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Hanna Paulouskaya

LEARNING MYTHS IN THE SOVIET SCHOOL

I. Introduction

Antiquity is often called the cradle of Western civilization.! It seems that
this metaphor was understood literally in the history of the Soviet school.
From 1934, when the chronological sequence was chosen as the organizing
principle of historical education, the history of Ancient Greece and Rome
(together with that of Mesopotamia and Egypt, India, and China) was stud-
ied in school in Grade 5, thus being taught to eleven- or twelve-year-old
pupils. At this point they learned also the concept of history itself. A part
of this learning was Greek mythology. The problem is that in their further
school education Soviet pupils never returned to ancient history or ancient
mythology. It remained only part of their childhood. Post-Soviet countries,
Belarus and Russia included, have inherited this style of education, and so
ancient history, in a way, still belongs to one’s “mythical childhood”.

In this paper I would like to examine textbooks on ancient history pro-
duced in the USSR for Russian-language schools, paying special attention
to the representation of classical mythology and analysing what concepts
were communicated during this study. In this way, we have an opportunity
to look at knowledge transferred to all pupils across the USSR, as textbooks
in other languages of the country were mostly translated from Russian. We
may assume that often this was the only systematic knowledge of classical
mythology readily available to children. Proper mythologies or books for
further reading were obtainable to some degree - in fact, the book Jlerengei

L A draft version of the text was presented at the conference Soviet Antiquity — 4. Human His-
tory in the System of Soviet Science, Culture and Education in November 2018 in Minsk (Belarus),
and I would like to thank my colleagues for their notes and comments, being especially grateful
to Sergei Karpyuk and Sergei Krikh.
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n mucbel [peBHeii Mpeynn [Legendy i mify Drevnei Gretsii;2 Legends and
Myths of Ancient Greece, ed. pr. 1914] by Nicholas Kuhn was reissued over
and over again in thousands of copies,® and Mugsl ApesHei Mpeuynn [Mify
Drevnei Gretsii; Myths of Ancient Greece, ed. pr. 1941] by Lev Uspensky and
Vsevolod Uspensky also gained considerable popularity. However, reaching
for these books assumed some initiative and level of literary culture that
was not necessarily common for the mass reader, especially in peripheral
regions.* On the other hand, programmes and textbooks on history as ide-
ologically charged were of special attention for state and party authori-
ties. School teachers were particularly sensitive to educational goals aiming
at the standardization and universalization of knowledge. Information con-
tained in textbooks often served as a basis for the perception of other texts
of culture. The educational and cultural context of these textbooks will be
presented in a historical perspective in order to outline the Russian and So-
viet education policy concerning Greek mythology. As the topic may be less
well-known to an English-speaking audience, please forgive me for including
an extensive introduction describing earlier historical contexts.

2. The Beginnings of Soviet Education: Historical Contexts

The study of history aims not only at providing knowledge of major historical
events or figures, but also at helping the students understand the contem-
porary world and often humanity itself by means of stories from previous
epochs.> In early modern times, ancient history and mythology formed the

2 Transliteration of Russian names and titles is given according to the system of the American
Library Association and the Library of Congress, with minor modifications: I omit diacritic signs and
use “-sky” for “-skii” endings. Well-known Russian names that have their traditional spelling are
written according to it.

3 Cf. Elena Ermolaeva, “Classical Antiquity in Children’s Literature in the Soviet Union”,
in Katarzyna Marciniak, ed., Our Mythical Childhood... The Classics and Literature for Children and
Young Adults, Metaforms: Studies in the Reception of Classical Antiquity 8, Leiden and Boston, MA:
Brill, 2016, 243; see also in this volume Elena Ermolaeva and Lev Pushel, “Classical Languages,
Culture, and Mythology at the Classical Gymnasium of Saint Petersburg”, 189-208.

4 About the formation of Soviet readers, see Evgeny Dobrenko, The Making of the State Read-
er: Social and Aesthetic Contexts of the Reception of Soviet Literature, trans. Jesse M. Savage,
Stanford, CA: Stanford University Press, 1997 (ed. pr. in Russian 1997).

5 Compare the concept of “historical sense” defined by J. Carleton Bell and David F. McCollum
in “A Study of the Attainments of Pupils in United States History”, Journal of Educational Psychology
8.2 (1917), 257-274 (quoted by Irina Savelieva and Andrei Poletaev, CoynasibHele npeacraBneHuns
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core of education itself, which focused on studying Latin and Greek and texts
written in these languages. Ancient stories were used as a tool for moral
and ideological education in Europe. They were also present in the Rus-
sian gymnasium education system established in the nineteenth century.®
It is interesting that the interpretation of the ideological meaning of classi-
cal education changed radically in nineteenth-century Russia. Thus, when
Minister of Education Count Dmitry A. Tolstoy boosted the influence of Latin
and Greek, it was to placate the revolutionary society of the 1860s. A dec-
ade earlier, in 1849-1852, Latin was viewed as a highly dangerous subject
and was to be reduced in order to have the same effect of calming society.”

After the Bolshevik Revolution and the establishment of the USSR, great
attention was paid to education.® The system of classical gymnasiums was

0 NpoLLIoM, nau 3HarT n amepukaHUbl nctopuio [Sotsial’nye predstavleniia o proshlom, ili Znaiut
li amerikantsy istoriiu; Social Representations of the Past, or, Do Americans Know History], Moskva:
Novoe Literaturnoe Obozrenie, 2008, 9).

6 For more on the history of classical education in Russia, see Grigory Starikovsky, “‘Men
in Cases’: The Perception of Classical Schools in Prerevolutionary Russia”, in Zara Martirosova Tor-
lone, Dana LaCourse Munteanu, and Dorota Dutsch, eds., A Handbook to Classical Reception in East-
ern and Central Europe, Chichester: Wiley-Blackwell, 2017, 457-468; Eduard Frolov, Pycckasi Hayka
06 aHTn4HocTn (uctopmorpaguyeckmne oyepku) [Russkaia nauka ob antichnosti (istoriograficheskie
ocherki); Russian Studies of Antiquity (Historiographical Essays)], Sankt-Peterburg: Izdatel'sky
Tsentr “Gumanitarnaia Akademiia”, 2006, 115-436; Svetlana Maksimova, llpenogaBaHne apeBHNX
513bIKOB B PYCCKOM Kaccudeckos rumHasnm XIX - Hadana XX seka [Prepodavanie drevnikh iazykov
v russkoi klassicheskoi gimnazii XIX - nachala XX veka; Teaching Ancient Languages in the Russian
Classical Gymnasium of the Nineteenth and Early Twentieth Century], Moskva: Greko-latinsky ka-
binet Iu. A. Shichalina, 2005; Aleksandr Nosov, “K ncrtopumu knaccuyeckoro obpasoBaHus B Poccum
(1860 - Hayano 1900-x roaos)” [K istorii klassicheskogo obrazovaniia v Rossii (1860 - nachalo
1900-kh godov); On the History of Classical Education in Russia (from 1860 to the Early 1900s)],
in George Knabe, ed., AHTn4HOe Hacneane B KynbType Poccun [Antichnoe nasledie v kulture Rossii;
Ancient Heritage in Russian Culture], Moskva: Izdatel’stvo RNII kul'turnogo i prirodnogo naslediia,
1996, 203-229; Ivan Aleshintsev, McTopusi rumHasmueckoro obpasosarus B Poccum (XVIII n XIX
Bek) [Istoriia gimnazicheskogo obrazovaniia v Rossii (XVIII i XIX vek); History of Gymnasium Educa-
tion in Russia (the Eighteenth and Nineteenth Centuries)], Sankt-Peterburg: Izdanie O. Bogdanovoi,
1912; Vladimir Grigoriev, McTtopuyeckmii ouepk pycckoi wkossi [Istorichesky ocherk russkoi shkoly;
Historical Essay on Russian Schooling], Moskva: Tipografiia Mamontova, 1900, 294-587.

7 Starikovsky, “Men in Cases’, 458; Maksimova, Prepodavanie drevnikh iazykov, 23; Nosov,
“K istorii klassicheskogo obrazovaniia”, 206.

8 For more on the system of education in the USSR, see Sheila Fitzpatrick, Education and
Social Mobility in the Soviet Union 1921-1934, Cambridge: Cambridge University Press, 1979;
Lukian Bushchik, Ouepk pa3sutus wkoabHoro ncropmyeckoro obpasosaHusi 8 CCCP [Ocherk razvitiia
shkol'nogo istoricheskogo obrazovaniia v SSSR; An Essay on the Development of School History
Education in the USSR], Moskva: Izdatel'stvo Akademii Nauk RSFSR, 1961.
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abolished almost immediately.® New forms of education were introduced,
and new pedagogical theories were developed. For example, Anton Maka-
renko (1888-1939) was the author of a theory aimed at collective learn-
ing that paid close attention to self-government and collective labour. One
of the main educational approaches developed by the Narkompros (People’s
Commissariat of Enlightenment) as early as in 1918 was the kompleksnyi
metod (komnnekcHbii meTog; complex method) intended to provide free-
dom in teaching and to cultivate democracy. This method abolished school
subjects, eschewed textbooks, and diminished the significance of curricula
themselves. It was based on the study of certain key topics (for example,
the child, the village, the region, the USSR) from the point of view of three
basic aspects: nature, society, and labour. The main types of lessons were
class discussions and neighbourhood excursions for children.19 The learning
of grammar or mathematics was only peripheral.

The reforms were implemented in an atmosphere of civil war and a rise
in the number of homeless children, as well as in the context of the campaign
against illiteracy waged in the Soviet Union especially during the 1930s.1!
Polytechnic schools teaching basic professional skills were promoted by the
state and the Komsomol (Communist Youth League), and for some time
they provided the only gateway to enrolling in a university.12 The teaching
of Greek and Latin as well as mythology was regarded as too distant from
the main educational courses. It was furthermore condemned, as it belonged
to the bourgeois school system of the ancien régime.

At the same time, during the 1920s and early 1930s, most of the edu-
cational staff remained the same as in the pre-revolutionary gymnasiums,
and they used old methods and knowledge to convey the new ideology. With
time, the attitude to teachers changed and they were often considered class
enemies.3 However, the Narkompros and Anatoly Lunacharsky as its head
tried to support the old intelligentsia, and at least until the purges of the
1930s most of them could teach at schools.

9 Despite the reforms, Latin was still taught in some smaller towns, in areas further from
the authorities, cf. Iaroslav Isaievych, “Anti-Culture’s War against Culture: Ukrainian Translators
of Classical Literature as Victims of Political Repression”, Eos 89 (2002), 346.

10 Fitzpatrick, Education and Social Mobility, 7-8, 19-22; Bushchik, Ocherk razvitiia shkol’'nogo
istoricheskogo obrazovaniia, 103.

