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Annotation. In the last decade, the implementation of the ideas of a gender approach to the
education and upbringing of younger schoolchildren has been increasingly developing as part of
the task of creating a gender-oriented learning system. The gender-oriented education system
takes into account the psychological and age-specific features of the development of students at
the appropriate stage of schooling, promotes harmonious personal development depending on
gender and creates conditions for maximum self-realization and disclosure of the abilities of boys
and girls. The basic concept of gender studies is gender, which is understood as a specific set of
cultural characteristics that determine the social behavior of women and men, their relationships
with each other.
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“Gender is the poetry each of us makes out of the language we are taught” Leslie
Feinberg.

Gender is the socio-psychological gender of a
person, characteristics of his psychological and
social behavior, manifests itself in communication
and interaction. The school acts as the first and
main model of the social world for the child. It is the
school experience that helps to master the laws by
which the adult world lives. The main goal of education is to create optimal conditions for the
development of a child at every age stage and the formation of the ability to further self-
development. Gender socialization at school is the process of influencing the education system on
boys and girls in such a way that they assimilate gender norms and values accepted in this socio-
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cultural environment, models of male and female behavior. Gender education at school is the
process of the education system’s impact on boys and girls, taking into account their differences,
gender-related, and directed in such a way that they have learned and are ready to implement
gender norms and values, models of male and female behavior accepted in this socio-cultural
environment.

Primary school age is a synthetic period for development of creativity. An important point is
the complexity of tasks and the variety of creative activities. The individual approach, which we
highlighted earlier as a condition for the development of creativity, is associated with an
understanding of gender differences in the manifestation of creativity. Recently, the study of
gender characteristics of children has been gaining popularity. The gender approach includes
psychological characteristics of gender differentiation, identification of differences in the
understanding of social and biological sex as a set of physiological and morphological features.
Therefore, the gender approach is one of the conditions for the development of creativity.

The emergence of the concept of “gender” in pedagogy is of great practical importance for
teaching younger schoolchildren, since it is during the period of primary school that concepts of
self-determination are formed, ideas about life goals and paths, access to resources are born. The
basis of the gender approach in education is based on gender orientation. Gender approach is
broadly defined as “awareness that phenomena occurring in society affect the male and female
population differently, causing their reactions to be different”. Hence we get that the main goal of
the gender approach is establishment of gender identity, specific features of men and women.

In addition, one of the signs of strengthening the position of linguistic genderology as an
independent scientific direction can be considered the appearance of a number of works of a
methodological nature, in which the question of the use of a gender approach in teaching
intercultural communication is raised, the problems of developing general scientific approaches
to the study of gender in linguistics are considered, the private scientific tasks of gender aspects
research are formulated language and communication and prospects for further scientific
research.!

! Xaneesa .W. Tenyiep B TEOPUH M MPAKTUKE 0OYYEHUs MEXBA3BIKOBOM KommyHuKanmu / U.U. Xaneesa // Tennep:
SI3BIK, KYJIbTYyPa, KOMMYHHUKALKS : Jokaagel | MexxayHap. Koud. — M., 2001. — C. 7-11.
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[t is easy to see that the basis of the gender approach in education is always different. As you
know, differentiated learning - such a form of organization of the educational process, which is
implemented on the basis of the division of participants into different groups, both according to
the individual characteristics of the students, and according to the peculiarities of the organization
of the groups of students themselves and aimed at selecting specific methods and techniques of
working with each group. Differentiated education, organized within the framework of a gender
approach in the organization of educational work, takes into account the gender-role interests of
schoolchildren, which leads to an increase in their motivation to study. It is easy to notice that the
great interest of students has a positive effect on the quality of education in general. The gender
approach is particularly widespread in primary school. The goal of the gender approach in primary
school is to help boys and girls fully realize their abilities based on personal peculiarities of
perception.

Despite the fact that most boys and girls are in classrooms together, there is
considerable variation in the degree to which their classrooms reflect gender
integration (Gl). In some classrooms, boys’ and girls’ relationships with each other
are generally positive and harmonious. However, in other classes, students tend
to only work with classmates of the same gender (i.e., gender segregation, GS),
and cross-gender interactions seldom occur or, when they do, they may not be
positive. As such, the coeducational context of schools provides no assurance that
boys and girls work effectively together to learn, solve academic problems, and

