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Editorial

It’s our great pleasure to offer the 2021 edition of the VETNET ECER proceedings, ‘Trends in
Vocational Education and Training Research’, Vol. IV. At the time of unprecedented challenges
imposed by the COVID-19 crisis, promoting and sustaining both scientific communication and
mutual learning have never been more important. As the pandemic continues to have a massive
impact on face-to-face scientific communication throughout the world, the European Confer-
ence on Educational Research (ECER 2021), which was to take place in Geneva, Switzerland,
is taking place online this year. Therefore, while meeting in person is still not possible, and we
are all taking on alternative opportunities to sustain and foster active interaction and communi-
cation within our research community, and beyond.

VETNET is a network of researchers interested in exploring different aspects of VET-
related research, including initial VET, continuing vocational education and training, school-
based and workplace-based learning provisions. It was founded in 1996 as the second research
network of the European Educational Research Association (EERA). As a research community
we attach great importance to stimulating and fostering VET and lifelong learning debates,
aiming to bring fresh perspectives and critical discussion of emerging issues, thus contributing
to multi-disciplinary research and implications for policy and practice both in Europe and
worldwide.

The present edition, Trends in Vocational Education and Training Research, Vol. IV en-
deavours to support communication amongst researchers and to contribute to policy and prac-
tice in VET-related research in the modern world. The present edition includes more than thirty
papers that provide a platform for sharing findings and identifying emerging trends for future
research in Europe and beyond. The COVID-19 pandemic has brought unprecedented chal-
lenges both for individuals and society and profoundly disrupted vocational education and train-
ing around the world. The compilation of papers in this edition, while not focusing exclusively
on COVID-19, provides an opportunity to reflect on current and future implications of the pan-
demic, specifically, exploring the ways to facilitate a more effective system of trans-national
cooperation and mutual learning in order to contribute to more effective solutions for societal
challenges which will continue to exist post-Covid. All papers are based on double-blind peer-
reviewed abstracts that were accepted for presentation at the ECER in Glasgow. Final papers
were commented by VETNET co-conveners and supported authors in revising their contribu-
tions.

It’s our great privilege to thank all the authors for their valuable contributions to this vol-
ume. As the papers demonstrate, this edition has a strong international focus and brings together
research findings from multi-disciplinary perspectives, diverse theoretical backgrounds and
methodological approaches. It’s our sincere hope that new and existing network members and
supporters will find the papers interesting and stimulating, initiating new discussions and issues
for debate.

Dr Christof Négele VETNET chair / link convenor of VETNET
University of Applied Sciences and Arts Northwestern Switzerland, School of Education

Dr Natasha Kersh, VETNET board member
UCL Institute of Education, Education Practice and
Society, London

Professor Dr Barbara E. Stalder, VETNET chair / link convenor
Bern University of Teacher Education
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Abstract

Teaching in Danish vocational education and training (VET) during the COVID-19 crisis
switched to remote teaching from March 2020 and thus took place under conditions that dif-
fered significantly from the ordinary ones. In the article, pupils describe the changed context
for the pedagogy and teaching in VET in focus group interviews. Using a sociological approach,
the described changes and conditions in the remote teaching are analysed seen in the light of
concepts such as power, control, and discipline. The findings show that the context of the remote
teaching influenced the pedagogical practice, the teacher-guided supervision as well as teachers’
mandatory control of pupils’ attendance. Based on the analysis we concluded that the pedagogy
of the remote teaching influenced processes of inclusion and exclusion.

Keywords
VET, pedagogy, remote teaching, COVID-19, power, discipline

1 Pedagogy in the Context of COVID-19

Education is a key context in society’s socialization of young people. Pedagogical practice in
educational contexts is characterized by the exercise of discipline, power, and control in various
forms (Foucault, 2002; Bourdieu & Passeron, 1990). In what can be considered “ordinary”
teaching with physical presence, the visibility of pupils—in a physical sense—plays an im-
portant role in the exercise of control of pupils’ presence and activities. Teachers also have
various ways of “monitoring” pupils’ activities in the physical settings, in which absence is
understood as physical absence. With regard to these conditions, Foucault uses the concept of
“panopticon” or the “surveillance eye” in education (Foucault, 2002, p. 211).