11 Fitzpatrick, Education and Social Mobility, 159.

12 Thidem, 50.

13 Tbidem, 30.

158



LEARNING MYTHS IN THE SOVIET SCHOOL

A revealing example of the coexistence of old and new cultures may be
found in Grigory Belykh and Leonid Panteleev’s novel Pecny6anka LUK/
[Respublika ShKID; The Republic of ShKID, ed. pr. 1926]. The novel depicts
a newly organized boarding school for homeless children and delinquents,
called Wkona-koMMyHa umeHun [Loctoesckoro (Shkola-kommuna imeni
Dostoevskogo - in short ShKID; Fyodor Dostoevsky Commune School for
Difficult Teenagers), where the headmaster makes every effort to educate
free, intelligent persons. The novel is autobiographical and was written
by two former students of the school. The character of the headmaster
is based on Viktor Nikolaevich Soroka-Rosinsky (1882-1960), called Vik-
niksor in the novel. This model for the novel’s protagonist was a Russian
pedagogue and psychologist, a graduate of the history and classical philol-
ogy department of Saint Petersburg University in 1906. He worked in the
school together with his wife, Ella Liuminarskaia, a teacher of German. As
we may see in the novel, though the students did not study classical sub-
jects, they had self-government and formed a “republic”. While composing
their anthem, they choose a “[MoTuB] cTyaeHuyeckoin necHn” (students’
song)* - “Gaudeamus” - as its basis.!> They even practised ostracism
as a “cpeacTBoO OT BOPOB, MaTeHT Ha KoTopoe [...] B3ST ABe C MOMOBMHOM
TbICAYM neT TOMy Hasag B AduHax” (measure to fight criminals [...] used
2,500 years ago in Athens).16 In this way, the pre-revolutionary idealistic
intelligentsia was building a new society of equality based on traditions
of Athenian and Roman democracy. Self-government by pupils was wel-
comed by the Narkompros also in ordinary schools, and it was intended
“to be a practising ground for democratic political participation”.” Howev-
er, in reality it often became a forum for exclusion of some members of the
collective, and a culture of “denunciation” (goHoc; donos) was cultivated
also at the school level. During the Thaw, the novel was adapted as a film
(dir. Gennadi Poloka, 1966)!8 that revealed a post-Stalinist nostalgia for
the “real revolution” and in a sense promoted classical education.

14 Hereinafter the translation is my own if not stated otherwise.

15 Grigory Belykh and Leonid Panteleev, Pecny6suka LKW/ [Respublika ShKID; The Republic
of ShKID], Moskva: AST Astrel’, 2012 (ed. pr. 1926), 68-69.

16 Thidem, 363-364.

17 Fitzpatrick, Education and Social Mobility, 27.

18 Gennadi Poloka, dir., Pecnybnunka LUK/ [Respublika ShKID; The Republic of ShKID], Le-
ningrad: Lenfilm, 1966.
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2.1. A Textbook on Ancient History by Robert Wipper, 1924

In the atmosphere of relative freedom given to teachers and schools in the
early Soviet Union, some pre-revolutionary textbooks on ancient history
continued to be used and published in new editions. I would like to men-
tion YuebHuk apesHeit nctopumn [Uchebnik drevnei istorii; A Textbook on
Ancient History]!® by Robert Wipper (1859-1954).20 This work saw at least
six editions after 1917, including editions as a textbook for regular as well
as vocational schools. Another of Wipper’s textbooks was called JpesHsis
Esponia u Boctok [Drevniaia Evropa i Vostok; Ancient Europe and the East]
and was published in three editions before 1924,2t being a reworking of the
textbook with the same title written for younger gymnasium classes (the
first edition appeared in 1914). Wipper adhered to a so-called sociological
approach in history, and he paid special attention to economics and soci-
ology in studying historical issues. This gave him the possibility of being
published in the USSR. According to the Soviet historian of education Lukian
Bushchik, this was the reason why Wipper’s texts were not popular in tsa-
rist Russia.?2 However, Wipper’'s YuebHuk apeBHei nctopumn: C pucyHKkamm
n ncropnyeckmmu kaptamm [Uchebnik drevnei istorii: S risunkami i istori-
cheskimi kartami; A Textbook on Ancient History: With Illustrations and His-
torical Maps]?® had nine editions between 1900 and 1913, which evidently

19 Robert Wipper, YuebHuk apesHeii uctopum [Uchebnik drevnei istorii; A Textbook on Ancient
History], YuebHukun v yuebHbie nocobus ansa Tpynoson wkonsl [Uchebniki i uchebnye posobiia dlia
trudovoi shkoly; Textbooks and Manuals for Vocational Schools], 4th ed., Moskva: Gosudarstvennoe
izdatel'stvo, 1924 (ed. pr. 1900).

20 For more on textbooks by Wipper, see Artém Frank, “P. 0. Bunnep u pa3BuTue LIKOMLHOMO
ncTopuyeckoro obpasosaHust B nepeoit yetBepTn XX Beka” [R. Iu. Wipper i razvitie shkol’nogo isto-
richeskogo obrazovaniia v pervoi chetverti XX veka; R. Iu. Wipper and the Development of School
History Teaching in the First Quarter of the Twentieth Century], Cubupckuii negarornyeckuii xypHas
[Sibirsky pedagogichesky zhurnal; The Siberian Pedagogical Journal] 2 (2014), 150-154; Mikhail No-
vikov and Tatiana Perfilova, “P. 0. Bunnep v KOHCTpynpoBaHue ‘0bpasza’ aHTUUYHON UCTOpUM B y4ebHOM
nutepatype” [R. Iu. Wipper i konstruirovanie “obraza” antichnoi istorii v uchebnoi literature; R. Iu. Wip-
per and Designing the “Image” of Ancient History in Textbooks], SipocrnaBckuii negarormyeckuii BECTHUK
[Yaroslavsky pedagogichesky vestnik; Yaroslavl Pedagogical Bulletin] 4.53 (2007), 57-65.

21 Robert Wipper, JpesHsis EBpona u Boctok [Drevniaia Evropa i Vostok; Ancient Europe and
the East], YuebHukun n nocobusa ansa wkonel I n II ctynexeit [Uchebniki i posobiia dlia shkoly I i II
stupenei; Textbooks and Manuals for School of the First and Second Levels], 3rd ed., Moskva: Go-
sudarstvennoe izdatel’stvo, 1924 (ed. pr. 1914).

22 Bushchik, Ocherk razvitiia shkol’nogo istoricheskogo obrazovaniia, 62.

23 Robert Wipper, YuebHuk apeBHeit uctopumn: C pucyHkamu u uctopudeckumm kapramm [Ucheb-
nik drevnei istorii: S risunkami i istoricheskimi kartami; A Textbook on Ancient History: With Illus-
trations and Historical Maps], 9th ed., Moskva: I. N. Kushnerev i Co., 1913 (ed. pr. 1900).
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shows its acceptance. In 1922, Wipper was criticized by Lenin in the latter’s
work O 3HayeHun BouHCTBYyOLero matepuannsma [O znachenii voinstvu-
iushchego materializma; On the Significance of Militant Materialism], and
accused of “npucnyxHnyecTBo rocnoacteywowen bypxyasuun” (toadying
to the ruling bourgeoisie).2* In 1924, Wipper emigrated to Latvia to work
at the university in Riga, but then “returned” to the Soviet Union with the
annexation of Latvia in 1941. Obviously, in the USSR his textbooks were
tolerated only for some time, as “[u]x ngeanucrtmyeckas CyLHOCTb Tenepb
6pocanack B rnasa” (their idealistic nature was blatant), as described by
Bushchik.2>

3. Ancient History Renewed: The 1930s

The 1930s brought changes to the system of education.2® The reforms were
organized by the Communist Party’s Central Committee, with Stalin himself
taking part. The main shift in education is described as a return to the old
school model with proper subjects and defined programmes, and textbooks
that were obligatory for all schools across the country. History was restored
as a school subject and the chronological principle was chosen to organize
the material. Classical mythology got its place in history classes in Grade 5
during the discussion of Ancient Greece and Rome.

The general approach to history was fundamentally revised according
to Marxist thought. Socio-economic factors were considered to be the most
influential, and the timeline was divided according to changes in social for-
mations. Class struggle and slave rebellions were given a prominent place
in the study of the history of different regions, Classical Antiquity included.
This approach needed new textbooks. The Central Committee of the Com-
munist Party issued a decree on 12 February 1933 entitled "06 yuyebHukax
ONa HavdanbHoOW 1 cpeaHen wkonbl” [Ob uchebnikakh dlia nachal’noi i srednei
shkoly; On Textbooks for Primary and Secondary Schools], which ordered

24 \ladimir Lenin, “On the Significance of Militant Materialism”, trans. David Skirsky and George
Hanna, in Vladimir Lenin, Collected Works, vol. 33, Moscow: Progress Publishers, 1972 (ed. pr.
in Russian 1922), 227-236, available at Marxists Internet Archive, https://www.marxists.org/
archive/lenin/works/1922/mar/12.htm (accessed 2 April 2020).

25 Bushchik, Ocherk razvitiia shkol’'nogo istoricheskogo obrazovaniia, 189.

26 Fitzpatrick, Education and Social Mobility, 209-255.
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that they be ready by 15 July 1933. As a result, more than 100 textbooks
on various subjects were published, and in over 50 million copies.?”

3.1. History: Pre-Class Society by Nikolai Nikolsky, 1933

The first school textbook on ancient history published in the USSR was
Wctopus. [JoknaccoBoe obujectso [Istoriia. Doklassovoe obshchestvo; Histo-
ry: Pre-Class Society] written in 1933 by Nikolai Nikolsky (1877-1959). The
textbook was published in 200,000 copies and translated into 15 languag-
es,28 but it was strongly criticized for being insufficiently Marxist.

Nikolsky was a Soviet and Belarusian historian and ethnographer, head
of the ethnography department at the Institute of History of the Academy
of Sciences of the Belorussian Soviet Socialist Republic, and he had gradu-
ated from Moscow State University. As an ancient historian he specialized
in Oriental studies. Working far from the centre of the Soviet Union gave
him a possibility to produce and adhere to historical concepts that were not
necessarily popular in Moscow.2? As he was writing the textbook, he was also
in opposition to Vasily Struve, an Orientalist and rival candidate for writing
the text,3% on the concept of defining the formations of the ancient world,
as we will see shortly.

Nikolsky had only a few months to prepare the material. As this was the
first Soviet textbook on ancient history, it had to define the social forma-
tions of the ancient states. Nikolsky made different judgements for differ-
ent regions. He described Egypt, Mesopotamia, and China as feudal states,
and Greece and Rome as slave-owning ones. The feudal interpretation was

27 Oleg Malyugin, “OT 6onblueBmcTckoro Mnosarickoro Ao yyebHuka 6e3 aBTopos: M3 nctopuu
CO3/AaHWs WKONbHOro yyebHuka no apesHen ncropumn B 1930-x rogax” [Ot bol'shevistskogo Ilo-
vaiskogo do uchebnika bez avtorov: Iz istorii sozdaniia shkol'nogo uchebnika po drevnei istorii
v 1930-kh godakh; From the Bolshevist Ilovaisky to the Textbook without Authors: History of the Crea-
tion of the School Textbook on Ancient History in the 1930s], in Mikhail Bukharin et al., eds., Scripta
Antiqua: Ancient History, Philology, Arts and Material Culture, vol. 6, Moskva: Sobranie, 2017, 407.

28 Thidem, 411.

29 Sergei Krikh, “H. M. Hukonbckuit n poxaeHue nepudepuitHoin COBETCKOM UCTOpUOrpadum
apesHoctn” [N. M. Nikolsky i rozhdenie periferiinoi sovetskoi istoriografii drevnosti; N. M. Nikol-
sky and the Birth of a Peripheral Soviet Historiography of Antiquity], XypHan benopycckoro
rocyaapctBeHHoro yHuepcuteta. Mcropms [Zhurnal Belorusskogo gosudarstvennogo universiteta.
Istoriia; Journal of the Belarusian State University: History] 4 (2017), 17-22.

30 Another candidate for writing the textbook, Aleksandr Tiumenev, was also an Orientalist.
See Malyugin, Ot bol'shevistskogo Ilovaiskogo”, 408.
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criticized by Struve, who was an advocate of the slave-owning definition.3!
Soon Struve’s concept would be the official position of Soviet historiography,
but Nikolsky’s textbook was, nevertheless, accepted. A new edition was
drawn up in 1934, and it was commonly used until 1940, when a newer
textbook appeared.

