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ABSTRACT

The current research aims at developing college students’ writing
performance in the light of using narrative inquiry. This study employed the one
group experimental design along with mixed research approach incorporating
guantitative and qualitative analyses.

The current research is delimited to the participants group of 3rd level
female English majors (n=115) at Al-Azhar university in the gaza strip. Also, some
online and face to face activities relevant to the targeted writing performance
components were used for the study participants.

The researcher adopted the narrative inquiry which included searching and
exploring based on inquiry techniques of narration. According to the findings of

writing performance rubric, the highest average was in effective storyboard usage
after conducting the posttest in compared to the others components. As a result,
there was a significant development in students' writing performance in narration
due to using storyboard. Moreover, most of them became able to generate ideas by
using narrative inquiry before they started writing. Besides, the choice of the topic
had a positive impact onthe participants' writing performance. However, a few
number of participants showed lacked the appropriate use of vocabulary that
matched well with the context.
The following recommendations were stated;
— Using pre-writingstoryboard for developing students' writing performance.
— Choosing topics that appeal to students' interest and background
knowledge.
— Presenting materials based on internet search to the students to simulate
their inquiry abilities.
— Enhancing self-expression ability as a prerequisite for language learners.
— Participating in oral and written activities as highly appreciated practices of
learners.
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INTRODUCTION

In the EFL teaching and learning context, the
concept of performance encompasses a range of
responses either in an oral or a written form. Many
studies emphasized the importance of integration
both both oral and written activities such as
arguments, questioning, group dynamic activities
through the students' preparation of providing
evidences, comparing cases and discovering
contradictions and criticizing (Harpaz, 2013; Rivard
and Straw, 2000; Abbott & Wren, 2016; Newby,
2011).

When discussing the importance of writing
performance, Torrance, Galbraith and Waes (2007)
further conclude that understanding the processes of
writing  involved in producing and evaluating
thoughts rather than translating them into the

language. Thus, students should be given the
opportunities that would develop their writing
performance.
CONTEXT OF THE PROBLEM

Besides the importance of  writing

performance for students, it is crucial for teachers,
especial student- teachers who are one step far from
real teaching. However, most EFL majors and
students teachers in Palestine lack a clear
understanding of writing performance due to the lack
of applying strategies and techniques in an authentic
context focusing on this type of writing performance.
Within the previous frame, several studies support
this conclusion giving reasons behind such situation:
In some cases, teachers are not clearly aware of the
current writing strategies. Most of them focuse on a
traditional approach that concentrates on the
language structure knowledge (Kakandee, 2017).

In addition, the interference of the mother
tongue might be one of the reasons as mentioned by
Nik et al. (2010) and Derakhshan & Karimi (2015)
who found out that those students who do not read
or write well in their first language need to work
harder in their second language.

Another reason for inefficient writing
performance is the deficiency of writing texts which
is evidenced by Ibrahim (2015) who stated that most
English majors lacked the ability to write a
comprehensive, well-organized and logically text
which negatively affected their writing performance.
The researcher recommended the importance of
implementing approaches that may enhance
students' writing performance.

The difficulty of writing is extended to
extracting ideas which is concluded by Chin (2016);
the difficulty of writing is resulted from reformulating
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and integrating new ideas. The researcher, therefore,
asserted the need for more training courses on how
to rearrange and reorganize ideas. In general, writing
is a complex task which requires a higher level of
thinking. Therefore, prospective teachers should
waste no effort to have students achieve that well
(Alfaki, 2015; Schoonen et al., 2003).

LITERATURE REVIEW

WRITING PERFORMANCE

The function of writing is to help students
construct and evaluate their knowledge. Woolfolk
(2013, p. 357) ensured the importance of developing
writing in order to help students express and perform
their knowledge.Although writing and performance
are different concepts, they are related to each other
since writing is considered as an act of performance
(Harris & Jones, 2016).

A corpus of studies on teaching and learning
writing performance was reviewed. A study by Fahim
and Seifodin (2015) adopted a self-regulated strategy
to improve writing performance. The results revealed
that self-regulatory strategy development
instructional model resulted in improved writing
performance of EFL learners.

