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Chemical sciences

SYNTHESIS OF A SMALL LIBRARY OF 2,3-DISUBSTITUTED 6-IODOQUINAZOLIN 4(3H)-ONES AND
THEIR ANTIBACTERIAL PROPERTIES

Hovasyan Z.A.

Poghosyan S.H.

Hakobyan M.R.

Stepanyan H.M.

Muradyan R.E.

Harutyunyan A.A.

Scientific and Technological Center of Organic and Pharmaceutical Chemistry of the National
Academy of Sciences of the Republic of Armenia, Yerevan, 0014 Armenia

Background. It is known that substituted quinazolines exhibit a wide range of versatile biological
activity and are considered as one of the important classes of heterocyclic compounds for designing new
biomedical preparations [1]. In this regard, the derivatives of substituted quinazolines, which have
combinations of substituents in the pyrimidine and benzene fragments of the molecule, deserve
attention.

Purpose of the study. Previously, we described the synthesis and biological properties of substituted
quinazolines and bis-quinazolines [2-5], some derivatives of which exhibited antibacterial and
antimonoamine oxidase properties [6]. Continuing research in this direction, in this communication we
describe the synthesis of previously undescribed derivatives of 6-iodoquinazolines substituted in positions
2 and 3 of the pyrimidine fragment of the molecule.

For the synthesis of target compounds, the starting 2-amino-5-iodobenzoic acid 1 was introduced
into reaction with substituted isothiocyanates 2 to give 3-substituted-6-iodo-2-thioxo-2,3-
dihydroquinazolin-4-(1H)-ones 3a-i, which are alkylated in an alcoholic solution of KOH with the
corresponding alkyl halides 4 to give 2-(alkylthio-6-iodo-3-alkyl(aryl)quinazolin-4-(1H)-ones 5a-w,
according to the scheme:

o) O 0
! OH 2RNCS ! NT aRX R
- /& — A _R?
NH, N~ =S N~ °S
H
1 3a-i 5a-w
3a-i: R=Me (a), Et (b), All (c), Cy (d), B (e), 4-MeCsHa (f), 4-MeOCsHs (g), 3-MeCsHa (h),
3-MeOCesHs (i). 5a-w:R',R? = Me,Me (a), Et, Me (b), Al Me (c), Bn,Me (d), Ph,Me (e),
4-MeCsHa,Me (f), 4-MeOCsHs,Me (g), 2-MeCsHa,Me (h), 2-MeOCsHa,Me (i),Me,Et (j),
EtEt (k), All, Et (1), Cy,EE (m), Bn,EE (n), Ph,EE (0), 4-MeQCsHa,EL (p), 2-MeOCsHs, Et
(@), Me,Pr (r), Et,Pr (s), All.Pr (t), Bn,Pr (u), Ph,Pr (v), ), 4-MeOCsHa,Pr (w).

The structure of the synthesized compounds was confirmed by NMR and IR-spectroscopy. The
antibacterial activity of compounds 3a-i, 5a-w was studied by the methods of "diffusion in agar" and
"two-fold serial dilutions" in meat-peptone broth (pH 7.2-7.4) at a bacterial load of 20 million microbial
bodies per 1 ml of the medium according to the described method [6]. To study the antibacterial activity,
standard reference strains of microorganisms were used, which differ in sensitivity to antibacterial drugs:
two strains of gram-positive rods (Staphylococcus aureus 209p and Bacillus subtilis 6633) and gram-
negative rods (Shigella flexneri 6858 and Escherichia coli 0-55). The well-known antibacterial drug

furazolidone was taken as a control drug for comparison. The data obtained are shown in the table.
Antibacterial activity of synthesized compounds 3a-i, 5a-w.

/ No-growth zone diameter (mm)
Compounds LogP*
S. aureus Bac. Subtilis S. flexneri | E.coli
209p 6633 6858 0-55
3a 2.6210.69 10 10 15 10




3b 3.15+0.69 11 11 14 13
3c 3.4440.70 12 10 14 12
3d 4.68+0.70 13 14 14 12
3e 4.39+0.70 15 15 15 15
3f 4.83+0.70 14 14 12 10
3g 3.46+0.71 14 13 12 10
3h 4.83+0.70 14 14 10 12
3i 4.44+0.70 14 14 13 10
5a 2.7440.67 12 13 13 10
5b 3.2710.67 15 15 15 15
5c 3.5740.68 15 15 12 12
5d 4.52+0.67 15 15 17 17
Se 4.49+0.67 10 10 15 11
5f 4.95+0.70 13 11 13 14
5g 3.58+40.68 10 13 713 13
5h 4.95+0.67 10 10 10 10
5 3.79+0.68 13 13 12 10
5 3.27+0.67 13 13 12 15
5k 3.8040.67 15 14 15 13
51 4.10+0.68 17 17 12 13
5m 5.33#0.67 20 18 14 14
5n 5.86+0.67 11 13 14 14
50 5.02+0.67 10 12 11 13
5p 4.12+40.68 10 10 13 14
5q 4.3340.68 10 12 15 12
5r 3.8040.67 10 13 13 14
5s 4.33+0.67 14 15 15 14
5¢ 4.6340.68 11 13 12 14
Su 5.58+0.67 10 14 11 13
Sv 5.56+0.67 10 10 12 11
Sw 4.65+0.68 10 12 10 12
Furazolidone | -0.04+0.41 25 24 24 24
* [ ogP (partition coefficient) obtained using the program ACD / ChemSketch (version
ACD /Labs 6.00)

Among the quinazoline derivatives, only compound 5m with cyclohexyl substituent showed some
antibacterial effect on gram-positive rods, while its parent compound 3d is naturally less active however.
In any case, the activity detected is significantly inferior to the control drug furazolidone. No relationship
has been established between the values of the lipophilicity coefficient and the antibacterial activity of
the compounds.

Conclusions. 2,3-Disubstituted derivatives of 6-iodo-dihydroquinazolin-4-(1H)-ones  have been
synthesized and their antibacterial properties have been studied. The resulting compounds did not show
significant antibacterial activity.
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Abstract

The purpose of the study is to note the post-conflict problems associated with socio-
economic development in the regions and the measures implemented by the state. The main task
is to determine the direction of the strategy and policy of regional development, as well as practical
solutions for the restoration and development of the liberated areas. The article notes the
theoretical approaches to the need for state requlation of regions, the practical significance of
state regulation of territories liberated from occupation is studied. During the study, methods of
observation, comparative analysis and grouping were used. The proposed measures for the
restoration and reconstruction of economic regions liberated from occupation can be used by state
bodies and entrepreneurs. The study shows that although there are disagreements in theoretical
approaches to the socio-economic development of regions, in the end, development, restoration
and reconstruction work should be actively carried out by the state. To ensure recovery and
reconstruction, especially in the liberated territories, innovative management and coordination
mechanisms based on new digital technologies are needed. The proposed measures for the
management, organization and planning of economic regions liberated from occupation reflect
the scientific novelty of the article.

Keywords: region, state, regulation, types of regions, management, policy.

Relevance of the problem: The post-conflict period is a period that requires great efforts to solve
many of the problems inherited from the conflict. Because in the post-conflict period, the implementation
of the issues agreed on paper requires the adoption of measures. From this point of view, it is advisable
to consider each of the problems and approaches to them separately. Analyzing the post-conflict period,
the UN (22) identifies important problems in many countries (Afghanistan, El Salvador, Guatemala,
Rwanda, Angola, Liberia, Bosnia and Herzegovina, etc.):

e thejudicial system is not able to solve the problem;
gaps in the police system are a common problem;
prisons are overcrowded with convicts;
the local population is in fear and the population has very few resources;
corruption and organized crime rise to a high level;
mines buried in the ground and a large number of weapons pose a constant threat, etc.

The following are the most discussed issues in post-conflict countries over the past five years:

e the formation of institutions of power, the strengthening of existing and the implementation of
the ideas of statehood,

e strengthening the interaction of local government bodies, public and international organizations;

e determination of the direction and timing of work on post-conflict reconstruction and restoration
and decision-making;

e financial, infrastructural, social, environmental and legal problems that arise during the
transition from a military economy to economic development.

Well-studied problem: In the post-conflict period, many burdens fall on the institutions of power,
which can be overcome thanks to strong state building and high loyalty to the ideas of statehood. The
theoretical “state capacity building” approach considers foreign aid to strengthen state institutions.
However, the confirmation of the high degree of influence of sociocultural and political mechanisms in
recent studies has reduced the importance of this theoretical approach as a justification tool. Also,
empirical studies show that such a tool has become commonplace, has a general managerial character



and is aimed at organizing social behavior. Over time, the state acts as an executor of practices that
promote the ideas of statehood (Alex Jeffery, 2006). Much of the literature linking governance and
conflict is based on national explanations based on institutional norms and expectations, as well as
idealized typologies of politics that are difficult to comprehensively and systematically measure in
different social contexts (Clionadh Raleigh, Andrew Linke, 2018). Research also includes the idea of
having a strong state to make the transition from a military economy to economic development (C.
Cramer, J. Goodhand, 2002). One of the main issues to be solved by a strong state is ensuring
multinationality. When we pay attention to the international post-conflict map, it becomes clear that
this is a change in the national composition before and after the conflict, that is, a transition from a
multinational to a homogeneous composition. As noted by K. Dahlman and G. O. Tuateil (2004), the
philosophy of ensuring national security through a homogeneous territory contradicts “the really existing
structure of everyday life and the security of the functioning of multinational life.” During the conflict in
Bosnia, there were not only attacks on the population, but also the destruction of the symbol and cultural
heritage that embodies cultural multi-ethnicity (Alex Jeffery, 2006). The Western Azerbaijani community
puts forward the concept of eliminating the problem of ethnic cleansing and notes: “On the territory
called Armenia, historical and cultural heritage belonging to Azerbaijanis, including mosques, cemeteries,
were destroyed everywhere, geographical names were changed, systematic racial discrimination was
carried out against Azerbaijanis. People who participated in ethnic cleansing and other crimes against
Azerbaijanis in Armenia and their actions are praised at the state level in Armenia” (26).

Thus, during the conflict, it is obvious that there is a deformation of the three main functions of
the state (Milliken J., Krause K., 2002):

- ensure internal and external security,

- presence of at least relative representation and legitimacy,

- concern for the well-being of the population.

The post-conflict period is moving forward as a peacemaking process, taking into account
instability and military-political sensitivity, the acuteness of socio-economic, environmental, national and
ethnic problems. Usually 3/1 of stopped conflicts can flare up in the next 5 years, which requires
acceleration and sustainability of the peacebuilding process (Mack A., Nielsen Z., 2008). This is possible
by addressing ambiguities both in the host country and internationally, and by supporting post-conflict
reconstruction and reconstruction programs. Depending on the scale and results of the conflict, in many
cases the local government apparatus of the country is not effective enough to eliminate them,
institutional shortcomings increase the role of international organizations in the peacebuilding process
(M. Sakalasuriya, 2017; J. Ernest, 2015; M. Saul, 2012; And V. Abakumova, E. N. Ryadinskaya, 2016, N.
Muzaffarli, E. Ismailov, 2009) and, as a result, led to a delay in the search for a solution to the conflict.
The experience of post-conflict reconstruction in Bosnia and Herzegovina (Bieber B., 2002, Michael Lund,
2003) shows that local state institutions interact with NGOs (Belloni R, et al., 2001), international
organizations and support the return of refugees and displaced persons. a person interested in restoring
the cultural landscape. The experience of the Bosnian region of Brcko demonstrates how international
and local government organizations work together to create a sustainable experience of multinational
government in post-conflict Bosnia. However, studies (Karpovich O.G., 2014, Shcherbak I.N., 2019) also
reflect the lack of influence of international organizations. Thus, in Nagorno-Karabakh, “the activities of
the OSCE Minsk Group are ineffective in the process of conflict resolution” (Agil Aslan, 2017).

