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Introduction 
 For Moroccan students learning English, navigating cultural 

differences can be a complex process. Traditional English as a 

Foreign Language (henceforth, EFL) strategies often overlook 

students' cultural backgrounds, potentially leading to feelings of 

alienation and disengagement. This article explores the potential  

 

 

 

 

 

 

benefits of integrating Moroccan cultural elements into the EFL 

classroom. It examines how laughter, a common initial response, 

can be addressed and ultimately transformed into a positive 

learning experience. 

Abstract 

This study explores the impact of integrating Moroccan cultural elements into English language learning classrooms. Drawing on 

qualitative research with secondary school students, the article examines how cultural integration fosters student engagement, 

confidence, and a sense of belonging. Findings reveal that laughter triggered by cultural novelty can initially occur, but ultimately, 

integrating Moroccan culture enhances participation, reduces embarrassment, and promotes cultural pride. The article highlights 

the importance of culturally inclusive EFL curriculum design, emphasizing its potential to build self-esteem, facilitate 

comprehension, encourage critical thinking, and enhance communication skills. Practical recommendations for incorporating 

Moroccan cultural materials and activities are provided, promoting a holistic learning experience that prepares students for 

success in a globalized world. 

Keywords: culture, English as a Foreign language, learning, identity, language. 
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Literature Review 
The article begins by examining the phenomenon of laughter in the 

EFL classroom, specifically when students encounter their own 

culture presented in a foreign language context. Three potential 

reasons for laughter are explored: 

1. Internalized Inferiority: Laughter might stem from 

subconscious feelings of inferiority or embarrassment 

towards one's own culture. 

2. Cultural Ridicule: In certain situations, laughter might 

signal a sense of superiority over one's own culture, 

reflecting a critical or rejecting attitude towards cultural 

norms. 

3. Peer Pressure and Assimilation: Students might laugh 

at their own culture to fit in with a dominant cultural 

group, especially if their culture is marginalized or 

viewed negatively (Ladson-Billings, 1995). 

A growing body of research underscores the crucial role of cultural 

inclusivity in fostering a positive and enriching learning 

environment. Studies have consistently demonstrated that when 

students' cultural identities are valued and reflected in the 

classroom, they experience increased engagement, motivation, and 

a stronger sense of belonging (García, 2014, p. 12; 

Smith, 2018, p. 78). This resonates with Ladson-Billings' (1995) 

seminal work on culturally relevant pedagogy, which emphasizes 

the importance of connecting curriculum and instruction to 

students' cultural backgrounds. By doing so, educators create a 

learning space that not only fosters academic achievement but also 

empowers students to develop a critical understanding of their own 

and other cultures. 

However, the question of integrating cultural elements into 

language learning specifically requires further 

exploration,particularly within the context of EFL 

classrooms. While traditional EFL pedagogy often prioritizes 

grammar and vocabulary acquisition, a growing number of 

scholars argue for a more holistic approach that acknowledges the 

vital connection between language and culture 

(Brown, 2000, p. 192). Brown posits that incorporating students' 

cultural backgrounds into instruction can significantly enhance 

language learning outcomes. This aligns with García's (2014) 

emphasis on fostering cultural competence in EFL 

learners, equipping them with the necessary skills to navigate 

increasingly interconnected global spaces. 

Furthermore, integrating Moroccan culture into EFL classrooms 

requires a critical awareness of potential pitfalls. Edward Said's 

seminal work, "Orientalism" (1978), cautions against the uncritical 

representation of cultures, particularly those historically subjected 

to colonial power structures. Careful consideration must be given 

to avoid the exoticization or essentialization of Moroccan 

culture. Instead, educators should strive to present Moroccan 

culture with nuance and complexity, encouraging students to 

engage in critical dialogue and analysis. 