Other studies examined the effectiveness of
different of teaching writing such learning styles in
Bahgat's study (2014), feedback in Lackey's study
(1997), blog in Eldesouky's study (2018), instruction
in Mirlohi et al. (2012) and higher-order thinking in
Abed study (2014), linguistics activities based on
rhymes in Elsoud 's study (2016).

WRITING PERFORMANCE AND EFL

Writing, by nature, integrates with other
components and activities. It cannot take place in
isolation, however, it comes out as an integration
process through which students can interact orally,
raise questions, discussions and take notes, or write
some stories.Prewriting technique is related to
several issues; storyboard, brainstorming and mind
mapping. Varvel and Lindeman (2005) stated the
importance to maintain organization. It is important
to use a graphic organizer to record important
information such as character, plot, setting. This
allows students to put down their ideas in the final
work without missing any important detail.
STORYBOARD

Thinking and writing process are both
related to each other. So, it is impossible for one to
write without thinking. Therefore, Rohman(1965)
defined storyboard as a prewriting process which
combines drawing with storytelling. As a study by
Norris et al. (1998) stated that drawing ideas before
writing makes students more effective in producing
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more words, more sentences and more ideas. Thus,
their overall writing performance was higher than
those students who who wrote without drawing.The
storyboard narration has its positive effects on
problem-solving. A case study conducted by
Annerstedt et al. (2010) applied problem based
storyboard to improve the learning experiences of
university students through the use of innovative
collaboration technologies to make students more
motivated.Varvel and Lindeman (2005) stated that
after reading, the first thing to do is to organize both
abstract and concrete materials then all the
information and resources to be used during the
development of the storyboard in advance.
NARRATION

Integrating writing with narration, the
process of narrative writing is defined by Baldick
(2008). It provides fictitious event or connected
sequence of events. It is a set of events in which the
events are selected and arranged in a particular
order. Narrative writing is the most interesting type
of essay writing among EFL learners because students
write stories of their own interests more than other
types of writing where learners express their
emotions and feelings.

Turning to the narrative inquiry which is
considered to be an effective way of telling the story
of students' life, the study of Clandinin and Connelly
(2000, p.13) ensured the importance of reciting
students' stories using variety of ways. For that, they
define narrative inquiry as a process of entering into
lives of each inquirer. In terms of using elements of
writing stories, a study conducted by Saricoban
(2011) stated that a short story includes setting,
characters and plot which improves students and
enhances cultural and higher order thinking.
Therefore, story is connected with telling one where
progress of listening comprehension either during or
after story reading is achieved. The elements that are
focused are setting (i.e., time and place where the
story happened), characters, problem or plot,
resolution, and theme. Accordingly, writing stories is
something organized as previously mentioned.
Students should be familiar with different
components of writing story: setting, characters and
events in order to enhance their performance in
writing stories.

NARRATIVE INQUIRY & WRITING PERFORMANCE

Inquiry is essential to students' narration.
This is emphasized in a study conducted by Silva et al.
(2014) where 30 children answered questions about
the story and then produced a narrative using the
book. Thirty children completed the tasks in reverse

Vol.6 Issue 2
2019

order. Elements of coherence were assessed in both
tasks, namely problem, resolution, and mental states.
The findings indicate that questions scaffold the
production of more coherent narratives. Narratives
elicited after questions were judged to be more
coherent than those produced before the question-
answering task. In contrast, there were no
differences between scores for the question answers
in the different order conditions. The results are
discussed regarding the interactional role of
questions and the facilitative effect they have on
focusing attention to the narrative task.

It is elicited that asking question has a
positive impact in writing stories. Therefore, the
current research tries to use the narrative inquiry to
investigate the further events and generate more
ideas to enhance students' writing stories.

DESIGN OF THE STUDY

This study employed the one group
pretest/posttest design along with a mixed research
approach incorporating quantitative and qualitative
methodologies.

