
POLISH JOURNAL OF SCIENCE № 58, 2023 45 

Шундай қилиб, кластернинг динамик 

характерга эга бўлиши, бўлажак жисмоний тарбия 

ўқитувчисига ўзлаштирилаётган битта 

компетенциядан бошқасига ўтиш ҳолатининг 

қийинлиги билан тавсифланадиган турли хил 

таркибий элементлар қийматига нисбатан яққол 

тасаввур ҳосил қилиш имконини беради.  

Демак, билиш фаолиятининг мақсади ва 

натижаси субъектнинг ўзини унинг учун янги 

билимларни ўзлаштириш (кашф этиш) маъносида 

ўзгартириш, ривожлантиришдан иборат, касбий 

фаолиятнинг мақсади ва натижаси эса унинг 

мавзусини ўзлаштирилган ахборот асосида 

маҳсулотга ўзгартиришдир. 
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Abstract 

This article identifies foreign language teachers’ attitudes towards implementing Webquest technology to 

form communicative competence among primary school students. The study was carried out in the form of a 

survey among foreign language teachers of primary and secondary schools in Almaty city. The paper also illus-

trates the level of foreign language teachers’ literacy required to structure Webquest lessons. 
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Introduction 

Teaching a foreign language to primary school 

children has its own peculiarities according to the age 

characteristics of younger students. Forming and devel-

oping their foreign language communicative compe-

tence requires strong consideration of thinking abilities 

and mental development of children at that age. In ele-

mentary school, the content selection for teaching a for-

eign language takes place in accordance with the inter-

ests inherent in younger students, taking into account 

their real needs in the intellectual and practical spheres. 

At the initial stage, the teacher is tasked with creating a 

basis for communicative competence among students, 

therefore all components of the content should be min-

imized. The theory and practice of forming communi-

cative competence in primary schools of general edu-

cation need to be reconsidered from the standpoint of 

increasing its productivity through the use of digital 

technologies and games in the process of teaching for-

eign languages (Dzhussubaliyeva, 2022). This research 

paper finds Webquests as the most suitable technology 

for teaching foreign languages to primary school chil-

dren due to the fact that it allows using games, digital 

tools, and web sources at the same time, which is most 

easily acquired by younger students (March, 1998; 

Dodge, 2001). Modern foreign language teaching at the 

initial stage of general education is characterized by 

contradictions between requirements formulated in Ed-

ucational Standards to improve the level of foreign lan-

guage proficiency of primary school students and the 

insufficient use of innovative digital technologies, par-

ticularly Webquests, for this purpose (Dzhussubali-

yeva, Taskin, Sharipova, Seri, 2021). Moreover, there 

is another gap between the need to implement digital 

technologies in foreign language lessons and teachers’ 

lack of ICT competence in using them. The quality of 

the information and educational environment, which is 

a combination of applicable methods, techniques, and 

approaches to teaching a foreign language, determines 

how well younger students learn a language. One of the 

most effective ways for achieving this goal is the use of 

Webquest technologies that ensures the successful for-

mation of communicative competence among primary 

school students, which is one of the most essential as-

pects in foreign language education (Arciniegas, 

Vasques, 2017). Previous study serves as a theoretical 

basis for conducting empirical research including sur-

vey among foreign language teachers to identify their 

attitudes towards using Webquests in classrooms and to 

define the conditions of teacher’s digital literacy to im-

plement this technology (Kaiyrgazy, 2022).  

Literature review 

Communicative Competence. Modern foreign 

language education includes the use of digital technol-

ogies and the introduction of new methods and ap-

proaches to teaching a foreign language. Language 

skills are currently considered in the context of inter-

cultural communicative competence, for the formation 

of which the methodology of foreign language educa-

tion is continuously modernized (Kunanbayeva, 2013). 

One of the first to mention communicative competence 
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in his writings was Chomsky (1965), who believes that 

any errors in speech production can be associated with 

competence, which primarily affects performance. 