The language in this textbook is concise. It aims to transfer basic knowledge
by simplifying it to some degree for a children’s audience. It would be the pro-
totype for the next variants of textbooks, and Sergei Krikh supposes that it was
based on the ancient history of Wipper.32 However, the description of Greek
mythology in Nikolsky’s book is not rooted in the pre-revolutionary model.

Nikolsky’s book features black-and-white illustrations based on ancient
depictions. Including visual material in Russian textbooks on history was
an innovation introduced at the beginning of the twentieth century, and
at first it was used only in books for small children.33 Pre-revolutionary text-
books contained illustrations presenting famous pieces of art and historical
persons. Pictures in the first Soviet books were chosen to show “social life”
and “civil history”.3* As a result, Nikolsky’s book does not include any por-
traits of a historical person, nor is the role of any one person emphasized
in the main text. According to Krikh, twenty-five of the seventy-one pictures
here present everyday life (agriculture, crafts, trade, shipping, etc.), eight
war, seven architecture, and six religion (priests, rituals, and myths).3> How-
ever, the sections depicting Greek religion and the Homeric poems include
five pictures, not necessarily presenting rituals.

Mythical topics in the book start with Homer’s epics, which are de-
scribed in section 72.3¢ This section is quite short, taking up only one page,

31 Krikh, “N. M. Nikolsky”, 18.

32 Sergei Krikh, “KapTuHkn B kHuxke: M306pasvTenbHbli psiA B COBETCKUX LUKOSbHbBIX
yuebHukax no gpesHei uctopun” [Kartinki v knizhke: Izobrazitel’nyi riad v sovetskikh shkol’nykh
uchebnikakh po drevnei istorii; Pictures in the Book: Artistic Images in the Soviet School Textbooks
on Ancient History], in Mikhail Bukharin et al., eds., Scripta Antiqua: Ancient History, Philology, Arts
and Material Culture, vol. 6, Moskva: Sobranie, 2017, 362-363.

33 Aleksei Vagin, Metognka npenogaBaHusi UICTOPUN B CPEAHEN LIKONE: YYeHne 0 MeTohax.
Teopus ypoka [Metodika prepodavaniia istorii v srednei shkole: Uchenie o metodakh. Teoriia uroka;
Methods for Teaching History in Secondary School: A Study of Methods. Theory of the Lesson],
Moskva: Prosveshchenie, 1968, 184.

34 Ibidem, 185-186.

35 Krikh, “Kartinki v knizhke”, 369.

36 It is section 82 in the 2nd ed. of the textbook. Nikolai Nikolsky, cropus: [oknaccosoe
obuwecrso. [pesHnii BocTok. AHTUYHBIN MUp. YHeOHUK ANl CpeAHeN LWKOobl 5 rog obyyenHus [Is-
toriia: Doklassovoe obshchestvo. Drevnii Vostok. Antichnyi mir. Uchebnik dlia srednei shkoly 5 god

163



Hanna Paulouskaya

including an illustration. It starts with an introduction to oral epic poetry
and the Homeric question. The text says that the epics were composed
at the courts of the aristocracy and were aimed at glorifying “"BoeHHble
1 pa3boHNYbK NOX0oabl CBOMX rocnoa u nx npeakos” (the military and pred-
atory campaigns of masters and their ancestors).3” This allows the narrative
to explain the presence of gods in the texts as follows: “A Tak KaK Kaxabli
b6acmneBc cunTan, YTo ero poA MAET OT Kakoro-Hnbyab 6ora, To B KayecTse
AEVCTBYIOLWMX UL, B MECHAX NOCTOSIHHO durypuposanu un 6orn” (And since
every basileus believed that his family derived from some god, the gods
constantly appeared as characters in the songs).38

The Iliad and Odyssey are presented as aristocratic poetry. The Iliad
describes “military life” (BoeHHbIs1 6bIT) during the Trojan War. Contradic-
tions between royal interests and those of “ordinary militants” (psgosoro
BouHCTBA) are emphasized. The militants are presented as farmers who long
“for their plough-lands” (nawer). They “took all the cattle of the Trojans”
(yrHanm Becb ckoT TposiHueB) among other spoils after the victory. The
presence of gods and their “alleged” (6yaTo 6ni) participation in the war
is mentioned, but none are named.

The Odyssey, according to the textbook, presents the “adventures”
(npuknroyerns) of one of the kings fighting at Troy, while on his way home.
From among the exploits of Odysseus, Nikolsky lists Scylla and Charybdis,
the Sirens, and the giant Cyclops. Scylla is explained to be “BoaosopoT
okono TenepewHen Cuunnun” (a whirlpool near contemporary Sicily),3° thus
providing a geographical location for it. The story of the Sirens (“3n1bix gyxoB
B 0bpa3se nTuu-xeHwWwuH cupeH”; evil spirits in the form of female birds, si-
rens)*® has an illustration based on the Siren Vase from the British Museum.#!

obucheniia; History: Pre-Class Society. The Ancient East. Antiquity. Secondary School Textbook,
Grade 5], Moskva: Gosudarstvennoe uchebno-pedagogicheskoe izdatel’stvo, 1933, 106-107; Nikolai
Nikolsky, Ycropusi: JoknaccoBoe 06LyecTBo. [peBHuii BoCTOK. AHTUYHBIM Mup. YuebHuk ansa 5 knacca
cpeaHet wkosbl [Istoriia: Doklassovoe obshchestvo. Drevnii Vostok. Antichnyi mir. Uchebnik dlia 5
klassa srednei shkoly; History: Pre-Class Society. The Ancient East. Antiquity. Textbook for Grade 5
of Secondary School], 2nd ed., Moskva: Gosudarstvennoe uchebno-pedagogicheskoe izdatel'stvo,
1934, 97.

37 Nikolsky, Istoriia: Doklassovoe obshchestvo (1st ed.), 106.

38 Thidem.

39 Ibidem, 107.

40 Thidem.

41 Museum no. 1843,1103.31; see “The Siren Vase”, The British Museum, http://www.brit-
ishmuseum.org/research/collection_online/collection_object_details.aspx?objectld=399666&par-
tld=1 (accessed 2 April 2020).
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The caption under the picture emphasizes the reliability of its depiction
of a ship. The textbook mentions that it was Athena who helped the main
hero. Also in this case it underlines the importance of the poem as a source
of knowledge of “kak >»unu, Benn X038MWCTBO, ynNpaBasaM noavcamy cam
Ogamccen n apyrme 6acuneschbl, K KOTOpbIM OH 3ae3xan no gopore” (how
Odysseus and other basileis lived, cared for households, and governed the
poleis).*2

The poems are called “06pa3uoBbi[MW] NO3TMYECKM[MM] Mpon3BeAEHUA[ MUY,
KOTOpble] MMEeT MUPOBYIO M3BECTHOCTL” (exemplary poetic works of world
renown).3 They are presented as historical sources for the social and eco-
nomic history of Ancient Greece. The reality of Troy is confirmed by exca-
vations.

The coverage of Greek religion** begins with Demeter and Dionysus,
presenting them as gods popular among rural people. It seems to be nat-
ural for Nikolsky as an ethnographer to start with rural deities. The myth
of Dionysus and the spring and autumn rituals in his honour are described.
Dionysus is presented as a resurrecting god, alluding to Christ. The section
finishes with a description of the autumn Dionysia as a holiday of “nnsicku,
necHu, xoposoabl 1 6ecnpobyaHoe nbsHCTBO” (dances, songs, and binge
drinking)#> and an illustration of a dance from a Greek vase. This aspect was
probably used in antireligious propaganda, as it gave material for a compar-
ison of the Dionysia with traditional Christian holidays. On the other hand,
Dionysus was especially popular in early twentieth-century Russia, which
was believed to be a place of the third, Slavonic Renaissance. Prominent
philologists, such as Tadeusz Zielinski, as well as the men of letters of the
Silver Age,*6 aimed to revive the Hellenic tradition through dithyrambs and
Dionysian dances.4” Most probably the textbook did not aim to continue this
tradition, but it did so in a way.

42 Nikolsky, Istoriia: Doklassovoe obshchestvo (1st ed.), 107.

43 Ibidem.

44 It is section 90 in the textbook (103 and 104 in the 2nd ed.). Nikolsky, Istoriia: Doklassovoe
obshchestvo (1st ed.), 129-131; Nikolsky, Istoriia: Doklassovoe obshchestvo (2nd ed.), 119-121.

45 Nikolsky, Istoriia: Doklassovoe obshchestvo (1st ed.), 130.

46 As mid-nineteenth-century Russian literature was considered to be its "Golden Age”, the
next epoch is commonly called “Silver”.

47 For more on the Slavonic Renaissance, see Nina Braginskaya, “CnaBsiHCKoe BO3pOXAeHue
aHTuyHocTn” [Slavianskoe vozrozhdenie antichnosti; Slavonic Renaissance of Antiquity], in Sergei
Zenkin, ed., Pycckas teopusi, 1920-1930-e rogel [Russkaia teoriia, 1920-1930-e gody; Russian
Theory, the 1920s and 1930s], Moskva: Rossiisky Gosudarstvennyi Gumanitarnyi Universitet, 2004,
49-80; Catriona Kelly, “Classical Tragedy and the ‘Slavonic Renaissance’: The Plays of Vjaleslav

165



Hanna Paulouskaya

The Olympic gods are presented as city patrons in the context of the
Olympic Games. Only Athena, Zeus, and Apollo are mentioned. Athena is the
goddess of Athens, who has her temple built by the famous artist Phidias.
Apollo is presented as a god of prophecy, and the Delphic oracle is men-
tioned as a way of enriching the state treasury:

Tak Kak y Aenb@uUiACKMX XpeuoB 6biv TaliHble KOPPEeCnoHAEHTbl BO
BCEX Mpeyecknx mosimcax, TO OHW XOpOLO pas3bupanncb B MOUTUYECKUX
OTHOLIEHMSX M B Aenax KymnuoB W MPOMbIWAEHHWKOB W LaBanu I0BKUe
OTBETHI.*8

Since the Delphic priests had secret correspondents in all the Greek poleis,
they were well versed in political relations and in the affairs of merchants
and industrialists, and gave clever answers.

The section finishes with strong antireligious emphasis, depicting the
priesthood as a system of usury, and mentioning trials against atheists
and freethinkers (6e360xH1K0B 1 cBobogoMbIC/ISLWMX), such as that against
Socrates.

3.2. History of the Ancient World, edited by Aleksandr Mishulin,
1940

Although Nikolsky’s textbook was criticized, a new version was not prepared
and published until 1940.4° The writing of this textbook took six years dur-
ing the harshest political era for the USSR, famous for Stalin’s purges and

Ivanov and Innokentij Annenskij Compared”, The Slavic and East European Journal 33.2 (1989),
235-254; Katherine Lahti, The Russian Revival of the Dithyramb: A Modern Use of Antiquity, Ev-
anston, IL: Northwestern University Press, 2018; Nikolai Nikolaev, "M. M. BaxTuH, HeBenbckas
wkona gunocodum n KynbTypHas uctopust 1920-x rogos” [M. M. Bakhtin, Nevel’skaia shkola filo-
sofii i kul'turnaia istoriia 1920-kh godov; M. M. Bakhtin, the Nevel School of Philosophy, and the
Cultural History of the 1920s], in Vitaly Makhlin, ed., baxTuHckmit c6opHuk [Bakhtinsky sbornik;
The Bakhtin Collection], vol. 5, Moskva: Iazyki slavianskoi kul'tury, 2004, 259-268; Henry Stead
and Hanna Paulouskaya, “Classics, Crisis and the Soviet Experiment to 1939”, in Barbara Goff and
Michael Simpson, eds., Classicising Crisis: The Modern Age of Revolutions and the Greco-Roman
Repertoire, London and New York, NY: Routledge, 2020, 128-147.