PARTICIPANTS

The participants of this study were third

year English majors (n=115) enrolled in the English

Department, Faculty of Education, Al-
AzharUniversity, Palestine.
INSTRUMENTS

The following instruments were used in the study:
- The Pre/post-test,
- The Writing Performance Rubric.
DURATION OF EXPERIMENT

The program was conducted in the academic
year 2017-2018. It took eight sessions of narration
over 4weeks. Each session was 60 minutes.
QUANTITATIVE ANALYSIS OF STUDENTS' WRITING
PERFORMANCE

T. test for dependent groups was used for
the statistical analysis to compare the students' mean
scores in the pre and the post administrations of the
writing performance. This was done to determine the
significant differences between the students' mean
scores in the overall writing performance and in each
single writing performance component as well. The t-
test for dependent groups was also used to
determine the significant differences between the
students' mean scores in the pretest and the posttest
with regard to developing narration. Results of the
study will be reported in the terms of study
hypotheses.
VERIFYING THE HYPOTHESIS

The hypothesis states that there is no
difference between the mean scores of the pretest
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and of the post-test of the experimental group in  group in the pre and post measurements of the test.
terms of narration in favor of the posttest. These results are clarified in table (1)
In order to verify the hypothesis, the

researcher compared the mean scores of the study

Table 1

T-Test Results of the Pre & Post administrations of Narration Concerning Each Element

Std.
Skill NMean Effect

Deviation tc sig

size(m2 )

Narration Pre Post Pre Post
Storybaord 1.29 3.96 0.68 0.85 30.652 0.000
Setting 1.79 ST 0.91 0.81 23.817 0.000
Character LA, 3.62 0.89 OLFD 25.303 0.000 BIEED
Plot & Conflict 1:75 372 0.87 0.81 25.179 0.000 i
Sequenceof Time| 1.60 3.48 0.82 0.77 23.928 0.000
Time markers 1.67 3.62 0.83 0.89 24.379 0.000 K
Setting 1.94 3.29 0.91 0.82 3.102 0.000
Character 1.78 3.34 0.79 0.90 4.56 0.000
Plot& Conflict 174 3221 0.87 0.81 4.38 0.000 0.79
Conclusion 1.60 363 0.66 0.88 5.243 0.000
Total 703 14.28 3.09 3.12 10.35 0.000

Table (1) shows that there is difference at the significance level of 0.01 between the mean scores of the
pretest and of the post-test of the study group in terms of narration (the sub elements and the whole one) in
favor of the posttest. So, there is a statistically significant difference between the mean scores of the pretest
and of the post-test of the study group in terms of developing narration in favor of the posttest". Thus, it can
be concluded that the students' ability to narrate developed due to the narrative inquiry.

Also, table (1) shows that the experimentation's effect size for narration. The effect size value of the test's
total scores is (0.79), which is a large effect size indicating the effectiveness of the study's program in
developing the students' narration.

Qualitative Analysis of Students' Writing Performance

The following examples of participants A, participant B, participant C before applying for the program on
narrating some topics as below:

Answers of prettest: (Pre treatment)
Participant A narrated

1 [J g

One day Yure addlle- wac a MHe ko whe faced
a big problem i mr':ﬁ’my . His teacher and raother
was disappoitted fom. hind , o he decided Fo PUOKE
lumself becore he v bebesz on Junself  He starfed
werthng evoy day wunbll b€ reached fus  poinl . His beriChe
s u&ry p/cud' ot tum bacece he gol /ZZ mark on
e exam . Now Hus bid becanie Hhe f?fsf Judant on  the
Schoel eon MiHlﬂfj e
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Participant B narrated:

ga CICW“#* efpeck ."A techro /?%7
be. un,fod«l?k %qua;

la )
S

\ane ‘%—“" Backunsh. eftects =

bae/ morats

M doubl that dhe i’g’clm.n"‘_~ has made our workd
x""“ﬂ-ﬁf‘;bﬂ} '}1( 1‘{"(‘}"70% AA‘J A o J?;SA‘.’!: ﬁa-J"
Scle aned baed sicle.