Often, when analyzing behavior during conflict, economic models analyze agents that determine
their choice based on incentives (Eric O. Kimbrough, Kevin Laugren, Roman Sheremeta, 2017). So, in
economic models, when a conflict occurs, a change in the price of disputed resources (this leads to
additional profit from the forced monopolization of these resources) or a change in the ability of a certain
group to protect available resources (this reduces costs) occurs. Similarly, conflict duration and intensity
models determine the dependence on the size of the winnings of participants from winning (and the
probability of winning) (Eric O. Kimbrough, Kevin Laugren, Roman Sheremeta, 2017).

One of the issues under discussion is related to the direction and timing of post-conflict
reconstruction and restoration work. Basically, the discussion of investment, infrastructure
reconstruction, rehabilitation and other similar economic issues is based on two approaches. On the one
hand, the relevance of humanitarian assistance in conflict zones justifies the start of reconstruction and
restoration work in a short time, on the other hand, researchers have focused on improving the political
and economic situation (J. Schwartz, P. Halkyard, 2006) call for caution in investments and



implementation of large infrastructure projects and risk minimization require waiting. However, the post-
conflict period is already such a level of reduction in the scale of hostilities that it is possible to begin
restoration and reconstruction (Forman S., Salomons D., 2000). Unlike development, post-conflict
development faces complexity, bias, vulnerability, and governance dilemmas, while post-conflict
reconstruction and recovery becomes a process of rebuilding the entire region and achieving sustainable
peace in the context of security, political governance, socio-economic development, gender, and justice.
Also, as a result of the research, it is shown that various political decisions and reconciliation between
the subjects of the conflict can increase the speed and scale of recovery and reconstruction in the post-
conflict period, and high economic growth, increase in income and incentives can prevent conflict and its
re-emergence in the future (Y .Jabareen, 2013)

S. Forman, S. Patrick and D. Salomon’s see the way to resolve conflicts in a model consisting of 3
main blocks: political, social and economic. The questions in these 3 blocks are grouped into 7 areas:
redistribution and resettlement of the population, public security, restoration of infrastructure, food
security, restoration of agriculture, healthcare, education and social protection, governance and civil
society, ensuring macroeconomic stability (S. Forman, S., Patrick, D. Salomons., 2000).

Solving problems on the territory of the Republic of Azerbaijan in the post-conflict period

In the post-war period, as a result of the redistribution of the territorial units of the Republic of
Azerbaijan, 13 economic regions were formed. The Karabakh economic region consists of 1 city and 8
regions, mostly occupied cities and regions. Residents of these regions still cannot fully return to their
homes. When considering from the position of methods of institutional requlation, the main attention is
drawn to the mechanism for coordinating the activities of the state through the relevant legal acts,
special services and development institutions. One of the main national priorities set before many state
bodies regarding the socio-economic development of Azerbaijan until 2030 is to ensure a large return to
the regions liberated from occupation. On this basis, the following institutional coordination mechanisms
have been implemented:

e In 1996 and 2020, a special State Commission was formed for the restoration and
reconstruction of areas liberated from occupation and areas affected by hostilities, which included 16
politicians (deputy prime minister and ministers, chairmen of committees, etc.). compound.;

e [ For the centralized solution of issues of the liberated regions, a Coordinating Headquarters
was created, which included 17 working groups;

e [ special representatives of the President of the Republic of Azerbaijan were appointed in the
liberated regions, each of which has more than twenty-five duties.

Thus, in the post-conflict period, problems and actions are observed mainly in the following areas:

- In the economic direction. These include the restoration and reconstruction of infrastructure and
economic facilities. Studying the impact of armed conflict on renewable energy financing using data from
conflict countries for 1996-2018, it is concluded that the impact of armed conflict on renewable energy
financing depends on the level of economic development and investment in renewable energy. The study
also notes that armed conflict has heterogeneous linear and non-linear impacts on financing for wind,
geothermal and solar energy, and that armed conflict reduces environmental innovation through
renewable energy financing (Qi-Cheng Yang, et.al, 2022). To avoid these problems, post-conflict
programs must be supported by a clear vision based on sustainable infrastructure development (R.H.
Brown, 2005). In the current conditions in Azerbaijan, the use of programs, plans and forecasts by
regulatory mechanisms has become widespread. Mostly on the agenda is a program that plays an
important role in ensuring the socio-economic development of the regions in 2023. However, the
introduction of foresight would allow more advanced management. Foresight allows not only to predict
the development of the economy, but also to plan this development. Thus, taking into account a number
of development options, regional foresights can lead to the choice of optimal measures, both in terms of
resource conservation and efficiency of use. In fact, this is one of the most advanced tools in the hands
of the state in the formation and implementation of the "road map" of regional development, and
includes both expert opinion, various tools and methods of analysis, writing scenarios, technological
roadmaps, interaction analysis, etc. since it combines, we currently consider it necessary to apply this
element in management.

- In the ecological direction. One of the challenges to be considered in the post-conflict period is
the protection and restoration of an ecosystem that has been severely damaged during the conflict. In
addition to being the most targeted and destroyed ecosystem during conflict, it can also be neglected
during post-conflict recovery and reconstruction. This leads to more severe consequences. For example,



the reconstruction of infrastructure in post-war Iraq did not take into account its impact on the
environment, which led to large-scale damage in the form of unmanaged oil spills into the desert,
widespread water pollution and the destruction of wetlands (Maheshika M. Sakalasuriya, et al., 2018).
Before implementing a reconstruction project in the post-conflict Karabakh region, it is important to
consider the impact on the environment and take measures to minimize damage. Thus, only 18 percent
of the territory of the Aghdam region was cleared of mines. In total, 8 percent of the Karabakh economic
zone has been cleared of mines. Landmines are the biggest obstacle to reconstruction” (3). Landmines,
deforestation, forest burning and other similar types of environmental terrorism are legacies that must
be combated in post-conflict times.

- In the social direction. People affected by fragmented identities may experience further
inequalities in the distribution of resources between different communities after conflict, especially
during protracted ethnic conflicts. This can lead to reoccurrence of conflicts. The West Azerbaijani
community came up with the concept of eliminating the problem of ethnic cleansing and notes: “The
complete expulsion of Azerbaijanis from the territory of Armenia, where they once constituted an
absolute majority, ended in 1991. As a result of ethnic cleansing, only Armenians live in the area. Ethnic
cleansing against Azerbaijanis in most cases was the result of the systematic activities of state authorities
and was carried out through violence, massacres and other crimes against humanity, as well as gross
violations of human rights. This process was especially difficult and cruel in 1905-06, 1918-21, 1948-53
and 1987-91. The sending of many regions to Armenia, including Zangezur, who signed the racist
decision on the deportation of one hundred thousand Azerbaijanis from Armenia and the Armenian SSR
in 1987-91, is still felt” (26). Such a non-discriminatory approach can solve social problems. but that's
part of the problem. another problem is related to the provision of housing, health care, education and
other social services. It should serve to eliminate discrimination in the post-conflict direction. In post-
conflict reconstruction and recovery, resource exploitation and social and economic disparities often lead
to heightened social tensions and the recurrence of acute problems.

- In the political direction. International experience (for example, South Korea) shows that post-
conflict societies and states suffer from corruption and lack of political will. N. Muzaffarli notes that the
development of reconstruction and reconstruction programs in post-conflict areas becomes more
difficult if the parameters of a political exit are not defined or not fully defined (N. Muzaffarli, E. Ismailov,
2009). In this regard, the indicator of public confidence in the political leadership is of great importance.
To do this, the problem of using both domestic and foreign investments should be addressed and
measures to combat corruption should be strengthened. "National Action Plan for the Development of
Open Government for 2020-2022" and "Action Plan for Strengthening the Fight against Corruption for
2022-2026" dated 04.04.2022, approved by Decree of the President of the Republic of Azerbaijan No.
1859 dated February 27, 2022. .2020 confirms that this is necessary in the National Action Plan for the
years. Because cases of the theft of humanitarian and development aid by officials are reflected in
government responses (28, 29). Another point to consider at the political level is that international
players compete for political advantage in post-conflict reconstruction. Therefore, differences between
different donors can create conditions for such a competitive and dynamic environment, which must be
taken into account.

Result

Although four main categories (economic, environmental, social and political) are identified for the
purposes of the analysis, local practice should take into account external systemic experience. The high
growth achieved during post-conflict reconstruction and reconstruction is difficult to sustain in the
coming years. Therefore, post-conflict reconstruction must be strategically linked to development
planning. The negative or positive aspects of the impact of government intervention on post-conflict
reconstruction and recovery processes should also be taken into account in planning, and effective
international experience should be used.
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Abstract

The rise in global internet usage has caused a shift in consumer focus towards online
shopping. Consumers are increasingly confident in using technology, information and
communication tools, and online payment methods, which is causing them to move away from
traditional buying methods. Albania is experiencing a positive trend in online shopping, which can
be attributed to the COVID-19 pandemic, which forced domestic and foreign retailers to offer their
products online. The aim of this research was to examine the online shopping behaviour of
individual customers in Albania. The research objectives were to identify the advantages and
obstacles of online shopping, the most frequently purchased items, and the most commonly used
websites. Additionally, the study aimed to determine the demographic and socioeconomic
variables that affect online shopping usage, the experience with online shopping, and the
frequency of online shopping. The collected data from 213 participants were analysed using
descriptive analysis and binary logistic regression analysis. The results demonstrated that age,
region, and income level had a significant impact on online shopping usage. Age and income level
had a significant impact on the experience of online shopping, while marital status and income
level had a significant effect on the frequency of online shopping. These findings offer insights for
online shoppers, delivery companies, and online retailers regarding market segmentation and
marketing strategy planning.

Keywords: Online shopping, Consumer behavior;, E-commerce; Market segmentation;
Socioeconomic factors

Introduction

The advent of the internet has brought about significant changes in the shopping behavior of
customers worldwide, and online shopping has revolutionized the retail industry by providing a platform
for customers and businesses to exchange goods and services electronically (Singh & Rana, 2018). The
convenience and wider product choice offered by online shopping have made it more popular than
traditional shopping. However, concerns about security and after-sales service continue to make online
shopping riskier than traditional shopping (Orubu, 2016, Makhitha et al., 2019). According to (Panday
and Parmar 2019), several factors influence consumer behavior when shopping online, such as
demographic and social factors, online shopping experience, website design, social media, situational
factors, facilitating conditions, product characteristics, sales promotional schemes, payment options,
and delivery of goods. The inability to personally inspect the product before purchase and doubts about
after-sales service have changed the customer shopping process (Farhana et al., 2017). Trust, protection,
and security in online business are important factors that influence consumer behavior when shopping
online (Mapande & Appiah, 2018). (Nittala 2015) found that perceived risk and price positively influence
online shopping behavior, whereas positive attitude, product risk, and financial risk negatively affect it.
Consumer attitudes toward online shopping are particularly affected by privacy and security risks
(Makhitha & Ngobeni, 2021).

In Albania, despite the increasing accessibility of the internet, many consumers are still reluctant
to shop online due to perceived risks. The number of internet subscribers with access to broadband and
mobile networks has been steadily increasing, with 506,000 active subscribers with broadband access
and 2 million active subscribers with mobile network access reported in the first quarter of 2021 by the
Electronic and Postal Communication Authority in Albania (EPCA, 202 1). While the number of consumers
using online banking and purchasing with bank cards has also increased, concerns about security and
after-sales service continue to hinder online shopping in Albania. The (Bank of Albania 2021) reported



that there were 1,083,243 debit cards in circulation in 2020, an increase of 5.6% from 2019, and
108,897 credit cards, a decrease of 4.3% from 2019. The number of electronic money cards increased by
7.5% to 72,080 in 2020. Debit card usage in Albania has reached maturity (Braimllari and Mezini, 2018).

Consumer segmentation and understanding changes in shopping behavior is essential for
businesses. Demographic variables such as age, gender, marital status, income, education, employment,
location, race, ethnicity, religion, and family size can be used to identify homogeneous groups within the
target consumer population. Consumer demographics can help businesses understand who purchases
their products and how their shopping behavior for online products may differ from traditional methods.

The growth of online shopping has made it crucial for managers to understand various factors that
influence consumer behavior. This study aims to analyze the online shopping behavior of consumers in
Albania, including identifying the benefits and challenges of online shopping, the most frequently
purchased products, and the popular websites used by consumers. Additionally, the study aims to
determine the factors that influence consumer usage of online shopping in Albania, as well as factors
affecting their experience and frequency of online shopping within the past three months.

