOBAHO Ha HGO6XOI[I/IMOCTI/I
BCCCTOPOHHCTO H3YUCHUA AKAACMHWYCCKOTO HAUCKYpCa KakK HHCTHTYHHOH&HBHOﬁ,
BaXXHOM COCTaBISAIONIEH COBPEMEHHOM 00pa3oBaTelIbHOM KYJIBTYpbl. AHanu3
OCHOBHBIX OCOOE€HHOCTEN AKaJICMHUYCCKOI0 AUCKYpPCa MO3BOJICT YIYUYIINTD O6H.I€HI/IG
yautTeiii C¢ YYCHHKaAMH, UH3YUYUTH (I)OpMBI KOMMYHHUKAaTHBHOTO BOBI[ef/'ICTBHH Ha
ydamuxcsa, 4YTO HaM HGO6XO}II/IMO JJIs1 TIOBBINICHUS YPOBHA HMX MOTHUBAIIUU,
CIOCOOCTBYET JajbHEUIIIEeMY UCCIEAOBAHUIO PEUEBBIX CTpATEruii, 00eCIeUunBaOIINX
Haubonee  3ddexkTuBHOE  OOydeHHE,  CHOCOOCTBYET  CHMIKEHHUIO  4YHCIa
KOMMYHHUKAaTUBHBIX HEyAauy, pa3paboTKe NPUEMOB M METOJIOB OOpaTHON CBSI3U.
MO,IIGJII) OoIrCaHusA, IMPCIJIOKCHHASA B ITOU CTAaTbC, ITOMOTacT IMOHATHL HOPMATHUBHBIC
CXEMBbI pPCYCBOI'0 IIOBCACHUA, IIPUMCHACMBIC B aKa,I[CMH‘ICCKOfl C(bepe, n JaacTt
MpeaACTaBJICHUC O JIMHIBOCTHIIMCTUKEC JOTOTO0 aAKaAACMHUYCCKOI0O pCYCBOIO JKaHpa,
OIIpCACIIACT JIMHIBOIIPArMaTHUCCKUC U JIMHTBOKOTHUTHUBHBIC XaPAKTCPUCTHUKH. HGHBIO
,HaHHOﬁ CTaTbHU SABJIACTCA pACIIUPCHHUC MOACIIM KOMIIJICKCHOI'O aHaJIn3a U BBIABJICHHC
JIMHITBUCTHYCCKUX KW KOTHHUTHBHO-IIPAIMaTHYCCKUX 0COOCHHOCTEN AaHIJIOSA3BIYHON
aKaJieMUIecKor cepsl.

KiaroueBble cioBa: aKaI[eMI/I‘-IeCKI/Iﬁ AUCKYPC, KOI'HUTHUBHO-IIPAIMAaTH4YCCKHUC

XapaKTCPUCTHUKH, TCKCT, YCTHAA U IIMCbMCHHAA pCib, YUUTCIIb, YYCHHUK.

Introduction. The notion of discourse, its types and discourse analysis have
undergone a course of over fifty years. Associated with a number of disciplines, this
field of study is currently experiencing rapid development. Scholars of linguistic
studies, philosophical studies, cognitive science and so on all have performed

