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Theoretical Theoretical framework: Climate Change is one of the biggest challenges of our times (IPCC, 2014). Hence, it is necessary for learners at all school levels to deal with
f k questions and problems of their present and future environment, also in the context of Climate Change Education. It is thus the responsibility of schools to help pupils
ramewor building up an understanding of complex interrelationships as well as to enable them to deal with the related challenges in a responsible way and to act in a reflective
manner. At the same time, pupils are interested in this topic and bring questions into the classroom (Adamina et al., 2018). Despite the learner’s interests and the high
educational contribution to current societal and educational policy needs, climate education is (often) not an integral part of teaching in the classroom and teacher-
training (Cross & Congreve, 2020; Wise, 2010), although knowledge of key aspects of the topic can already be built up at primary-school level (Adamina et al., 2018).
Facing the complexity of the issue within a controversial political and cultural context is perceived as a major challenge by (prospective) teachers (Monroe et al., 2019;
Reid, 2019; Wise, 2010) and some teachers argue that dealing with the issue is too emotionally stressful for children (Rief3, 2010).
How requirements are perceived under the influence of various factors is important for the professionalisation of (future) teachers (Keller-Schneider, 2020). The extent
to which this also applies to the readiness of the student teachers to teach Climate Change is investigated in this study.
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Fig. 1: Framework of development of pedagogical professionalism (Keller-Schneider 2020, p. 151), differenciated according to topic
Goals Based on Keller-Schneider's (2020) perception-based professionalisation approach, grounded in stress and resource theory, a multi-method study examines the extent

to which specific components of individual and contextual resources are relevant to prospective primary teachers' intentions to teach Climate Change. The following

questions will be investigated:

= What prior knowledge and what attitudes (individual resources) do the student-teachers have at the beginning of the course and what types can be identified?
(Data basis: questionnaire, pre-survey)

= Which requirements are perceived as a challenge by the student-teachers, to what extent are contextual factors and social resources relevant and to what extent
does this requirement, perceived as a challenge, lead to an intensive dealing with the topic of teaching Climate Change? (Data basis: Interview)
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Fig. 2: Design of the study
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Fig. 3: Methodological approaches of the sub-studies at a glance
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