Literature review

Numerous factors impact online shopping behavior, including demographic variables. Age is a
crucial demographic factor that affects online shopping behavior since buying decisions change as people
age. Younger shoppers are more inclined towards online purchasing, while older shoppers tend to spend
more on health-related expenses, while younger shoppers allocate their budgets for lifestyle,
entertainment, and fashion products. Before purchasing online, older customers are more likely to
consider the country of origin, while younger customers prioritize computer skills and internet experience
(Nittala, 2015). In contrast, (Pinca 2015) observed that the younger age group's unwillingness to shop
online was due to financial constraints and skepticism towards online shopping. (Bauboniené and
Guleviciate 2015) discovered that 24-34-year-olds frequently opt for online shopping due to lower prices
and greater product variety. (Lian & Yen 2014) discovered that the major drivers for online shopping
among older customers were performance expectations and social influence, while the primary obstacles
included value, risk, and tradition, which differed from those of younger customers. (Makhitha & Ngobeni
2021) discovered that age moderates the relationships between products, security, and privacy risks and
attitudes towards online shopping. Finally, (Soopramanien 2011) found that younger consumers had a
more favorable view of online shopping than their older counterparts.

Gender impacts online shopping behavior significantly, with different findings among studies.
(Mehrotra et al. 2019) found that male consumers make more online purchases and spend more money
online than female consumers. Meanwhile, (Jindal et al. 202 1) found that females shop online more than
males. (Pinca 2015) indicated prevalence in females than males in buying online and declared that
female customers are more shopping addicted than male customers in online shopping. (Venkatesh et al.
2012) revealed that gender impacts consumers’ online behavior significantly, and (Kalia et al. 2016)
argued that women are more risk-taking and exhibit highly exploratory behavior when making purchases
online than men. Marital status may also impact online purchase intention, with mixed findings among
studies. (Singh & Kashyap 2015) found that unmarried respondents buy more online compared to married
customers, while (Sethi & Sethi 2017) showed that unmarried people have a stronger online purchase
intention compared to married and divorced people. The location or residence of the customer is an
important factor that influences online shopping behavior, with consumers of rural areas more likely to
shop online to save time traveling to stores (Ren & Kwan, 2009). Education is also a significant factor in
shopping online, with educated customers more likely to participate in online shopping (Mehrotra et al.,
2019; Devietal.,, 2019).

According to research, income is a significant factor that impacts online shopping, with individuals
with higher incomes being more likely to engage in online shopping (Mehrotra et al., 2019, Fogg et al.,
2001). However, (Jindal et al. 2021) reported that a majority of online buyers have lower incomes, and
Panday and (Parmar 2019) found that lower-income consumers are frequent online shoppers. (Brashear
et al. 2009) showed that online shoppers in six countries desire convenience, are more impulsive, have
more favorable attitudes toward direct marketing and advertising, and have higher incomes.

Experience in years also plays a crucial role in online shopping, with customers who have more
experience with online shopping tending to purchase more online. (Rahman et al. 2018) found that about
78% of the respondents had less than 2 years of experience in online shopping, while (Pratminingsih et
al. 2013) revealed that the majority of respondents have one to three years of experience purchasing
online. (Devi et al. 2019) found that 42.5% of respondents have 2 to 3 years of online shopping



experience. After having an online shopping experience, people are less skeptical about using the internet
to make purchases (Soopramanien, 2011).

In terms of the frequency of online shopping, (Panday and Parmar 2019) revealed that more than
half of the respondents (63%) shop online monthly. (Rahman et al. 2018) showed that the majority of
customers occasionally shop online, and (Braimllari and Sala 2017) found that only 20% of young
customers buy products online monthly. (Devi et al. 2019) found that about half of the respondents often
shop online. Gender also impacts the frequency of online shopping positively (Riccha, 2012).

(Dominici et al. 2021) investigated the factors that impact the likelihood of customers ordering
food online. By applying a logit model, they revealed that consumers who buy food online are likely to be
young, well-educated, female, living in a small family, with a very good or adequate overall economic
condition. Working time, being obese, experiencing health issues, and participating in regular sports
activities all positively impact the likelihood of buying food online.

Metodology

Data was collected through a self-administered questionnaire in October-November 2020. Out of
the 400 questionnaires distributed via email, only 213 valid responses were obtained. The questionnaire
was divided into two parts, with the first part collecting socio-demographic information of the
respondents. The second part of the questionnaire consisted of questions about online shopping usage,
including benefits and challenges, frequently purchased products, frequently used websites, years of
experience with online shopping, frequency of online shopping in the last three months, online shopping
expenses, and satisfaction level with online shopping.

Descriptive analysis and binary logistic regression analysis were used to analyze the data. Binary
logistic regression analysis was used because the dependent variable had only two categories, coded as
1 .and 0, and estimated the probabilities of a certain category occurring (Hosmer et al., 2013). The first
binary logistic regression model was used to examine the relationship between socio-demographic
variables and online shopping usage. Two additional binary logistic regression models were used to
examine the relationship between years of experience with online shopping and frequency of online
shopping in the last three months. Respondents who had been using online shopping for at least 5 years
were considered experienced online shoppers, while those who had used online shopping at least 5 times
in the last three months were considered frequent online shoppers. Data analysis was conducted using
STATA12 software.

Results

Out of the 213 participants, 60% were from Tirana, 57.3% were female, 55.4% were aged 18-24,
and 26.8% were aged 25-35. Approximately 60% of the respondents were employed in the private sector,
state administration, or were self-employed. The majority (63.4%) held a university diploma, and 39%
had a monthly income of ALL 30,000 or less, while 26 % had a monthly income of ALL 30,000-50,000. Of
the participants, 120 (56.3%) reported using online shopping. According to the 2020 INSTAT Survey,
19.5% of the population made online purchases in the last 12 months. Among online shoppers, 37.5%
had 1 to 2 years of experience, 26% had 3 to 4 years, and 25% had 5 to 6 years. Approximately 28.34%
of online shoppers reported being satisfied or very satisfied, while 41.67% were neutral about their online
shopping experience. The most commonly purchased products among online shoppers were
apparel/accessories (89.34%), electronics (36.89%), cosmetics (30.33%), personalized products
(23.77%), and domestic appliances (14.17%). According to the INSTAT Survey 2020, the most purchased
category was clothing, shoes, and accessories (84.8%), with a slight increase compared to 2019. In a
previous study by Devi et al. (2019), clothing, books, and electronic gadgets were the most purchased
products. Another study by (Luca et al. 2017) found that fashion, electronics, and various types of
accessories were the most purchased items online.

Conclusions

The COVID-19 pandemic has driven the digitalization of Albania's economy, leading to a surge in
online shopping. With the widespread accessibility of the internet, online shopping has become
increasingly popular. However, many Albanian consumers remain hesitant to shop online due to
perceived risks. As e-commerce continues to grow, it is important to understand the factors that
influence online shopping behavior. Demographic segmentation can aid in developing effective
marketing strategies by identifying the impact of demographic factors on buying behavior. By leveraging
demographic information, online businesses can efficiently categorize their products and services and
determine their target audience. The results of our study show that 56% of respondents made online



purchases, with time and cost savings being the main benefits. Only 28.34% of online shoppers were
satisfied or very satisfied with the online shopping experience.

Based on the findings of logistic regression analysis, the use of online shopping was significantly
linked to age, region, and monthly income level. Additionally, experience in years with online shopping
was significantly linked to age and monthly income level, while the frequency of online shopping was
significantly associated with marital status and monthly income level of the respondents.

These findings offer valuable insights for online retailers, delivery companies, and marketers when
planning promotion strategies. Understanding the various factors that affect consumers' online
purchasing behavior is crucial for managers, and this knowledge can be used to create effective
marketing strategies that help retain existing customers and attract new ones. Addressing product or
service issues is also crucial to succeeding online and drawing more customers to shop online. To improve
infrastructure in Albania, the World Bank (2020) has recommended a variety of interventions, including
Customs, payment systems, postal services, and streamlining e-commerce.

However, this study has some limitations. Firstly, other factors beyond those identified in this study
may influence the usage, experience, and frequency of online shopping. Secondly, the sample used in this
research was not representative of the entire country. Finally, the data collection method used non-
probability sampling, which was chosen for its low cost and time-saving benefits. Future research could
focus on other factors that affect the usage, experience, and frequency of online shopping, such as
performance, product quality, service quality, safety, and product return processes, among others.
Additionally, future studies could investigate the factors that affect customer satisfaction with online
shopping.
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Abstract

Morphological features of the maxilla and mandible are of great importance in the
treatment of dental diseases. However, the analysis of literature data showed that a number of
clinically significant features of the mandibular canal are not sufficiently studied, taking into
account individual, genital differences and using modern functional methods with complete and
partial loss of a tooth in adults. Considering the above, the aim of the investigation was to study
the morphological features of the mandibular canal in adults, as well as persons with complete
and partial loss of teeth. The 45 mandibles from the museum collection of the Department of
Human Anatomy and Medical Terminology of the Azerbaijan Medical University were studied. In
the Only Dent and White Dental clinics used data of X-ray panorams and CT of the 40 pacients
mandibles. The dimensions of the mandibular canals of different sides were compared. The
mandibular canal of an adult is characterized by individual, gender and age characteristics.
Individual features due to its location and morphometric dimensions characterize the mandibular
canal. Depending on the location, the mandibular canal is located in the upper positions in more
than 50% of cases. In adult women, the mandibular canal is located higher than in men in 25% of
cases. Sometimes the mandibular canal bifurcates, i.e. there are additional canals. The additional
mandibular canal starts from the upper wall of the mandibular canal and is shorter and narrower
than the main mandibular canal. The location of the mandibular and additional mandibular canal
is of practical importance in endodontic treatment, intraosseous osteotomy and dental
implantation. Since surgical interventions at the level of the third molar may be accompanied by
damage to the branches of the lower alveolar nerve due to the presence of the additional
mandibular canal in upper posision.

AHHOMauyus
Mopgonoaudeckue ocobeHHocmu BepxHel U HuxHel yYenrocmu umerom 60Jbloe 3HaqyeHue 8
Jle4eHuU cmomamosioeudeckux 3abonesarul. OOHAKo aHaau3 aumepamypHbIX 0aHHbIX NOKA3a/,
ymo pAd KUHUYECKU 3HAYUMBbIX OCObeHHOCMel HUXCHeYesloCMmHO20 KaHasaa HeodoCmamo4Ho
U3y4eHbl C Y4emomM UHOUBUOYASIbHBIX, 2eHUMA/IbHbIX PA3iudul U NPUMEHeHUS COBPeMeHHbIX
PYHKUUOHA/IbHBIX MeMOO0B NPU NOJIHOU U Yacmuy4yHoU nomepe 3yba y B3poC/biX. ViccredosBaHo 45
HUXCHUX Yenrocmel u3 my3elHol Ko/lekyuu Kageopbl aHamoMuu 4esioBeka u mMeouyuHckKol
mepmuHosio2uu A3epbaliodaHckoeo MeouUUHCKo20 yHusepcumemad. B kauHukax Only Dent u
White Dental ucnosib308aHbl OaHHbIE peHmMeeHOBCKUX naHopam u KT HuxHeld demrocmu 40
nauueHmos.  CpasHUBA/IU  PA3MEPbl  HUMCHEYEsIIOCMHbIX — KAHAJI0B — PA3HbIX — CMOPOH.
HuxcHedentocmHol KaHas B3poCc/i020 Y4e/108eKa Xapakmepusyemcs UHOUBUQOYAsIbHbIM, NOJI0BbIM U
B03PACMHBIM 0CO6EHHOCMAM. VIHOUBUOYA/IbHbIE 0CObeHHOCMU, 06YC1I0B8/1eHHbIE PACNOIOXEHUEM
U MopomMempuyeCcKUMU pa3mMepamu, Xapakmepusyrom HUMCHe4YeloCmHoU KaHasl. B 3asucumocmu
OM JIOKAAU3AUUU HUXCHeYeroCMHOU KaHasa pacnosiazaemcs 8 BepxXHUX no3uyusx bosee 4em 8 50%
c/y4aes.



