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Intfroduction

Glossophobia, also commonly known as “fear of public speaking,” is the feeling of fear
while speaking in front of the public. Humans normally experience fear of speaking starting at
an early age, and as we grow older, we develop resources to manage and overcome this
feeling. It is common for most adults and children to feel nervous about speaking in public at
some time in their lives. Some children fear speaking publicly in all situations, including reading
aloud or answering questions in class. All children can experience low performance because
of fear of speaking, teachers need to be mindful that children's temperaments vary teacher
attitude/strategies can play an important part in supporting children to build confidence.

Glossophobia or fear of public speaking is a very common phobia among children and
adults. In fact, research suggested that approximately 75% of the global population is affected
by some level of fear of public speaking whether mild or extreme (Black & Rosemary, 2019).
An individual who has a bad experience during public speaking may fear a repeat of that
prior experience when attempting to speak again and glossophobia is freatable in general,
exposure-based treatments and exercises are the most helpful (Strawn, 2019).

In Pakistan, Nazir and Bashir (2014), discovered that most Pakistans pupils have a high
level of fearin speaking. Another study found that Pakistani pupils are afraid to speak because
their teachers politicize them (Dar & Kham, 2014). In addition, in the study conducted by
Sulastiana (2017), she found out that 82.5% of pupils in a medium level of fear when they speak
in class. Therefore, they cannot actively share their ideas/answer loudly due to factors such
fear of making mistakes and negative evaluation by their teacher. According to Sugiyati and
Indriani (2021), they recommended measuring pupils in fear of public speaking to help them
overcome it.

In the Philippines, according to Del-Villar (2023), several factors influence this
glossophobia, including prior painful experience and educational basis. However, with the
right strategy and direction from teachers, the fear felt by Filipino learners might be diminished.
In Camarines Sur, the tfeacher conducted a small group discussion to get the reason why pupils
experienced glossophobia. It was discovered that the pupils had not been exposed in
speaking events (Pontfillas, 2020). The Department Oder No. 8, s. 2013, the Philippine
Pedagological Institute (PPl) conducted its 2017 National seminar-workshop at Baguio City.
National Seminar-Workshop on Best Practices in Teaching Oral Communication to K-12
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Learners. The objective is to help the participants conquer their fear in public speaking and
discover their self-confidence for communicating in front of a big audience. Their target
participants were teachers, head teachers and school principals from both public and private
elementary and secondary schools.

In the Bangsamoro Autonomous Region in Muslim Mindanao, Koronadal City, South
Cotabato, the study of Faciolan (2023), he found out that majority of the pupils experienced
fear in speaking in front of the class during recitations.

In elementary schools in Matanog Municipality, teachers observed that there are pupils
who are glossophobic and are afraid of speaking in front of many people. Thus, the
researchers found out that there is a need to conduct this study to determine the teaching
strategies used by the teachers to address pupils’ glossophobia.

Methodology

This study used a descriptive research design. Creswell (2014), describe this as a design
used to evaluate the characteristics of a population or phenomenon being studied. This design
is suitable to gather respondent’s opinions, strategies, and perspective regarding the teaching
strategies used in addressing their pupil’s glossophobia.

The study was conducted within the six elementary schools particularly at Sultan
Mandayan Elementary School, Matanog Central Elementary school, Ibay Elementary School,
Katubo Elementary School, Langkong Elementary School, and Campo 1 Elementary School.
All schools are located in the Municipality of Matanog, Maguindanao del Norte.

The respondents were the eighty-eight (88) non-permanent and permanent teachers
in the said schools. As the this population was quite manageable, hence the total
enumeration sampling technique was used to include all the population of the respondents.
Furthermore, a researcher-made survey questionnaire was used as research instrument in
gathering data needed for the study.

