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COVID-19 pandemic has closed-down educational institutions and
dramatically shifts the instruction to distance learning. However, students
rooted from the marginalized families and from rural areas have limited
access to technology necessary for online learning. Modular learning
addresses this learning inequality by providing more inclusive access to
education. This study explored the lived experiences of the parents who act
as learning supervisor, tutor, and home-schooling teacher for modular
learning during the health crisis. This research surveyed parents from the
Philippines and applied Inductive Content Analysis. The results showed an
agreement on the effectiveness of the implemented educational policies to
contain the pandemic including the nationwide closures of schools, delaying
the reopening of classes, and implementation of various instructional
modalities. On the other hand, parents have encountered various challenges
from the new mode of learning in virtual setting; delivery of instruction;
unsatisfactory learning outcomes; financial difficulties while working for the
family during lockdown; struggle with the use and availability of technology;
and personal problems on health, stress, and learning style. This study serves
as a basis for providing a comprehensive and inclusive education policies
while considering the perspective of the learners’ parents during the
pandemic and beyond.
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1. INTRODUCTION

The rapid increase in number of COVID-19 cases around the globe poses great challenge among
education stakeholders as it directly affects the functional roles of educators, policymakers, and curriculum
developers. According to the United Nations (UN) [1], approximately 1.6 billion learners in more than 190
countries have been affected by the largest disruption of educational systems in history due to the existence
of pandemic. This health crisis persuades various government institutions and the education sector to
reimagine and reshape the present curriculum to design a more sustainable framework according to the needs
of the learners in the ‘new normal’ set-up.

Different countries have formulated educational policies that support flexible learning modalities to
reduce the distressing consequences of the COVID-19 pandemic. For instance, Turkey immediately
responded to the call for comprehensive scheme of delivering quality education during pandemic days
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including an early closing of schools to prevent the further spread of the viral infection; establishing online
educational portal which offers a wide range of learning materials such as videos, documents, e-books, tests,
and activities for all the learners from preschool to high school level; free internet access of the remote
lessons; and providing a series of educational programs broadcast through the three national television
channels [2]. On the other hand, some countries have continued or reopened schools during the pandemic but
successfully avoid the spread of COVID-19 in schools by setting safety guidelines including social distancing
techniques, along with careful hygiene, cleaning, and use of quarantine [3].

Most countries shift instructional modality from face-to-face classroom interaction to online
learning. However, students living in financially disadvantaged or low socioeconomic status encounter a
range of barriers and/or risks including long-term educational disengagement, digital exclusion, poor
technology management, and increased psychosocial challenges [4]. The United Nations Educational,
Scientific and Cultural Organization (UNESCO) identifies an exacerbation of learning inequality during the
COVID-19 pandemic and estimates that about 40% of low and lower-middle income countries failed to
support the underprivileged learners during temporary school shutdown [5]. On the other hand, the modular
distance learning addresses these issues at it provides more flexible and inclusive access to education. This
asynchronous modality allows students to move at their own pace and requires students to continually
complete assessments while delivering a learning experience that does not depend on face-to-face interaction
with the teacher and their fellow students [6].