However, much of the research in applied linguistics 

cites the work of Hymes (1972) as a foundational link 

for introducing the concept of communicative compe-

tence. He opposes Chomsky's definition and states that 

the goal of competence is to show systematically pos-

sible, feasible, and appropriate ways to produce and in-

terpret actual cultural behaviors. Kanal and Swain use 

communicative competence to describe the interaction 

between grammatical and sociolinguistic competences 

(1980). This reflects Hymes's claim that grammar rules 

are not sufficient without usage instructions. Russian 

scientists, having analyzed foreign sources, introduced 

their own definitions of communicative competence as 

the “formed ability of a person to act as a subject of 

communication” (Zimnyaya, 2009) and identified the 

following key competencies in education (Khutorskoy, 

2018). Tarvin investigated the connection between 

communicative competence and intercultural compe-

tence and highlighted the importance of communicative 

language teaching at different age levels (2015). Sev-

eral Russian scholars define communicative compe-

tence as the core, permeating the entire learning process 

(Lebedeva, 2016), highlight the significance of devel-

oping (Sakharova, 2004) and concretization regarding 

every professional sphere (Mayorov, 2013). Studies 

show that the formation of communicative competence 

of students is indeed one of the main tasks of foreign 

language education in different countries. However, 

completing this task requires foreign language 

teacher’s deep knowledge, professional experience, 

qualifications and commitment. Taking into account 

the fact that primary school students are children be-

tween the ages of 6 and 10, using games and digital 

tools is the most acceptable way of teaching them for-

eign languages.  

Webquest technology. Webquests have become 

quite significant in many educational areas and have re-

ceived a lot of attention from teachers since they were 

proposed and developed by Bernie Dodge (1997). Sev-

eral researchers identified the Webquest technology as 

a constructivist approach to learning that can increase 

students’ motivation and develop their critical thinking 

skills (March, 2004; Marzano, 1992). Certainly, fre-

quent use of digital gadgets and the Internet by young 

children can negatively affect their mental and physical 

health. Although, Webquests can be adapted to differ-

ent situations and thus will provide students with free-

dom of creativity without causing any harm (Wentink, 

Droop, 2011). Webquests contain motivating and au-

thentic instructions that stimulate students to perceive 

every assignment as a real life task. This inevitably 

leads to an outstanding performance and results that can 

be the strongest motivator in comparison with outdated 

textbooks and materials (Aly Amer, Mohamed El-

Okda, 2006). Importance of using Webquest technol-

ogy in language teaching was also suggested by several 

scholars and investigation on their effect in the English 

classroom was also carried out (Kari Lee Siko, 2008, 

Mykytiuk, 2013). Kazakhstani professors also believed 

that web technologies must be the essential part of the 

education and with this intention they created method-

ology and didactic system of distance learning which 

served as a basis for this research article (Dzhusubali-

yeva D.M., Sharipov B.ZH., Erkan Tashkin, 2021). 

All the investigations in the fields such as foreign 

language education, formation of communicative com-

petence, using web technologies in foreign language 

teaching has showed the problem in representing 

Webquest technology as a tool for forming foreign lan-

guage communicative competence among primary 

school students.  

Based on this issue, this study aims to investigate 

following research questions: 

RQ1: What are the foreign language teachers’ at-

titudes towards using Webquest technologies in a class-

room? 

RQ2: Do teachers’ digital literacy allow them to 

use webquest technology to form foreign language 

communicative competence? 

Methods 

In 2021-2022 a research that identified the signif-

icance and levels of forming foreign communicative 

competence among primary school students was con-

ducted. The study was carried out in Department of 

Foreign Language Education Methodology of Kazakh 

Ablai khan University of International Relations and 

World Languages located in Almaty. After analyzing 

foreign and domestic literature on relevant topics, there 

have been made a decision to choose Webquest as a 

leading technology to form communicative compe-

tence of younger students.  

