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The article represents understanding the origins of the contemporary state and
prospects of coaching in education. The comparative characteristics of coaching and
allied practice has been performed, there have been singled out common and different
aspects. The theory of coaching has been revealed: definition, philosophy, basic
principles, and types of coaching. It was determined that the main advantage of
coaching is the interaction, based on the equal partnership, which promotes to uncover
the communication partners’ potential, the increase of responsibility, motivation and
efficiency in general. The thesis about the coaching potential in the post-graduation
system of pedagogic training renovation has been grounded. As a technique originally
developed primarily for those who already has achievements and wants to move
ahead, but in a more conscious, brisk and efficient manner, coaching is directed on to
the organization of the independent activity of adults in terms of development and
mobilization of inner resources in the context of live’s, professional and business tasks
fulfillment.
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The problem setting. The dynamics of social changes, constant addition
to the competence list, constant transformation of the structure of professional-
pedagogic knowledge which a teacher is supposed to master, require permanent
life-long re-training of the teacher in order to remain relevant to the ever-
increasing level of requirements. The teacher’s professional activity readiness
perfection must not be limited to formal frames of qualification enhancement
courses, but has to become a continuous system like coaching. Created on the
intercrossing of psychology, management, philosophy and logics, coaching is a
versatile tool to reveal the inner potential of the person.

Relevant research analysis. The idea of coaching as an efficient
technology of the professional development has been regarded by many
European and American scientists and practitioners (T. Leonard, T. Golvy,
J. O’Connor, A. Laidges, T. Scuell, K. Douglas, K.McCauley, M. Downey,
D. Peterson, L. Witworth, P.Zeus, R.Evered, G.Selmen, G.Witmore,
R. Kilburg, E. Tuch and others), Russian (A. Vylegzhanina, V. Gul'chevs'ka,
N. Kopytova, Y. Naletova, O. Rybina, D. Ty’tova, O. Ulanovsky, I. Cvjetkova
and others) and domestic researchers (T.Borova, V. Zelenin, I. Petrovska,
S. Romanova, N. Shhur and others).

The aim of the article is to theoretically ground the necessity of the use
of coaching in the system of post-graduate pedagogic education.

The layout of the main material. The scientific research analysis
indicates, that, taking under consideration the specificity of the post-graduate
pedagogic education there can be pointed out forms of education while course
training (lectures, seminar lessons, experience study and exchange, brain
storming, trainings, individual projects completion), inter-course training
(conferences, seminars, the world at scientific and research laboratories, projects
fulfillment) and individual education (practical work, schools of pedagogical
mastery, consultations, individual plans of self-education) [3, p. 36].

According to theoretical analysis and practice of educational activity of
adults, efforts should be directed and accents should be made on such
technologies, forms and methods which promote the growth of the skill to take
pedagogical decisions grounding on the practical experience and professional
knowledge, to solve problems, act efficiently in complicated situations. From
our point of view, it is coaching as a special, future oriented, problem solving
focused and directed on action and experience as the background of decision
taking technology which is an optimal form of continuous perfection of teachers'
readiness towards the work with capable students. Besides, the application of
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coaching facilitates to perform the transition from traditional class lessons to
training, individual, project, external and distant forms of work.

The time we live in, according to O. Ulanovsky, could be called «the
epoch of developing practices». During the last decades positive video clips,
motivational groups in social networks, step-by-step online efficiency
developing programs, mind training simulators in smartphones and developing
computer games, self-help literature industry, live purpose trainings, positive
thinking development technologies, special fitness programs, narration practice,
leadership schools, business organizational leadership and changes practices
have become inseparable parts of our life [7, p. 60]. All this makes the system of
education respond as well, in particular by introduction of new innovational
education technologies from spheres which are much more subjected to
development.

Nowadays there are fewer debates as for efficiency and importance of
coaching in professional and personal development. However, the situation has
recently turned tangled, when social-practical requests take the lead over
scientific research works of conceptual background and methodology of
coaching. The scientific publications analysis [1, 2, 4, 5, 6, 7] demonstrates that
researchers ascertain on the one hand rapid spreading of coaching practices, high
demands in professional coaches’ services, on the other “a big number
inadequately trained “coaches”, washout of professional activity borders,
confusion at the market” [4], theory fragmentation, appearance of pseudo-
psychological conceptions [5]. V. Zelenin explains this situation by the
following: 1) the widespread and popularization of coaching have caused the
appearance of a number of popular articles and printed works, as well as a surge
of amateur courses for training specialists in coaching, which in its turn has led
to “somewhat simplified and vulgarized understanding of the idea of coaching”,
and also 2) a low consumers’ culture of home clients [4]. From our point of
view, the mentioned phenomena are the consequence, and the origin lies in
unreadiness of the methodical background of coaching.