In the Philippines, all schools were closed following the imposition of the government on a total
lockdown in March 16, 2020 known as Enhanced Community Quarantine (ECQ). The Department of
Education (DepEd) developed a framework termed as the Basic Education Learning Continuity Plan (BE-
LCP) which provides guidance on how the country deliver education during the time of crises while ensuring
the health, safety, and the welfare of learners, teachers, and DepEd personnel [7]. The DepEd set guidelines
on management of COVID-19 situation; policies on classroom assessment; working at home and attending
webinars for teachers; moving up/graduation/recognition rites; and various alternatives for delivering
distance learning during the periods of class suspension and similar circumstances [8]. Meanwhile, President
Rodrigo Duterte gave the approval to the recommendation of DepEd to defer the public school opening to
October 5, 2020. This delay provided relief to the logistical limitations faced by the areas placed under
modified ECQ (MECQ); while for the areas outside MECQ, continuous school orientations, dry runs, and
delivery of learning resources in preparation to the opening of the classes were carried out [9]. This decision
was made in consideration of socio-economic factors such as the need to: 1) Avoid prolonged school
disruption, which was associated to a range of social risks for the youth; 2) Encourage education-related
economic activity; and 3) Resume school-managed support systems [10]. As the opening of classes run in the
extraordinarily school year, the DepEd adopted the BE-LCP which permits multiple learning delivery
modalities including modular distance learning (MDL), online distance learning (ODL), TV/Radio-Based
Instruction (TV/R), and Blended Learning — a combination of different distance learning modalities. The
MDL involves the use of self-learning modules (SLMs) either in print or digital format/electronic copy and
various learning resources like learner’s materials, textbooks, activity sheets, worksheets, study guides and
other study materials. The ODL allows live synchronous instruction which requires stable internet connection
but is more interactive than the other types of distance learning. The TV/R utilizes SLMs converted to video
lessons for Television-Based Instruction as well as radio script for Radio-based instruction. To help learners,
parents, and teachers successfully adopt these learning delivery modalities, SLMs are made available in print
and offline/online digital formats [10].

In the previous months, numerous studies discuss the experiences of teachers and students in using
distance learning as instructional modality during the COVID-19 pandemic. Lassoued, Alhendawi and
Bashitialshaaer [11] surveyed professors and students from Algeria, Egypt, Palestine, and Iraq, and
categorized the obstacles to achieving quality in distance learning during the COVID-19 pandemic: 1)
Personal obstacles from weak motivation to distance learning and the difficulties of understanding some
subjects in the absence of classroom interaction and direct learning; 2) Pedagogical obstacles from the
difficulty of learning applied courses and directed work remotely as well as conducting tests within the e-
learning environment; 3) Technical obstacles from weak internet speed in many remote areas, the consequent
interruptions in broadcasting, and the impediment to following lessons; and 4) Financial and organizational
obstacles from using electronic multimedia and the absence of uniform controls among all professors leading
to confusion in receiving information and students’ difficulty in understanding the lessons. The same results
are obtained by Abel [12] who applied qualitative phenomenological research to analyze the lived
experiences of five learners immersed in a remote learning in the Philippines and found the challenges
including poor to no internet access, financial constraints, lack of technological devices, and lack of affective
or emotional support. Aliyyah [13] explored the perceptions of primary school teachers of online learning in
Indonesia using thematic analysis of qualitative data and found four main themes: instructional strategies,
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challenges, support, and motivation of teachers. Meanwhile, Mulenga and Marban [14] focused on uptakes of
social media platforms by exploring the prospective secondary school Mathematics teachers using cluster
analysis and revealed that they exhibit low skill levels in the use of mobile technology and the adoption of
social media in relation to mathematics pedagogy during the COVID-19 crisis. These studies focused on the
investigation of the challenges faced by the teachers and students with distance learning during the pandemic.
There is a limited number of studies discussing this topic in the perspective of the parents of students. For
instance, Abuhammad [15] reviewed the content posted in available local Facebook groups to explore the
perceptions of parents regarding the challenges of distance learning faced by their children during the
coronavirus outbreak in Jordan. In another study, Al Hadhrami and Al Saadi [16] investigated the parents'
perspectives with regard to the advantages and challenges of e-leaning which are encountered during follow-
up their children’s learning through the e-learning platforms of the Ministry of Education in Sultanate of
Oman during COVID-19 pandemic. We aim to contribute to the literature by delving deeper on the
experiences and challenges during the pandemic, focusing on the Philippines as a case study, on modular
distance learning, and on the perspective of the learner’s parents and guardians who are equally important to
consider in planning and implementing educational policies in response to the health crisis.