<linnart nne ananther in their academir effartc

The purpose of this perspective paper is to call attention to the importance of studying and
understanding the role of GI. Some of the costs associated with the failure to consider GI also are
identified, as are implications for future research and educational practice. In addition to exploring
the impact of wider societal trends on educational outcomes, commentators have increasingly
focused on the way in which the nature of the schooling system itself contributes to the
production and reproduction of gender differences. This and the following sections explore the
impact of a number of factors, including the educational system at a macro level, school
organisation and culture, and whether schools are coeducational or single-sex in profile. Two
aspects of the educational system have been identified as key in shaping gender differences in
academic outcomes: the nature and timing of differentiation into different courses or tracks,
and the approach taken to student assessment. Buchmannand Charles (1995) propose that, where
educational choices are made at an early age, they are more likely to be gender-typical and that
this feature, coupled with strong education-labour market linkages (for example, through
occupationally-specific training), means that gender segregation is likely to be more pronounced
in countries with highly differentiated, vocationally-oriented systems. Preliminary research does,
in fact, indicate that educational segregation by gender, that is, the extent to which young men and
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women are concentrated in different fields of study, is more marked in highly tracked secondary
systems, where students are required to specialize in certain spheres of knowledge at a relatively
early time-point (Smyth, 2005). A number of studies have indicated that gender differences in
academic performance are, at least in part, related to the nature of assessment used. Girls are
found to dobetter on sustained, open-ended tasks while boys focus on episodic, factual detail. As
a result, boys tend to do better on multiple-choice question while girls do slightly better when
assessment is based on coursework (Sukhnandan et al., 2000; Elwood,1999). Furthermore, the
examination and assessment system tends to demand the type of writing skills (for example,
narrative and descriptive) that girls are generally good at (Elwood, 2005). The extent to which
changes in the mode of student assessment is responsible for a trend towards male
‘underachievement’ has been the subject of debate, at least in Britain. Some commentators trace
the crucial tipping-point to the dramatic change brought about by the introduction of
coursework as a basis for assessment in the GCSEsin Britain (Gorard, 2004; Mackin and
McNally, 2006).However, others have argued that these policy changes cannot fully account for
the emergence of a gender gap (Sukhnandan et al., 2000; Arnot et al., 2005). Much of the focus of
the British debate has been on changing modes of assessment. However, it is not clear that other
countries experiencing a similar trend in achievement patterns have had comparable changes
in the approach to assessment. In general, while system-level approaches to differentiation
and assessment have emerged as indicative factors in explaining patterns of achievement and
course take-up, the extent to which macro-level characteristics of the educational system
account for cross-national variation in educational outcomes by gender would appear to
represent a potentially fruitful, but under-explored, direction for research.

The potential impact of school organisation and culture can be examined in two distinct
ways: the extent to which gender differences in achievement and subject take-up vary across
schools and the way in which gender differences are produced on a day to day basis in the school
context. Between-school differences Research findings have been somewhat inconsistent in
relation to between-school variation in the gender gap in academic achievement. Some studies
in the British context have indicated that the difference in performance between male and female
students varies significantly across schools (Nuttall et al., 1989; Thomas et al., 1997).More recent
evidence suggests that, while there may be some variation across schools, there are hardly any
secondary schools where boys make more progress than their female counterparts (Gray et al.,
2004). Findings of between-school variation have been challenged by other researchers who
have found that the gender gap inachievement is evident in both high- and low-performing
schools and that any variation is not attributable to objective school characteristics or
within-school practice (Burgess et al., 2004; Tinklin et al., 2001).The extent to which male and
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female students select different subjects and courses has also been found to vary from school to
school (Lamb, 1996; Daly, 1995; Fitzgibbon,1999). Schools with otherwise similar characteristics
can vary significantly in their provision of particular subjects and in how these subjects are
made available to different ability groups and to girls and boys (see, for example, Lee and Smith,
1993;0akes, 1990). Schools can also influence course take-up indirectly through subject
packaging for optional subjects (for example, by asking students to select between ‘male’ and
‘female’ subjects) and more subtle encouragement of the take-up of particular types of
subjects (Kitchen, 1999 Gillborn, 1990; Nash et al,, 1984). In some cases, teachers were seen as
discouraging non-gender-traditional choices on the part of students (Gillborn, 1990).(ii) The
school’s role in constructing gender differences While some studies have focused on between-
school differences in the gender gap, educational researchers have more usually focused on
the way in which school climate and process contributes to the emergence of gender differences
in educational outcomes. Factors which are seen as significant include teacher expectations
and classroom interaction, peer interaction and ‘laddishness’, along with the complex ways in
which the demands of school interact with, and shape, differences in student behaviour. While
these factors are seen as taking specific forms in different school.