ﬁclmo/a A&‘ a'j.’-.-/ _{,‘g/e, Il— n’:alu.,g gJo.'
mas //r{ 7 muck €asier dnd ciithmunt % fl‘f?fg@
Woli, has a bad sidle . T+ rnakes e
jvu /’/«— 10 ama/ un;pa‘qﬁle ou(?fdm LAJ':y d‘A
5»"0"'/ -'h'eytcf Gt . The perren  can
0,9-244 o baus/ e 5 e a'uf-‘-izn Lhe /QM
notice  baol J’?A&W:‘Ml’j/wmwfi . Alo, Q
are Ju-%@ef'?'y o"[ fon e./;nur QM—/ c /qﬂ/emfon 5 Yo
also =7 wmfy Hheir Himes.
50/ techns has 1osider You Soudd vee
1 mn@ anel 7 u,\’ng[u@ ]
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Participant C narrated:

e yous oo, L met oue o vyl Bk
ad We 5ok jwit to daW abouk g her @erientes
in o Conades She Y\d wme st oot hoW she
aabui(e,ol o el Lﬂv\ﬁwﬂ%Q hore o abwet how She
Ko/ ovel  culture diffenk Pom He lhwe @
bt bowe lond 8§ o btk af Poked b her [ife
wd e oy of 'm'\V\;Vj; 1 ﬁmn”«hcbljs W
Pe//somk Melipnce s el o "

Participant A narrtated a topic about Backwash effects of technology

One day Fthae was a e gl fara whe %l
a2 Schoo! ~She ioas on grad 5 Lavree e o frer
rrzettaer 4o wﬁé[x foer bad lmr]:s; Jier ,no#ﬂlf S S
Arsapypciaforierat  Forre bevatse o e fosd night e
rosc Feer soevtad baad toith deer dbnghite , Law  Stordeo! Lelarung
P éamm S sracttaer Afers Foikd fer Yot ut
be He Lisl Stederid 7 ot toantel fo
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Lo  shwitad wocking on haselE; She went dothe  sacority

o the /iérag Hobharmmed 4o borrow e bertfit boole

to smacd £ i bie Kee Fire 5 St alse csked e feacher

SCotther 4> belp her onr fer Shidies ;she put extey heurs

for shiding She was complefly dffror she bocarme shong

riot oy vz fuer Stydies artd on fer = Socied

o chon , She el Fee iternel alse 4 spa expand her
Larey )C‘:u‘s)’:&:f fier EXeyris cuwrd she roas so

thinking . Fieaally
Koo reselt il her seftier was bele ot

ﬁ'onx-
ﬁ--m Las? cé/_c/ CGovre cier a/ﬂ/’a/aé{gs‘ oF Heint wag.

vy can't Leael Hhal o
oG 0;09/

% I‘CS((/* P I‘ﬁ?/@ = :

wixrl A, Hopte 5:/20'6 béa/;‘w s f;:a.‘a}’: l{ﬁg} Mﬂ, A;‘
ked He vesl Studeri c v han &

as Liger ap D > v g

She was so /m;-)/-':z] berawise  she weos A
Yo choss , e car’t sre that . She wedt fo e ynctfes

i) Fetotter Sle b,/c/ -~ Hat she was o pread E fer
—Ths shlare Hastad e success cund S never ol agaur

Participant B narrated about the Backwash effects of technology

R

Cfa ..U‘u (:*oér'q -
A g e e

O WPon atiow, a b whete nanme weg  Sam;.

e \J&:Pvdj ostcstUﬁ Social madia of all
*[r such as /‘Qﬂarz; Jacehout, Yousabe, Irslvran ae)
a-‘r/yr . MHe rme ey addicles do Here ages On
sime , hs Piend Bmir calleel him = play Lot boald b,

Lk rebsed TThe Tnicner hael mate hinm 4o be
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Inderrah, u.upuq k:e,o:@ isolted in «Lgk-a: IZ:A -
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sl Eiin e M mehacry bl | 'w,nwo(
:fhéa - y o Jvo’t’ v#fuy ?’d‘-ﬂdl,

e ,szJ in Z:& of- by mirror; We was shedke)
(.‘INJM JfoLnMML,.mlw and

ooy e ehyhs
Ansd Af% s Juaninds  Caru a‘.JJ&J My
mises fatc. Po g b b s pantads  widen
Sarked # L ,s'm'h:g.t Gaing e m?
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Participant C wrote about Human ability topic.