This study explores the lived experiences of the parents of the learners on distance learning during
the reopening of classes on the time of pandemic. Specifically, this aims to describe the parents’ perceptions
on COVID-19 crisis and the government’s response through educational policies imposed during the
pandemic, as well as the parents’ experiences and challenges in dealing with distance learning with their
children during the pandemic. Among the distance learning modalities, this study focuses on modular
distance learning as: 1) Applied in a broader coverage in the case country; 2) More inclusive with low- to
middle-income families as well as those located in remote rural areas with inaccessible internet connectivity;
3) The most preferred modality by the learners’ parents [7] who are the participants of the study. Using
online survey, this qualitative research collected self-report from the parents or guardians of the learners from
the Philippines and applied Inductive Content Analysis. This study finally aims to provide a basis for a more
inclusive educational policies that consider the perspective of the learners’ parents during and beyond the
pandemic.

2. RESEARCH METHOD
2.1. Research design

This study was conducted in the Philippines, between September and October 2020, during the
opening of classes for the new school year. The study was designed to describe the phenomenon of the
parents’ or guardians’ lived experiences during the COVID-19 pandemic using qualitative content analysis.
Quialitative research is the most appropriate design of the study as it seeks to have a contextual understanding
of phenomena, explain behavior and beliefs, identify processes, and understand the context of participants’
experiences [17]. There were only few participants to achieve the depth of information from the interviews
rather than statistical representativeness. While other qualitative methods, such as phenomenological
approach seeks to describe the essence of a phenomenon and the meaning of this lived experience from the
perspective the participants [18], this study used content analysis to subjectively interpret the text data
content through the systematic classification process of coding and identifying themes or patterns leading to a
deeper understanding of perceptions and experiences.

2.2. Participants and data collection

The participants of this study included 30 parents and guardian of learners from the Philippines with
60% ages 30-40, 30% ages 41-50, and 10% ages more than 50. All of the participants were employed during
the pandemic and 10% of them solely raised the family. Half of the participants were parents of senior high
schools, 10% junior high school students, and 40% elementary school pupils.

Purposive sampling was employed according to the following inclusion criteria: 1) Parent or
guardian of K-12 student for the school year 2020-2021; 2) Children used distance learning during the
COVID-19 pandemic; 3) Voluntary participation in the survey; and 4) Completeness of the written reports
following the two main survey questions and instructions. To identify the sample size, this study followed the
“saturation” defined in Qualitative Research and Content Analysis [19] referring to the moment when
information from participants became repetitive and the researcher no longer gain new information from
continuing data collection. Therefore, the researchers analyzed the data during the collection process to
identify the data saturation.

Data were collected using online survey. The questionnaires explained the purpose of the study,
anonymity of responses, confidentiality of the data, instructions, as well as questions on demographic profile
of the participants and two major open-ended questions. The participants were asked to describe the
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COVID-19 crisis and the government’s response through educational policies during the pandemic; and the
parents’ experiences and challenges in dealing with distance learning with their children during the
pandemic. The survey form incorporated encryption codes to anonymize the participants.

To ensure ethical considerations of research, all participants were informed about the details of the
study. Participation in the study was voluntary and that the participants could withdraw anytime without any
consequences. They were informed about the academic purpose of the study. The researchers guaranteed the
anonymity of the participants by assigning encrypted codes. The confidentiality was ensured as only the
researchers had access to the research data.

2.3. Data analysis

The collected data were analyzed using inductive content analysis. This method is used when a
qualitative study has an inductive starting point or when the data collection approach is open and follows
loosely defined concepts [20]. Its main advantages include content-sensitiveness, application in highly
flexible research designs, and wider application in analyzing various types of qualitative data [19]. In this
study, basic inductive content analysis was done according to the following steps: preparation, organization,
and reporting [21]. The first step identified the data collection and sampling strategy as well as selecting the
unit of analysis. The second phase involved data categorization and abstraction, interpretation, and checking
the representativeness of the sample data collected. The final phase was the systematic and logical reporting
of the abstractions.