48 Nikolsky, Istoriia: Doklassovoe obshchestvo (1st ed.), 130-131.

49 Aleksandr Mishulin, ed., Mctopus apeBHero mupa: YuebHuk Ans 5-6 knaccoB cpesHeit LWKobl
[Istoriia drevnego mira: Uchebnik dlia 5-6 klassov srednei shkoly; History of the Ancient World:
Textbook for Grades 5 and 6 of Secondary School], Moskva: Uchpedgiz, 1940.
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repressions.>? The published textbook mentions only the name of its editor,
Aleksandr Mishulin (1901-1948), an ancient historian, head of the ancient
history department of the Institute of History of the Academy of Sciences
of the USSR, editor-in-chief of BectHuk apesHest uctopum [Vestnik drevnei
istorii; Journal of Ancient History].>! Its other authors were historian of An-
cient Rome Sergei Kovalév (1886-1960), the already-discussed Nikolsky,
and the editor-in-chief of the Journal of Ancient History, a graduate of the
University of Jena and ancient historian of Georgian origin, Aleksandr Sva-
nidze (1886-1941). Initially the group had been given time until the end
of 1934, and the first version of the book was prepared before the dead-
line.>2 However, it was criticized because of its definition of the social forma-
tion of the ancient East (this part was again written by Nikolsky). The second
version of the book attracted disapproval for its “nonynspHeiin xapakrep [...]
n oTcyTCcTBME unntoctpaunin” (popular character and lack of illustrations).>3
During further work on the textbook, two of its authors were arrested: Sva-
nidze (a former friend of Stalin) in 1937 and Kovalév in 1938. Also Nikolsky
was replaced - by the scholar Struve, Nikolsky’s chief opponent in the de-
bate on social formations. Ultimately, the textbook was published in 1940
without mentioning the names of the authors. It went through twelve edi-
tions before 1953 and was called “nepBblM MapKCUCTCKMUM y4yebHUKOM Ans
cpeaHen wkonbl” (the first Marxist secondary school textbook [on history])
in the USSR.>*

Greek mythology is described in section 30, which is devoted to Greek
religion.>> In the first version it was most probably written by Sergei

50 The difficult history of producing the textbook is described by Malyugin, “Ot bol’shevistskogo
Ilovaiskogo”. For more on conceptualizing ancient history in the USSR in that period, see Sergei Kar-
pyuk, “A nocne 6bina BorHa: [uckyccust 1940 rofa o xapakrtepe KpUTO-MUKEHCKOW umnBunmsaumum”
[A posle byla voina: Diskussiia 1940 goda o kharaktere krito-mikenskoi tsivilizatsii; Afterwards
Was the War: The 1940 Discussion on the Nature of the Cretan-Mycenaean Civilization], BectHuk
ApesHeit uctopum [Vestnik drevnei istorii; Journal of Ancient History] 2 (2015), 195-205.

51 Sergei Krikh, “A. B. MuwynuH u ero Cnaptak” [A. V. Mishulin i ego Spartak; A. V. Mishulin
and His Spartacus], BectHuk apesHest uctopum [Vestnik drevnei istorii; Journal of Ancient History]
1 (2015), 178-189.

52 Malyugin, “Ot bol’shevistskogo Ilovaiskogo”, 413.

53 Ibidem, 415.

54 Ibidem, 411.

55 Here and in what follows, I will base my survey on the 3rd ed. of the textbook: Aleksandr
Mishulin, ed., UcTopus apeBHero mupa: YuebHuk 418 5-6 Knaccos cpeaHedi wkosnel [Istoriia drevnego
mira: Uchebnik dlia 5-6 klassov srednei shkoly; History of the Ancient World: Textbook for Grades
5 and 6 of Secondary School], Moskva: Uchpedgiz, 1943, 72-85.
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Kondratiev (1872-1964), a classical philologist and translator.® This text-
book contains much more information on mythology and religion than the
previous one. From this point of view, it is more similar to pre-revolutionary
gymnasium models. It starts by explaining the origins of myths as interpre-
tations of natural phenomena. The first myth describes the origins of the
world as arising from chaos. The story of the successive generations of gods
is presented (with an illustration of the Titanomachy based on the famous
bas-relief from the Pergamon temple), but the text does not contain graph-
ic detail. For example, Zeus replaces his father Kronos “after a fierce war”
(mocne oxecrovyeHHo# BokiHbI), %’ and the episode of the swallowing of the
children is not mentioned.

The main Olympians are briefly presented with a description of their
areas of patronage.>® Pictures of Athena (based on the Athena Giustiniani
sculpture®?®), Apollo (Apollo Belvedere), and Artemis (Diana of Versailles)
are found a few pages further,® providing the most famous images of the
gods. It is also mentioned that people believed in many more gods, and the
concepts of polytheism and anthropomorphism are introduced. Prometheus
and the origins of the human race have their own subsection.®! The creation
of human beings out of clay as well as their gift of fire despite the will of Zeus
are described, and also the punishment inflicted by Zeus (with a picture
of the Zeus of Otricoli) and the steadfast sufferings of Prometheus. The
description is summarized as follows:

B Mucde o Npometee BbipaxeHO MPEK/IOHEHME TPEKOB Nepes MyXeCTBOM
N CTOMKOCTbIO reposi, KOTOpbI He nobosiacs BbICTYNUTb NpOTUB 60ros
W NpUHATL Ha cebsi )KecTokne cTpadaHus.?

56 Although in 1935 Mishulin declared that he would write the parts on the history of Greece,
India, and China himself, cf. Malyugin, “"Ot bol'shevistskogo Ilovaiskogo”, 414. Sergei Karpyuk
(whom I would like to thank for this note heartily) assumes the author was Kondratiev, based on
the materials of CreHorpamma 3acegaHus, nocssiweHHoro namatn A. B. Muwynuna [Stenogramma
zasedaniia, posviashchénnogo pamiati A. V. Mishulina; Transcript of the Meeting in Memory of A. V.
Mishulin], 25 December 1948, Apxus Poccuinckoin Akagemmnmn Hayk [Arkhiv Rossiiskoi Akademii Nauk;
Archive of the Russian Academy of Sciences], 1577-2-198.

57 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 73.

58 Ibidem, 73-74.

59 A copy of this statue is located in the Peterhof near Saint Petersburg in the garden of Venus
near the Marly Palace built in 1720-1723.

60 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 77.

61 Thidem, 74.

62 Ibidem.

168



LEARNING MYTHS IN THE SOVIET SCHOOL

This myth shows how the Greeks admired the courage and fortitude of the
hero that was not afraid to stand against the gods and accept cruel suf-
fering.

That is, the textbook emphasizes the revolutionary character of the
Titan. Pandora, on the contrary, is described as “xeHlmnHa, U3BECTHaa He
TOJIbKO CBOEM KpacoToi, HO M KpalHMM nobonbiTctBoM” (@ woman, famous
not only for how lovely she was, but also her extreme curiosity).®3 She
is introduced as a “beauty” (kpacasmua), and it seems that she was just
an ordinary woman who found a box and caused all the misfortunes. Such
opposition is openly antifemale. The idea of the origins of suffering is contin-
ued in the next subsection, where the myth of the Four Ages is mentioned.%*

Even more space in the textbook is given to Greek heroes (com-
pare sections 31-32).%5 It is emphasized that they “otaaBanu cBon cunbl
n cnocobHocTM Ha nomoub noaam” (gave their efforts and talents to help
people),% which was especially important in ancient times, when people
had to contend with wildlife. The first character to be presented is Hera-
cles, called “HacToALWMIN HApOAHBIA Frepoi, MOTYy4YUiA TPYXXEHUK U cTpasaney”
(a real people’s hero, a mighty worker and sufferer), who was enslaved
"y HMYTOXHOro un kopbicTHOro uaps” (by a paltry and selfish king).%” Thus,
Greek demigods obtain the features of proper “heroes”, which was especially
important in the period during and after World War Two (the textbook was
published from 1940 to 1953).

Among the labours of Heracles, the Nemean Lion, the Lernaean Hydra,
and the Stymphalian Birds are mentioned. There is also a description of the
rescue of Prometheus with a picture based on a vase from the Vatican Muse-
um depicting the Titans Atlas and Prometheus. However, most of the atten-
tion (in its own subsection) is focused on the myth of Antaeus and Heracles.
This was the myth mentioned by Stalin during his speech at the Plenum
of the Central Committee of the Communist Party on 5 March 1937,%8 when
Stalin compared Bolsheviks to Antaeus:

63 Ibidem.

64 Thus following Ovid (Met. 1.89-150), not Hesiod (Op. et Dies 108-201). Mishulin, ed.,
Istoriia drevnego mira (3rd ed.), 74-75.

65 Ibidem, 75-80.

66 Ibidem, 75.

67 Ibidem.

68 It was the plenum that fully started the Great Purge in the Soviet Union.
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OHM Tak Xe, Kak U AHTEW, CU/bHbI TEM, YTO AepXaT CBs3b CO CBOEMN
MaTepblo, C MaccaMu, KOTOPble NOPOAMSIM, BCKOPMUIN M BOCMUTAIN UX.
M noka OHW AepxaT CBS3b CO CBOEN MaTepblo, C HAPOAOM, OHU UMEIOT BCE
LUAHCbI Ha TO, 4TObbI OCTaTbCs HENnobeanMbIMK, 62

They, like Antaeus, are strong because they maintain connection with their
mother, the masses, who gave birth to them, suckled them, and reared
them. And as long as they maintain connection with their mother, with the
people, they have every chance of remaining invincible.

Stalin calls Heracles an enemy (Bpar) in this fragment, and he speaks
in favour of Antaeus. Mishulin’s text does not have such a connotation,
but he does call Antaeus “sTum 3HameHuTbIM repoem” (this famous hero),
expressing respect for him, and states that “on [...] nopaxan Bcsikoro
yyxesemua, npuxoamsero B ero ctpaHy” (he [...] defeated every outland-
er who came to his country).”0 Talking about Gaia, the author uses the
phrase "mother earth” (matb-3emns; mat’-zemlia), a collocation that, while
normal for retelling this myth,’! also sounded especially familiar to readers
at the time when the textbook was published, because “the Motherland”
(PoguHa-Martb; Rodina-Mat’, literally “*homeland-mother”) was one of the
most important concepts in patriotic propaganda during World War Two
in the USSR.72 The section features a picture of the hero based on the

69 Josif Stalin, “3akntountensHoe cnoso ToBapuwa CranuHa Ha Mnenyme LK BKM(6) 5 mapTta
1937 r.” [Zakliuchitel'noe slovo tovarishcha Stalina na Plenume TsK VKP(b) 5 marta 1937 g.; The
Last Speech during the Plenum of the Central Committee of the All-Union Communist Party of the
Bolsheviks on 5 March 1937], Mpasaa [Pravda; Truth] 90 (1 April 1937), 3. This idea was repeated
in the retelling of myths about Heracles by Lev Uspensky; cf. Lev Uspensky and Vsevolod Uspen-
sky, Mugei ApesHest Mpeynn [Mify Drevnei Gretsii; Myths of Ancient Greece], Leningrad: Detskaia
literatura, 1976 (ed. pr. of this part as Lev Uspensky, JseHaauats nogsuros lepakaa [Dvenadtsat’
podvigov Gerakla; The Twelve Labours of Heracles], Moskva and Leningrad: Detizdat, 1938), 136.