From March 2020, teaching in Danish VET during the COVID-19 crisis switched to remote
teaching and thus took place under conditions that differed significantly from the ordinary ones.
This changed teachers’ context for supervising the pupils as well as their mandatory control of
pupils’ attendance. The remote teaching included distance learning and virtual teaching, with
pupils working individually “according to instructions from the teacher” or with “homework
for digital submission and subsequent assessment and evaluation from the teacher” (Ministry
of Children and Education, 2020).

The schools had to decide for themselves how pupils’ absence from teaching activities—
defined by the ministry as a “lack of active participation in the remote teaching in which they
are obliged to participate” (Ministry of Children and Education, 2020)—were registered. How-
ever, in traditional teaching (with physical presence) teachers can follow up on pupils’ activities
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in workshops and classrooms and in doing so maintain control with regard to their presence.
The conditions for such control were changed in the remote teaching, which also formed a
context in which it is presupposed that pupils act more or less as the teacher wants, because
they are already socialized to understand and align themselves with the demands of the school
and its forms of power and discipline.

Pupils at vocational education are offered practical training by the school as well as more
theoretical lessons, and part of the training takes place as an apprenticeship. Usually, schools
are concerned with creating pedagogy that reflects coherence between such contexts for the
pupils in relation to the diversity with regard to age, social background, and other factors (Juul,
2006; Hvitved, 2014; Jorgensen, 2009, 2013; Duch, 2017; Louw, 2017). However, in the con-
text of remote teaching, diversity became increased and took new forms.

During the remote teaching, the pupils were at home under different family conditions,
which also entailed different types of obligations other than the educational ones, and the pupils
had different preconditions for structuring an everyday life where they did not—as in the tradi-
tional physical sense—have to attend the school. Pedagogy and its forms of power were
changed with the physical distance between pupil and teacher using the technologies that vo-
cational education used to continuously integrate (Duch & Kjargaard, 2015; EVA, 2015; Aark-
rog & Puge; 2019).

The pupils’ experience and reflections on pedagogy during the crisis in spring 2020 is rel-
evant seen in light of the challenges of VET and the political goals of attracting and retaining
more pupils (Jergensen, 2011, 2016; Aarkrog, 2020).

Thus, the research question and purpose of the article is, based on pupils’ experiences, to
contribute to knowledge about pedagogy in VET during COVID-19. Drawing on sociological
theories and data from focus group interviews with pupils who in the spring of 2020 went on a
basic course, we analyse pupils’ experiences of the pedagogy, focusing on the role of power
and discipline in the remote teaching.

1.1 Socialization and Power in Pedagogical Contexts—Sociological Perspectives

Socialization can be described as the process by which individuals are influenced by and adapt
the values of the society and culture in which they grow up and to which they belong (Bourdieu
& Passeron, 1990; Jerlang, 2008). It is the individual’s adaptation to society, and education
plays a key role in such processes that take place in educational institutions and different kinds
of pedagogical contexts. However, primary socialization plays a significant role and also influ-
ences how students meet the culture of the school (Munk, 2014).

Analyses by Bourdieu and other sociological theorists show how the culture of educational
systems has a reproductive function in relation to the social structures of society, which also
means that pupils with different social backgrounds do not have the same objective chances of
success (Bourdieu & Passeron, 1990). Bourdieu and Passeron (1990) describe the relationship
between pedagogy and power this way: “All pedagogic action (PA) is, objectively, symbolic
violence insofar as it is the imposition of a cultural arbitrary by an arbitrary power” (p. 5).
Depending on the culture of the educational context and as a result of the pupils’ social back-
grounds, pupils may not feel that they “fit in” in schools and may drop out or, in the words of
Bourdieu, “eliminate themselves” (Bourdieu & Passeron, 1990, p. 153; Bourdieu & Passeron,
2006, p. 191).

Foucault (2002) also deals with the question of how individuals are socialized and “disci-
plined” and develop an understanding of normality, to which they adapt. In these processes,
control and “surveillance” also play a role (p. 200). In the remote teaching, the “monitoring” of
students as a means of disciplining and exercising power has a different character and condi-
tions that differ from what those that what characterizes ordinary teaching with physical pres-
ence.
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Inspired by such theoretical perspectives, we will analyse the way pupils experience the
remote teaching and how they feel they are “met” in school, and we also take a closer look at
how pupils thematize absenteeism and the question of being visible to the teacher in remote
teaching.

