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Appendix 3. Results of the Structured Community 
Review

The Structured Community Review (SCR) was conducted on an earlier version of the 
present report, i.e., on versions of Chapters 1–13, c.f. Appendix 2. The advantage 
of undertaking a structured community review is, in short, that it offers an oppor-
tunity for ‘critique from the field’. In other words, it provides the opportunity for a 
product — developed on the basis of academic literature, which we know to be limi-
ted — to be reviewed by practising TVET researchers as well as TVET practitioners. The 
results of this process have been incorporated into the present Chapters 1–13. However, 
in order to demonstrate the value of the SCR process — as well as to be transparent 
about our own reflective process — this Appendix describes the issues that were raised 
regarding the earlier versions of these chapters. Overall, the benefit of the SCR has 
been to make the report more insightful, accurate and valid. 

The participants in the SCR pointed to a number of areas in which the report would need 
to be either strengthened or corrected. These changes ranged from minor grammatical 
and language corrections to a more substantial critique of the report. The major chan-
ges suggested included the addition of literature and organisational networks that we 
had missed during the initial literature review stage. Other suggested changes reflected 
the expertise of the SCR participants in governmental affairs and qualifications frame-
works, as well as regarding the demographic and historical contexts of SSA. Such exper-
tise led to an appreciation of how a lack of awareness on the part of the original authors 
— perhaps even bias — skewed the original text. 

These aspects of the SCR participants’ contributions are described below. Their contri-
butions and suggested changes are summarised thematically. A suggested change may 
be referred to more than once if it falls under more than one of the following headings.

3.1. Added literature and research network references 

Though we carried out an extensive online search of the TVET literature and landscape 
of SSA, our search was unable to capture every relevant piece of information. This is 
a methodological limitation of not just our report, but of much research in general: it 
is often not completely exhaustive. However, as we aimed to be as comprehensive as 
possible in our search for relevant information, it was crucial to have a larger number 
of researchers with appropriate TVET expertise review the report. That review — i.e., 
the SCR — brought to light additional publications that were subsequently added to 
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strengthen the report. These publications consisted of relevant literature that did 
not appear through our searches. However, another important area was references to 
research networks or other relevant TVET organisations that offered valuable additions 
to the report.  A few examples of literature that was found via the SCR are provided in 
the next paragraph, with notes on the research networks highlighted by the SCR presen-
ted in the paragraph thereafter.

Amongst the literature that the SCR suggested that we add to our report was a study by 
Simiyu and Sambu (2012) that focused on an innovative strategy to increase enrolment 
in TVET institutions in Kenya using e-learning. It was also highlighted that the same 
authors published other research on the role of the public in the development of TVET 
in primary schools in Kenya (ibid. 2014). Notably, all of these examples of added refe-
rences were added by the authors of the respective papers. John Simiyu drew attention 
to the first two papers mentioned in this paragraph, alongside references to the work 
of Joy Kasandi Kelemba (Kelemba, 2010; Mwinzi & Kelemba, 2010), and Kitainge and 
colleagues (Tiony, et al., 2016; Kimaiyo, et al., 2016; Maina & Kitainge, 2018). Lesley 
Powell highlighted her relevant work on South African VET. 

In addition to highlighting additional research publications, the SCR participants also 
made key contributions to our knowledge of existing TVET research networks and insti-
tutions in SSA. Our original searches did not find specific research networks between 
African and European countries or institutions. However, participants in the SCR noted 
that there are examples of such cooperation, including links between British and South 
African universities. Volker Wedekind reported that Nottingham University, for example, 
has strong links with the University of the Western Cape, Nelson Mandela University 
and Wits University. He also noted links between German and African institutions, such 
as between the University of Bremen, Germany and the Manufacturing, Engineering 
and Related Services Education and Training Authority (merSETA) in South Africa, and 
between Magdeburg University in Germany with conference organisers in Maputo 
Mozambique. Wedekind also highlighted additional research centres or networks doing 
work in TVET in South Africa. These included the Human Sciences Research Council, the 
REAL Centre at the University of Witwatersrand, the Nelson Mandela University and 
Rhodes University. These changes were incorporated into Chapter 15.

Additionally, John Simiyu noted that there were research institutions that we had failed 
to include in the earlier version of our report. These institutions included the University 
of Eldoret, Technical University of Mombasa, Technical and Vocational Education Autho-
rity and the Rift Valley Technical Training Institute: all active UNEVOC Centres in Kenya. 
He also noted that some TVET activities are coordinated by the Kenya National Commis-
sion for UNESCO.  These contributions were likewise incorporated in Chapter 15.

While much of the SCR participants’ commentary on TVET institutions and networks in 
SSA related to those we did not reference, the SCR also provided another insight into 
such institutions in SSA. In the version of the report that was reviewed by the SCR, we 
had stated that: 

https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
https://ref.opendeved.net/zo/zg/2129771/7/JXJI9ZDS/Simiyu%20and%20Sambu%20(2012)
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“In SSA, teacher colleges are typically not co-located with other tertiary 
institutions but may be in the same directorate as primary and secondary 
schools.” 

This was flagged by the SCR as too broad a generalisation, as that situation is not true 
for all SSA countries. Though a single comment, it is an important one that led us to 
examine even more critically our discussion of institutions throughout the report, espe-
cially when broad generalisations were being made.