Y B3pOC/IbIX HEHUWUH HUXCHEYeIOCMHOU KaHasa pacnosidzaemcs Bbile, Yem y MyxduH 8 25%
ciydaes.  MHoeda  HUMHeyesroCmHOU  Kavasl — pa3osauBaemcs, mo eCcmb  NOSBASHOMCSH
donosiHUMesibHble KaHasbl. JJo6aBoYHbIU HUXCHeYesroCMHOU KAaHaa Ha4uHaemcs om BepxHel
CMeHKU HUXCHEeYeFoCMHOo20 KAHA/IA KOpOYe U YWe OCHOBHO20 HUXCHEYeHoCMHO20 KAHAsd.
PacnosioxeHue HuxwHel 4Yemocmu U 006aBOYHO20 HUMCHEYesFOCMHOo20 KaHaaa umeem
NPaKkmu4yeckoe 3HayeHue npu 3HO00OHMUYECKOM JIeYeHUU, BHYMPUKOCMHOU ocmeomomuu u
deHmanbHOU UMNIGHMauuu. Tak Kak onepamusHbie BMewamessCmad HA YPOBHE Mpembe20
MOJISPAa Mo2ym CONPOBOXOAMbCS NOBPeIOeHueM BemBel HUXHEAIbBeoISPHO20 HepBaA B CBA3U C
Hanu4uem 00N0JIHUME/IbHO20 HUMCHEYEIHOCMHO20 KAHA/IA B BEPXHEM NOJIOXEHUU.

Keywords: mandibular canal, individual gender characteristics, additional mandibular
canals.

Kntoyesble c1oBa: HUXHEYesroCmHOoU KaHas, UHOUBUOYAIbHO-NOJI0BbIE 0COOEHHOCMU,
00NOJIHUMEIbHbIE HUMCHEYe/IOCMHbIe KaHA/IbI.
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Abstract

Interactive technologies in forming foreign language communicative competence of foreign
language learners are one of the most effective ways to improve the quality of teaching foreign
languages. This article discusses the advantages of using interactive technologies in forming
foreign language communicative competence of students and specific methods that can be used

in teaching foreign languages.

Keywords: foreign language communicative competence, innovations, education, modern,
equipment, foreign languages, technologies, language learners, foreign language teaching (FLT).

Modern education has become more interactive and technologically advanced, allowing teachers
to use various teaching methods and tools to build new skills and knowledge in students. Interactive
technologies are modern equipment that can significantly increase teaching effectiveness and stimulate
students' interest in learning a foreign language. The search for new forms and methods of education is
a necessary condition for successful modern education, which should be aimed at the formation of a
diversified personality capable of living and working in a constantly changing world. The need to form a
foreign language communicative competence among students makes it necessary to pay special
attention to the search for active methods and forms of learning in the methodology of teaching foreign
languages, with the help of which a high level of activity of students' educational activity would be
achieved. The main methodological innovations today are associated with using interactive methods of
teaching a foreign language. This trend towards transitioning from the communicative approach to its
variety, the interactive approach, is also observed in the Kazakhstan educational space.

The issue of interactive technologies is of interest among researchers in Kazakhstan. Thus the work
of Elubayeva P. and Mustafina A. “Developing Kazakh students’ intercultural awareness and
communication through collaborative technologies,” reveals that Kazakhstan has become more globally
connected, and there is a growing need for Kazakh students to develop intercultural competencies and
communication skills. They suggest that collaborative technologies, such as online discussion forums,
video conferencing, and social media platforms, can effectively promote intercultural communication
and awareness. The researchers conducted a study with Kazakh university students who participated in
a collaborative online learning environment with students from other countries. They found that the use
of collaborative technologies helped to increase students' intercultural awareness and communication
skills and helped to promote a sense of community and social connectedness. Overall, the work of
Elubayeva P. and Mustafina A. highlights the potential benefits of using interactive technologies for
promoting intercultural communication and awareness among students in Kazakhstan and suggests that
further research in this area could help to enhance the effectiveness of these technologies for
intercultural education and communication. [1]

Using new technology in foreign language teaching can bring a number of benefits. Some of them
are:

- More effective language learning. Interactive technology can help students understand and learn
the language more quickly and effectively.

- Greater motivation to learn a language. Language learning can become more exciting and
engaging for students through modern technology, increaing their motivation.

- Greater focus on learning. This method can increase students' attention to the language learning
process, contributing to better progress.



- Improved communication skills. This way of teaching

- Students practice various communication skills such as listening, reading, writing, and speaking.

One of the main benefits of using technology in foreign language communication competence is
to master a foreign language more effectively and quickly. Modern technology allows students to
understand the language and memorize instructional material faster. In addition, using technology helps
to increase students' motivation to learn a foreign language. [2,4]

An essential advantage of using them in teaching is also to increase students' attention to the
learning process. Furthermore, they can attract students' attention and make the learning process more
exciting and engaging, contributing to a better understanding of the material.

Interactive technologies can significantly improve the formation of foreign-language
communicative competence in elementary school students. Here are some ideas on how this can be done:

- Using video conferencing to communicate with native speakers. Students can communicate with
native speakers who live in another country through video conferencing. Video conferencing will help
them improve their listening, pronunciation, and speaking skills.

- Using different online games to learn the language. Many online games help students learn a
foreign language. These games can include grammar, vocabulary, listening, and pronunciation exercises.

- Using multimedia resources for language learning. Students can use multimedia resources such
as video lessons, audio lessons, interactive exercises, and games to improve their reading, writing,
listening, and speaking.

- Organizing project activities related to language. Students can work in groups on language-
related projects, such as making a short film in English or creating a presentation about the culture of
English-speaking countries. The abovementioned method will help them improve their language skills
and increase their motivation to learn the language.

- Organizing exchanges. Students can participate in discussions with other schools to practice their
foreign language skills and experience different cultures.

Several studies have been conducted on the use of interactive technologies in the formation of
foreign language communicative competence of students. In a study titled “Interactive Technologies and
Language Learning: A Review of the Research”, by Robert Godwin-Jones, the author concluded that
interactive technologies could enhance language learning outcomes, especially when combined with
traditional instruction. [5]

Traditional teaching and interactive learning differ in the system of formation of communicative
competence of students in the study of a foreign language. Formal education with its traditional learning
methods and interactive learning have several differences in the system of formation of communicative
competence of children in learning a foreign language.

Traditional learning
1. Traditional learning tends to be passive, where
students listen to lectures and read textbooks
while teachers teach the material.

Interactive learning
1. Modern learning is more active, where
students participate in discussions, debates,
games, creating projects and other activities that

2. Mostly based on textbooks, paper notebooks,
and traditional learning materials.

3. Traditional teaching is more focused on
individualized learning.

4. It is based on testing and assessing students’
knowledge based on paper tests and assignments.

help them develop communication skills in a
foreign language.

2. Various technologies such as interactive
whiteboards,  computer  programs,  online
resources, and others are used to make lessons
more interesting and engaging for students.

3. Promotes interaction between students, which
is an important aspect of building communicative
competence.
4. Often uses real-time assessments such as
instant tests, games such as Kahoot, which help
teachers and students assess learning.
Interactive learning technologies contribute as much as possible to one of the main goals of
teaching a foreign language - developing skills to express thoughts in a foreign language both orally and
in writing, thus forming the main components of communicative competence.[3]
In addition, using interactive technologies to form foreign language communicative competence
can help students improve their motivation and confidence in using a foreign language in real life.




This article is devoted to the use of interactive technologies in the formation of foreign
communication competence of students. It should be noted that interactive teaching methods allow
students to actively participate in the pedagogical process, to form and develop the student's cognitive
activity. Interactive methods contribute to forming a creative, active personality capable of changing in
a changing world. Considering everything mentioned, it can be concluded that the use of interactive
technologies in shaping students' foreign-language communicative competence can be an effective
teaching method that creates more interesting and attractive lessons, and helps students better
understand and use the language in real-life communicative situations.
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Abstract

The article is devoted to the main ways of forming the socio-cultural competence of students
through the integration of the national-regional component in the process of teaching a foreign
language. The author studied such authentic materials as translations of fiction, foreign articles
about culture, video materials. The article offers practicalrecommendations on the use of these
materials in English lessons, in particular, options for working with proverbs of English, Russian
origin as one of the methods of socio-cultural development of the student's personality.

AHHOmMayus

Cmamesi  NOCBAWEHA  OCHOBHbIM  CNocobam  (OPMUPOBAHUS  COUUOKY/IbMYPHOU
KOMNnemeHyuu oby4aroujuxcss NOCPeoOCmBOM  UHMEe2Payuu  HAYUOHAJIbHO- Pe2uoHabHO20
KOMNOHEeHmMa B8 npouecc obyyeHuUs UHOCMPAHHOMY $3biKY. ABMOPOM ObLIU U3Y4YeHbl MAKue
aymeHmuy4Hble Mamepuasbl, Kak nepesoobl XyooxecmaeHHoU Jumepamypsbl, 3apybexcHbie
Ccmamau o Ky/ibmype, Budeomamepudsisl. B cmamee npedsioxeHbl NpaKkmu4yeckue pekomMeHoauuu
NO UCNOJIb30BAHUK SMUX MAMEPUA/IOB HA YPOKAX AH2/IULCKO20 A3bIKA, B YACMHOCMU BAPUAHMEI
pabomabl C NOC/I0BUUAMU AH2/IULICKO20, PYCCKO20 NPOUCXOXOEHUSI KAk 00H020 U3 MemodoB
COYUOKY/TbMYPHO20 PA3BUMUS JIUYHOCMU 06Y4arou4e20Csl.

Keywords: authentic materials, methods of teaching foreign languages, national-regional
component, socio-cultural competence.

KntoqeBble €/108a: aymeHmuYHble Mamepuasbi, Memoouka o0by4YeHus UHOCMPAHHbIM
A3bIKAM, HAUUOHA/IbHO-DE2UOHA/IbHbIU KOMNOHEHM, COUUOKY/IbMYDPHAS KOMNEemMeHUUS.

In the modern world, the purpose of teaching a foreign language cannot only be the transfer of
linguistic knowledge and the development of students' speech skills. In the context of global globalization
and integration of languages and cultures, the socio- cultural component,which plays an important role
in the development of the student's personality and its general expansion, has taken a central place in
foreign language lessons.

Socio-cultural competence, presented in the state standard of basic general education in aforeign
language, is defined as a set of knowledge about the country of the language being studied, the national
and cultural characteristics of their speech behavior and the possibility of using this knowledge in the
process of dialogue of cultures [On the approval of state mandatory standards of education at all levels
of education// Minister of Education and Science of the Republic of Kazakhstan].

However, being an important element of the theory of intercultural communication, socio-cultural
development also includes the ability to express one's country, region and culture. It isat this stage of the
formation of socio-cultural competence that the teacher faces certain problems:



1) Alow level of cognitive interest in local history.

2) Theinability to introduce the culture of the native land through the English language.

3) The inability to identify and compare the national and cultural characteristics of the region of
residence and the countries of the studied language [1].

One of the possible ways to increase the level of socio-cultural development of students in the
process and as a result of solving these problems may be the introduction of a national- regional
component in English lessons.

Since the new State Obligatory Standard of Education standards emphasize the national and
regional content of education, which implies the need for personal and socio-cultural development of
students, the use of means and forms of education, taking into account the historical and cultural
identity of the region, is currently coming to the fore [2]. After all, it is knowledge that helps to respect
patriotism, one's own culture and the culture of other countries,to be tolerant, ready for intercultural
dialogue and cooperation.

The implementation of the national-regional component is constantly associated with
interdisciplinary integration, as it leads to the use of materials on geography, history, literature, music and
other components of the culture of the native land in the lesson. A foreign languageas an academic
subject is open to such content modification due to its "indiscipline” [3]. In otherwords, the purpose of his
training is not education about the objective world, but the implementation of contact and speech
activities, the topic of which can be diverse and can be introduced from the outside. In addition, the use of
local history information in teaching Englishallows you to personalize learning, as it brings foreign
communication closer to the personal experience of students and allows them to use the information
and facts they encounter in everyday life in oral communication.