1.2 The Empirical Data

The informants for interviews were selected by the school in order for us as researchers to gain
knowledge about different pupil experiences. Thus, the pupils selected in autumn 2020 were
also affiliated with different main subject areas, including Office, Trade and Business, as well
as Technology, Construction, and Transport in vocational education. Some of the oldest had
children, but also the youngest were in different life and housing situations. Some lived alone,
others with their parents, and some were in relationships. The interviews reflect their different
retrospective perspectives on the remote teaching and pedagogy—for example, also as a result
of them being in different situations at the time of the interview as internship applicants, in
internships, on training courses at EUX (the vocational education program that also qualifies
students for higher education), or at the vocational school. However, all the informants had
completed the basic course in the spring 2020.

Despite the planned selection of informants, pragmatic conditions also came into play in
the final recruitment. However, we believe we can say that the pupils contribute with a fairly
broad experience base in these main areas, with the bias that during the interview they were at
school (remotely) except for two students in internships, who were included online after their
working hours at the internships. Likewise, pupils who dropped out before August 2020 were
not included, since it was not possible to contact them.

A summary was written during the interviews. Thereafter, the focus group interviews were
transcribed and analysed based on the mentioned theories, but the analysis initially had an in-
ductive focus. In the following first part of the analysis, an insight is given into the variation of
the pedagogy and its changed physical framework, as described by the pupils.

2 Socialization and Discipline in the Context of Remote Teaching

2.1 The “Classroom” of Remote Teaching

The pupils describe different technologies being used in the remote teaching to distribute ma-
terial and to constitute the changed classroom and facilitate the communication between teach-
ers and pupils. Among other things, they mention a platform called UDDATA—where pupils
can also submit their assignments—and PraxisOnline, which is a textbook system. Some used
MS Teams for online meetings with audio and video. Thus, the pupils’ experienced a variety
of technologies that appear to be subject- and teacher-dependent. The context for the pedagog-
ical practice might differ depending on the specific subject and the teacher. The pupils them-
selves also had different conditions in the digital space, since they did not all have a well-
functioning Internet and camera, and their prior knowledge of digital technologies varied.

The structure of the teaching could also differ. For some pupils, it was almost identical to
and followed a traditional schedule throughout the school day—but of course just being online
all the time. Most of the pupils described how they spent a lot of time working with written
assignments to hand in to the teachers, who gave different kinds of feedback. During the remote
teaching, pupils could approach the teachers with questions and get answers in different ways
(e.g., by e-mail, telephone, or chat). In addition, some of the informants described that they felt
that they had very good accessibility to the teacher, while others waited for answers, for exam-
ple, until the next day. Some problematised the feedback they received.

For pupils in the technical educations, workshop-related content and activities were post-
poned until they could return to the “normal” teaching (not remote and after lockdown) or it
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was reorganized to fit into the remote context, as the formal rules allowed but which signifi-
cantly changed the content. In particular, two of the older pupils among the interviewees felt
that they were missing the professional dialogue with the teacher as well as the practical work
in the workshop environment, but other pupils also thematized this change.

For instance, a pupil at EUX from a technical education, who was one of the younger stu-
dents, described: “That’s probably what happens to us (...), we are more happy to work with
our hands than just having to sit all the time at a chair and have the theoretical content” (Boy,
younger), while a younger VET pupil highlighted a new form of creativity by describing: “You
make your own tools, you could say, one becomes a little more inventive in how to make things”
(Boy, younger).

Another pupil from a technical education emphasized the positive aspects in the fact that
the teaching continues at all during the lockdown—also seen in the light of the importance of
obtaining important certificates that they must have in order to be able to pass their exam in
certain tasks in their internship. In the dual training, the working life perspective thus appears
central to pupils in technical educations, and one pupil in a mercantile education also mentioned
this perspective.

The physical space of teaching is also different in the remote context, since the pupils are
attending classes from their homes. Some pupils describe that they cooked while they had clas-
ses and that they, according to their own opinion, were able to listen well to the teacher at the
same time. Where in traditional teaching one is expected to sit down in the classroom, there
seem to be other norms that pupils do not problematize in remote teaching.