3. RESULTS AND DISCUSSION

The abstractions of the data with 86 responses define a total of 44 codes, 14 sub-categories, and 4
generic categories within two main categories: 1) Parents’ perception on COVID-19 pandemic; and 2)
Parents’ experiences in distance learning as the “new normal” of instruction during COVID-19 pandemic.

3.1. Parents’ perceptions on educational policies during COVID-19

The result of abstractions in Table 1 shows the perceptions of parents on the government’s response
to contain the pandemic as well as the educational policies imposed to ensure the safety of students, teachers,
and school personnel.

Table 1. Abstraction results from parents’ reports on perceptions on COVID-19

Generic categories Sub-categories Codes (frequency of statements)
Government response to  Educational policies  Early closure of educational institutions (2)
COVID-19 pandemic Utilization of alternative learning delivery modalities (3)
No face-to-face learning (1)
State goals Contain the spread of infectious virus (1)

Prioritize the health, well-being, and safety of citizens (3)
Continuous delivery of quality education (2)
Preparation time of educational stakeholders for distance learning (1)
Parents on state actions ~ Personal convictions  Essence of human life (1)
No more worries about children's security (1)
Thankful to the mandate (6)
Optimistic to the educational adjustments (1)
More time for family bonding (2)
Negative feedback Home tutoring as an additional task (1)
Lack of socialization among children (2)
Anticipation Collaboration among concerned authorities (1)
Responsible learners (1)

Participants commend the government for its actions to contain the virus and for prioritizing the
health, well-being and safety of the citizens.

I commend the strategy of the government to avoid the further spread of the pandemic. (P13)
The government aims to ensure the safety of the citizens. (P2)

The government made the right decision. It only proves that more than anything else human
life is important. (P27)

We are no longer worried whether our children go from other places aside from school. (P4)
This kind of state’s action is laudable for the common good. (P9)

The decision of the government turned out to be a good one. (P18)
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The government action is right for it is a scientific based. (P6)
What is really important now is the collaboration among the government officials and
stakeholders of education. (P23)

The learners’ parents understand the need to close all the educational institutions and the delaying of
the reopening of classes to give teachers enough preparation time for the new normal. They also express
strong support to the government’s strategic plan of helping students to pursue learning at home by utilizing
alternative learning delivery modalities during the lockdown and beyond.

As parents, we are thankful to the mandate of government to have temporary closure of
schools nationwide. (P24)

The decision of the government to have an early school closure is good. (P1)

I accepted some educational adjustments with optimism because | am sure that my children
can continue learning. (P3)

It is important that children continue learning whatever they are going through due to
COVID-19 pandemic. Education is very essential because if academic freeze will be
enforced this means that they would miss their opportunity to learn. (P14)

They have employed strategies in order to guarantee the delivery of quality education among
learners amidst the COVID-19 pandemic. This is to make sure that teachers and parents are
ready for the adoption of distance learning. (P26)

The safety of children is guaranteed as a result of the alternative delivery mode directed by
the government. (P25)

While the lockdown provides the family with enough time for bonding, the new instructional setup
hinders the socialization among children. Further, the new learning set up gives additional labor for the
parents who are also busy working in order to provide the needs of the family.

Family bonding was achieved because parents as home tutors allot more time for their
children. Children do not have time to engage in socialization activities where they can
develop their skill in dealing with people. (P30)

This mode of learning gives additional work for parents because we are the ones teaching
and guiding our children. (P15)

3.2. Parents’ experiences on distance learning during COVID-19

The result of abstractions in Table 2 shows the experiences and challenges of the learners’ parents
with regard to the adoption of distance learning as the “new normal” modality of instruction during the
COVID-19 lockdowns and the opening of classes for the new school year.