systematic research on this issue. The assimilation of research findings of various
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disciplines, for one thing, has continuously brought about cross-disciplinary and
theoretical approaches to discourse analysis; for another, it has, indeed, blazed a new
trail for such a novel subject. For the first time, "discourse” was introduced into the
scientific theory of text linguistics by the American scientist Z. Harris in 1952 as a
linguistic term in the phrase "discourse analysis". Thus, the concept of "discourse”,
borrowed from structural linguistics, received an increasingly broad scientific
interpretation and terminological ambiguity at the end of the twentieth century. The
interdisciplinary trend of discourse analysis makes it inevitable that the term
‘discourse’ refers to diverse things via different viewpoints. Though the identical
terminology ‘discourse’ is employed in many fields, its notion is, nonetheless, quite
distinct. Sometimes discourse is treated simply as a word for language in use (Potter,
2004; Widdowson, 2007); at other times, discourse is theorized as a linguistics object
or language above the sentence (Cameron, 2001; Martin & Rose, 2007). To complicate
the matter, an increasing number of scholars further elucidate the concept of
‘discourse’ via unique theoretical perspectives. For instance, Potter (2004) deciphers
discourse as texts and talk in social practices. That is, the focus is not on language as
an abstract entity such as a lexicon and set of grammatical rules (in linguistics), a
system of differences (in structuralism), a set of rules for transforming statements (in
Foucauldian genealogies). Instead, it is the medium for interaction; analysis of
discourse becomes, then, analysis of what people do. Hoey (2001), in a similar fashion,
also views discourse, especially the written discourse, as an interactive process
between authors, readers or audiences. Alien to these two authors’ viewpoints, Gee
(1999), who categorizes such kind of notion in terms of more intricate and profound
theoretical grounds, thinks of discourse as “socially accepted associations among ways
of using language, of thinking, valuing, acting, and interacting in the right place and
the right place and at the right times with the right objects”. All these above mentioned
facts manifest that discourse analysis can indeed be seen as a contested disciplinary

terrain where a range of different theoretical notions and analytic practices compete,
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and it is, therefore, indispensable to carry out systematic categorizations pertinent to
the meaning and usage of this term ‘discourse’. Although the distinct categorizations
of discourse analysis turn out to be somewhat inconclusive or even in rivalry, it is
nonetheless quite evident that research on ‘discourse’ principally falls under the
umbrella of three major disciplines: linguistic studies, non-linguistic studies and
interdisciplinary research.

Literature review and methods. Among the foreign specialists who have studied
discourse, we will name first of all, the following authors: E. Benveniste, G. Brown,
T. A.van Dyke, W. W. Dressler, W. Chaf, N. Copeland, D. Crystal, M. Holliday,Z.
Harris, T. Givon, G. Kress, U. Labov, R. U. Langaker, G. Leach, D. Shiffrin,R. and S.
Colin, S. Taylor, S. Thornbury, M. Wetherell, J. Yates, A. Jaworski,G. Yul. A lot of
research foreign linguistics has been devoted to the development of discourse,
nevertheless, we do not have a single definition of this term, which generates a high
degree of discussion of the concept. For a long time, discourse was considered
synonymous with text. Today, the discourse, as a rule, is opposed to such phenomena
as text, speech, communication, style, dialogue, thinking (Asmus, 2001; Borbotko,
1998; van Dyke 1989; Karasik, 2004; Kozhemyakin, 2008; Makarov, 2003;
Prokhorov, 2006; Sheigal, 1996). In addition to the above, an important and complex
opposition is the linguistics of the text and the analysis of discourse. Discourse is
opposed to the text as speech in dynamics, which acquires a certain meaning in the
context of the text, that is, with certain communicative goals (intentions),
circumstances, properties of communicants, the result and semantic features. Discourse
IS a coherent text, but the text also has a certain coherence. So, the sentences in the text
are connected lexically and grammatically— using conjunctions and allied words,
references, ellipses, lexical means, repetitions, intonation. The peculiarity of the
discourse is that we perceive the text not only in connection with the external
circumstances of communication, but also depending on our own linguistic and cultural

background. The perception and analysis of information is carried out taking into

WWW.HUMOSCIENCE.COM

e
761




SJIF 2023: 5.305 VOLUME 2 ISSUE 8

ISSN
ALIEUNY [NNOVATIONS IN TECHNOLOGY AND SCIENCE EDUCATION

account the pragmatic components, which include linguistic and encyclopedic
knowledge, personal experience, linguistic and cultural models (ideas about the world),
as well as background knowledge and speech etiquette. And we can mention that the
interaction of the teacher / teacher with students / students is carried out to institutional,
cliched, regulated in form and content communication, conditioned by the social roles
of the communicants. Researchers consider this type of communication with the
different aspects, taking into account the system of certain parameters. In the academic
sphere the following terms can be distinguished in the literature to denote this type of
institutional discourse: educational, pedagogical, educational and academic. At the
same time, there are no clear boundaries between these terms— the choice of the term
depends on the research objectives and goals. We analyze these definitions, as well as
their differences from scientific and scientific methodological discourses.