2.2 The Teacher’s Role

The teacher cannot see pupils directly, neither in the same way nor to the same degree as in
teaching with physical presence. The camera is frequently not used by the pupils and the “field
of view” is also limited with regard to what the camera shows. Classroom dialogues are some-
times replaced by communication through media such as emails, chat forums, and telephones.
Pupils’ communication with classmates is limited, but the already used and known media are
central. The teacher may not therefore have the same overview of pupils’ activities, progress,
and wellbeing as usual.

In general, from their descriptions the pupils’ ideal for the pedagogy in a future distance
learning appear to be characterized by the teacher standing in front of a blackboard, explaining,
managing time, keeping calm, and being available for questions. We think that this can be un-
derstood as an expression of the kind of teaching that pupils know and are used to, and that
remote teaching for them should ideally imitate this. However, this does not mean that the pu-
pils’ attention to the teacher’s gaze, cf. panopticon, disappears. On the contrary, they are pre-
occupied with being seen for the sake of the power that the teacher has, and perhaps that is why
pupils are very much aware of making themselves visible, among other things simply to make
sure to minimise their risk of being registered with absence.

23 Being Visible to the Teacher and Avoiding Absence

The pupils are very much aware of showing the teacher that they attend class and are active. If
they do not, they will be registered as absent—and too many absences can cause exclusion from
the education. However, the ordinary form of registration has changed conditions in the remote
context, and participation and absence were therefore redefined because they could no longer
be understood as presence in the same sense as in the classroom at the school. In the context of
Bourdieu’s theory, absence and presence can thus define whether students are included or ex-
cluded from the education in a new way. Pupils can eliminate the risk of exclusion by being
visible or appearing to be, and they addressed this question in different ways in the interview.
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One pupil described: “There were also some who just checked in, and then they left the

program open, but they were not there” (Girl, younger).
Other pupils seemed to be very much aware of which situations they needed to make themselves
visible in in different ways, even though they may actually have been busy doing other things
(that could not be seen by the teacher). In this way, the meaning of absence can establish a form
of discipline that continues in the changed classroom, which gives new opportunities to pretend
to be present.

Other pupils’ absences are sometimes referred to by the pupils as “bad excuses™: “Yes, it’s
demotivating that many of them just sit and say, ‘Well, I just need to leave class, I have an
appointment’” (Boy, older). We understand this quote as if the pupil who had self-discipline
experienced a form of injustice when others did not practice the same behavior, and it demoti-
vated the pupil with discipline. Something similar was expressed by two slightly older pupils,
who formulated a rather strong wish for teachers’ control and consistency by making a com-
parison with puppies being kept on a leash:

Pupil 1: You have such a bunch of puppies which are in training, just like we are.
If you do not keep them on a short leash, then they will see how long the leash can
get, and if there is no consequence for them, and they are absent, well then. (Boy,
older)

Pupil 2: Then it gets longer and longer. (Boy, older)

As shown above, it is on a somewhat uncertain basis that a teacher must “note” absence,
because pupils can strategically make themselves visible—an opportunity that is not present in
the same way in ordinary teaching. It seems unclear whether attendance in remote teaching is
identical to being logged into the computer and which explanations for online absence are valid.
Assignment submission is, as mentioned, another practice that is also used to define active
participation.

2.4 Control as an Internal Process

The registration of absence is described above as being linked to something external and ob-
servable such as presence online or assignment submission. For some pupils, it is also con-
nected to something internal and the experience of legitimacy for continued public financial
support, in the form of the state educational grant: “So for me, I have a good conscience, then
I’'m also doing something. Then I'm not just standing still in my life (...), so it is also the income,
but also that I am in the process of studying something” (Boy, younger).

The pupil describes the feeling of having a “good conscience”, which we understand as
him feeling that he is really entitled to the benefit he receives. The discipline is thus linked to
something more abstract in the form of an individual’s morality in relation to receiving public
financial support. At the same time, it seems to influence the way he understands himself, be-
cause it also relates to the feeling of being in progress but can also be about whether his profes-
sional performance is seen and being recognised by the teacher.