Taking into account the national-regional component, the content of the educational material
should meet the following criteria:

1) The socio-cultural value, which contributes to increasing the level of general cultural knowledge
of students, the formation of a base of national and cultural competencies, is an integral system of
knowledge about the basic customs, traditions of the language being studied,about the realities of the
country.

1) Country-specific value.

2) Relevance, i.e. the degree of its modernity and orientation to the surrounding reality.

3) The attractiveness of the educational material.

4) Functionality-the ability to use all aspects of speech activity in teaching [4].

The main material used in the process of teaching a foreign language in order to form socio—
cultural competence is an educational text, including artistic, country and thematic texts,poems, songs,
dialogues, interviews, video and audio materials. In addition, the educational text should be realistic, since
this factor significantly increases the motivation of students.

With the introduction of a national-regional component in teaching English in schools of the
Republic of Kazakhstan, wide opportunities open up for teachers.

Translations of such works of outstanding writers and poets of the Republic of Kazakhstan as Abai
Kunanbayev ("poems of the Kazakh poet Ibrahim Kunanbayuly”) can be used as literary texts [5] and
Magzhan Zhumabayev ("poems of Magzhan") [6].

The group of original country materials may include articles and individual excerpts from the
following textbooks: "Ethnic Groups of Europe: encyclopedia"[7], "ethnocultural foundations of the
ancient history of the Great Steppe" [8], "Native Peoples of the World: an encyclopedia of groups, cultures
and contemporary issues” [9],"Talas memories of ancient Turkic writing"[10],"The Secret of Runics:
Graphic design in the esoteric runic concept of GodTengri, hidden in the knowledge of runic writing, in
generic tamgas and in symbols of geometricgenesis " [11].

Particular attention should be paid to the use of images that help to increase the interest of
students and improve the quality of assimilation of the material. During the research work, we noted
such video materials as "Travelstan"[12], released by the Pacific Asia Tourism Association within the
framework of the state program "Rukhani Zhangyru". Using the exampleof the first video, let's consider
how to use a video with a national-regional coloring.

Before watching the “Travelstan" video, it is recommended, first of all, to reveal the semantic
meaning of proper names and other unfamiliar words and phrases used in it, as well as to work out their
pronunciation in choral mode.



After watching the video, students are asked to answer questions that test their general
understanding of the text:

What is your ideal Travelstan? How Travelstan can help you?

As for watching the video for the second time, its purpose will be a detailed understandingof the text,
which is checked using the following questions:

What is the Kazakhstan? Who are the Kazakhstany people?

The last work in the video involves repetition using new vocabulary aimed at developingprepared
speech.

The study of folklore of English-speaking countries and, as a result, its comparison with Kazakh and
Russian folklore also plays an important role in the formation of socio- cultural competence of students.
One of these components of folklore are proverbs that allow you to getacquainted with the mentality and
way of thinking of other people, and also perform an important educational function.

Working on proverbs in the audience may include searching for their translation and
correspondence in Kazakh and Russian. Here are some examples:

Chase two hares, catch neither. — Eki kemeHiH 6acbiH ycmasaH cyea kemeoi. — 3a 0Bymsa3aduyamu
NO2OHUWLCS, HU 0OHO20 He noliMaeuls.

A friend in need is a friend indeed. — KimHiH adan 00C, KiMHIH 3#an2aH 00C eKeHiH — 6acbiHa ic
myckeHde binepciH. — /lpye nosHaemcs 8 bede.

Make hay while sun shines. — Temip0i Kbi3gaHO0a cok. — 3azomas/iuBaltime ceHo, NOKa caemum
COJTHUE.

A honey tongue, a heart of gall. — Tini mammi, KeHini kKammsl. — Mszako cmesiem 0a Xecmko
cname.

Another way to integrate the national-regional component into the process of teaching a foreign
language is project activity, which allows you to develop speech competence, increasethe level of
knowledge about your native land, as well as learn how to work in microgroups andmaster search skills.
Any project work begins with setting goals. Considering the project as a way of working with national
and regional material, we noted as an educational goal the formation of students' idea of a small
homeland, the purpose of training is to consolidate knowledge on the topic and acquire skills to work
with various sources of information, and thepurpose of education is to facilitate the interaction of
students with peers of their nationality and representatives of other nationalities. The stage of defining
goals consists of an organizational part, during which the class is divided into microgroups and the topics
of projectsare distributed among them. Students may be offered the following topics to complete project
work:

a) "My Motherland”;

b) “My lovely city”;

c) “Myvillage”;

d) “Famous people of Kazakhstan”;

e) “Cultural monuments of the Republic of Kazakhstan”

f) “History of my Homeland”;

g) “Nature of my native land”;

h) “National diversity of the Republic of Kazakhstan”.

The presentation and protection of projects can be carried out in various forms, such as avideo
report, newspaper article, poster, interview, etc.

Conclusion

Thus, the formation of socio-cultural competence among students cannot be imagined with-out
the use of a national-regional component in the content of teaching a foreign language. One of the main
ways to integrate it into the educational process is to work with original material, as well as familiarity
with the folklore of the language being studied, comparing folklore with the mother culture. The
implementation of such approaches in teaching has a positive effect on the overall motivation of
students, provides an opportunity to get acquainted with another country and better understand the
culture of their native land and prepares for intercultural dialogue.
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Abstract

Our article is about an attampt to find ways for adaptation of foreign vocabulary by Russian
language.

As example, the paper discusses the travel essays of the Russian ambassador Fedot Yelchin
(1639-1640) and the notes of Countess Uvarova published in Moscow in 1891.

In the Russian language, words ending in a vowel (except for -a) today function as
indeclinable nouns. In the analyzed records, nouns ending in a vowel (-o, -u, -e) are often combined
with one or another turn, thus, they acquire a grammatical paradigm, eg: PuoHu — PbsiH, Xy/10 —
Xyna, Axanyuxe — Axanubix, Camsaenu — Camnaess, Baxywmu — Baxywm, Epucmasu - Epucmos;
asHaypu —azHayp, dodonasu - 0ooonas; 106uo — 106usg u m.o.

The strong tendency of the assimilation of Georgian words by the Russian language is clearly
felt in all texts created from the Middle Ages to the beginning of the twentieth century.

From the observation of the text of Fedot Yelchin and P.S. Uvarova's travel notes, it is visible
that there did not exist any norms of transferring foreign words into Russian language, until the
20 century. Often, fixatotrs of Georgian vocabulary relied only on their hearing perception,
linguistic intuition, which caused phonetic distortion of Georgian words.

In the 30-s of the XX century, with the help of the governmental statements, the
transference of Georgian toponimes to the Russian language was partly managed,the main
principle became the maximal convergence of Russian pronunciation and writing with Georgian
pronunciation. But it should be mentioned that it is still the confused aspect, which is not still
decided in the Russian Language, because the selection of the Russian form for this or that
Georgian word is often influenced by extralinguistic factors.

AHHOmMayus

B3auMONPOHUKHOBEHUE 2PY3UHCKO20 U PYCCKO20 S3bIKOB NPOC/eXUBAaemcss ¢ 0aBHUX
BpeMéEH. AHaAIU3 MeKCMOoB, MAK UJIU UHaYe CBA3AHHbIX C py3uel, BbISBU B HUX HAAUYUe 60/1bUI020
KOJIU4eCcmBa 2py3UuHCcKol IeKCUKU, BbICBEMUJT MeHORHYUU €€ 0CBOCHUS PYCCKUM S13bIKOM.

[lonadas B MKaHb PYycCKO20 MeKCmd, MHoaue epy3uHCKue ¢/08d npuobpemarom
2PAMMAamuYeckyro napaouemy: oHU NOOBOOAMCH NOO CywecmBumesbHble 1-20, 2-20 uiu 3-e20
CKJI0HeHus: bamymu (20pod) — bamym, 8 bamyme; Yopoxu (peka) — Yopox, 8 Yopoxe; nobuo
(paconb)—nobus; Camnenu (peka) — Camaesib um.o.; U 00 MONOHUMbI, UMErULUe OPMY MOJTbKO
MHOXecmBeHHo2o Yyucsa: Kobysemu (20pod) — Kobynemsi, Keda — 8 Kedax.

Jlo Hawyana XX Beka adanmayuu NOOBEPeasUCh, MAKMe me 2py3uHCKUe CJ/108d,
OKAHYUBArOU4UECS HA 2/1aCHble -0, -e, -U, Komopble celidac sesde ynompebsistomcs B Ka4ecmae
HeCK/IOHSIeMbIX CyWecmBUmesbHbIX, Hanpumep: Baxywmu (ums) — Baxywm, pucmasu (pamusius)
— 3pucmos; Xyso0 — 0o Xysbl, 8 Xysy, Axanyuxe — AXaausbix.

OO0Hako psidOM C OCBOEHHbIMU YACMO BCMPeYaromcsl HECK/IOHsIeMble OpMbI 2pY3UHCKUX
C/I0B UAU X 3auMCMBOBAHHOE CJ/I0BO ddanmupyemcsl Nno-pasHomy. Takol pazHobold B
ynompebieHuu paziudHbIx popm 00HO20 U MO20 Xe C/108a caudemesibcmayem 0b omcymcmauu
B Me BpemMeHa Kakux-1ubo HopM ynompebieHus 2py3UHCKoU IeKCUKU B PYCCKOM S3biKe.



CunbHas meHOeHuUs NPUCNOCOBICHUS NPOU3HOWEHUS 2py3UHCKOU JIeKCUKU K HOPMAam
PYCCKO20 C/1080YyNOMpPeb/IeHUs NPOC/IeHUBACMCA BO BCEX 00PEBOJIHOUUOHHBIX PYCCKOA3bIYHbIX
mekcmax. Co BpemMeHeM oHa Moesid cmams NPasusioM. OOHAKo 8 Mpuduamale 2006l NPOULIO20
BeKa pAO0OM CNeuudsibHbIX NPABUMesbCMBEeHHbIX NOCMAHoBAeHUl 3mMom npoyecc Obis
NPUOCMAHOB/IEH. bbia ynopadoyeHa cucmema nepeoayu 2py3UuHCKUX MONOHUMOB HA pyccKull
A3bIK. OCHOBHbLIM NPUHYUNOM 3MOU CUCMeMbl CMAa0 MAKCUMAsbHOe NPUbJIUMEHUe PYCCKO20
NPOU3HOWIEHUS U HANUCAHUS K 2PY3UHCKOMY NPOU3HOWEHUSO.

3mom npuHyun ycnewHo 0elicmaosasl 8 pYCCKOM A3bIKe HA NPomsAXeHuu decamuiemud.
Ho B nocnedHee Bpems 60/bWYHO pOJib B 0esle 0CBOCHUS 2PY3UHCKOU JIeKCUKU CManu uepams
IKCMPAnUH2BUCMUYeCKUe pakmopsbi.

Keywords: trend, observation, analysis of the text, adaptation, the main principle,
indeclinable nouns.

Kntoyesble cnosa: meHoeHyus, HabsrooeHue, aHaau3 mekcmd, aoanmayus, OCHOBHOU
NDUHUUN, HECKJIOHAeMbIe hopMbi.

B3aumoobujeHue epy3uHCKO20 U PyccKo20 HapoOoB NPOCICHUBAEMCS Yxe CO CPeOHUX BeKOB.
Cnedcmauem 3mo20 Npoyecca cma’so U B3aumMoNPOHUKHOBEHUE UX S3bIKOB. [ PY3UHCKAs IeKCUKA CHA4Yana
NnosiIBAAeMCs B PYCCKUX 0QuUUAbHbIX OOKYMEHMax, B XYOOXEeCMBEHHYH e /umepamypy OHa
NPOHUKaem No3xe (8 0CHOBHOM C nepsoll NoI0BUHbI XIX Beka), koeda ¢ [py3ued cmaiu obuamscs He
MOoJIbKO OUNIOMAamMbl U NYyMeWeCcmBeHHUKU, HO U Npeocmasumesiu UHmesiueeHyuu, aumepamypsi,
HUBONUCU, MY3bIKU.