Results. It is established that the purpose of the educational discourse is the
socialization of a new member of society, the transfer of knowledge, skills, social
values to him [Komina, 2004, p. 103], as well as intellectual, psychophysical and
spiritual development of the individual [Kirillova, 2010, p. 81]. Such a status-oriented
communication is regulated by the norms and rules of social interaction, rituals and
formulas that have a verbal and nonverbal expression. Knowledge of conventional
rules and norms of speech behavior contributes to the achievement of a
communicatively significant result and the successful development of interaction
[Raschupkina, 2010, p. 35]. For example, with regard to argumentative educational
discourse, E. A. Zhileva identifies the following set of coordinated actions of looking
for a specific dictionary frame: 1) dialogical interaction is aimed at eliminating
ignorance, uncertainty, inaccuracy in knowledge; 2) the type of interaction is
subordinated to the structure of interactive space; 3) there is a sequence in the
alternation of chain moves; 4) communicants follow the general scheme of dialogue
development; 5) the structure and scenario of an argumentative communicative act are

determined Dby illocative variables; 6) the dialogic process in educational
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communication is formed by the participants of communication themselves; 7) action-
impact and action-reflection of communicants are conjugate and simultaneous; 8) the
achievement of the goals set in the dialogue is possible when taking into account
personal and situational indicators .N. A. Komina emphasizes that the educational
discourse is not just a sequence of speech works fastened by a logical or formal
connection, it is a potential construct reflecting structure the personality of the
communicant, his worldview with its own system of motives, attitudes, views and
attitudes [Komina, 2004, p. 107]. "The educational discourse is understood as the
process of transition of the linguistic characteristics of the lecturer's discourse during
the semantic perception of the subject of the discourse (recipient/student) in the speech
processability into the linguistic characteristics of the student's discourse. This process
takes place in educational communication in the course of understanding-mastering /
assimilation — assignment of the content of the linguistic consistency of the lecturer's
discourse into the author's discourse itself, a variant of student speech” [Kalinina, 2002,
p. 4]. The educational discourse is a two-component structure consisting of a lecturer's
and student's discourse, while each of them is implemented in the corresponding
educational and scientific texts. The division of educational discourse into teacher and
student leads to interpretation of it as "a certain sum of statements of a teacher/students
realized within the framework of some fragment of discursive practice
..."[Khokhlovskaya, 2006, p. 22]. The basis of educational communication is the basic
a model that absorbed the following subsystems: 1) teacher/teacher (subject of
communication); 2) student/student (object of communication);
3) communicative and organizational conditions of dialogue: communication goals,
communicative processes in communication, a typical form of communication; 4)
psycho-social context: the nature of relations between communicants, the psycho-
logical atmosphere of the communication process, interest/disinterest, cooperation
/conflict, the code of trust, indicators of social status, individual typological

characteristics of communicants. The structure of pedagogical discourse is determined
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by its purpose — "the socialization of a new member of society (explanation of the
structure of the world, norms and rules of behavior, organization of the activities of a
new member of society in terms of his familiarization with the values and behaviors
expected from the student, the verification of understanding and assimilation of
information, evaluation of results)". The values of pedagogical discourse are embedded
in the educational material, as well as in the ideological system of the society to which
the participants of pedagogical discourse belong; the moral values of society. The
realization of the goals of pedagogical discourse is subordinated to its strategies:
explanatory, evaluating, controlling, facilitating, organizing. Genres of pedagogical
discourse can be distinguished within the framework of a model built on the basis of
such features as types of participants, types of scenarios, degree of ritualization; as well
as on the basis of established forms of communication, for example, lesson, lecture,
seminar, exam, parent-teacher meeting, parent-child conversation, etc. Among the
precedent texts are school textbooks and anthologies, statutory educational programs,
as well as children's books, fairy tale plots, song lyrics, proverbs and sayings,
aphorisms on the topic of knowledge. These signs can be attributed to invariant ones,
supplemented by their dependence on the situation of educational communication, the
local nature of interaction, interpersonal relations of interlocutors.