70 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 76.

71 Cf. Heinrich Wilhelm Stoll, Mugni knaccuyeckoii apesHoctu [Mify klassicheskoi drevnosti;
Myths of Classical Antiquity], vol. 1, trans. V. I. Pokrovsky and P. A. Medvedev, Moskva: Tipografiia
Mamontova i Co., 1877 (ed. pr. in German 1860), 117.

72 Oleg Riabov, “'PoanHa-MaTb’ B COBETCKOM AMCKYpCe CTa/IMHIPaACKon 6uTBbl: BoeHHas
nponaraHaa u kommemopaums” [“Rodina-Mat™ v sovetskom diskurse stalingradskoi bitvy: Voennaia
propaganda i kommemoratsiia; The “Motherland” in the Soviet Discourse of the Battle of Sta-
lingrad: War Propaganda and Commemoration], /labupuHTt. XypHan counanbHO-ryMaHUTapHbIx
uccnegosanwii [Labirint. Zhurnal sotsial’no-gumanitarnykh issledovanii; Labyrinth: Journal of Social
and Humanities Studies] 1 (2017), 21-34.
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Farnese Heracles’ and Heracles’ fight against Antaeus based on a vase
painting from the Louvre.

The next character in the textbook is Theseus, the main hero of Attica
([r]naBHei[i] repo[i] ATTukn), whose “noaBMrn BO MHOrOM HamoMMWHAKT
noasurun Mepakna” (deeds resemble those of Heracles).”* The myth of the
killing of Procrustes is used to explain the expression “Procrustean bed”. The
main story in this section is the story of the Minotaur, the Labyrinth, and Ari-
adne. As one would expect from a textbook written during the war, the myth
is explained as “ocBob60oxaeHMe CBOEN CTPaHbl OT TSAXXENOW M CTPaLUHON AaHN"
(the liberation of [Theseus’] country from a severe and terrible tribute).”>
Theseus’ promise to change the sails of his ship to white is also described,
as well as his forgetting about that promise, which leads to the subsequent
death of Aegeus, who gave his name to the Aegean Sea. It is worth mention-
ing that these elements of the rich mythology of Theseus are almost the only
ones present in a later Soviet animated feature JlabupuHT. lNogsurn Teces
[Labirint. Podvigi Teseia; Labyrinth: The Deeds of Theseus] by Aleksandra
Snezhko-Blotskaia (1971).76

The textbook also contains myths about Oedipus’” and the Argonauts.?8
The first one starts with the encounter of Oedipus and Laius and ends with
the exile of the now-blind Oedipus. It includes the riddle of the Sphinx, which
might be interesting for children to solve on their own. This section does not
explain the possible meanings of the myth.

An introduction to the myth of the Argonauts includes familiar geograph-
ical names: the Caucasus and the Black Sea. From the many stories of the
Argonauts, the editors choose only a few: how they rescued King Phineus
from the Harpies (“cnacnu ero ot ronoga”; saving him from starvation),”?

73 Original in the National Museum in Naples, museum no. 280; see “Farnese Herakles"”, Mu-
seum of Classical Archaeology Databases, http://museum.classics.cam.ac.uk/collections/casts/
farnese-herakles (accessed 24 June 2020). At least three copies of the statue were present in Le-
ningrad at the time when the textbook was being produced.

74 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 76.

75 Ibidem.

76 Aleksandra Snezhko-Blotskaia, dir., Jlabupunt. MoaBuru Teces [Labirint. Podvigi Teseia;
Labyrinth: The Deeds of Theseus], Moskva: Soyuzmultfilm, 1971. See a description of the movie
in Our Mythical Childhood Survey: Hanna Paulouskaya, “Entry on: Labyrinth. The Deeds of Theseus
[NNabupunT. Mopsurn Teceda] by Aleksei Simukov, Aleksandra Snezhko-Blotskaia”, peer-reviewed
by Elzbieta Olechowska and Susan Deacy, Our Mythical Childhood Survey, Warsaw: University
of Warsaw, 2018, http://www.omc.obta.al.uw.edu.pl/myth-survey/item/55 (accessed 2 April 2020).

77 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 78-79.

78 Ibidem, 79-80.

79 Tbidem, 79.
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how they sailed between the Clashing Rocks, and how they obtained the
Golden Fleece with the help of an enchantress, Medea. In order to get the
Fleece, Medea baked bread and gave it to a dragon, which then fell asleep af-
ter eating it. Jason took the Fleece and went home. Medea accompanied him
because she had fallen in love with him. The other deeds of Jason in Colchis
are not mentioned. Describing the way back, the story of Orpheus and the
Sirens is provided: “"OpdeW 3anrpan 1 3aBOPOXWI UX CBOEN UTpoil. CUPEHDI
3abbin 060 BCeM u nponycTtunun aproHaBToB” (Orpheus started to play and
charmed them with his music. The Sirens forgot about everything and let
the Argonauts go).8% The section concludes that this myth preserves ancient
memories of the Greeks about their distant journeys in search of precious
metals. The Golden Fleece is explained as a metaphor for the gold that was
mined in Colchis. The text does not mention explicitly Georgia or the fact that
what used to be ancient Colchis now belonged to the USSR, but this informa-
tion might have been included in the teacher’s own comments on the text.

A separate section is devoted to the Iliad and Odyssey. The description
starts with Homer, “a blind singer from Asia Minor” (crenoi nesey n3 Manoii
A3un).81 It goes on to say that “[c]eMb rpeyeckmx ropofoB CNopuau Mexay
coboM M3-3a YECTU CUMTaTbCs POAMHON [oMepa, HO HM OAMH U3 HUX He MOr
AOKa3zaTtb, 4YTo Momep poauncs uMeHHo B HeM” (seven Greek cities fought
for the honour of being Homer’s native land, but none of them could prove
that Homer was born in exactly this place).82 The picture of Homer shown
is based on the bust from the National Museum in Naples.83

The story of the Iliad®* begins with the Apple of Discord and subsequently
tells of the Trojan War, as well as about the anger of Achilles, the death of his
best friend, Patroclus, and Achilles’ revenge: “Xpabpo cpaxancsa ektop
C AXWMNNOM, HO OH HE MOr CBOMM KOMbeM NpobuTb AOCNEXOB, BbIKOBAHHbIX
redectom” (Hector fought bravely with Achilles, but he could not pierce his
armour forged by Hephaestus).® Thus, the strongest warriors from both
sides are presented with equal respect, but it was the gods’ help and craft
that was the reason for Hector’s defeat. The scene of mourning on the

80 Ibidem, 80.

81 Thidem.

82 Thidem.

83 Museum no. 1130; see “Head of Homer”, Museum of Classical Archaeology Databases,
http://museum.classics.cam.ac.uk/collections/casts/head-homer (accessed 2 April 2020).

84 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 80-82.

85 Ibidem, 81.

172



LEARNING MYTHS IN THE SOVIET SCHOOL

walls includes “the father and the mother” of Hector, not Andromache. This
appears natural in a book for children, where “family” means “parents”
rather than “partners”.8® Although the text does not contain any explicit
reference to the war experience common to this generation of readers, the
details of the story and the choice of words are typical of war narratives.
The concepts most often mentioned in the chapter are “heroism”, “bravery”,

"\ /Y ” o\

“audacity”, “overcoming fear”, “cowardice”, as well as “rage”, “ruthlessness”,
“friendship”, “help”, “death”, and “revenge”.8” Contrary to Homer, Hector did
not run from Achilles around Troy, he only “aporHyn, HO, NpeoAones CBOM
CTpax, nMuoM K nuuy sctpetun Axmnna” (faltered, but, having overcome his
fear, met Achilles face to face).88 This story features no illustrations.

The description of the Odyssey® is also selective and brief. It includes
the “adventures” (npukaoyernns) caused by the Cyclops Polyphemus, Aeo-
lus’ winds, the Sirens, Scylla and Charybdis, the Phaeacians, as well as the
return of Odysseus to Penelope and Telemachus, and the killing of the suitors
with the help of Athena. This retelling is narrated more in the style of an ad-

venture story or a fairy tale. It starts as follows:

OpHaxabl 6ypHoe Mope npubuno Oamcces M ero CMyTHWKOB K OCTPOBY
LIMK/IONOB — OZHOMNa3blX BefIMKaHoB. OAncceit C 4acTbio CBOMX CMYTHUKOB
3abpen B newepy caMoro CTpawHoOro us HMx - uuknona Monndema.?®

Once a stormy sea drove Odysseus and his companions to the island of the
Cyclopes, who were one-eyed giants. Odysseus with some of his com-
panions wandered into the cave of the most terrible of them, the Cyclops
Polyphemus.

The words are more colloquial, the sentences are shorter, and super-
latives occur often. The description of the poem includes two illustrations:
Odysseus and the Sirens, based on the Siren Vase from the British Museum,

86 Astyanax, the son of Hector, is also not mentioned, so Hector is presented as a son but not
as a husband or father.

87 The text is much more full of words with such meanings compared with other retellings
of myths, cf. Nicholas Kuhn, Jlerengnsl n mugni ApesHeii Mpeymn [Legendy i mify Drevnei Gretsii;
Legends and Myths of Ancient Greece], Moskva: Gosudarstvennoe uchebno-pedagogicheskoe iz-
datel’stvo Ministerstva prosveshcheniia RSFSR, 1954 (ed. pr. 1914), 324.

88 Mishulin, ed., Istoriia drevnego mira (3rd ed.), 81.

89 Thidem, 82-85.

9 Thidem, 82.
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similarly to Nikolsky, and Penelope and Telemachus at a loom, based on the
vase from Chiusi.?!

In conclusion, I would like to underline that the description of Greek
religion significantly differs from the description of the myths or the poems.
In the first part, the authors made a visible effort to prove that the Greek
gods (and by extension the Christian god) did not exist. In the second part,
they seem to be more relaxed, retelling the myths without adding corrective
notes. However, not all the gods of the myths are included in the textbook,
especially from the Iliad or the Odyssey. In any case, this textbook pays
much more attention to mythology and contains many more details and
illustrations. The sections described are printed over fourteen pages and
feature eleven illustrations based on the most famous ancient sculptures or
vase paintings.

4. Wartime and Post-War Reforms

It should also be mentioned that an unusual move towards antiquity was
made by, most probably, Stalin himself after World War Two.92 For some time
Latin was returned to school education, albeit not universally, being taught
only in some secondary schools in larger cities.

This was part of a wider initiative of educational reform conducted by the
new head of the Narkompros, Vladimir Potémkin (1874-1946), in 1940,%3

91216789, ATHENIAN, Chiusi, Museo Archeologico Nazionale, 63.564", Classical Art Research
Centre, http://www.beazley.ox.ac.uk/XDB/ASP/recordDetails.asp?id=F322BAD4-652B-4E56-AFE7-
E51A636F2E81 (accessed 2 April 2020).