AHaA/IU3 MeKCcmoB, Mak U/u uHa4ye CBsI3aHHbIX C [py3uel, BbiSBUM B HUX Haaudue 60/1bUI020
KoJIu4ecmBa 2py3uHckol oHomacmuyeckol U HapuuamesibHoU JeKCUKU, BbiCBEMUJT Mme MmeHOeHUUU
0CBOGHUSI 2PY3UHCKOU JIeKCUKU PYCCKUM S3bIKOM, KOMOpPbIe CYujeCmBOBA/IU eujé B CpeoHuUe BeKka U
ocobeHHo B 19 - Ha4yane 20 B8. Noc/sie npucoeduHeHus py3uu K Poccuu.

ApKum 06pasyoM 0CBOEHUS 2PY3UHCKOU JIeKCUKU PYCCKUM S3bIKOM SIBJISHOMCS HANUCAHHbIE B
Pa3Hble 3N0XU 04epKU PyCCKUX NymeuwecmBeHHUKoB «[locosiscmso @edoma Enqura 8 [py3uro» (1639 2.)
u onybsiukoBaHHble 8 1891 200y 8 Mockse Pycckum umnepamopckum eeoepaguyeckum obujecmasom
«[lymesble 3amemKku 2pagpuHu YBaposol», ABUBWIUECS pe3ysbmamomM eé 3KCneduyuu Nno HMCHOMY
Kaskasy.

HabnrodeHuss Hao $3bIKOM 3MUX OYepKOB, NOKA3bIBAKOM, YMO B 00peBosIUUOHHOU Poccuu
60/1bWWAA 4ACMb 2PY3UHCKUX C/108, NONADAS B MKAHb PYCCKO20 MeKCmd, 0CBAUBA/IACk, M.e. obpemarna
Kamezopuu pood, YUC/1a U NA0ex3a.

Tak, 8 nymeBbix o4epkax nepsol NoaoBuUHbI 17 Beka «[Tocosibcmso ®edoma EnvuHa 8 py3uro»
Ve umeemcs bosbwoe  KOJUYeCmBO  2pY3UHCKOU — OHomacmu4yeckold — (monoHumu4yeckold —u
aHmponoHumuyeckou) nekcuku: Trogauc, 3yboudu, XoHu, PbsH (PuoHu), Mopeynu, [JudbsHCKas 3emis,
[ypbenbckoe uapcmso, Lllyatickul moHacmsipb, Tempas (Telimypas), Pycmem (Pocmom), [aspus
(Fabpusn) u Opyeue. 30ecb x3e BCmpeyaem 2py3UHCKoe HapuyamesibHoe C/I0BO «dsHayp» (asHaypu —
0BOPAHUH).

B coBpemMeHHOM PYCCKOM Si3bIKe 2pY3UHCKUE C/I08d, OKAHYUBAOULUECS HA 2/IACHBIU 38YK, KDOME «—
a», QYHKUUOHUPYOM KAK HecK0HAeMble cyujecmsumesibHble. OOHAKO B o4epkax EnquHa noymu Bsce
cywiecmasumesibHble Npuobpemarom 2pamMmMamuyecKyro Napaoumy.

CambIM pacnpoCMpaHéHHbIM NPUEMOM adanmayuu 2py3UHCKUX C/108 PYCCKUM S13bIKOM, KOMOPbIM
noJb308a/1UCbL asmopsbi «[loconecmsa ®edoma EnduHa 8 [py3uro», AB7Semcs NPUEM OmCceyeHus y
3aUMCMBOBAHHO20 CJI0BA KOHEYHO020 GOpMaHmMa U OMHeceHue 2py3uHCKo20 MmMOonNoHUMA UJiu
aHMPONOHUMA K Kakomy-1ubo muny ckaoHeHus. lpumepsi: 1. [lon Faspuna ckasan: «ECmb 0e y Hac peka
PbsH (PuoHu)»... A 8 cene 8 [lymukype cmoum uepkos depeseHasl... 2. @esposis 8 7 0eHb HA4asasu B
OepesHe 8 [luexane, a 8o 8 0eHb Ha4yasasiu B depesHe 8 Kumoysie. 3. A 8 [JUObSHCKYH 3eMJI0 NPULLIU
Hos6ps1 13 OeHb, B 0epesHro B8 XydoHro («Cokposuuia opesHepycckol aumepamypbi» 1988: 276, 277,
271).

lpumepsl, B3smble U3 nymesbix o4epkos Pedoma EnyuHa, caudemesibCmByom mMakxie o mom,
Ymo NPpU OMCYMCMBUU BCAKUX S13bIKOBbIX HOPM Nepedayu Ha pyccKul S3bIK UHOSI3bIYHOU JIeKCUKU,
2pY3UHCKUe MONOHUMbI U AHMPONOHUMbI Nepedasaiuchb Ha pYCCKud s13bIK NO-pA3HOMY: B OOHUX C/1y4asiX
pukcamopbl, NOMOWHUKU EquHa, (npednosazarom, Yymo cam EnquH 6bi1 He2pamMomHbIM) onupaauch



MOJIbKO HA CBOE CJ/Iyx0BOe BOCNPUSMUE, S3bIKOBOE YyYyMbE, YMO HEPEOKO NPUBOOUSIO K pOHemuUYeCckum
U3MeHeHUSIM 2py3UHCKUX ¢/108. [Topol ¢poHemuyeckul u pammamuyeckull 061Uk 2py3uHCKUX C/108 MAak
UCKaMcascs, 4mo mpyoHO WU BOBCE HEBO3MOXCHO YCMAHOBUMbL UX CBA3b C OpUSUHA/IOM. Hanpumep:
Mapma 8 1 deHb nocnasn JlesoHmel yapb 8 Kabapdy nocsia caoez2o asHaypa Ky4ensHcko2o pody, a umsi
emy Tasedl...(«Cokposuuia opesHepycckol aumepamypbi» 1988: 279). [ToHImMHo, Ymo 30eck peyb uoém
0 2PY3UHCKOM OBOPSIHUHE, HO onpedesiumb OpU2UHA/IbHbIE POPMbI €20 pamuIuU U UMEHU HeBO3MOMCHO.

B Opyeux c/iy4asx, Ko2oa C/108d GUKCUPOBAIUCL NPOGECCUOHAIbLHO NOO20MOBIEHHLIMU NUCYAMU,
B 3ANUCKAX 3aKPenJIs/IuChk Ui BNOJIHE NPABUJIbHbIE POPMbI 2PY3UHCKUX C/I0B UJIU e OMKIIOHeHUs Om
opu2uHana bbiIu MUHUMAZIbHBIMU. Hanpumep: A me 2py3uHckue 3emiau, Tempasosa u Trog/ucckoe u
[Ypbesnibckoe UapCmaa, KpeuwjeHbl nociae Hawus JudbsHckus 3emiu («Cokposuuida OpesHepycckol
aumepamypbi» 1988: 284, 285, 282).

Ymo kacaemcsi nepedadqu UMEH NO-pasHOMy bGbIMYHOUWUX B PYCCKOM U 2PY3UHCKOM S3bIKAX, HO
uMerolux obujee NpoucxoxoeHue, Mo B8 AaHAIU3UPYeMblX HaMu O4Yepkax dsmopbl ynompebsisom
PYyCCKUe BapuaHmasi smux uméH (/lesaH — JlesoHmud, Maxy4ap — Mawnyusn, Fabpusn — Faspusi u m.o.).
Vicnosibayembil B o4epkax monoHum Trogpauc (Tugnauc) 8 danbHelwemM NPOYHO 3aKpenuscsl B pYCCKOM
A3blke U ynompebsisacs Bniomb 00 COBEMCKO20 Nepuodd. Hanpumep: A 2py3uHcKux yaped yapcmso
Trogauc, a sradeem um HeiHe wax... («Cokposuwia opesHepycckol umepamypbi» 1988: 275, 283).

[ocne npucoeduHeHus py3uu K Poccuu B XIX Beke 2py3UHCKAs JNeKCuka cmana pe2ysspHo
UCNO/Ib30BAMbBCA B PYCCKUX NUCbMEHHbIX MeKcmax. [1o CBoemy 3aHpy 3mu mMeKCmb! pa3zHO0OPA3HbI:
20Cy0apcmBeHHblIe 00KYMeHMbI, Nymesble 04YepKu, 3mHozpagpuyeckue pabomel, XyO0oxecmBeHHbIe
npoussedeHus u m.0. [lonadas 8 HuX, 2py3UHCKUe C/0BA MAK e, KAk U B8 npeodbidywjue Bekd,
UHMEHCUBHO HA4a/iu No0BepeambsCs (HOHEMUYECKOMY, 2paMMamu4yeckomy U CemaHmu4yeckomy
0CBOEHUI. APKUM NPUMEPOM 3MO20 ABJISFOMCA «NymeBble o4epKu» epaguHu I1.C.Ysaposol.

Obunue 2py3uHckol oHoMacmuy4eckol U Haauque epy3uHCKold HapuyamesibHol 1eKCUKU B OaHHbIX
3aMemKax BbICBEYUBAEM Me MeHOeHUUU OCBOEHUS 2PY3UHCKOU JIeKCUKU PYCCKUM S3bIKOM, KOMOpbie
CyuecmsoBasiu B pycckosiabI4HbIX mekcmax 19 - Havasna 20 8s.

OcBoeHue 2py3uHckol JieKcuku B nymesbix 3amemkax [1.C.YBaposod ocyujecmssisiemcss no-
PA3HOMY:

1. 2pY3UHCKUEe c108a NOOBOOSMCA NOO CywecmBuUmesbHbie 1-20 ckioHeHus: (bamymu (20pod) —
bamym, 8 bamyme); Yopoxu (pexka) — Yopox, 8 Yopoxe; Axanuuxe (20pod) — Axanupix, AduzeHu (20pod) —
AdueeH, [laHdasno (ceno) — LloHoon, Baxywmu (ums) — Baxywm, pucmasu (pamusius) - Spucmos u m.o.);
Oxco0xcoxemu (ad) — 0xcooxcoxem u m.o.;

2. No0 cywecmsumersibHble 2-20 CKJIoHeHus: Azapa (ceno) — 8 Azape, Bo3sie Azapbkl; Cxaamd,
3apsma, Xyno —-Xyna, nobuo (pacoss) — nobus, nobuu u m.o.);

3. nod cywecmasumesnbHble 3-e2o0 ckioHeHus (Camnenu (peka) — Camnens, Camkenenu —
Camkenesb);

4. N00 MONOHUMBI, UMerouue Gopmy MoJIbKO MHoxecmseHHo20 Yucia Kobynemu (2opod) —
Kobynemesi, 8 Kobyemax; (Keda —Keobi, 8 Kedax).

B 3amemkax aoanmupyromcs U me 2py3uHCKue C/1oBd, Komopble cedvyac 00HO3HAYHO
ynompebsigromcs 8 Ka4ecmae HECK/IOHAeMbIX 0axce B8 pa32080pHOU peyu, Hanpumep: Baxywmu (ums) —
Baxywm, pucmasu (¢pamusnus) — Ipucmos; Xyso — 0o Xysbi, 8 Xyne, 8 Xyy.

OO0Hako psodom ¢ adanmupoBAHHBIMU YACMO BCMPEYAOMCS HECK/IOHAEMbIe OPMbI UJTU He 00UH
U MOom Xe MoNoHUM 0CBAUBAemcs no-pasHomy. Takol pazHobol 8 ynompebrieHuu paziudHbIX ¢opm
monoHUMoB csudemesibcmayem 06 omcymcmauu u 8 19 Beke Kakux-ubo Hopm ynompebieHus
2PY3UHCKOU JIeKCUKU B pYCCKOM A3biKe. Hanpumep: OKoJio 0epesHuU Xuxad3upu y Hac bb11 HameveH 3amMoK
u uepkoss (Yeaposa 1891: 243). M3 Xuxad3upbi npobupaemcs nesbim bepezom peku... (Yaaposa 1891:
244). Ha cywecmsoBaHue cmpoumesbHo20 UCKYCCMBA YKA3biBAarom NOoCMpPOUKU, COXpaHuBuwUeCs B
Téeme, Onu3se, Kedax, JoHdono, Ljauuxypu, Xupxam u 0p. TonoHum Keda adanmupyemcss mo nod 2-oe
CKJIOHeHuUe UMéEH cywecmaumesbHbix (Kedy, Kedod, Kede u m.0.) MO OH MbIC/IUMCS KAk
cywecmaumessHoe pluralia tantum (Keodbi, Kedax, Ked u m.d.).