Discussion. One of the main differences between scientific and educational
discourse is in the participants of communication, as well as in the distance of
communication between them: “the differences between reduced and fixed
communication distances are not decisive”. The educational discourse allows for the
possibility of criticism; in scientific — they are at the same or almost the same social
level. In addition, in scientific discourse, the self-exclusion of the scientist as an
addressee occurs for the sake of the objectivity of the presentation. The constitutive
features of scientific discourse are the goal (problematics), certain characteristics of the
participants, the method of implementation. The purpose of creating a scientific

discourse is to know the objective nature of the surrounding world; and the problematic
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Is the solution of a scientific problem. The form of existence of scientific discourse is
dialogue, implicit, i.e. within the scientific context, or explicit, addressed to the
reader/listener. The purpose of creating scientific texts is to solve theoretical and
applied scientific problems. The scientific text is dialogical due to direct and indirect
references to the scientific context, appeal to the public at the expense of discursive
operators: obviously / besides / if we recall / compare / look / pay attention to; as well
as appeals to the addressee's mental world (it is enough to remember that) and his
Imagination (let's assume that).Thus, a scientific discourse is one that “satisfies three
the main requirements: its problems should be the study of the surrounding world, the
status of its participants should be equal, and the way to implement it should be a
creative dialogue in the broadest sense of the word". We emphasize that the goals of
scientific and educational discourse are different: if in scientific discourse the goal is
to know the world, then in educational discourse — personal development. The main
strategy of scientific discourse is the objective fixation of scientific classifications and
descriptions; educational — the formation of concepts and the motivational basis of the
student's activity. Scientific and educational discourses are discourses with different
communicative attitudes. Genres of scientific discourse are divided into primary and
secondary. The structural features of primary scientific genres are the formal features
of a scientific text: volume, structure, channel. The main primary genres include a
report, a speech, an article, a dissertation, a monograph. Genre-forming characteristics
of secondary scientific genres can be considered a change in the task, volume, structure,
channel, code or complexity of the source text. Secondary genres are formed from
primary ones by changing one or more of the above-listed characteristics. One of the
subspecies of scientific discourse is scientific and methodological discourse that plays
an important role in the use of language as a means of professional communication.
Scientific and methodological discourse combines the features of scientific discourse
(the need to transfer information), professional (the need to transfer skills and abilities),

pedagogical the need to transfer knowledge, as well as historical, spiritual and cultural
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values) and presentation discourse (the need for self-presentation).The most common
categories of scientific and methodological discourse are structural cohesion, relative
formality, integrity, completeness, composition, cliched) and pragmatic
(polylogicality, informativeness, interpretability). They contribute to the
implementation of the phatic and informative functions of the discourse, involving the
exchange of data about the method, idea, discovery. The structural construction of the
text, its integrity, graphic and logical formality contribute to the effective flow of the
communicative process within the framework of this discourse.

Conclusion. To sum up, the terms considered are used to denote all
manifestations of communication that occur within the framework of interaction
between representatives of the scientific and pedagogical spheres. The analysis of a
significant number of works showed the absence of clear boundaries between these
terms. Pedagogical and educational discourses are investigated as a rule, it is isolated;
although some authors study them in an integrated way; in some works, the terms
"pedagogical” and "educational are given as synonyms. From this it can be concluded
that the goals facing the investigators determine an integrated or isolated analysis of
discourses.

To implement a comprehensive study of an academic blog, it seems most
appropriate to use the term "academic discourse”, because it is a kind of hypernym and
combines such terms as educational, pedagogical and educational discourses, as well
as personality-oriented communication between students or by a teacher/students,

which is present in the academic block and is regulated by the academic ticket.
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