In conclusion, the existing literature provides compelling evidence 

for the benefits of integrating culture into EFL classrooms. By 

acknowledging and incorporating Moroccan cultural 

elements, educators can create a more engaging and meaningful 

learning environment for their students. However, it is crucial to do 

so with critical awareness, ensuring that cultural representations 

are respectful and avoid perpetuating stereotypical 

portrayals. Further research is needed to explore the specific 

strategies that are most effective in integrating Moroccan culture 

into EFL classrooms, ultimately promoting student 

engagement, language acquisition, and cultural competence. 

Methodology 
This qualitative study employed classroom observation as the 

primary method for monitoring student responses to the integration 

of Moroccan cultural elements into EFL classes over a three-month 

period. To gain deeper insights into students' perspectives and 

experiences, reflective journals were used to capture their thoughts 

and feelings throughout the intervention. The sample consisted of 

two intact secondary school classes, totaling 48 participants. This 

design allowed for an in-depth exploration of the impact of 

culturally integrated teaching on student 

engagement, motivation, and language learning outcomes. By 

combining observational data with students' self-reported 

experiences, this study aimed to provide a comprehensive 

understanding of the effectiveness of integrating a culture into the 

pedagogical approach. 

Research objectives 
1. Examine the impact of integrating Moroccan cultural 

elements on student engagement and confidence. 

2. Explore strategies for promoting cultural inclusivity in 

the English classroom. 

3. Provide practical recommendations for educators to 

incorporate Moroccan culture into their language 

teaching practices. 

Research Questions 
With a view to achieve the previous objectives, three research 

questions were formulated.  

1. What is the impact of integrating Moroccan cultural 

elements on EFL students' overall language learning 

experience? 

2. How can educators effectively incorporate Moroccan 

cultural elements into EFL classrooms to promote 

cultural inclusivity and intercultural competence among 

students? 

3. What strategies can be implemented to address potential 

challenges and maximize the benefits of integrating 

Moroccan culture into EFL teaching and learning? 

Intact Class Sampling  

Intact class sampling is a type of non-probability sampling where 

pre-existing groups, such as classrooms, are used as the sample. In 

this case, the two secondary school classes were used as they were 

already formed. This type of sampling is often used in educational 

research due to its convenience and practicality. However, it's 

important to be aware that it can introduce biases as the students 

within a class might share similar characteristics (e.g., academic 

ability, socioeconomic status). (Creswell & Creswell, 2018) 

Rationale  

The rationale for this research topic is grounded in several key 

factors. Traditional EFL strategies frequently overlook the cultural 

context, potentially leading to student disengagement and 

alienation. By integrating cultural elements into the learning 

process, this study aims to create a more personalized and 



Copyright © ISRG Publishers. All rights Reserved. 

 DOI: 10.5281/zenodo.13673422  
3 

 

meaningful educational experience. Cultural relevance has been 

shown to enhance student motivation and participation, while 

connecting language to cultural context can significantly improve 

comprehension and retention. Moreover, acknowledging and 

valuing students' cultural backgrounds fosters a strong sense of 

belonging and pride. Addressing the potential challenges of 

cultural shock, the study explores strategies to transform initial 

reactions, such as laughter caused by cultural differences, into 

positive learning opportunities. Ultimately, by integrating 

Moroccan culture into EFL classrooms, students can develop 

essential intercultural understanding and communication skills 

(Byram, 1997, p. 123).  

Thematic analysis  

The data collected from classroom observations and reflective 

journals were analyzed using thematic analysis. This method 

allowed for the identification and interpretation of key themes 

related to student engagement, confidence, and cultural identity 

within the context of Moroccan cultural integration. By 

systematically analyzing the data for recurring patterns and 

meanings, the study was able to provide a comprehensive 

understanding of the impact of culturally inclusive teaching on 

student experiences. 

The following steps, as suggested by Braun & Clarke (2006), were 

adopted by the researcher in the process of conducting the study. 

Familiarization: The researcher becomes immersed in the data 

collected through classroom observation, by reading and rereading 

the observation notes in the reflective journal. 

Coding: Key phrases or concepts related to the research questions 

are identified and coded. 

Theme Development: Codes are grouped together to form themes 

that capture the essence of the data. 