92 Alexander Gavrilov, “Jakov M. Borovskij: Poet of Latin in the Soviet Union”, in Gyorgy Karsai,
Gabor Klaniczay, David Movrin, and Elzbieta Olechowska, eds., Classics and Communism: Greek and
Latin behind the Iron Curtain, Ljubljana, Budapest, and Warsaw: Ljubljana University Press, Faculty
of Arts; Collegium Budapest Institute for Advanced Study; and Faculty of “Artes Liberales”, Univer-
sity of Warsaw, 2013, 28; Solomon Lurie, "3 BocnoMuHaHuiti o0 Mapke HaymoBuuye BoTBMHHMKE"
[Iz vospominanii o Marke Naumoviche Botvinnike; Reminiscing about Mark Naumovich Botvinnik],
ApesHwnit mup u Mbi [Drevnii mir i my; The Ancient World and We] 1 (1997), 187. On the Stalinist
reintroduction of Classics, see also Pamela Davidson, “Cultural Memory and Survival: The Russian
Renaissance of Classical Antiquity in the Twentieth Century”, Inaugural Lecture at University Col-
lege, London: School of Slavonic and East European Studies, 2009, 17-18, http://discovery.ucl.
ac.uk/69111/1/Cultural%20Memory%20FINAL%20REVISED%20VERSION.pdf (accessed 2 April
2020).

93 Ann Livschiz, “Pre-Revolutionary in Form, Soviet in Content? Wartime Educational Re-
forms and the Postwar Quest for Normality”, History of Education 35.4-5 (July-September 2006),
541-560.
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aiming at restructuring the school system according to the pre-revolutionary
system. In fact, these reforms had been planned during the 1930s, but were
postponed for some time because of the war. The main aim was to continue
work on improving administration and schools’ disciplinary system. Some
of the changes were initiated during the war, as an experiment on a smaller
scale.?* For example, single-sex education (Boys’ Gymnasium and Girls’
Gymnasium) started in some secondary schools in Moscow in the second
semester of 1942/43, was expanded to 76 cities in the following year and
to 176 cities in 1952.95 In August 1943, the Rules of Conduct were intro-
duced in schools, as well as other administrative laws strengthening disci-
pline. Changes in the grading system brought in final exams and gold and
silver medals for graduates. One of the most remembered effects was the in-
troduction of fees for the upper grades in 1940. Not all of these reforms were
appreciated by parents and/or children. However, as Ann Livschiz notes,
“[n]either the supporters nor opponents of the revival appeared to focus on
the humanist educational aspect, but rather on the socialising and disciplin-
ing aspect of the system”.%6

In January 1944, the Academy of Pedagogical Sciences was estab-
lished. This body carried out comparative research on Western educational
systems and pre-revolutionary gymnasia. One of the results was the intro-
duction of Latin for pupils of the upper grades (8-10). As the school system
and facilities were hugely destroyed during the war and the population
faced poverty, proceeding to the upper grades was a very rare phenom-
enon. Thus, Latin courses similar to the bourgeois gymnasiums became
a part of elitist education. Nevertheless, new textbooks were prepared and
published in multiple editions.®” They were written by Sergei Kondratiey,
the author of the Greek part of Mishulin’s textbook, and Aleksei Vasnetsov.
Thus, dozens of pupils got a chance to read about gods and heroes in Lat-
in. In the course of these reforms, new textbooks on ancient history also
appeared.

94 Thidem, 545-546.

95 Evgeny Medynsky, HapogHoe obpasoBaHune B CCCP [Narodnoe obrazovanie v SSSR; Public
Education in the USSR], Moskva: Izdatel’stvo Akademii pedagogicheskikh nauk RSFSR, 1952, 85.

9 Livschiz, “Pre-Revolutionary in Form”, 550.

97 Sergei Kondratiev and Aleksei Vasnetsov, YuebHuk natuHckoro s3bika: A1 8-10 knaccoB
cpeaHet wkosbl [Uchebnik latinskogo iazyka: dlia 8-10 klassov srednei shkoly; Latin: Textbook for
Grades 8-10 of Secondary School], Moskva: Uchpedgiz, 1948.

175



Hanna Paulouskaya

4.1. History of the Ancient World by Sergei Kovalév, 1954

Kovalév was one of the authors of the previous textbook edited by Mishu-
lin, but his name did not appear in the credits there because of his arrest.
(His arrest was also something often left unmentioned in his biographies.)?8
Kovalév was a specialist in Ancient Rome. He belonged to the first gener-
ation of Soviet ancient historians. Although he has not become one of the
acknowledged figures in Soviet historiography, he was responsible for many
important concepts.??

Kovalév was the author of the outline of the previous textbook together
with Nikolsky,1%0 and he wrote a section on the history of Rome in the first
version of Mishulin’s book.10! Already in 1925, Kovalév wrote a popular
“self-education” book on the history of antiquity entitled Bceobwas ncropus
B r10Ory/ISspPHOM M3/1I0XKeHUN A1 camoobpaszoBaHusi [Vseobshchaia istoriia
v populiarnom izlozhenii dlia samoobrazovaniia; Popular Universal Histo-
ry for Self-Education].102 The textbook under consideration here, YcTtopus
apesHero mupa [Istoriia drevhego mira; History of the Ancient World] was
published in 1954 and went through two editions before 1956. In its de-
scription of mythology it is very dependent on Mishulin’s book, as we will
see further.

Homer’s poems are presented in section 40, “O6weCTBEHHbIN CTPON
ApesHenwen Mpeumn” [Obshchestvennyi stroi drevneishei Gretsii; The So-
cial System of Archaic Greece].193 Its title declares the way in which the

98 Sergei Krikh and Anastasiia Tarasova, “C. W. KoBanes 1 ‘0TKpbITVe’ 311MHU3Ma B COBETCKOM
ncropuorpadumn” [S. I. Kovalév i “otkrytie” ellinizma v sovetskoi istoriografii; S. I. Kovalév and the
Discovery of Hellenism in Soviet Historiography], BectHuk Omckoro yHmusepcuteta [Vestnik Omsko-
go universiteta; Herald of Omsk University] 1 (2014), 56; Bogdana Koprijiva-Lurie, Xctopus ogHout
xwu3Hm [Istoriia odnoi zhizni; The Story of One Life], Parizh: Atheneum, 1987, 166.

99 Krikh and Tarasova, "S. 1. Kovalév i ‘otkrytie’ ellinizma”, 56.

100 They presented it in the following article: Nikolai Nikolsky and Sergei Kovalév, “Kak
npenoaasaTb ApeBHIOK uctoputo B 1934-35 yyebHoM roay” [Kak prepodavat’ drevniuiu istoriiu
v 1934-35 uchebnom godu; How to Teach Ancient History in the 1934-35 School Year], AcTopus
B cpeaHein wkone [Istoriia v srednei shkole; History in Secondary School] 3 (1934), 39-48.
Cf. Malyugin, “Ot bol'shevistskogo Ilovaiskogo”, 413.

101 Malyugin, “Ot bol’shevistskogo Ilovaiskogo”, 414.

102 Sergei Kovalév, BceobLyasi uctopusi B nonysisspHOM U3/TI0XKEHUU A1 camoobpa3oBanus [Vse-
obshchaia istoriia v populiarnom izlozhenii dlia samoobrazovaniia; Popular Universal History for
Self-Education], Leningrad: Priboi, 1925.

103 Sergei Kovalév, Mctopus apeBHero mupa: YuebHuk A5 5-6 knaccoB cpeaHedi wkonbi [Isto-
ria drevnego mira: Uchebnik dlia 5-6 klassov srednei shkoly; History of the Ancient World: Textbook
for Grades 5-6 of Secondary School], Moskva: Uchpedgiz, 1954, 59-65.
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poems are interpreted, though it starts with a typical presentation of the
text as “HapoaHble ckasaHus o 6oratbipsx” (folk tales about heroes),104
emphasizing the common character of Slavic byliny (6bianHbl - oral narra-
tive epics) and Greek epic. The next sentence describes the Homeric poems
as magical tales where “aeicTByoT 60rm, NOSABNAIOTCA CTPaLUHbIE YyA0BMLLA,
repoun coBepLiatoT YyyaecHole nogsurn” (gods act, terrible monsters appear,
and heroes perform wondrous feats).195 Finally, the author emphasizes that
even this fantasy narrative preserves a memory of the social life of the
distant past. Contrary to the previous textbook, the author mentions the
Homeric question and concludes that the poems were probably written by
many authors.

The content of the Iliad is described very briefly, on one page, starting
with the siege of Troy in the tenth year of the Trojan War. The text includes
the main themes from the Greek epic and is written in a simple and concise
way. The details of the text differ slightly from Mishulin’s edition (which does
not always make them closer to Homer). For example, in Kovalév’s version
it is Achilles who sends his friend Patroclus into war. The wife of Hector
is included in the narrative (as should be the case) and is present on the
city walls together with Hector’s father and mother, witnessing the death
of the Trojan hero and the desecration of his body. Contrary to Mishulin’s
edition, the narrative does not end here but presents Patroclus’ funeral and
the meeting of Achilles and Priam: “PacTporaHHblii AXuan He B cunax 6bin
oTKaszaTb CTapuky u otgan emy Teno coiHa” (Achilles, being touched, was
unable to refuse the old man and gave him his son’s body).1% Thus, the
emphasis is placed on “grief”, "empathy”, “forgiveness”, “pity”, and “friend-
ship.” “Bravery” or “courage” are not mentioned once in the text, but the
war is severe (0xecroyeHHas), and “[c]amMm 6orn NnpuHMUManu B HER yyacTue.
OaHv noMoranu rpekam, apyrue TposHuam” (the gods themselves took part
in it. Some of them helped the Greeks, others the Trojans). The Trojan horse
and the defeat of Troy end the description of the Iliad.

In comparing the description of war with that by Mishulin, we notice that
it is very similar in emphasizing problems that contemporary society was
familiar with at the time. Although Kovalév depicts war in an intense and

104 Kovalév, Istoriia drevnego mira, 59.
105 Thidem.
106 Thidem, 60.
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thrilling way, his work also points to the problems of the post-war community
that has to deal with forgiveness and pity.

The Odyssey is presented in the traditional way - as a story about the
“adventures” of a hero “coming home” (“B Hell roBopuTcs 0 HEO6bIYHbIX
NPUKIOYEHMSAX, KOTOpble ucnbiTan Oancceit, Bo3BpaLlasicb Ha poanHy”).107
The main character is called “smart and brave” (ymMHbIfi u xpabpbiii). The
description of the poem includes all the episodes from the previous textbook,
except Aeolus’ winds. The text does not mention Telemachus, similarly to the
lack of Astyanax in the Iliad. It includes the same illustrations as in Mishulin’s
book, namely Odysseus and the Sirens on the base of the Siren Vase from
the British Museum,198 and Penelope and Telemachus at a loom based on
the vase from Chiusi.109

Unlike in Mishulin’s work, the section does not end here. It contin-
ues with a description of agriculture, cattle breeding, manufacture, trade,
family and neighbour communities, slavery, etc., based on the Iliad and
Odyssey. For example, Kovalév includes Thersites’ speech to the assembly
(II. 2.212-270), and he praises the possibilities of democracy of that time
and notes its consequences.!? The statement might be influenced by the
personal experiences of Kovalév, who had to testify against his colleagues
during Stalin’s purges.i!