Table 2. Abstraction results from parents’ reports on experiences with distance learning during COVID-19

Generic categories Sub-categories Codes (Frequency of statements)
Learning at home Presence of siblings Assist younger sibling in studies (1)
Provide Minimal Supervision (1)
Home as new learning Learners' safety is guaranteed (3)
environment Established strong relationship with children (1)

No daily allowance needed (1)
Irreplaceable Role of Teachers (2)
No space for social interaction (2)
Parents act as home tutors ~ Supportive in the delivery of education in the 'new normal’ (7)
Obliged to study with children (1)
Monitor learners' progress (1)
Provide guidance to learners (3)
Parents experiences  Learning in virtual setting  Effective use of video conferencing platforms (1)
and observation Modular lessons are attention-getter (1)
Instructional challenge Difficulty in following the new learning setup (4)
Overloading students with lot of tasks to accomplish (3)
Allotted too much time (4)
Quick instructional pacing (2)
Exhausted in learning (1)
Problematic with the skill level of the child (1)
Learning outcomes No mastery of the subject matter (3)
Unable to finish tasks on time (6)
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Table 2. Abstraction results from parents’ reports on experiences with distance learning during COVID-19
(continued)

Generic categories Sub-categories Codes (Freqguency of statements)
Parents experiences  Personal challenges Emotional instability in learning (2)
and observation Blurry eyesight due to long hours of exposure to gadgets (2)

Distance Learning has put kids and parents stressed (3)
Difficulty in drawing students' attention in online class (1)

Technical challenges Internet connection issues (2)
Power outage (2)
Financial challenges Online learning is expensive (1)

On a lighter side, the participants acknowledged the value of the new learning set-up as it ensures
the safety of their children as well as building a stronger relationship among the family members.

It helps ensuring the safety of my child. (P7)

We also establish good relationship with our children. (P4)

Because of their age gap, | am complacent that my eldest child will guide her sibling in
studying the lessons. (P2)

While distance learning minimizes the spending priority of the family in terms of child’s daily
allowance, online learning gives additional financial burden for the family from the connection to the internet
as it increases the use of electricity. On the other hand, the power outages hinder the students in doing the
activities due to frequent loss of connection which caused them to leave the online session.

It’s more practical because I don’t need to allot money for my son’s allowance. (P14)

It is quite difficult because online learning needs a strong internet connection and
continuous electric supply. (P12)

The new way of learning for this academic year is too expensive. We need a cellphone load
every week. (P11)

Power outage hinders them in doing their activities because loss of internet connection
follows. (P25)

The reports also show that both the learners and their parents need to adjust and adapt with the new
instructional set-up. The distance learning necessitates the parents to study along with their child for a better
learning outcome. While some students are independent learners, there are also students who struggle in
grasping the key concepts of the lesson without the presence of a teacher. Hence, participants appreciate the
irreplaceable role of teachers in the teaching-learning process.

Distance learning or modular learning is a challenge for the parents because as companion
of our children in learning, we need to study as well. (P1)

Another important thing happened is that we can monitor our children in their studies. (P14)
Since my child is an independent learner, | only provide minimal supervision. (P21)
Children are having a hard time understanding some lessons because they do not have a
physical interaction with teacher. (P8)

We are facing difficulty when it comes to doing an adjustment in the new normal. (P12)
Since the modality they used is online platform, | really need to guide my Grade 2 child. All
the given activities, tasks, and outputs are submitted online so it is very hard for me and my
child to cope up with this situation. (P10)

I find it hard to follow with the system. (P23)

It is really a struggle that they study at home because it is different that they are with their
teachers. (P22)

Participants agree that distance learning is the most appropriate instructional modality during the
pandemic. However, parents observe the challenges of the learners in terms of the fast pacing of lessons, too
many activities in a short period of time, and unattained learning outcome.