5 = - .
‘' ) s 4 - ]
e e ) P
s \ - s |, , ¢ .:
\ ‘ | [ )
\bt ® - i ) s by
Wk | tha) 4
] ‘-_(&r
| \ R L4
| oy
!
i ’ lAI vt L ’ !
S
*» r
» & 87 > G
| . ™
v A l.’: el a il »
. 3 ] Y ' LI
‘l " l‘. ! 4", "
..l' { ot buwd My
|y -~ et " ANT
. 4 ’

—
- r
z »
s

s |

el
*

...[ne. M T come nck. P, v, onbeciib ok 3 piw.
Tbad et o8, . ko dov,. bk T (federd o, sib
o098y Don. o, chec. Jace booky Tnshag Yo, ool S cHngy .
..m\‘miw.be&m.gmg..sw,;nﬁ . Fve ok gt 3., .
it b, L peat o ot i b0 A 630 P g
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her . came. and. . Blaimed . ne.

k... T $HL have. Ame. Sinds. 12l be.. able. . bo..do. oy, e eerks
.sm»j,...x..x.o.qkul...a)c...we,_.ucw..wk. 1 Romdh. A% 02 g
Ik s Sechunately., . TReE" T Lol sleeq. awnr. bired ond T.olely.....
ey SomeWorks. do. the, next.. do. . T, decded . {s. .do. Mt ...
..\)E.fo(ﬁ...‘jol-ﬂﬁ..io...dﬂf&.;..f!\....‘H\e_.MEX\',..AAj.’..I...WQ\Keal.\Q.

‘ .m.)t...'i.:.zo...befo.re;...Ma...l.edmre..%/l/&@‘u.f.i.d{o\.é\wkwg,.
emouylad. Awe. Ao do... Kem,... T st Aressed s went Yo,
tne. vty .. OWC. B heacher. g dswived . Wlaaun:. diddh.

do.. Mae. basks .. He . Jasulbed..

COMMENTARY

It can be inferred from the previous
examples of the posttest that a big number of
participants were able to narrate the story using the
different features, such as setting, character, plot,
and conclusion. In the beginning, they could not
understand the real meaning of narrating a story;
they only wrote about the topic in general but then
they started creating characters. This shows the
importance of using characterization in showing the
story events through rising to reach the plot then
falling to end the events.

Regarding using storyboard, most
participants had presented a sketch before they
started writing and that was an important step in the
prewriting stage. Based on students' opinions; one
student said" storyboard gave me a space to organize
my thought before writing". However, in the
beginning we found it was difficult for us to draw".
While others said, "we didn’t accept the idea of
drawing first" then we realized the importance of
using storyboard". Another student said," | feel
excited when | draw the ideas", "Sometime | couldn’t
find the exact meaning to express my idea but when |
draw I've found it is easy now". Therefore,
storyboard was highly appreciated by most students
and this was obvious in their opinions towards it.

W\Q,,.%A...ei(fdl‘..,me...omk ......

.........................................

However, a few number of participants
showed less experience of narration due to their low
awareness of topics. This is evidenced in the study of
McCrudden et al. (2016) who suggested some
solutions to such problems in writing stories as the
students have to show critical reflection towards
different topics they are living with. Therefore, the
problem which students are familiar with is more
influenced in their writing.

The statistical analysis of the pre/post test
results has also shown a high average of effective
storyboard usage after conducting the posttest as
compared with the pretest in the following
components; setting, plot, characterization, and
conclusion.

Moreover, the choice of the topic had a

positive  impact onthe participants' writing

performance. Therefore, participants chose topics
that matched their interests. Lacross, (2015) explored
the effect of selecting short stories based on
students' interest on enhancing their cognitive
engagement with texts. He clarified how students’
short stories

cognitive engagement with was

positively affected by selecting texts that connected
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with learners’ preferences, personal interests and
culture.
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