Contexts, discussions have generally focused on the commonalities across schools in the
production and reproduction of gender differences. Feminist accounts from the 1970s and early
1980s focused on the domination of classroom interaction by boys as a contributory factor
in female educational disadvantage (see, for example, Spender, 1982). More recent research
has both confirmed and refined these accounts to provide more detailed investigations into the
prevalence of different forms of teacher-student interaction, both positive and negative.
In whole class settings, boys are seen as contributing more to interaction(for example, by ‘calling
out’ answers) and receiving more feedback from teachers on their contributions (Askew and Ross,
1988; Kelly, 1988; Howe, 1997). This reflects both boys’ greater willingness to offer comments
as well as differential teacher expectations. Similarly, boys tend to dominate in ‘hands-on’
activities, such aslaboratory work and computer sessions, and in the playground (Francis,
2004).However, there is considerable evidence that boys are more disruptive in the
classroom and experience more negative interaction with teachers as a result of their
misbehaviour (Francis, 2000; Warrington and Younger, 2000). Indeed, some commentators
have suggested that teachers’ need to maintain control within the classroom underlies their
greater attention to boys’ behaviour (Drudy and Ui Cathdin,1999; Younger, 1999). Other
researchers have provided a nuanced account of classroom interaction, focusing on the way
in which male dominance in classrooms is often accounted for by a minority of boys and the fact
that girls may ‘out voice’ boys in some settings (Lyons et al., 2003; Francis, 2004). The question
arises as to the impact of gendered interaction patterns on academic performance; interaction
patterns have remained largely unchanged over a period when significant changes in the

64

SCIENTIFIC JOURNAL IMPACT FACTOR 4.7




ISSN: 2181-3132

gender gap in achievement took place. More generally, teacher expectations are seen to differ for
male and female students. Initially, researchers highlighted lower expectations for girls on the part
of teachers(Spender, 1982; Stanworth, 1981). More recently, however, teachers have been found
to be likely to identify male students as underachievers. Teachers construct
underachievement differentially by gender, emphasizing lack of confidence among girls but
poor behaviour and motivation among boys (Jones and Myhill, 2004).Studies have differed
in whether there is seen to be explicit bias in teacher assessment10

Of male and female students; Lavy (2004) indicates that teacher biases in marking widen
the female-male achievement gap across all segments of the ability and performance
distribution while Arnot (2002) suggests no evidence of such bias. Perhaps the most prominent
explanation for the underachievement of boys in the current debate, at least in the British
context, is a culture of laddishness (see Epstein etal., 1998). Lower academic grades among boys
are seen as reflecting a culture of disaffection, poor behaviour, and identification with a
masculine identity based on non-school activities, such as sport (see, for example, Mac an Ghaill,
1994; Francis,2000). For some secondary school boys, laddishness acts as a self-worth protection
strategy, protecting their sense of themselves from the possibility of ‘failing’ academically
and from being seen as feminine (Jackson, 2002). Girls and boys experience different peer
expectations regarding attainment (Tinklin, 2003). For boys, it is not seen as acceptable to be
interested in academic work; they are concerned with preserving an image of reluctant
involvement or disengagement (Younger and Warrington, 1996). Male students are more
likely than females to say their friends would make fun of them if they work too hard in school
(Tinklin et al., 2001).Achievement in itself is not the problem but being seen to be working to
achieve is(Epstein, 1998); thus ‘effortless achievement’ becomes the ideal (Jackson, 2002). In
contrast, girls take schoolwork more seriously and traditional gender stereotypes mean that
they are more likely to take part in the kinds of cultural activities which help them to succeed at
school (Tinklin et al., 2001; Dumais, 2002).Schools are sites for the construction of masculinity
and femininity. These identities are historically and culturally situated and are actively
constructed within the school and other social settings (Connell, 2000; Epstein, 1998; Mac an
Ghaill, 1994; Lynchand Lodge, 2002). Although the focus has been on male underachievement in
many discussions, inequalities in power are still evident within the classroom. Girls act in ways
which bolster boys’ power at the expense of their own (Reay, 2001); they both construct
themselves and are constructed as feminine. Furthermore, particular subjects areas, such as
mathematics and physics, may become constructed as ‘masculine’, leading to tensions for female
students in selecting these subjects and performing wellin them (Mendick, 2005).

Let's consider the opinions of candidates of sciences and associate professors on the
introduction of the concept of gender into the education system:
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L.P. Okulova, Candidate of Pedagogical Sciences, Associate Professor of the Department of
Economics and Management of the ANO Institute of Economics and Crisis management, in the
article “Gender in the system of domestic Education” expresses the opinion that the gender
approach should be implemented in general in the system of “preschool education - school -
university - advanced training” on the basis of continuity, i.e. gender education should last a
lifetime. This will allow, according to her, to create an effective system of gender education of the
population. She considers it appropriate to introduce a gender component into the curricula of all
levels of education.

L.P. Shustova, Candidate of Pedagogical Sciences, associate professor, believes that one of the
important directions of the development of pedagogical science at the present stage is the
formation of a new branch of scientific knowledge - gender pedagogy. Gender pedagogy is the
design of the educational process and the creation of conditions for the realization of the
opportunities of boys and girls.

We are convinced that, taking into account gender peculiarities in the learning process and
respecting gender equality, we not only facilitate and make the learning process more effective,
but also take a significant step towards a new society. The task of any teacher is to take into
account, as far as possible, the natural inclinations, abilities, as well as the interests of students.
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