Zoom time is ok also. As | have observed, during the 1st week of distance learning, he was
attentive in Zoom time and he enjoyed doing some activities. (P30)
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Learners are getting tired of studying because they are dealing with lot of school stuffs. It
was not easy for a child to do all the activities without the supervision of parents or home
tutors since there are lot of school activities to accomplish like answering the modules,
joining the zoom time, and watching video presentation. (P3)

They need to spend more time in order to finish all their assigned tasks. (P5)

Too much time is allotted by the students in online distance learning. (P9)

The delivery of lessons is too fast. They are not able to pass the output on time. (P22)

In my opinion, they do not have the mastery of subject matter. They are doing a lot of
activities for the sake of compliance. (P26)

Though my children are not giving up and they are not speaking up what they feel but I can
sense how tired they are. (P3)

I am really challenge with the learning situation of my youngest child. He is a Kinder 1
learner, and his weaknesses are in terms of writing and dealing with numbers. During the
2nd week of the class, he almost did not want to join in their Zoom class, and he kept on
saying, “l wantto go”, “I'm hungry”, I'm sleepy” (P20)

It is not easy for children to grasp new information because they have tons of tasks to
accomplish. (P5)

Furthermore, participants and their children grapple with personal difficulties including stress,
health problems and social interaction to others.

My child’s eyes are getting blurry because she spends her day using a laptop to participate
in online learning. (P8)

Children’s vision is getting blurred because they are using gadgets like laptop, cellphone,
tablet, and etc. all day. (P11)

Both learners and parents are stressed out. (P26)

Most of time it is stressful to accomplish all the tasks due their deadline. My child told me
that | was making him stressed. (P3)

Difficulty in drawing students' attention in online class. (19)

We really are having a hard time to get his attention and make him do to tasks given. (P29)
Learning is not that fun because my child thinks that she is confined in a room. This means
that social development is essential to make them inspired in studying. (P8)

3.3. Discussion

This study explored the parents’ views on educational policies implemented during the COVID-19
pandemic; and experiences on distance learning as instructional modality during lockdown and the “new
normal” in the new school year. The findings show three important points for discussion. The first point
summarizes the main findings and compares them with the existing literature. The second point discusses the
implications of the study on the appropriateness of distance learning as well as various support for both
learners and their parents during the emergency. The third point describes the limitations of the study in
terms of research methodology and sampling of participants which also serve as a good basis to jumpstart
future research work.

3.3.1. Parents’ perceptions on educational policies during COVID-19

Despite the increasing number of cases and fatalities of COVID-19 in the country, the participants
agree on the government’s actions to control the spread of the virus. Among the educational policies
mentioned include the school closure, alternative learning modalities, and delaying the opening of the
classes. This result is anchored on recent studies describing the satisfaction of citizens with the government’s
actions to mitigate COVID-19 including the school closures and the level of support provided by the schools
[22], [23]. School closure dramatically reduces the spread of disease and the evidence from previous
influenza outbreaks prior to COVID-19 appears convincing [24]. However, policy makers should be aware
that lengthy school closures during the pandemic incur huge economic losses and lead to the absence of
relevant healthcare personnel, just when they are mostly needed, to take care of their children at home [25].

With the beginning of new school year, different countries reopened schools with face-to-face
instruction while maintaining various safety measures including social distancing techniques, proper hygiene,
cleaning, and use of quarantine to reduce the possible spread of disease in schools [3], [26]. On the other
hand, the Philippines delayed the school year from June to October 5 and ruled out face-to-face classes with
distance learning including modular, online, television, radio classes, blended learning [9], [26]. This policy
considered the epidemiological projections that will enable DepEd to ascertain scenarios to prepare for
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considering the specific risk factors for infection among school-aged children and preparation needed for the
“new normal” including the utilization of alternative learning delivery modalities and corresponding learners’
materials as well as mental health and psychosocial support activities [10].