In spite of the progress and the 30-year-old history coaching is far from
integrity and uniformity. The published works analysis has shown that coaching
by nature is «a collection or a reference book of a great number of models,
theories, practices, work techniques» [7, p. 60]. R. Bisvas-Diner and B. Din call
this «coaching paradoxy: it is a profession, which systematically helps people to
achieve the realization of their potential, though it itself has never been able to
achieve realization of own potential and is in some state of «professional infant»
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[7]. Nevertheless, coaching as a profession has been developing recently. From
the point of view of the developing dynamics of coaching as a type of activity, a
high need in professional coaching services, there have been started
development researches of professional competences, singling out profession
features in order to create a professional standard «Coachy [5].

From our point of view, a contemporary state of coaching can be
characterized as self-reflectiveness. On the way of formatting and developing
the volume of knowledge in this sphere has increased so dramatically, that it
requires fundamental scientific studies. The opinions, stated above, prove the
necessity in the development of an integral concept of coaching. This
assumption is based on the contradiction, that, on the one hand, there is
profound source and empiric background for such concept creation, and on the
other hand, its absence is being fixed at the present moment.

This article, without making any attempts to claim for the full
presentation, we will highlight the most important, in our opinion, theoretical
issues, which demand additional discussion in the context of coaching
application in pedagogical science.

Coaching is aimed to widen abilities of people, who have understood the
necessity in changes and set personal tasks for professional and individual
growth. Coaching practice is based on formulation and maximum quick
achievement of the aim via mobilization of the inner potential, comprehension
main strategies of result achieving, development and improvement of the
necessary abilities and skills. In other words, coaching allows achieving the goal
more efficiently by working with personal resources.

The key issue in the coaching studies there is the problem of its
identification. Researchers (R.Brod, P.Williams, D. Devis, V. Zelenin,
D. Klatterbek, N. Kopy’tova, 1. Naletova, E. Parslou, D. Ty’tova,
O. Ulanovs’ky'j) point out a certain dichotomy, i.e. contradictoriness and duality
in the relation between coaching and psychotherapy, coaching and tuition,
coaching and mentorship. On the one hand there are certain differences between
them; on the other hand, these ideas could be defined through one [6].

Summarizing the research as to the correlation of coaching to other kinds
of professional psychological practice [1, 2, 4, 5, 6, 7], we can single out general
and different in them (tab. 1).

250



Bunyck 43, 2014

Table 1
Comparative characteristic of coaching and related practices

Coaching vs. Psychotherapy

1. Coaching directed on clients, who do not report psychological disorders, and who are just
unsatisfied with several aspects of their lives or strive for higher results. The therapy deals
with people, who report different psychological disorders.

2. Coaching means problem solving but not reason understanding and detection of
difficulties. Thus, coaching is mainly future oriented, when therapy, for the most part, lives
with the past.

3. Coaching does not cure clinical disorders such as depression.

Coaching vs. Preceptorship

1. Coaching relations envisage maximum potential uncovering in a minimum time period.
The aim is their work on some certain task as to improve different skills or personal
characteristics. Preceptorship, in its turn, is connected with a much bigger circle of problems
and is based on much longer-term aims.

2. Coaches do not give ready pieces of advice. Preceptors also usually refrain from giving
advice, stimulating trainees first of all to think over the problems, but they are always ready
to advise, from the background of their experience, in those cases when it is relevant.

3. Preceptorship usually mean a much wide range of roles than coaching. But sometimes the
preceptor just listens to the trainee and expresses compassion.

Coaching vs. Mentorship

1. Mentorship is a rather stable, chronological relationship between an experienced preceptor
and a less experienced charge in order to improve the studies, in the achievement of career-
oriented aims, the development of personal interests. The mentorship process provides
constant meeting with a specialist in some certain sphere.