Participants  

16 foreign language teachers who work with pri-

mary school students participated in this study. The av-

erage percentage (43.8%) of participants work at state 

schools, 18.8 % of them work at private schools and 

others work at language centers. All of the participants 

primarily teach an English language and among these 

teachers only 3 of them teach other foreign languages 

(Korean, French, Turkish) as well. Most of the partici-

pants (56.3%) have a master’s degree and other 43.8 % 

have bachelor’s degree. All of the participants are fe-

males, aged from 22 to 32 years old. 
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Table 1 

Participant Teachers’ Profile 

Participants  Languages  
Experience 

(years) 
Type of school  Degree  Gender  Age 

Teacher 1  
English, French, 

Korean 
6 Private tutor 

Bachelor’s de-

gree 
Female 22 

Teacher 2 English 1 State school 
Bachelor’s de-

gree 
Female 22 

Teacher 3 English 6 Private school 
Master’s de-

gree 
Female 24 

Teacher 4 English 2 
Language school 

(center) 

Master’s de-

gree 
Female 24 

Teacher 5 English 1 
Language school 

(center) 

Master’s de-

gree 
Female 23 

Teacher 6 English 3 State school 
Master’s de-

gree 
Female 23 

Teacher 7 English 4 State school 
Bachelor’s de-

gree 
Female 22 

Teacher 8 English 3 
Language school 

(center) 

Master’s de-

gree 
Female 23 

Teacher 9 English 1-2 State school 
Master’s de-

gree 
Female 22 

Teacher 10 English 2 State school 
Bachelor’s de-

gree 
Female 23 

Teacher 11 English 2 State school 
Bachelor’s de-

gree 
Female 22 

Teacher 12 English 1,5 years 
Language school 

(center) 

Master’s de-

gree 
Female 23 

Teacher 13 English 7 State school 
Bachelor’s de-

gree 
Female 32 

Teacher 14 English, Turkish 3 Private school 
Master’s de-

gree 
Female 23 

Teacher 15 English 2 Private school 
Master’s de-

gree 
Female 22 

Teacher 16 English 2 
Language school 

(center) 

Bachelor’s de-

gree 
Female 22 

 

Research design 

In this study quantitative survey method was im-

plemented. Set of questionnaires were divided into 3 

sections: section 1 is for collecting background infor-

mation about participants; section 2 is for determining 

foreign language teachers’ awareness of Webquest 

technology and their attitude towards using them in a 

classroom; section 3 is focused on identifying teachers’ 

digital literacy level to implement Webquests in Eng-

lish classrooms. Survey was conducted online by using 

Google Forms.  

Results 

As Figure 1 indicates, the majority of teachers 

(87,5%) agree with the statement that Webquests are 

one of the most effective ways of teaching foreign lan-

guages to primary school children. This implies the 

positive attitudes of teachers towards formation of pri-

mary school children’s communicative competence 

with the help of Webquest technologies. Only 2 teach-

ers who participated in the survey shared negative re-

sponses due to the fact that they were unfamiliar with 

such technology (illustrated in Figure 2). 
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FIGURE 1. Teachers’ attitudes towards using Webquests in a classroom 

 

Figure 2 gives general information about teacher’s 

awareness of Webquests which shows that only 12,5% 

(it is 2 out of 16) of participants actually use this tech-

nology. Although most of the teachers (43,8%) know 

what Webquest technology is they have never experi-

enced in using them, moreover, 31,3% of teachers do 

not clearly understand the concept of Webquests.  