2.5 Visible Performances
Some pupils are expressing a kind of uncertainty in relation to how they can make their partic-
ipation visible in the classroom, for instance as described by this boy:

I also think it feels tiring if you (...) disappoint the teacher by not doing anything.
(...) But also when the (...) teacher the class and a lot raise their hands, you want
to answer. (Boy, younger)
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The pupil describes the feeling of “disappointing” the teacher when not being active, but
also that it is in his (the pupil’s) benefit when he can answer a question. We understand this in
relation to the teacher having to assess whether and to what extent pupils live up to the require-
ments of the education. Raising the hand relates to visibility, but it is in competition with all
the other pupils, so the teacher has the power to choose between those who raise their hand. It
is a disciplining practice that is also traditionally found in ordinary teaching, reflecting norms
such as them having to wait for the teacher’s selection of who is to give answers and say some-
thing.

In general, however, it seems that it is more difficult for the pupils to be seen and to con-
centrate on working in the context of the remote teaching, as there can be many distractions in
the home context. Some pupils mention what they describe as “slacking” at home, and the fact
that this is at all mentioned may indicate that they are socialized to norms saying that such
behavior is not okay. If one assumes that visibility for the teacher’s gaze is central, cf. panop-
ticon, then other possibilities arise in remote teaching, where pupils are not necessarily visible
and yet must show active participation, but some describe the positive in being able to immerse
themselves, sit still, and mute the sound on their computer.

Some pupils describe that they stop listening when they are not seen by the teacher and
have got the answers they need, while others discovered that they were able to find answers
themselves and that answers could be more complex than a teacher would usually give. For
example, one pupil has also learned to search for answers on websites in foreign languages and
reflected: “The web is a little bigger than your teacher” (Boy, younger).

Based on such experiences, we will conclude the article and discuss the experiences in a
future perspective.

3 Conclusion and Reflections in a Future Perspective

The pupils interviewed on the basic course at Danish VET in the spring of 2020 had different
conditions for and experiences with remote teaching, but what they had in common was that
active participation in the form of their performance or attendance was required. They were
very preoccupied with living up to the demands of the kind of control that continued, regardless
of the fact that the teacher’s conditions for and ability to see them and exercise control had
changed, and it appeared as a strong socializing factor. At the same time, they were also very
much aware of whether other pupils respected the rules or tried to circumvent them.

The situation can be problematised seen in the light of pupils’ resources and different social
situations and backgrounds. As in ordinary teaching, some pupils are privileged—for instance,
having better technical equipment than others, a situation at home that better fits with and sup-
ports remote teaching and in general do not need the teacher’s support much—while others who
need more regular contact with the teacher for guidance, support, and response, may be ex-
cluded. This can also be seen in light of the fact that the pupils in general expressed the need
for and importance of a guiding teacher in classrooms, also during future remote teaching.

However, some of the pupils also describe that they experience new and positive potentials
of the remote teaching that increase their well-being and professional development by giving
them new forms of independence in situations where they did not feel as exposed to and influ-
enced by teacher power, teacher responses, and the teacher’s gaze. In this way, remote teaching
had the potential to include other students. From a societal point of view, there may be a wish
for pupils to be socialized to engage in a pedagogy based on more independence and immersion.
However, research also indicates that such a pedagogy may have a social bias, and therefore
such a rapid transition as in the spring of 2020 was complex and challenging (Bourdieu &
Passeron, 1990; Munk, 2014).
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Abstract

Context: The effects of COVID-19 have shown diverse repercussions on VET. Among the oth-
ers, it dramatically affected social-emotional learning (SEL), which represents a central point
in VET systems, beside entailing an explicit double disadvantage both in the process of on-the-
job training and in their insertion into the labour market. In order to cope with these emerging
issues, Cometa VET centre (Como, Italy) has implemented several measures to mitigate this
impact. This research aims at focusing on the impact generated by COVID-19 on both technical
skills and SEL.

Methods: In line with studies on SEL components, the authors have implemented a survey to
identify the self-perception by a sample of Cometa VET learners, aiming at studying and ana-
lysing the emotional areas in which learners have been impaired in the learning process in the
context delineated by the COVID-19. Answers have been collected before and after the pan-
demic impact, making possible a comparison between the two contexts.

Findings: During the end of the 2019-2020 period and during the beginning of the 2020-2021
wave, the effects of the pandemic emerged in terms of an important decrease in their satisfaction
and emotions. Nevertheless, at the end of the period of 2020-2021 it seems that the students
improved their response in terms of motivation in the same items, mostly related with the adapt-
ability of the pandemic with tutors' actions.

Conclusions: This research aims at contributing to develop scientifically valid measurements
that allow a clear diagnosis of the developm