2. Coach may not have any knowledge in the sphere, where his/her work in. He/She must be
experienced in encouraging the independent search of a wide range of examples of the set
aims achievement success by clients.

Coaching vs. Tutoring

1. Tutor never teaches anything, he is a type of "live navigator” in the educational space. On
the basis of the news about the student he works out a personal program of education or
development, recommends courses, trainers. The sense of coaching as a form of pedagogical
preceptorship is in coordination, provision and monitoring of the educational process.
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Continuation of the table 1

Coaching vs. Trainership

1. A trainer forms hew knowledge and skills in his clients, for them to be more successful
(adaptation, socializing, self-realization etc.). A trainer should usually have answers to the
auditory questions, though according to the practice, trainership skills are generally badly
transferred (applied) into the work environment. This is called "training room skills".

2. A coach has to form skills and abilities immediately in the context of work. The coach has
no answers; he has questions, which help clients to find answers. Coaching, which
supplements training, increases the efficiency of the latter greatly.

Researchers do not deny borrowing and active use of techniques, tools,
and methods by coaching from psychotherapy, however, they insist on it having
been separated from it. According to V. Zelenin, the main principle difference of
coaching from all other schools, tendencies and paradigms is «the idea and
revealing the potential of a psychologically healthy person with the view of
achieving the highest possible development level» [4]. Thus, on the background
of the performed analysis and generalizing we can conclude that coaching has
proved its self-sufficiency, protected its frames, and did not allow psychotherapy
(which is called «the elder sister» of coaching or business-counseling to engulf
itself. In spite of the presence of mutual interventions (O. Ulanovsky) from the
side of the enlisted and other psychological practices, in our opinion, they are
not similar.

Despite the fact that coaching is still a new phenomenon, the fact of the
existence of the notion of coaching can be traced in its evolution. The term
«coaching» originates form the English word «coach» — a cart, carriage.
Accordingly: «coaching» is a some type of travelling to achieve the travel's
destination. It has happened historically that the functions of a coach were in
observation the behaviour of a person and training guidance to improve different
actions (e.g. «voice coach for speakersy, «theatrical coachy», «baseball service
coach» and others). Starting from the 80th of the XX century the notion of
coaching has become to be used in a wider meaning as condition creation for
which a client reveals inside himself new resources and possibilities. In the
modern understanding of coaching its direction on understanding development
is emphasised, and on its basis — the development of inner resources,
possibilities, potentials of a person.

There are a number of definitions, which, mutually reinforcing each other,
reflect the nature of the phenomenon of coaching from different sides. Coaching
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Is a special form of counselling and individual support of people with the idea of
personal and professional growth (J. Witmore). Coaching is a technology for
revealing individual potential with the idea of maximal increase of its efficiency.
Coaching is not only technique, which is applied under certain circumstances,
efficient coaching is a method of management, method of interaction with
people, the way of thinking. Coaching does not instruct, but helps to learn
(T. Golvy) [2]. Coaching is an art to promote the increase of potency, training
and other people development. It is grounded not on the knowledge, experience,
wisdom or coacher's forecast, but on the ability of the person to study
themselves and act creatively (M. Downey). According to the given definition,
coaching can be regarded as science, and as art (in creating trustworthy
relationship), and as a process, technology, method, and a new type of thinking.

According to the definition of the International Coaching Federation
(ICF), coaching is the process designed on the principles of partnership, which
encourages thinking and creativity of its clients and inspires them for maximum
revealing their personal and professional potential.

Principally new trend in pedagogical science and practice is educational
coaching. T. Borova suggests to interpret educational coaching as a system of
measures as for establishment interaction between the participants of the
teaching and educational process with the aim to achieve mutually determined
targets on professional activity improvement as well as the increase of the
education quality, which, in its turn, will lead to the increase of efficiency of the
educational establishment work [1, p.13].

The practice shows, that coaching has quickly entered the educational
process of general educational establishments and higher educational
institutions. Though the trend which corresponds to coaching basis the most is
the post-graduate studies. It should be emphasised that coaching was created
firstly as service for adults, for those who already have achievements and wish
to move on, but more deliberately, quicker and more efficiently. According to
the opinion of M. Claring, coaching is directed on the organization of individual
activity of adults in the development and mobilization of inner resources in the
context of solving professional and business tasks [5].