For the data gathering procedure, letters were sent to the schools’ principals to ask
permission to conduct the survey to the teachers. After the request letters were approved, the
survey questionnaires were prepared, reproduced then distributed to the respondents
individually. The data were collated, tallied, and tabulated for the purpose of analysis and
interpretation. In addition, frequency counts, percentage distribution, and weighted mean
were used as statistical fools.

Results and Discussion
Table 1. Frequency and Percentage Distribution of Respondents According to Age

Age Frequency Percentage
21-25 8 9%
26-30 23 26%
31-35 15 17%
36-40 14 16%
41-45 11 13%
46-50 7 8%
51-55 9 10%
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56-60 1 1%
Total 88 100%

Table 1 shows the frequency and percentage distribution of respondents according to
age. Among the eighty-eight (88) respondents, the age group between twenty-six and thirty
(26-30) had the highest frequency of twenty-three (23) and with the percentage of twenty- six
percent (26%). It means that majority of the respondents fell under this age bracket.

In the Philippine educational system, most students finish their education at the age of
24 and starting to find career at the age of either 25 or 26 as some of them prioritize their board
examinations, especially those who have finished education degree, before finding a
teaching job. Meanwhile, according to the U.S. Department of Education and various state-
specific studies, while the majority of teachers start their careers before age 25, a substantial
number begin between ages 26 and 30.

Table 2. Frequency and Percentage Distribution of Respondents According to Sex

Sex Frequency Percentage
Female 77 87%
Male 11 13%
Total 88 100%

Table 2 shows the frequency and percentage distribution of respondents according to
sex. Out of eighty-eight (88) respondents, female respondents have the highest frequency of
seventy-seven (77) with the percentage of eighty-seven percent (87%), while the male
respondents have the frequency of eleven (11) with the percentage of thirteen (13%). This
implies that the majority of the respondents were female.

More and more women nowadays are observed to be interested in teaching
profession as also reflected in the result. Wang and Samba (2019) explained that this profession
enables women to be feel accepted and empowered and it provides them satisfaction by
molding students to become functional and literate individuals. These, maybe, the reasons
why many female students are choosing to take education degree because aside from the
satisfaction, it is undeniable that this degree is one of the affordable degrees one can get from
higher education institutions.

Table 3. Frequency Distribution of Respondents According to Length of Service

Length of Service Frequency Percentage
1-5 51 58%
6-10 12 14%
11-15 12 14%
16-20 2 2%
21-25 8 9%
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26 -30 2 2%
31-35 1 1%
Total 88 100%

Table 3 shows the frequency and percentage distribution of respondents according to
their length of service. Fifty-one (51) of them had been in service for one to five years,
accounting for the biggest percentage of 58%. This implies that majority of the respondents
are composed of newly hired teachers as the Ministry of Basic, Higher and Technical Education
(MBHTE), a DepEd counterpart in BARMM, starting to hire teachers in 2019 onwards. In addition,
the data from the National Center for Education Statistics (NCES) highlights that newly hired
teachers make up a notable percentage of the teaching workforce in various districts, with
many having only 1-5 years of service.

The result further shows that 6-10 and 11-15 years in service, have the second highest
frequency of twelve (12) and a percentage of 14%.

Table 4. Teachers’ Sirategies in Addressing Glossophobia

Statements Frequency | Percentage
Providing positive reinforcement (like giving reward). 88 100%
Encourage group activities. 77 88%
Allowing learners to speak in their preferred language 75 85%
Conducting story-telling. 68 77%
Establishing humor encourages pupils to participate in the class. 64 73%
Providing questions during the class. 62 70%
Creating positive classroom culture. 59 67%
Establish good rapport and communication with the pupils. 58 66%
Employing Role playing. 57 65%
Providing constructive feedback. 51 58%

Table 4 shows the teachers’ teaching strategies used in addressing pupils’
glossophobia. There were ten (10) listed strategies, and among them, providing positive
reinforcement like giving reward got the highest frequency of eighty-eight (88) and a
percentage of 100%. This implies that majority of the teachers were using rewards as
reinforcement in order to motivate their pupils in overcoming their Glossophobia.