Theme Definition and Refinement: Themes are defined and 

refined based on their significance and relevance to the research 

questions. 

Data Interpretation: The themes are interpreted to answer the 

research questions and draw conclusions about the observed 

phenomena (Braun & Clarke, 2006).  

Ethical considerations  

This qualitative study was conducted in accordance with strict 

ethical guidelines. Prior to participation, informed consent was 

obtained from all students, ensuring they were fully aware of the 

study's purpose, procedures, and potential risks and 

benefits. Participant confidentiality was maintained throughout the 

research, and all data were reported securely. The study received 

ethical approval from the institution where the researcher works.  

Findings 
Before Integrating Cultural Elements: 

The initial integration of Moroccan cultural elements elicited 

laughter in some students. This laughter stemmed from four 

primary factors: 

Cultural and Linguistic Contexts: Hearing familiar terms in an 

unfamiliar context (English language classroom) can create a 

humorous effect. 

Pronunciation and Accent: When teachers or students attempt to 

pronounce Moroccan terms with different accents, the unfamiliar 

or incorrect pronunciation can be perceived as funny. 

Perceived Formality: Informal or colloquial Moroccan Arabic 

terms might sound humorous in a more formal educational setting. 

Surprise and Novelty: Students might be surprised to encounter 

their own cultural terms in an English classroom, leading to 

spontaneous laughter. 

After Integrating Cultural Elements: 

After a period of adjustment, the findings revealed significant 

positive changes: 

Increased Engagement: Students displayed greater interest and 

participation when Moroccan cultural elements were integrated 

into lessons. 

Reduced Embarrassment: Incorporating Moroccan terms and 

expressions lessened feelings of embarrassment among Moroccan 

students. 

Improved Familiarity and Participation: Observations indicated 

increased familiarity and participation levels among students. 

Sense of Pride and Belonging: Creating a culturally inclusive 

learning environment fostered a sense of pride and belonging 

among Moroccan students. 

Increased Expression: Students felt more comfortable expressing 

themselves and sharing their cultural experiences. 

Importance of Cultural Integration in the EFL Curriculum 

Integrating cultural elements offers several benefits within the EFL 

curriculum. By incorporating Moroccan customs, traditions, and 

historical figures into language lessons, students can see the 

relevance of English to their lives. For example, discussing 

Moroccan art and architecture while learning vocabulary related to 

visual arts can create a meaningful connection. Using authentic 

materials like Moroccan news articles or short stories can expose 

students to real-world English and make learning more engaging. 

By recognizing and valuing students' native culture, educators can 

significantly boost their self-esteem and confidence, conveying a 

profound sense of respect and appreciation. Incorporating 

celebrations of Moroccan holidays and festivals into the classroom 

environment cultivates a strong sense of belonging and pride 

among students.Furthermore, encouraging students to share aspects 

of their culture with their peers provides opportunities for 

leadership development and enhances communication skills. 

Preserving a strong cultural identity while acquiring a new 

language empowers students to appreciate their heritage. By 

comparing and contrasting Moroccan and English cultural values 

and traditions, educators can foster intercultural understanding and 

respect. Furthermore, integrating Moroccan music, poetry, and 

proverbs into language lessons provides students with 

opportunities to connect deeply with their cultural 

roots, strengthening their sense of identity. 

Connecting new language concepts to familiar cultural contexts 

significantly enhances comprehension and retention. By utilizing 

Moroccan examples to illustrate English grammar concepts, such 

as explaining present continuous tense through daily Moroccan 

routines, teachers can make abstract language structures more 

relatable and accessible to students. Additionally, incorporating 

Moroccan imagery into visual aids provides students with concrete 
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visual representations,aiding in vocabulary acquisition and 

memorization. 