B cBOUX 3amMemKax YBaposa B pasHbIX CMUIUCMUYECKUX Uesisgx ynompebsisem pso epy3uHCKUX
HapuyamesibHbIX CYyUuecmBUme/IbHbIX. HAcakopaau (Mecmo bbiswel uepksu), yapyxu (Bud obysu),
dodonanu (uapuua), 0xcooxoxemu (ad), nobuo, dyxaH u Op. B OCHOBHOM 3MO 3K30MuUYecKas uiu
Henepesooumas Jsiekcukd. Yacmo oHa nodsepzaemcs adanmayuu aHas02u4yHoO OHOMACMUYecKol
JleKcuke. Hanpumep: BuoHeromcs usemyujue moikBbi u obuu (Yaaposa 1891: 213). Typku nepeHsiu om
2PY3UH YBaX@ceHuUe K uyapuue, npo3ssisaemoll umu «doodonasa Tamapa» (Yeaposa 1891: 306).




Takum 06paszomM, MHO204UC/IEHHbIE NPUMEepbl U3 «[lymeBbix 3amemok...» [paguHu Ysaposou
csudemesibCmMBYM 0 MoM, YmMo 60/IbLWAs YaCMb 2PY3UHCKUX C/108, NONAAst B MKAHb PYCCKO20 MeKCcmad,
NnooBep2aaachk 0CBOEHUH.

OnucaHHble Bbiwe Npuémbi adanmauuu 2py3UHCKUX C/I0B 04eHb YOobHbI 07151 PYCCKO2O S3bIKA,
N03MOMY OHU WUPOKO NPUMEHSI/IUCK B PA3/IUYHBIX meKcmax 19 - Ha4yana 20 BB. U NPOOO/IHArOM YCNeuHO
NPUMEHSIMbCS U B HAWU OHU.

CusibHas meHoeHuuUss npucnocobsieHus NPOU3HOWEHUST UHOSI3bIYHOU, B MOM YucC/e epy3uHCKod,
JIGKCUKU K HOpMAaMm pyccko2o c1080ynompebiieHusi NpociexuBaemcs 80 BCex 00peBOsIHOUUOHHbIX
PYCCKOS3bIYHbIX mekcmax. Co BpemMeHeM OHA Mo2/d Cmame Npasusiom. OOHAKo 8 mpudyamsle 200b!
npow1020 BeKa psSOOM CNeuudsibHbIX NPAsUumesIbCMBeHHbIX NOCMAHoBIeHUl 3mMom npoyecc 6bi
NPUOCMAHOBJ/IeH. bbiia ynopssidoyeHa cucmema nepedadu 2py3uHCKUX MONOHUMOB HA pYccKull S3biK.
OCHOBHbIM NPUHYUNOM 3Mol cuCMeMbl CMAasao MAakCUMasabHoe NpubUXeHUe PyCcCKo20 NPOU3HOWEHUS
U HAaNUCAHusi K epy3uHCKOMY npousHoweHuro: Téunucu, Tenasu, Kobynemu, Yopoxu, 6amymu u m.o.
HemanoBaxHyro poJib Cbi2pana u no3uuus 6o/1bLWUHCMABA 2py3UH, BbICMYNArOWUX NPOMUB adanmauyuu
2pYy3UHCKoU IeKCUKU (0cobeHHo oHoMacmuyeckol) B pyCCKOSI3bI4HbIX MEKCMax.

3mom npuHyun ycnewHo 0elcmBoBal B PYCCKOM S3bIKe HA NPOoMSsxeHuu decamusiemud. Ho 8
nocnedHee Bpems 60/bWYH pOJib B 0esle 0CBOeHUS 2Py3UHCKOU MONOHUMUYECKOU JIeKCUKU Cmanu
uepame  3KCMPAnauHeBUCMuUYeckue ¢Gakmopbel. B coBpemMeHHbIX —PYyCCKOSI3bIYHbIX — NYOIUKAUUSIX,
BbIX00AWUX 3a npedenamu [ py3ul, a Makxe Ha OKKYNnuposarHHbIx Pocculickol @edepayueli epy3uHCKUX
meppumopusiX BCE Yyauje NossIStoMCS adanmupoBaAHHbIE POPMbI 2PY3UHCKUX HAPUUAMEbHbIX C/108 U
monoHumos muna Cyxym, LixuHsasn, Tksapyas, [asn, Kodop u m.n. JlJaHHble 2py3uHCKue monoHUMbI
UMerom NOYMU BEeKOBYH) MPaouyuro ux ynompebsieHus 8 Heck/ioHaemol, 6/u3Kol K epy3uHCKomy
npousHoweHuro, popme. Vix adanmauyusi He umeem HuU4e20 0bwe2o0 € IUH2BUCMUYECKUMU Kame20pusimu
U BbI3BaHA MOJIbKO /IUWLb NOAUMUYECKUMU MOMUBAMU.

OOHAko NoKa ewé mpyoHo CKA3amb, UMeeM Jiu Mbl 0es10 C BPeMEeHHbIM SBJIEHUEM UJIU e 3MO
BO3POXOeHUe 00PeBOJTFOUUOHHbIX MeHOeHUUU?!

Bpemsi nokaxcem.
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Abstract

The historical antecedents of contemporary language teaching methods are premised upon
notions about human learning. Language teaching is influenced by the fields of linguistics and
psychology and, by extension, second language teaching methods are closely related to concepts
and theories about the ways in which humans learn in general, along with the ways in which
linguists define language. The following sections briefly review theories of learning, followed by
theories of language, and their relationship to second language teaching. Teaching English became
a professional and academic field a half century ago. Many researches for teacher education and
teacher training have been conducted in order to raise the English teachers’as well as the foreign
language teachers’ knowledge and capabilities in carrying out effective lessons in classrooms of
English learning. During the 3rd millennium of speedily globalized world, teaching English as a
common communication tool has become even more significant than two decades ago. For
introducing the history, teaching methodologies, and pedagogies of teaching English as a Second/
Foreign Language, this work is composed as a reference for English teachers. This dissertation can
be a study, which deals with the preparations and professional developments of English teachers,
containing diverse ideologies for English teaching. Being an English teacher, based on your
characteristic, you might be able to find appropriate pedagogies of teaching and interpretations
for English teaching fitting your personality. At the same time, you will have an access to
understand the other English teachers’ particular ways of teaching. Besides identifying the terms
and types of Teaching English as a Second Language, or as a Foreign Language, this book explains
to English teachers what are the general issues in the area of teaching English nowadays. The
history of teaching English from the Ancient time to the beginning of our second millennium will
be described. Traditionally, how English was originally taught, and alternatively how it was
suggested in the present time will be mentioned.

AHHOMauyus
Vicmopuy4eckue npeonocbl/IKU COBPEeMeHHbIX Memooo8 NpenoddsaHus f3bIKOB OCHOBAHbI HA
nNpeocmassieHusIx o 4esosedyeckom obyyeHuu. Ha npenodasaHue f3bika sausom obnacmu
JIUH2BUCMUKU U NCUX0JI02Ul, U, C/1e00BamesibHO, Memookl NPeN00dBaHusi BMOopPo20 S3bIKA MeCcHO
CBSI3AHbI C KOHUeNYUsaMU U meopusimu o cnocobax oby4eHus ito0ed B 4esloM, a Makxe ¢ mem, Kak
JIUH2BUCMbI onpedesisitom A3bIK. B credyrowjux paszdenax Kpamko paccMampuBaromcs meopuu
06y4eHus], 3a KoOmopbIMU C/1e0YHom MeopuuU A3bIKA U UX CBSA3b C NPenodasaHuemM Bmopo2o S3bIKd.
[MpenodasaHue aHesulckozo f3blka Cmasao npogeccuoHasbHol u akademuyeckol 06/1acmbro
nosiBeka Hasao. bbiio NPOBEOEHO MHOMEeCMBO UCC/Ied0BaHul 8 061acmu Neoazocu4ecko2o
06pazoBaHus U Nepenod2omoBKU y4umesield C Uesbko NOBbIWEeHUS 3HAHUU u cnocobHocmel
yqumesel aH2/ulCKo20 A3bIKd, d MAakxe npenodasamesiell UHOCMPAHHBIX A3bIKOB B NpOBedeHUU
ppeKkmuBHbIX YPOKOB B K/IACCAX U3YyYeHUs aHe/IUtCKO20 S3bIKA. B meyeHue 3-20 mbicadenemus
CMpemumesibHo 2/106a/1U3UPYIOULE20CS MUPA NPenoddsaHue aHe/Iulickoeo S3biKa Kak obuje2o
cpedcmBa KOMMYHUKAQUUU Cmasno ewe bosiee Bax3cHbIM, Yem 0Ba decamusiemus Hasao. /[ins
O3HAKOMIeHuUs ¢ ucmopued, Memooukamu npenoddsaHus u nedaco2ukol npenodasaHus
aHenulickoeo f3bIKa KAk B8mopo2o / UHOCMPAHHo20, 3ma paboma cocmassieHa B Kadecmae
CNPABOYHUKA 018 ydumenel aHenulicko2o f3bIKA. 3Ima ouccepmauus mMoxem  bbimb
UCc1e00B8aHUeM, NOCBAUWEHHbIM NO020MOBKe U NPOGEcCUOHAIbHOMY passumuro  ydqumersnel
AHP T ITCKN20 G3RIK F()aPDWﬂIIIIIM NARIYHRKIe //F)pnnn;‘//// nnpnnarmnmm AHPMITICKO20 G3RIK



Bydyyu y4umerniem aHesutickoeo A3bIkd, OCHOBbIBASICH HA BAWIUX XAPAKMEPUCMUKAX, Bbl Mo2/1U bbl
Hatmu nooxodsauwue memoOokl NpenooasaHus U UuHmepnpemauuu 018 NpenodasaHust aHeulicko2o
A3bIKa, coomBemcmsyrowjue sawel uHouBUdyaabLHOCMU. B mo e spems y sac bydem docmyn K
NOHUMAHUrO ocobeHHocmel npenodasaHus opyaux ydumesnel aHeulcko2o fA3biKd. [TomMumo
onpeodesieHus MepMUHOB U MUNOB NPenoodsaHus aH2/UUCKO20 A3bIKA KAK BMOPO20 UU KAK
UHOCMPAHHO20, 3MA KHU2a 0b6BSACHSeM y4umesisam aH21UlCKo20 S3bIKA, KaKoBbl obujue npobriemb|
8 obs:acmu NpenodasaHusi aHeIuticKo2o A3bIka B HACMOSUWee BpemMs. bydem onucaHa ucmopus
NPenooasaHusi aH/UulcKo2o f3bIKa C OpesHelwux BpemeH 00 HA4Yand Haule2o BMmMOPO20
mabicsyenemus. TpaouyuoHHo byoem YnoMsiHymo, Kak NepBOHA4YaIbHO NPenodadsascs aHe/Iudckud
A3bIK, U, B KAY€CMBe a/lbMepHamuBbl, Kak 3mo 6bl10 NPEOIOXEHO B HACMOosULee BPems.

Keywords: learning, teaching, cognitive, theory, method;
KnroqeBble ¢/108a: u3y4eHue, NpenodadsaHue, KoeHUMUBHbIU, meopus, Memaoo;

Learning Theories and Second Language.