Glossophobia is one problem that hinders student’s success in the learning process
especially in the development of their speaking skills. The lack of motivation to speak before
the mass of people contributes to this and hence providing reinforcement may increase their
interest and participation in public speaking. Hawes (2018), argues that rewarding a pupil for
a job well done may improve the likelihood that the pupils will continue to engage in speaking
activities.

However, providing constructive feedback got the lowest frequency of fifty-one (51)
and a percentage of 58%. This means that almost half of the respondents do not find
feedback as effective enough to motivate their pupils in overcoming their problem on
Glossophobia. One reason that can be inferred from this result is that providing an essential
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and constructive feedback may not be enough to facilitate pupils’ glossophobia. However,
Yasuda and Nabei (2018), argues that in order to address students' concerns and support their
speaking growth, feedback is essential for establishing a classroom atmosphere that reduces

learning anxiety or LA.

Table 5. Effectiveness of Online Teaching Strategies Used by the Teachers to Manage

the Behavior of the Students

Statements Mean | Description
1. Positive reinforcement promotes active engagement of the pupils 3.53 Highly
in the classroom. ’ Effective
2. By g|'vmg pupils a chance to u§e their preferred language so that 33] Effective
they will not be too shy to speak in front of others.
3. Telling stories to pupils helps improve their communication skills. 3.26 Effective
4. Through group activity pupils were able to enhance their speaking
correctness in terms of vocabulary, grammar, pronunciation, and | 3.15 Effective
fluency.
5. Establishing humor helps encourage pupils freely in expressing
their ideas in the class. 3.03 Effective
6. Good rapport and communication with the pupils give a .
. . . .. . 2.98 Effective
motivational effect on the pupils to actively participate in classroom.
7. PU.DI|S exposure to language can be improved by employing role- 093 Effective
playing.
8. Asklng questions encogrcges CICTI'Ve Igorn@g and interaction of 099 Effective
the pupils to enhance their communication skills.
9. A classroom with a positive culture can help pupils to feel free in
expressing themselves, share ideas, and take chance without | 2.91 Effective
worrying about backlash or ridicule.
10.' By prov@ng cons‘rru'chve feedbgck, pupils increase self- 089 Effective
efficacy, and improve their self-regulation.
Weighted Mean 3.09 Effective

Table 5 shows the effectiveness of the strategies as evaluated by the respondents. As
presented, it garnered a weighted mean of 3.0 interpreted as effective. This means that the
strategies used by the teachers are effective to address the problem of the pupils on

glossophobia.

The statement “positive reinforcement promotes active engagement of the pupils in
the classroom” got the highest mean of 3.53 which is interpreted as highly effective. It implies
that positive reinforcement can really help pupils in overcoming their Glossophobia. This
finding correlates with the finding of Khattak and Ahmad (2018) which revealed and indicated
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that pupils’ academic performance and active engagement in the classroom are impacted
by positive reinforcement.

The statement “by providing constructive feedback, pupils increase self-efficacy and
improve their self-regulation” got the lowest mean of 2.89 which is interpreted as effective. It
implies that the teachers see it as a useful or effective strategy in overcoming the problem of
the pupils on Glossophobia. However, the relatively low mean indicates that it might not be
considered as the most critical or effective strategy for overcoming pupils Glossophobia.
Aslam et al. (2021), stated that providing constructive feedback increases their self-efficacy,
and improve their self-regulation.

CONCLUSIONS
Based on the major findings of the study, the researchers, therefore, conclude that

maijority of the teachers used to provide positive reinforcement like giving rewards as their rank
1 of their chosen teaching strategy for addressing pupils’ glossophobia. In addition, the
researchers also conclude that the extent of effectiveness such as positive reinforcement
promotes active engagement of the pupils in the classroom was highly effective in the teaching
strategy in addressing glossophobia.
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