With the ECQ and MECQ lockdowns, participants describe the opportunity to have a family
bonding. During the period of social isolation or lockdown, COVID-19 strengthened family relations through
assistance in domestic work, practicing collective hobbies with family members, realizing the role of the
extended family in preserving societal customs [27]. On the other hand, the school closures and lockdowns
hinder socialization among their fellow learners. The lack of on-campus socialization caused difficulties for
students to do group activities with the distance learning [28]. Further, school closures and home schooling
give additional labor for the parents who are also busy working to provide the needs of the family. There are
changes in the parental division of household tasks and childcare due to the labor market restrictions imposed
during the lockdown [29]. The pandemic produced psychological distress and concerns for parents in
lockdown due to unstable finances, school closures, and suspension of educational services for children [30].

3.3.2. Parents’ experiences on distance learning during COVID-19

With the new instructional modality, the teachers as well as the learners and their parents need to
adjust and adapt home schooling. The distance learning necessitates the parents to act as learning supervisor,
tutor, and home-schooling teacher. This confirms previous study that parents are actively involved in the
implementation of child education at home during the COVID-19 pandemic [31]. Therefore, even working
for the family, the parents should also have the same readiness in educating children in learning education at
home. This is because high levels of involvement of the parents in the learner’s home schooling can obtain
positive achievement results, even without assistance from a school or teacher [31]. Meanwhile, other parents
generally had negative attitudes about the benefits of online learning and preferred traditional learning
because of their hardships caused by the COVID-19 pandemic, their children’s inadequate self-regulation,
and their lack of time and professional knowledge in supporting online learning [32]. Parents are having
difficulties with balancing responsibilities, learner motivation, accessibility, and learning outcomes [23].

In terms of the learners’ motivation and learning outcomes, the parents observe the lack of attention
to lessons; difficulty in coping up with fast pacing of instructions; unable to finish the desired outputs; as well
as health related problems. Students’ attitudes, learning styles and lifestyle adjustments influence the learning
outcomes of the students [33]. As the students’ learning depends on social interactions, students tend to learn
better though interaction with peers and with their teachers in the learning environment whether through
face-to-face or online platforms [33]. Nonetheless, studies found that online learning cannot generate desired
results in underdeveloped and developing countries where a vast majority of students are unable to access the
internet due to technical as well as financial issues [28], [34]. These barriers are further aggravated with the
students’ difficulty adjusting their learning styles, performing other responsibilities at home, and poor
communication between educators and learners [35]. As all learners are unique, they vary in learning styles
and in degrees of their capabilities and confidence level, hence, some are not comfortable with online
learning, leading to increased frustration and confusion [36].

3.3.3. Implications of the study

The findings of this study provide three important implications. These include the implications on
the implementation on distance learning as instructional modality during and beyond the pandemic,
psychological support for both learners and their parents during the emergency, and technical and financial
support for the family while schooling at home.

Distance or online learning becomes the new normal, and several national and international
institutions combined resources to assure the continuity of education during this pandemic [37]. It is indeed
the most appropriate instructional modality during emergency situations like the COVID-19 pandemic. This
modality offers a flexible education, accessible anywhere, cost-effective, and offers a customized learning
experience which accommodates the different learning pace and styles of the students. However, its
implementation to replace the traditional education needs to be carefully considered and well planned to
support families, rather than exacerbating their burdens [32]. Policy makers should consider the diversity of
the learners, the parents situation working full time for the family, and the readiness of teachers and schools
to provide a more inclusive education to all types of learners.

The lockdowns and sudden shift to home schooling generates stress to the learners and their parents.
The quarantine is more stressful for parents who are primarily anticipated to balance personal life, work, and
raising children, being left alone without other resources [38]. COVID-19 creates a new range of stressors
that threaten their health, safety, and economic well-being [39]. Policies on increasing family-based
interventions during the emergency is necessary to prevent the exacerbation of their vulnerable conditions
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[30]. Policies should take into consideration the implications of the lockdown for families' mental health, and
supportive interventions for the immediate and for the future should be promoted [38].