Section 41 talks about Greek religion,112 referring to Homer frequently.
It starts with the Olympic gods, omitting the creation of the world. In a sim-
ilar way to Mishulin, the main Olympians are presented with their charac-
teristics, as well as the “ayxu mops, pek, ICTOYHMKOB, JIECOB, rOp U BETPoB”
(spirits of sea, rivers, springs, woods, mountains, and winds).113 The Greeks,
like other ancient nations, are depicted as dependent on nature, which was
the reason that they believed in gods. Kovalév also mentions that the gods
were thought to be very similar to humans, having “Te xe xenaHus, Te xe
yyBCTBa U Te Xe HepocTaTkn” (the same desires, the same feelings, the
same vices).114

107 Thidem.

108 Thidem, 61.

109 Thidem, 62.

110 Ibidem, 65.

11 Koprjiva-Lurie, Istoriia odnoi zhizni, 166.
112 Kovalév, Istoriia drevnego mira, 66-70.
113 Thidem, 66.

114 Thidem.
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The section includes only the myths present in Mishulin’s book: about
Prometheus, Heracles, and the Argonauts (omitting Theseus and Oedipus).
It contains only one illustration, that is, the Farnese Heracles,!!> also known
from the previous book. The myth about Prometheus is presented as an ex-
planation of the “origins of culture”. It does not mention the creation of hu-
man beings. Suffering Prometheus “He nokopuncs 3eBcy, He CTan MOAUTb
ero o nowaae” (did not submit to Zeus, and did not beg for mercy).116 The
punishment of Zeus was to destroy the rock to which Prometheus had been
chained and to throw him into the abyss - as in Aeschylus’ interpretation
in Prometheus Bound.

Among the labours of Heracles, Kovalév describes all those from Mishu-
lin's work (the Nemean Lion, the Lernaean Hydra, the Stymphalian Birds)
but adds the capture of Cerberus from Hades. A deed that is described
in detail is the journey of Heracles to Atlas for the Apples of the Hesperides,
including the fight between Antaeus and Heracles. These episodes of the
myth became the foundation of another animated film by Snezhko-Blot-
skaia, Bo3BpatyeHue ¢ Onumna [Vozvrashchenie s Olimpa; The Return from
Olympus].117 The section concludes as follows: “*Mud o Nepakne 6bin camMbiM
mobumbiM B 'peunn. M'epakn n3obpaxaeTcs B HEM, KaK BEUKUIA HAPOLHbIV
repo” (The myth of Heracles was the most beloved in Greece. Heracles
is presented in it as a great national hero).118

The myth of the Argonauts is also similar to Mishulin’s. It is a little
shorter, lacking the Phineus episode. The myth is presented in conventional
fairy-tale narration. The ship is called “magical” (BosiwebHbist), the Fleece
belonged to a “marvellous” (4yzecHebiii) sheep, Medea is an “enchant-
ress” (BonwebHuya, similarly to Mishulin), and the dragon is a “monster”
(4yagosuuje). Medea makes the dragon fall sleep with the help of “spells
and magic potions” (3akauHaHnaMu u BoALWEOHbBIMM CHaaobbsmu). The sec-
tion ends with an explanation of Greek religion and mythology as fictional
stories:

115 Thidem, 68.

116 Thidem, 67.

117 Aleksandra Snezhko-Blotskaia, dir., Bo3BpaijeHne ¢ Onumna [Vozvrashchenie s Olimpa;
The Return from Olympus], Moskva: Soyuzmultfilm, 1969. See also Hanna Paulouskaya, “Entry
on: The Return from Olympus [Bo3spaiieHne c Onumna] by Aleksei Simukov, Aleksandra Snezhko-
Blotskaia”, peer-reviewed by Elzbieta Olechowska and Lisa Maurice, Our Mythical Childhood Sur-
vey, Warsaw: University of Warsaw, 2018, http://www.omc.obta.al.uw.edu.pl/myth-survey/item/59
(accessed 2 April 2020).

118 Kovalév, Istoriia drevnego mira, 68.
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Hukaknx 60roB B 4E€NCTBUTEILHOCTM He 6bIN0, HO FPeKN NPeACTaBAAIN KX
MOXOXMUMW Ha SII0AEN, MPUYEM HE Ha MPOCTLIX JiloAel, a 3HaTHbIX. CeMbs
ONMMNUIALEB € 3eBCOM BO r1aBe HanoMMHaeT 60MblUYI0 LLapCKyl CEMbIO.
Boru no cBoeMy xapakTepy 1 HpaBaM TakXKe MOXO0XM Ha 3HaTb. OHM XEeCTOKM,
KOBApPHbI, OHM NO6AT HAaCKMNE M He TePNAT HUKAKOro NpoTuBopeyuns.tid

There were no gods in reality, but the Greeks imagined them akin to peo-
ple, and not simple people but nobility. The family of Olympians with Zeus
at their head resembles the tsar’s family. The gods by their nature and
morals are also similar to the nobility. They are cruel, insidious, they love
violence, and do not tolerate any opposition.

The inclusion of the tsar’s family and the gentry refers to stereotypes
produced in Soviet times. Readers of the textbook in 1954 had no possibility
of knowing first-hand of the nobility from the previous epoch. It was a part
of the mythical past, present in fairy tales and the Soviet official (or private,
unofficial) narrative. The cruelty of the gods is confirmed by repeating the
myth of Prometheus.2? It seems that in this case the author alludes to Sta-
lin, but he does not include the idea of the “"wrong Soviet authority” in the
text explicitly. The textbook contains only three illustrations, all used in the
previous version.

5. The Late Soviet School

The Soviet school after the 1960s presented a totally new social reality.
Although the school was still ideologically tense and aimed at forming true
Soviet citizens, the implementation of this ideology as well as the common
atmosphere in the post-Thaw society was significantly freer.12! It is tradi-
tionally characterized as individualized and humanized. Maria Mayofis shows

119 Thidem, 69.

120 Thidem, 69-70.

121 For more on changes in the politics of school education from the late 1940s, see Maria
Mayofis, “lMpeaBectus ‘oTTenenn’ B COBETCKOW WKOMbHON NOAUTUKE NO34HECTAIMHCKOrO BpeMeHn”
[Predvestiia “ottepeli” v sovetskoi shkol'noi politike pozdnestalinskogo vremeni; Foretokens of the
“Thaw” in Late Stalinist Soviet School Policy], in Ilya Kukulin, Maria Mayofis, and Pétr Safronov,
eds., Octposa ytonuu. llegarornyeckoe u coumanbHoe MPOEKTUPOBaHNE MOCIEBOEHHOM LIKO/IbI
(1940-1980-e) [Ostrova utopii. Pedagogicheskoe i sotsial’noe proektirovanie poslevoennoi shkoly
(1940-1980-€); Islands of Utopia: Pedagogical and Social Design of the Post-War School (1940-
1980s)], Moskva: Novoe literaturnoe obozrenie, 2015, 35-106.
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how these changes had their roots in the aforementioned wartime reforms.
Pedagogy as a science, along with psychology, gained a prominent place
in school education. The programmes of education became child-centred,
which influenced also the content and appearance of textbooks.

5.1. History of the Ancient World by Fédor Korovkin, 1957, 1970, 1984

The textbook on the history of antiquity by Fédor Korovkin (1903-1981)
was first written in 1957, and then it kept being revised and republished
right up until the end of the USSR (it was still in printin 1993). In 1973, the
textbook was awarded the USSR State Prize. For the first time, a textbook
author had pedagogical experience, for Korovkin worked as a school teacher
from 1925 to 1957. Afterwards, he worked at the Institute of Content and
Methods of Education at the Academy of Pedagogical Sciences of the USSR.
Thus, contrary to the previous authors, who were theoretical scholars aiming
to construct proper Marxist historiography, Korovkin concentrated on peda-
gogical methods of relaying knowledge.

I will analyse a version of the book published in 1984,122 comparing
it with previous versions (1957, 1970)123 in order to give an example of later
historical narration. The textbook is much more child-friendly. It starts with
an introduction for children describing the text’s structure and organization.
It also refers to other books that are worth reading in order to understand
history better. It has many illustrations, including small pictures in the page
margins (even in the table of contents). Being more modern, the textbook
is colourful. Some pictures are in the style of children’s drawings. Quotations
from original sources are also included, usually below the main text and
in smaller type. Every section ends with questions and tasks for children,

122 Tt was the first ed. of the textbook after Korovkin’s death, prepared by Vasily Kuzishchin,
Olga Bakhtina, and others.

123 Fédor Korovkin, Mcropusi apeBHero mupa: Y4ebHuk Ansi 5-6 knaccoB cpeaHeii wkosbi [1s-
toriia drevnego mira: Uchebnik dlia 5-6 klassov srednei shkoly; History of the Ancient World: Text-
book for Grades 5-6 of Secondary School], Moskva: Gosudarstvennoe uchebno-pedagogicheskoe
izdatel'stvo Ministerstva prosveshcheniia RSFSR, 1957; Fédor Korovkin, McTopusi apesHero mupa:
YuebHuk ans 5 knacca [Istoriia drevnego mira: Uchebnik dlia 5 klassa; History of the Ancient World:
Textbook for Grade 5], 9th ed., Moskva: Prosveshchenie, 1970; Fédor Korovkin, AcTopus apesHero
mMupa: YuebHuk Ana 5 knacca cpeareii wionsl [Istoriia drevnego mira: Uchebnik dlia 5 klassa sred-
nei shkoly; History of the Ancient World: Textbook for Grade 5 of Secondary School], 1st rev. ed.,
ed. Vasily Kuzishchin et al., Moskva: Prosveshchenie, 1984.
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including creative ones (for example, to make up their own stories). Some
of the Greek myths are quoted under the body of the text, and thus they do
not appear only in the main text.

The history of Ancient Greece, like in the textbooks discussed earlier,
starts with a description of nature and geography, and it includes a history
of Crete and Mycenae. This section contains the myths of Daedalus and
Icarus, and of Theseus.12* Myth as a concept is introduced in the following
way in section 25:

[OpesHenwas nctopus 'peunn, oAHaAKO, COXpaHMNacb B NaMsaTW Hapoaa.
Ckasutenu nepeaaBanu YCTHO U3 NOKONEHUS B MOKONEHUE ApeBHUE MUdbI,
[06aBnss K HUM HOBble NoAPO6HOCTM. M03ThI-NeBUbl, NoAbIrpbiBas cebe Ha
nupax, nenu o “3natoobnnbHbIX” 1 “KpenKoCTeHHbIX” ropoaax, 0 noasurax
N NPUKIIIOYEHUSIX repoeB, 0 BennkaHax, o borax.12>

The oldest history of Greece, however, was preserved in the memory of the
people. The storytellers passed the ancient myths down orally from genera-
tion to generation, adding to them new details. The poet-singers, accompa-
nying themselves on the lyre, sang of “gold-abundant” and “strong-walled”
cities, of the deeds and adventures of heroes, of giants, and of gods.

Thus, the idea of oral tradition is presented, without referring to class
struggle or antireligious propaganda. Archaic compound words are used
in the text to introduce epic poetry. The author concludes by mentioning the
importance of the songs as a historical source, stating that, alongside fanta-
sy stories, the poems contain many details about everyday life and common
beliefs. The text is illustrated with a picture of a bronze statue of a singer
with a lyre from the Archaeological Museum in Heraklion, Crete.