3.2. Government institutions

The most significant set of institutions that were commented on in the SCR were 
government institutions. SCR commentary focused on detailing more accurately what 
government ministries are responsible for; raising various relevant policy documents 
that we had missed in our literature review; and updating outdated printed information 
through newer figures that have not yet been published. Kipkirui Langat, for exam-
ple, added to our report by clarifying that as well as the Ministry of Labour and Social 
Protection being involved in Kenya’s TVET provision, the Ministries of Health, Transport, 
Agriculture, Energy and Tourism (hospitality) also played a role in providing speciali-
sed TVET programmes. He also provided additional information on the Kenya National 
Qualifications Framework (KNQF) Act of 2014. Likewise on governmental TVET policy, 
Amina Idris mentioned the Federal Polytechnic Amendment Decree 5 of 1993 by the 
Federal Government of Nigeria, which updated the Federal Polytechnics Act of 1979. 
Idris also provided additional information on standards for accreditation and re-accre-
ditation of Diploma Programmes in Polytechnics and similar post-secondary technical 
institutions in Nigeria.

3.3. Deeper consideration of demographic groups

A number of the comments made during the SCR also encouraged deeper considera-
tion of different demographic groups – including their contexts and the challenges 
faced by them – and how this is represented in the previous versions of Chapters 1–13. 
Those comments could be grouped based on their reference to age (namely, youth) and 
gender.

3.3.1. Youth

The topic of youth was raised early on in the SCR, when Robert Jjuuko and Amina Idris 
questioned the  assertion that 

“Africa faces enormous challenges, one of which is a young population. The 
average age is now 18 years. By 2050, the population is expected to double to 
two billion people.”

Jjuuko challenged this assertion and Idris followed by responding that a youthful popu-
lation should not be viewed as a challenge; instead that the challenge might relate to 
low productivity, or to a system that is unable to cater adequately to the needs of young 
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people. As a consequence of their commentary, we re-evaluated and rephrased discus-
sion about young people in the report to focus on the challenges associated with popu-
lation growth, as opposed to presenting population growth itself as a problem. 

Idris raised a further issue regarding youth, noting that appropriate skills for getting 
good jobs or becoming entrepreneurs are lacking amongst young people. She made this 
comment in response to the report stating that sustainable economic growth and jobs 
are essential prerequisites for Africa’s youth to fuel the economy and to develop the 
continent. The report was therefore changed to reflect her point, emphasising instead 
that economic growth and jobs are not the only essential prerequisites for young people 
to drive the economy: the acquisition of the skill sets needed to fill and create jobs is of 
equal importance.

3.3.2. Gender

Gender was another demographically-focused topic that the community addressed. The 
discussion centred mainly around our discussion of the ‘role of women / gender issues 
within TVET’ vs. the ‘gender issues in TVET being representative of wider gender issues 
in society,’ i.e. beyond the scope of TVET. Amina Idris, for example, critiqued the report’s 
contrasting of women’s under-representation in TVET with their under-representation 
in other specific education sectors. A similar question was raised on comparing TVET 
gender statistics with certain university statistics. On the one hand, the comparison 
does serve to highlight that gender-based challenges, and potential solutions, are not 
restricted to the TVET sphere alone. However, while a comprehensive gender analysis is 
clearly needed, the availability of data is poor. Further research on gender in TVET has 
been proposed in Chapter 16. 

3.3.3. Historical considerations of colonialism

Another topic that arose during the SCR pertained to the consideration of historical 
colonialism in how the literature sourced for the report was written and researched. 
Amina Idris suggested that it is worth considering more deeply the period within which 
the literature was written. She noted that: 

“Several TVET approaches are age-long in SSA but not appropriately taken 
into account in post-colonial education thereby rendering a large part of the 
informal workforce of little substance. For instance, there is no way you can 
mention apprenticeship in SSA without referring to the establishment practi-
ses in various places up till today; the neglect of which is one of the challen-
ges the educational system has in SSA.” 

We had already made attempts to take the colonial history of much of SSA into account 
when writing the report. However, Idris’ comments helpfully prompted additional 
discussion and served as a reminder to consider broader historical perspectives. 

Our literature review had specifically been limited to the past 20 years. This effectively 
means that the publications were written in post-colonial times. On the one hand, this 
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makes those publications more likely to report on post-colonial education. On the other 
hand, the effects of colonialism did not end with countries’ independence. We therefo-
re do acknowledge that the recency of the literature we sourced does not negate the 
potential impact of colonial histories on the literature that we cite. However, the time 
periods under examination in the literature we considered mean that post-colonial ideas 
and approaches were at least uppermost in the literature we considered.

3.4. Further items

Clearly further items can be added, particularly beyond the period covered by the 
report. There are a number of further items that were recommended in discussi-
ons (Chelagat, et al., 2018; Kintu, 2019; Kitainge, 2009; Wanyeki, et al., 2018; 
Wang, 2009) as well as additional items being published beyond our search period 
(Abdelkarim, 2019; Bonzet & Frick, 2019; Joseph & Leyaro, 2019; Zinn, et al., 2019).

https://ref.opendeved.net/zo/zg/2129771/7/EGRWP5NR/Chelagat,%20et%20al.,%202018
https://ref.opendeved.net/zo/zg/2129771/7/PGAGF5GK/Kintu,%202019
https://ref.opendeved.net/zo/zg/2129771/7/MNBV5CPB/Kitainge,%202009
https://ref.opendeved.net/zo/zg/2129771/7/NIWHC8V5/Wanyeki,%20et%20al.,%202018
https://ref.opendeved.net/zo/zg/2129771/7/V24DHUGB/Wang,%202009
https://ref.opendeved.net/zo/zg/2129771/7/6F5SYGYU/Abdelkarim,%202019
https://ref.opendeved.net/zo/zg/2129771/7/3F83QAIX/Bonzet%20&%20Frick,%202019
https://ref.opendeved.net/zo/zg/2129771/7/ZTK5SIQB/Joseph%20&%20Leyaro,%202019
https://ref.opendeved.net/zo/zg/2129771/7/JW7R2TV6/Zinn,%20et%20al.,%202019
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