Teaching Learning theories can best be described as conceptual or philosophical orientations about
ways that human beings learn. These include behaviorist, cognitive, and sociocultural perspectives.
Behavioral learning theory views learning as a response to stimuli in the environment; the learner is a
“creature of habit” who can be manipulated, observed, and described (Brown, 1994, Gass & Selinker,
1994, Skinner, 1957). Behaviorist influences in second language teaching can be observed in methods
such as the audio-lingual approach and situational language teaching (described later in this article).
Cognitive learning theories attempt to explain deeper, complex psychological phenomena such as
motivation, schemas, and other processes for learning. This orientation can be described as comprising
two branches, developmental cognitive learning, from the work of Piaget (1974), and socio-
constructivist, based on the work of VWgotsky (1978) and Bruner (1996). Developmental approaches
propose that learning occurs in stages and follows a sequence, whereas socio-constructivist approaches
propose that “development occurs because of learning” and because it is “scaffolded” (Bruner, 1996) or
supported through interaction of some kind. Sociocultural views of learning, which build upon
constructivist approaches, are often linked together in the psychological and pedagogic literature, and
they include the premise that second language teaching and learning take place within the social
interactions of learners and more capable others and seek to understand the cultural and historical
influences on learning (Faltis & Hudelson, 1998, Lave & Wenger, 1991, Wertsch, 1991)[5.117]. A
sociocultural theory of learning “begins with assumption that action is mediated and that it cannot be
separated from the social milieu in which it is carried out” (Wertsch, 1991, p. 18)[5.18].

Second language educators must be knowledgeable about the development of learning theories
both in terms of their historical development and in terms of their analogous relationship to language
teaching. The next section reviews theories about language that will be briefly defined in order to apply
them later in the review of second language teaching methods.

Language theories fall into broad categories: those that are structural, cognitive, functional, and
interactional. Structural language theories are those that view language as composed of interrelated
linguistic features of language, such as the phonological, lexical, and syntactical components. 1 Cognitive
approaches to language learning (also called “mentalist” approaches) were reactions to structuralist
views that language learning primarily requires knowledge of the surface level of forms. The biological
and generative ability to produce language, as proposed by Noam Chomsky (1957), advanced the notion
that humans are innately predisposed to create and use language. Chomsky also coined the term
“language acquisition device” (LAD)—a concept that Krashen would later apply to second language
acquisition theory and practice. According to McNeil (1967), the LAD consists of four internal linguistic
properties:

1. The ability to distinguish speech sounds from other sounds in the environment; 2. The ability to
organize linguistic events into various categories that can be refined; 3. The ability to recognize that only
certain types of linguistic structures are possible and others are not; and 4. The ability to evaluate
language production to determine accuracy of production.

These properties come together to form a new theory of language learning that views all languages
as having the same underlying principles (called Universal Grammar), but differing from each other in



the application of different rules for sentence structure, pronunciation, and word insertion. Chomsky’s
generative grammar theory posited two levels of grammatical structure: deep structure and surface
structure. Although generative grammar did not result in widely used methods, the application and use
of cognitive code, a language teaching method that involved the application of innate rules of grammar
through explicit generation and analysis of new language structures, had an impact on language-
teaching methods through the 1960s and '70s. Most notably, the influence of Chomsky in contemporary
second language teaching is evident in methods such as the natural approach [4. 410-412]. Functional
language theories view language as the medium within which to achieve specific purposes or meanings.
Communication, and not just the grammar and structure of a language, is the essential characteristic of
language. Key theorists who influenced language teaching through this approach were Halliday (1970),
Wilkens (1976), and Widdowson (1978). The extent to which communication is considered a function of
language is the point of intersection between functional and communicative language theories.
Additionally, both functional and communicative approaches represent a significant historic shift from
prescribing forms of language (such as in the structural approach) to describing the conditions for
meaningful uses of language. Consequently, communicative language theories evolved from the
functional language theories of the 1970s and have greatly influenced contemporary language teaching
methods. Interactional views of language are those that view language as the means to achieve
relationships and performances (internal/innate features) between people [5. 17]. While not directly
linked in the literature, there is at least some correspondence between interactional views of language
and sociocultural views of learning. The degree to which there is a requirement for social exchanges and
“transactions” between beginning and experts in the language is one such commonality. Another
similarity is the way in which language learning is studied (for example, conversational analysis).

Theories of language focus the understanding of the key constructs that provide the foundation
for second language learning theories. Consequently, specific methods proceed from combinations of
theories of learning and theories of language. The next section provides a brief chronological review of
language teaching methods, which are categorized according to the theories of language (structural,
functional, and interactive). Included in the descriptions of second/foreign language teaching methods
are: (a) the learning theory (ies), and (b) the key instructional practices for each specific method.
Communicative Language Teaching. Drawing from notional-functional language theorists such as
Wilkens (1972), Halliday (1975), and Hymes (1967/1974), communicative language teaching (CLT)
focuses on learning language to communicative notions of language (time, sequence, quantity, location,
and frequency) for specific functions (requests, denials, offers, complaints). Baco Finocchiaro and Brumfit
(1983) point to the complementary nature of the approaches. Thus, communication as the ultimate goal
of language learning is achieved through interaction with others. Because of this blend, CLT is classified
here as following the interactionist theory of learning and is now considered to be essential for effective
second language teaching. Communicative competence, defined initially by Del Hymes (1967/1974), is a
central tenet of CLT. Expanding on Chomsky'’s notions of language competence to include pragmatic and
sociolinguistic aspects of language (Celce Murcia & Olshtain, 2001), and elaborated upon originally by
Canale and Swain (1980), communicative competence underscores the importance of “discourse
connected thoughts"—orally or in writing—in four critical areas:

1. Strategic competence—engages other competencies in order to promote production;

2. Sociolinguistic competence—includes cultural knowledge as it informs ways to use languages
appropriately in terms of formality, politeness, turn taking, interrupting, asking questions, and so on;

3. Discourse competence—the selection, sequencing, and arrangement of oral or written words,
structures, and utterances or sentences;

4. Linguistic competence—basic elements of language (phonology, lexicon, sentence patterns, and
morphological inflections [3. 16].

An example of the ways in which second language learners engage in acquiring strategic
competence in the L2 is revealed in ways they seek to “compensate” through:

« Paraphrasing—elaborate descriptions to fill in missing words;

* Transfer—inverted grammar, or trying to making it “sound right”;

* The creation of new words.

Thus, the tasks that language learners engage in CLT emphasize meaningful, learner-centered
activities in all four language areas. As the most widely used method for language teaching, CLT focuses
on all four skills of language— listening, speaking, reading, and writing—and does not specify a
prescribed grammatical or structural sequencing. Most significantly, CLT focuses on meaning through




contextualized interaction over form. Total Physical Response. An outlier sandwiched between the more
traditional approaches and those that are more communicative is total physical response (TPR).
Developed by James Asher (1977), TPR espoused delayed production through actions as prompted by the
imperative (commands). Its use has been limited more to beginning levels of language learning [1.98-99].
From a behaviorist learning approach, TPR follows a gradually more complex sequence of grammatical
structures enacted by the teacher’s use of verbal commands. The learner’s role is to physically respond
to the commands, although she or he is not required to speak. Concern about the learner’s emotional
affective state is a consideration for the teacher. Tracy Terrell and Stephen Krashen (1982) later
extended and incorporated the concept of delayed production from TPR to the natural approach. The
Natural Approach. Krashen and Terrell (1983) developed the natural approach following Krashen'’s
observations of Tracy Terrell’s teaching practices. Krashen'’s views of language emphasize second
language learning as following a similar developmental sequence as first language development. A focus
on communication through meaningful input, as manifested in Krashen'’s five hypotheses, include some
of the initial practices from TPR.

Teaching English as a Second Language

Sociocultural Issues Teaching and learning English in the US are complex processes that are not
explained by language theories or methods alone. Concepts such as the relationship between language
majority groups and language minority groups, language status, immigration, economics, and language
planning and policies add to the complexity of the language learning situation [2. 656-657]). Accordingly,
scholars have identified key sociocultural notions of additive and subtractive bilingualism as approaches
to learning English that either seek to eliminate (subtractive approaches) the first language of students
versus those that seek to augment the home languages of students (additive approaches). Cummins’s
theories of language threshold and minority status, influenced by Skutnabb-Kangas, have provided
educators with a framework for understanding the complex relationship between the development of
the primary language and the second language from the standpoint of language status.

Cummins’ fifth principle refers to issues of status, not only of the language of immigrant students,
but status as embedded in the daily interactions between teachers and students, and between students
and students. Thus, effective language learning for English learners is not only a matter of quality
instruction, teacher expertise, and appropriate instructional programs, it also must address the micro
level contacts that English learners have with others in schools every day. These interactions are laden
with subtle and often not so subtle messages about the learner and the learner’s first language and
culture. Institutional factors, such as the types of instructional programs available to English learners,
access or barriers to a rigorous curriculum, and other institutional mechanisms that signal the types of
opportunities for equitable learning for these students, all are considered important in understanding
academic success for this population (see Walqui, 2000a). More recently, Tsuda (as cited in Skutnabb-
Kangas, 2000, pp. 656-657) posited “language ecology” as a useful paradigm for examining the balance
or inbalance of monolingualism versus bi-or multilingualism at the more global levels. The language
ecology model can be extended to the examination of schooling structures and classroom practices that
promote or hinder monolingual or multilingual outcomes. History, however, points to the language
ecological balance’s being tipped much more toward the diffusion of English at the expense of the
languages of immigrants as a result of schooling (Fishman, 1983/1991, Romaine, 1999, Veltman 1983).
The next section identifies the types of instructional programs available for K-12 English learners in the
US, along with a brief review of legal precedents for instruction of English learners.

Conclusion

Teaching and learning English in education are complex processes that are not explained by
language theories are methods alone. This work provides a review of the language, learning, and
language learning theories and practices for second language teaching, focusing on sociocultural
theories and practices.

Teaching English became a professional and academic field a half century ago. Many researchers
for teacher education and teacher training have been conducted in order to raise the English teachers’



as well as the foreign language teachers’ knowledge and capabilities in carrying out effective lessons in
classroom of English learning.

Teaching foreign languages has been performed via different methods, especially for adults who
are learning language in higher education and require teaching methods proper to their age and
educational condition.

Language teaching in higher education is sensitive since learners are adult and specific approaches
meeting their age and adolescent condition should be applied. Previous teaching approaches were based
on conditional and behavioral methods forgetting psychological and cognitive aspects of learning.
However, psychological and cognitive approaches are missing theoretical foundation. Incorporating
behavioral teaching strategies and metacognitive methods, in this study two general dimensions of
teaching as physical and mental patterns are introduced. The physical pattern refers to mechanical
approaches such as repetition, memorization and active learning, while mental process emphasizes on
teaching and learning patterns and practices in aiming at reducing learning obstacles and developing
learners’ autonomy in managing the process of learning.

Language theories fall into broad categories: those that are structural, cognitive, functional, and
interactional. Structural language theories are those that view language as composed of interrelated
linguistic features of language, such as the phonological, lexical, and syntactical components.

The historical antecedents of contemporary language teaching methods are premised upon
notions about human learning. Language teaching is influenced by the fields of linguistics and psychology
and, by extension, second language teaching methods are closely related to concepts and theories about
the ways in which humans learn in general, along with the ways in which linguists define language.

Learning the second language has always been associated with learning efforts, while acquisition
of the first language is automatic and dynamic. Scholars believed that learning after formation of first
language is that not facing psychological obstacles since the age of puberty is the age of mental
consciousness. Language learning is an activity that requires both physical and mental aspects.

This article can be a study, which deals with the preparations and professional developments of
English teachers containing diverse ideologies for English teaching.

References

1. Brown, H. Douglas 2001 Teaching by Principles: An Interactive Approach to Language
Pedagogy Longman,/ Pearson Education, White Plains, New York. pp. 98-99.

2. Cummins, 1991, Skutnabb-Kangas, 2000.

3. Celce-Murcia & Olshtain, 2001, p. 16

4. Ellis, 1986, as cited in RichardAmato, 1996, pp. 410-412

5. Richards, Jack C. and Rodgers, Theodore S. 2001 (2nd edition) Approaches and Methods in
Language Teaching. Cambridge: Cambridge University Press 1998, p. 17



https://sconferences.com
info@sconferences.com

789165

423060