By fostering comparative analysis through discussions on cultural 

similarities and differences, educators can stimulate critical 

thinking. Critically examining cultural stereotypes and biases 

prevalent in media empowers students to develop robust analytical 

skills. Moreover, engaging in debates or discussions on culturally 

relevant topics encourages students to construct well-supported 

arguments, enhancing their critical reasoning abilities. Through the 

implementation of these strategies, educators can cultivate a 

culturally responsive EFL classroom that empowers students to 

become confident, critical thinkers, and global citizens. (Banks & 

Banks, 2010) 

Key Findings and Interpretations 
Initial Laughter and Cultural Shock 

The initial laughter observed among students when exposed to 

Moroccan cultural elements in the English classroom aligns with 

the concept of "cultural shock" as a common reaction to unfamiliar 

cultural contexts.This finding echoes the broader academic 

discussion on intercultural communication and adaptation. 

While the initial laughter might seem negative, it's essential to 

view it as a natural stage in the acculturation process. As Ladson-

Billings (1995) suggests, negative stereotypes and attitudes can 

influence individual responses to cultural differences. Although it 

can be argued that acculturation is a common occurrence among 

people who encounter and are immersed in a new culture, however, 

the process of acculturation can also take place when a person is 

exposed to his/her culture in a different context.  

Positive Impact of Cultural Integration 

The subsequent positive changes observed in student 

engagement, confidence, and sense of belonging strongly support 

the theoretical framework established by Smith (2018) and García 

(2014). These findings emphasize the importance of creating 

culturally inclusive classrooms to foster student empowerment and 

success. 

The reduction in embarrassment among Moroccan students is 

particularly significant. It suggests that by valuing and 

incorporating students' cultural backgrounds, educators can 

effectively address issues of cultural inferiority, marginalization 

and cultural ridicule.  

Cultural Integration and Learning Outcomes 

The findings that cultural integration enhances 

comprehension, critical thinking, and communication skills align 

with Brown's (2000) assertion about the positive impact of 

culturally relevant pedagogy on learning outcomes. 

By connecting new language concepts to familiar cultural 

contexts, educators can create meaningful learning experiences that 

facilitate deeper understanding and retention of information. 

Implications and Recommendations 

Based on the findings of the current study, the following 

implications and recommendations can be drawn: 

Teacher Education and Professional Development: Educators 

need to be equipped with the knowledge and skills to create 

culturally inclusive classrooms. This includes understanding the 

importance of cultural sensitivity, developing strategies for 

incorporating cultural elements, and addressing potential 

challenges like initial laughter. 

Curriculum Development: EFL curricula should be designed to 

reflect the diverse cultural backgrounds of students. Incorporating 

cultural elements into textbooks, materials, and teaching methods 

can create more engaging and relevant learning experiences. 

Policy and Advocacy: Educational policies should support 

cultural integration in language education. Advocacy efforts are 

needed to raise awareness about the benefits of culturally inclusive 

classrooms and to secure resources for implementation. 

Conclusion 
This study demonstrates the transformative potential of integrating 

Moroccan cultural elements into EFL classrooms. By bridging the 

gap between students' cultural backgrounds and the target 

language, the findings reveal a significant enhancement in student 

engagement, confidence, and a profound sense of belonging. While 

initial laughter, often triggered by cultural novelty, may 

temporarily surface, the long-term impact is unequivocally 

positive. Through culturally inclusive curriculum design, educators 

can foster a learning environment that not only develops language 

proficiency but also cultivates self-esteem, critical thinking, and 

effective communication skills. By empowering students to 

connect their cultural identities with the English language, we 

equip them with the tools necessary to thrive in an increasingly 

interconnected world. The results of this study underscore the 

imperative for a holistic approach to EFL education that values and 

celebrates cultural diversity in its different forms i.e., the source 

culture and the target culture. To fully realize the benefits of 

cultural integration, practical recommendations for incorporating 

Moroccan cultural materials and activities are provided. By 

implementing these strategies, educators can create dynamic and 

enriching learning experiences that empower students to become 

confident, culturally competent global citizens. Future research 

should delve deeper into the long-term effects of cultural 

integration on language acquisition, as well as explore the 

experiences of teachers in implementing culturally responsive 

pedagogy. By continuing to investigate this promising area, we can 

further refine our understanding of how to optimize language 

learning through the lens of culture. 
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