 
FIGURE 2. Teachers’ awareness of Webquest technologies 

 

Figure 3 and 4 indicate the main reasons for using 

and not using Webquests in foreign language class-

rooms. Absolute majority of participants (43,8%) 

choose this technology because of the fact that it in-

creases students’ engagement and possibility to max-

imize students’ creativity was the main factor for al-

most 25% of teachers to implement Webquests in a 

classroom. Other 18,8% admired the opportunity to in-

volve children in a group work (Figure 3). According 

to Figure 4, obstacles in using Webquest technologies 

can be following: a) teachers do not have skills in cre-

ating Webquests (31,3%); b) their digital literacy is not 

sufficient enough (31,3%); c) some primary students do 

not know how to use digital tools to complete Webquest 

tasks (31,3%). 
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FIGURE 3. Reasons for not using Webquests 

 

 
FIGURE 4. Reasons for choosing Webquests 

 

The last section of survey was dedicated to iden-

tify approximate level of foreign language teachers’ 

digital literacy. Figure 5 illustrates that all of the teach-

ers who took part in a research can use programs and 

platforms such as MS Word, PowerPoint, Google slides 

and YouTube. Based on findings of a research, it can 

be considered that foreign language teachers’ digital lit-

eracy level allows them to start implementing 

Webquest technology to form communicative compe-

tence among primary school children.  
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FIGURE 5. Digital literacy level 

 

Discussion 

The main findings of the research indicate that for-

eign language teachers’ attitudes towards formation of 

primary school children’s communicative competence 

by using Webquest technologies are in fact positive. 

Despite the fact that the majority of foreign language 

teachers are familiar with such technology, they do not 

entirely comprehend its structure and types introduced 

by its creators (Dodge, 1997; March, 2004). As stated 

in the literature review, Webquest can also be effective 

for enhancing students’ motivation and creativity (Aly 

Amer, Mohamed El-Okda, 2006) and this assumption 

was confirmed by the results of the study. Another rea-

son for implementing this technology is that Webquests 

stimulate students to work in groups and actively par-

ticipate in team discussions. Since Webquest tasks co-

vers voluminous and complex topics, teachers should 

not expect that each student will be able to cover abso-

lutely all aspects of the task. This is precisely why they 

share roles among themselves. In addition to this, each 

student gains experience and receives recognition from 

his peers for his individual work (March, 2004).  

Study results showed that the lack of digital skills 

of younger students can be one of the possible reasons 

for resisting Webquest technologies. However, investi-

gations on children’s readiness for using digital tech-

nology identified that technology can increase physical 

and psychological development of primary students un-

der the proper circumstances (Pittman, 2003). Further-

more, today’s generation are evolving simultaneously 

with innovative gadgets and smartphones, thus requires 

implementation of various digital technologies includ-

ing Webquests in a learning process (Dzhussubaliyeva, 

2019).  

Even though teachers believe that their digital 

skills are not satisfactory as indicated before, surpris-

ingly they are able to work with those programs that 

necessary for creating Webquests. Dudeney and 

Hockly stated that organizing a Webquest does not re-

quire any detailed technical knowledge, in contrast, an-

alytical thinking, word processing and research skills 

are fundamental for this activity (2007). Therefore, for-

eign language teachers should discover the essence of 

Webquest technologies and apply them in a learning 

process.  

Conclusion 

Teaching foreign languages to primary school stu-

dents is closely associated with formation of communi-

cative competence and implementing various novel ap-

proaches to achieve this task. Analysis of theoretical 

sources established Webquest technologies as one of 

the functional tools for encouraging, motivating and ed-

ucating learners at different stages. The results of the 

study revealed that foreign language teachers have pos-

itive mindset for using Webquests to form and develop 

younger students’ communicative competence. Re-

gardless of their abilities to work with essential com-

puter programs, teachers were biased towards the lack 

of digital literacy. It is mainly due to teachers’ unfamil-

iarity with main characteristics and aspects of creating 

Webquest technology. Due to the time limitations, only 

a small number of primary school teachers could par-

ticipate in a survey and consequently it cannot show the 

attitudes and perceptions of all foreign language educa-

tors. Main directions for further research would be: a) 

to find ways of introducing and distributing Webquest 

technology as a tool for forming foreign language com-

municative competence among primary school chil-

dren; b) to conduct an experiment involving control and 

focus groups to test the effectiveness of Webquests in 

forming communicative competence among younger 

students.  
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