In the context of our research, coaching is a technology of partnership
interaction and professional support, aimed at the creation of conditions to form
a junior class teacher as a subject of activity, capable of realization of their
potential abilities in practicing, working out and designing an efficient strategy
of the work with gifted children.
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The main attention in coaching is paid to the dialogue, in which a «a
specialist (a coach) helps the client to independently clarify, specify and
formulate their life, professional and/or business aims and tasks, focus the
attention on the development tasks, search for inner and outer resources, to
search and find alternative actions, to make plans, to check their if they are
realistic, to take responsibility for their implementation» [5, p. 7-8]. This process
Is based on the background of essential principles of coaching:

- A person has unconditional capability for constructive development.

- Every person has enough resources for achieving their aim.

- People are capable to change only in those cases when they personally
want that and ready for that.

- People learn only when they are engaged in the process.

- We can learn with help of everything what we do, but the real
development happens only when we think and make plans for the future.

- The way we define success affects our achievements directly.

Coaching can be regarded as successful if clients achieve personal and
professional growth with encouraging, support and guidance from their coach.
Subjects not just receive decisions from the coach, but are guided by him and
make them themselves. For the goal achievement the coach uses certain tools,
strategy and technology of coach sessions. Some of them are depicted in the
table 2.

Table 2
Types, tools, technologies and strategies of coaching

Types Tools
o life o efficient open questions
e Dbusiness e planning
e career e voice tones
e educational e deep listening
e sport o final result format
e development wheel
e timeline
e scaling
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Continuation of the table 2

Technologies

GROW ABCDE Life in the Flow VALOR
G —goal or argument | or the state of |V —vision
R — resources strategy — the | (M. Czikszentimi | A —awareness
O — opportunities | model of work | halyi) L —love
W — will with  pessimistic O — obstacles
thoughts R — results
Strategy

10 Aim setting understanding its reality.

11 The necessary components of success analysis.

12 The available possibilities analysis.

13 Defining the ways of the aim achievement, the choice of the strategy.
14 Aim achievement monitoring, result analysis.

The main instrument of a coach is effective questions. A coach arranges
the talk with help of special questions, which are necessary for a thorough
situation analysis, available resources, obstacles etc. While using strong
questions the coach in mutual intensive work leads the trainee to the fact that the
trainee found the answers on his own and took the responsibility for the made
decisions.

The following aspects belong to the main characteristics of the coaching
interaction: sincere interest in a person; absolute acceptance of a person as they
are; empathy as an ability of observation, to feel something what other people
feel; congruence is authenticity of personal feelings and honesty in response to
own feelings; active and deep listening — an ability to listen with «eyes and
heart» (understanding not only of those things the person speak, but those the
person does not mention); position free from sympathy, judgements, advice;
professional knowledge, efficient techniques and methods.

Conclusions and prospects of the further investigations in this
direction. Thus, coaching aimed at the increase of understanding of
professional, career and life decisions, support in creating optimal strategies and
the plan of actions in order to achieve the set professional and personal goals,
acceleration of the highest professional and managerial achievements.

The use of coaching in the system of post-graduation pedagogical
education is one of potential trends of its renewal. Coaching can be regarded as
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a factor that improves realization of the creative potential of teachers, as the
technology for solving the task of teachers' qualification improvement on
different stages of professionalizing, as the system which provides success of
professional-pedagogical activity and the development of their subjects.
Coaching creates comfortable surroundings, which encourages and motivates
teachers for achieving better individual and group results in the professional
activity.

The further research provides approbation of coaching in the process of
primary school teachers' readiness improvement for the work with gifted
students in the system of post-graduate pedagogical studies.
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Ymmaposa B. B. Koy4uHr-rexsnosorii y cucreMmi micJasiiunJioMHOI
neJarorivyHoi OCBiTH