Further, the section describes the myth of the Argonauts.t2¢ It differs
from the narration of the previous textbooks. Although the journey of the
Argonauts is less detailed (only the Clashing Rocks are present), the adven-
tures in Colchis are more specific. For the first time we see the fire-breathing
bulls, the ploughing of the field, and how it was sown with dragon’s teeth,
with all the consequences. As usually, an “enchantress” (BosiwebHunya), Me-
dea, helps Jason and makes the dragon fall asleep, allowing the Greek hero
to take the Fleece and go home. Medea’s love or her accompanying Jason

124 Korovkin, Istoriia drevnego mira (1st rev. ed.), 110-111.
125 Thidem, 114.
126 In the earlier versions of the book the myth of Heracles precedes that of the Argonauts.
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is not mentioned. The picture in the margin presents the departure of the
Argonauts based on a Greek vase painting (the Talos vase from the Archae-
ological National Museum in Jatta).!?” It is interesting that in the earlier
versions of the book Medea is not mentioned; however, Jason uses magic
himself: “fcoH HaTep Ma3bto CBOE TeN0, M OHO NPUOBpPENo HeYenoBeYeCKyHo
cuny” (Jason rubbed the magic ointment into his body, and it gained su-
per-human strength).128

Under the main text, the myth of Heracles is presented. In this case, we
see the standard set of labours (the Nemean Lion, the Lernaean Hydra, the
Stymphalian Birds,'?® and Atlas) with the addition of the Augean Stables,
though the fight with Antaeus is omitted. The myth is presented in a dy-
namic way to retain the reader’s attention. It has more imaginative details
than in the previous versions. Traditionally, Heracles is presented in the
manner of a Russian bogatyr (6orateipk), a hero from among the people.
The illustration provided is Heracles struggling with the Nemean Lion, based
on a marble statue from a Roman sarcophagus of the second-third centu-
ries AD from the Hermitage Museum in Saint Petersburg.130

The following section 26 presents the poems of Homer.13! For the first
time the text provides also excerpts from the poems. Although the manu-
als advised teachers to recite historical literature during classes, especially
Homer and mythology, already in 1947,132 only Korovkin's textbook includes
it in the main text (at least from 1970). The reader is told that traditionally
the poems are attributed to Homer, and an illustration is presented that
is based on the bust from the Naples Museum, similarly to Mishulin’s edition.

The description of the Iliad contains many details of social and eco-
nomic life expressed in the poems. It does not only retell the main episodes
of the poem, but it also provides some historical facts. For example, the

127 Museum no. 1501; see “217518, ATHENIAN, Ruvo, Museo Jatta, 36933", Classical Art
Research Centre, http://www.beazley.ox.ac.uk/XDB/ASP/recordDetails.asp?id=4A8E2FED-DCOD-
4268-9142-0A6F55D1850F (accessed 2 April 2020).

128 Korovkin, Istoriia drevnego mira (1st ed.), 71; Korovkin, Istoriia drevnego mira (9th ed.), 98.

129 The birds are omitted in the previous versions of the textbook.

130 Museum no. 5600 (A. 498); see “Heracles Struggling with the Nemean Lion”, WcTopus
[LpesHero Puma [Istoriia Drevnego Rima; History of Ancient Rome], http://ancientrome.ru/art/
artworken/img.htm?id=2574 (accessed 24 June 2020).

131 Korovkin, Istoriia drevnego mira (1st rev. ed.), 116-119.

132 Natalia Andreevskaia and Viktor Bernadsky, MeToaunka npenogaBaHus UCTOpum B CEMUIETHEN
wkone [Metodika prepodavaniia istorii v semiletnei shkole; Methodology of Teaching History in the
Seven-Year School], Moskva: Uchpedgiz, 1947, 81-82.
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first episode described is the assembly and Thersites’ speech (which was
also present in Kovalév’s book). It depicts arms and armour, and provides
illustrations of these. It is interesting that there is no mention of the rage
of Achilles or about him not participating in the war. His friend Patroclus
dies, but the text does not explain why.133 The combat between Hector and
Achilles is mentioned in the main text, as well as in a quotation from the Iliad
in the translation of Vikenty Veresaev (1867-1945)134 and in an illustration
based on a Greek vase. However, there is no scene on the city walls - nobody
is watching, neither the parents nor Andromache. On the other hand, in the
edition of 1984 the funeral of Patroclus is described in detail, as well as the
competitions held. Korovkin also describes animal and human sacrifices:
“AXUnn cam 3ape3an ABeHaAuaTb MAEHHbIX KOHOLEN TPOSIHLEB. ABTOP MO3MbI
OCyAWN 3TOT KPOBaBbI MOCTYMOK, CKa3as, YTo AXM/ ‘COBEpPLUN HEXOpOLLEe
peno” (Achilles himself stabbed twelve captured young Trojan men. The
author of the poem condemned this bloody act, saying that Achilles had
committed a “bad deed”).135 After the Iliad, the author describes the death
of Achilles and the defeat of Troy with the help of the Trojan horse.136

The description of the Odyssey is more conventional but very concise,
taking up less than a page plus a quotation of a classical translation by Vasily
Zhukovsky (made in 1842-1846) about the Cyclopes’ island (Od. 9.187-
193). The text starts as a “fairy-tale narration”, like in the other textbooks,
but describes only misfortunes caused by winds and tempests. After arriving
on Ithaca after ten years of wandering, Odysseus meets a slave: “21oT pab
poauncs B CBO6OAHOM CeMbe, HO elle pebeHKOM ero ykpanu GUHUKKIALI
n npoganu B Utaky” (This slave was born to a free family, but as a child he
was kidnapped by Phoenicians and sold to Ithaca).!3” Following this, a short
description of Odysseus regaining authority in his house with the help of Ath-
ena is presented. Neither Penelope, nor Telemachus, nor any other character
from the Odyssey is referred to. They were mentioned shortly in the first

133 In the previous versions of the textbook even Patroclus is omitted. However, he is men-
tioned in additional materials in the 1970 edition; cf. Korovkin, Istoriia drevnego mira (Sth ed.),
99-100, 111.

134 JJ, 22.306-316. The translation of Homer’s poems was prepared in the 1940s and published
only after the death of the author, the Iliad appearing in 1949 and the Odyssey in 1953.

135 Korovkin, Istoriia drevnego mira (1st rev. ed.), 117.

136 Korovkin, Istoriia drevnego mira (1st ed.), 73-74; Korovkin, Istoriia drevnego mira
(9th ed.), 100; Korovkin, Istoriia drevnego mira (1st rev. ed.), 118.

137 Korovkin, Istoriia drevnego mira (9th ed.), 101; Korovkin, Istoriia drevnego mira (1st rev.
ed.), 119.
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editions of the book,138 but disappeared in the later ones.13? The illustration
alongside the text shows the already-known vase depicting the Sirens.

Section 28 presents the religion of the Ancient Greeks.140 It starts with
the fear of nature and continues with an introduction of the Olympic gods
(Zeus, Poseidon, Apollo, and Demeter), also describing Hades and the
three-headed dog, as well as the satyrs and nymphs. As a literary example,
a fragment from the Odyssey about the destruction of the last ship is quot-
ed in Zhukovsky’s translation (Od. 2.401-411, 415-419). Dionysus, He-
phaestus, and Hermes are presented as patrons of agriculture, manufacture,
and trade, respectively. It is said that the Greek religion reflects inequality
among people:

Boru XuMBYT BO ABOpLAX, HOCAT HapsAHblE OAEXAbl, YacTo nupytoT. [...]
Boru Tak e BAacToNo6MBbI, KECTOKM M MCTUTESNIbHbI, KaK MHOTME 3HaTHbIE
nl,o'qu141

The gods live in palaces, wear elegant clothes, often feast. [...] Gods are
as power-hungry, cruel, and vindictive as many nobles.

This description resembles in large measure that of Kovalév. The only
myth presented in the main text is about Prometheus!42 bound in the moun-
tains of the Caucasus for bringing fire to the human race:

HecMOTpsl Ha CTpallHble MYKW, rOpAblii U MYy)XeCTBEHHbIW lMpomeTeit He
npuMupuncs ¢ 3eBcoM. B obpase MpomeTes rpekn ytunm Gopua c He-
CrpaBeaMBbIMK 1 3/1bIMM 60raMu 3a cYacTbe Ntogeit.143

Despite the terrible torments, proud and courageous Prometheus did not
reconcile with Zeus. In the image of Prometheus, the Greeks honoured
a fighter for the happiness of mankind against the unjust and evil gods.

The myth retold under the main text is more literary and tells the story
of Demeter and Persephone. The section contains pictures of the Athena

138 Korovkin, Istoriia drevnego mira (1st ed.), 75.

139 Korovkin, Istoriia drevnego mira (9th ed.), 100-101.

140 Korovkin, Istoriia drevnego mira (1st rev. ed.), 123-125.

141 Thidem, 124-125; similar ideas are found in Korovkin, Istoriia drevnego mira (1st ed.), 79;
Korovkin, Istoriia drevnego mira (Sth ed.), 108.

142 Korovkin, Istoriia drevnego mira (1st ed.), 81; Korovkin, Istoriia drevnego mira (9th ed.),
109; Korovkin, Istoriia drevnego mira (1st rev. ed.), 125.

143 Korovkin, Istoriia drevnego mira (1st rev. ed.), 125.
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Parthenos by Phidias, a hierarchical depiction of the Olympians as well
as satyrs and nymphs, Zeus in the temple at Olympia by Phidias, a model
of a Greek temple, and a fresco of Demeter’s head from Kerch, Crimea.

It seems that this textbook stood at the peak of the evolution of histor-
ical education on the subject of antiquity in the Soviet Union. It is clearly
based on the previous models, for example, in the choice of myths and illus-
trations for them. At this stage, however, there was no need to wage fierce
antireligious propaganda, since the problem was considered to have been
mainly resolved. Also, the Marxist understanding of history was clearly de-
fined, helping to construct an integral and coherent narration. Although the
text is much simpler and has in mind an audience of small children, at the
same time the readers are intelligent enough to read Homer or to learn about
harsh details of ancient life. The Homeric issue, the functioning of orality,
and the authenticity of historical sources are introduced, preparing children
for independent historical research. The book is richly illustrated and con-
tains pictures on every page, eight of them in the sections analysed.

6. Conclusions

Although Greek mythology was covered only in a few sections and only
during one of the earliest grades in the Soviet school, it was nonetheless
present there. This early encounter with mythology drew children’s attention
to fantasy and mythic elements, which surely endowed all ancient history
with a taste of fantasy and magic in the children’s eyes. The presence of only
a few myths and a few heroes left children with a feeling of dissatisfaction,
but this feeling forced them to seek out further sources and to look for an-
tiquity around themselves.

From the beginning, the textbooks aimed to present children with the
main masterpieces of Greek art. It is also important that objects located
in the museums and parks of Soviet cities were chosen for illustrations. This
expanded the identity of Soviet children as belonging to a common Greek
heritage, gave them pleasure when they came across the Greek gods on
Soviet streets. The perception of Heracles or Prometheus as Soviet heroes
and revolutionaries fighting for the people confirmed this identity in even
greater measure.

It is striking how rarely the new textbooks appeared and how deliberate
the narration was. It is especially true for the latest historical period that
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is supposed to have been the freest and most progressive era. The textbook
by Korovkin was re-edited for more than thirty years, having educated gen-
erations of pupils. However, at the same time various methodic manuals for
teachers were published, as well as chrestomathies with quotations from
literary sources. Paradoxically, the stability of the textbook also gave more
freedom, and enabled creativity on the part of individual teachers, who were
able to elaborate their own narrations during the classes over the entire
period of their careers.

It seems that, officially, there were only a few main ideas concerning
Greek mythology and religion transferred to pupils over the decades. The
antireligious issue was probably the most constant. Emphasis on heroes and
giving them the features of the ideal “Soviet” man was another important
aspect. The descriptions of myths are very concise and often contain an ex-
plicit message. Thus, ancient mythology is simplified and lacks its most im-
portant characteristic - diversity and openness to interpretation. Neverthe-
less, the textbooks themselves are witnesses of their time and close reading
of the texts proves their variety and the plenitude of ideas contained. And
one will never know what stories were being told by the teachers during the
lessons; how much magic, creativity, and openness of thinking was added
by them in explaining the myths, and what dei ex machinis were on the alert
to help pupils to create narrations of their lives.

187