The sudden shift in education from classroom to home schooling posed various challenges to
learners and their parents including instructional, financial, technical problems. Schools should provide
training programs for parents on effective learning at home, dealing with child’s learning behavior, and
technical support for online learning. Educating parents about the system and platforms for remote learning,
including the tools, key pedagogical concepts, and teacher-student-parents communication options, is
essential for future remote learning efforts [23]. Meanwhile, online learning increases the digital divide in
developing countries particularly with rural areas with poor connection to the internet. Due to the prevalence
of digital divide among students, students facing inaccessibility of online classes experience a greater
learning disruption than their classmates who do not face such technological barriers [40]. Another important
factor for digital divide is the students’ information and communications technology (ICT) skills, known as
second level of digital divide, which strongly relates to the socioeconomic status of the family [41]. Policy
makers should consider giving additional financial assistance to families with students, particularly those
with parents who lost their jobs due to the pandemic. The schools should provide ICT support for parents and
students who are not familiar with online platforms. The timing of giving these technical and financial
assistance should also be considered as earlier support best benefits the parents and students when it is mostly
needed [42]. Moreover, the schools should offer students various learning modalities appropriate in their
location and the needs of the learners.

4. CONCLUSION

COVID-19 pandemic has brought extreme challenges to the government and its people. In the
education sector, the pandemic closed down schools and drastically changed instructional methods to
distance learning. While most studies analyzed how teachers and students deal with the new normal
education, this research contributes to literature by focusing on the parents’ lived experiences as the
children’s home teacher with distance learning while providing the needs of the family during the pandemic.
This study surveyed parents in the Philippines and applied qualitative inductive content analysis of the
parents’ self-reports.

The findings show participants agree with the effectiveness of the implemented educational policies
to contain the pandemic including the nationwide closures of schools, delaying the reopening of classes, and
implementation of various instructional modalities. The lockdowns and sudden shift to home schooling
provides space for closer family relationship while ensuring the safety of the learners at home. On the other
hand, parents face various challenges from distance learning in terms of the virtual setting; delivery of
instruction; unsatisfactory learning outcomes; struggle with the use and availability of technology; personal
problems on health, stress, and learning style of their child; as well as financial difficulties while working for
the family during lockdown. These findings serve as a basis for providing a comprehensive and inclusive
education policies while considering the perspective of the learners’ parents during the pandemic and
beyond.

The COVID-19 pandemic causes substantial impact on students, teachers, and the parents as well.
While policy makers consider various measures to mitigate the health and economic impacts of the
pandemic, they should also consider the needs of the families with children particularly those low- to middle
income households with poor access to technology, food, health, and security. Government should consider
giving additional financial support for families with students particularly those heavily affected by the
pandemic. The schools should provide training for parents and learners to familiarize them with the new
instructional modalities to achieve the desired learning outcomes. Finally, the schools should offer various
learning modalities that cater the needs and learning styles of the students to provide a more inclusive
education to all learners.

The results of this study should be interpreted in the context of certain limitations. First, this study
used non-random sampling and small sample size, hence, it lacks representativeness of the participants.
While the results of online sampling is statistically different from offline (face-to-face) in the respondent
answers, this method is the most appropriate during this time of pandemic for the safety of researchers and
participants, as well as provides a timelier data collection, reliable data, and anonymity of the participants.
On the other hand, the data analysis was done simultaneously with the data collection to monitor the
saturation point where no additional information is collected. Hence, a saturation point was reached even
with a small number of participants. Due to this limited number, it should be noted that the findings in this
study should not be used to generalize the parents in the Philippines. Future studies may consider wider
geographic coverage particularly those in remote areas while combining other types of survey methods to
accommodate parents who lack access to the internet. Finally, the qualitative nature of the study provided the
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participants enough freedom to write a detailed description of their perceptions and experiences which cannot
be achieved using the structured questionnaires with predetermined questions and answers. However, the
qualitative results cannot be extended to wider populations with the same degree of certainty that quantitative
analyses can. Future studies may apply a triangulation method to take the advantage of the strengths and
minimize the weaknesses with these methods.
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