VY craTTi NpeACTaBIeHO OCMUCIICHHSI BUTOKIB, Cy4aCHOTO CTaHy Ta MEPCIEKTUB
KOYYMHTY B OCBITI. 3JIMCHEHO TOPIBHSUIBHY XapaKTEPUCTHKY KOYUYHMHTY 1
CIIOPITHEHUX TPAKTHUK, BUOKPEMJICHO CITUJIbHE 1 BiJIMiHHE B HUX. PO3KpHTO Teopito
KOYUYMHTY: BU3HaYeHHS, (inocodisd, 0a30B1 NPUHLMIIN, BUIU KOY4YUHTY. BecTaHoBieHo,
IO TOJIOBHOIO TEPEBarol0 KOYYMHTY € B3a€MOisl, TPYHTOBaHA Ha PiBHONPABHOMY
NapTHEPCTBI, $Ka CHOpPUAE PO3KPUTTIO TOTEHIIANy YYacHUKIB CIUIKYBaHHS,
M1JBUILEHHIO BIJMOBIIATILHOCTI, MOTHUBAIll] 1 €peKTUBHOCTI 3araioM. OOrpyHTOBaHO
Te3y MPO MOTEHI1aJl KOYYMHT'Y B OHOBJICHHI CHCTEMH MICISAUILUIOMHOI MeAarorianoi
ocBiTH. Sk MeTo/IMKa, CTBOpPEHA MEpII 3a BCE ISl TUX, XTO BXKE Ma€ JIOCATHEHHS 1
Oaxkae pyxaTHcs Aaji, TUIbKM OUIbII YCBIJOMIIEHO, CTPIMKO 1 €()€KTUBHO, KOYYMHT
CIIpSIMOBAaHMM Ha OpraHi3allil0 CaMOCTIHHOI ISUIBHOCTI JOPOCIHX 3 PO3BHTKY 1
MOO1TI3allli BHYTPIIIHIX PEeCypciB Yy KOHTEKCTI BUPIMIEHHS KHTTEBUX, MPOGECIHHUX i
IJIOBUX 3a7ad.

Karo4oBi cjoBa: KOyYMHT, OCBITHIM KOYYMHI, B3a€MOJIS, MICISIUTIIIOMHA
Ieaaroriyda ocBiTa.

Yumaposa B. B. KoyuyMHr-texHoJIoruM B CHCTeMe IMOCJIeAUILIOMHOIO
NeJarorn4eckoro o0pa3oBaHusi

B craThe mpencTaBlI€HO OCMBICIEHHE HCTOKOB, COBPEMEHHOTO COCTOSIHHUS WU
NEpCIeKTUB  KoyuuMHra B oOpa3zoBaHuu.  OcyllecTBlieHa  CpaBHUTEIbHAs
XapaKTepUCTUKA KOYUYHUHTa U POJCTBEHHBIX MPAKTHUK, BBIJIEICHO OOlIee U OTIUYHOE B
HuX. PackpeiTa Teopusi KOyuuHra: ompenenceHus, ¢unocodus, 0a30Bbie MPUHITUIIBI,
BUJIbl KOYYMHTA. YCTAHOBJIEHO, YTO OCHOBHBIM MPEUMYIIECTBOM KOYUYHHIA SIBISIETCS
B3alMOJICHICTBUE, OCHOBAaHHOE Ha pABHONPABHOM  MAapTHEPCTBE, KOTOPOE
CHOCOOCTBYET PAacKpHITHIO MOTEHIMala yYaCTHUKOB OOIIEHUS, TOBBIILICHUIO
OTBETCTBEHHOCTH, MOTHBaUuu U 3¢dexTuBHOCTH B 1eiaoM. OOOCHOBaH TE3UC O
NOTEHIMalle KOyYUHTa B OOHOBJICHHUHM CHCTEMBI MOCIEIUINIOMHOTO MEAaroru4eckoro
oOpazoBanus. Kak meronuka, co3gaHHas, MpeXJE BCEro A TeX, KTO YK€ HUMEeT
JOCTHKEHUS U JKeJaeT IBUraThCs Jablilie, TOJbKO 0ojiee OCO3HAHHO, CTPEMHUTENBHO U
3 PEKTUBHO, KOYYUHT HANPABICH Ha OPTaHU3AIMIO CAMOCTOSTEIbHON JESTENbHOCTH
B3pPOCJIBIX 110 Pa3BUTHUIO U MOOMJIM3allMK BHYTPEHHUX PECYPCOB B KOHTEKCTE PELICHUS
KHU3HEHHBIX, TPO(PECCHOHANBHBIX U JICIOBBIX 3a7ad.

KiroueBble cioBa: KOyduHT, 00pa3oBaTelbHBIH KOYYHHT, B3aUMOJICHCTBHE,
NOCIEAUIIIOMHOE MeJaroruueckoe oopazoBaHue.
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