ISSN: 2583-2034

GLOBAL SCIENTIFIC AND ACADENIC RESEARCH

Global Journal of Arts Humanity and Social Sciences ~ ~
¢ ‘:} }SA R PUBLISHERS

§ Global Journal of Arts Humanity and Social Sciences

8 ISSN: 2583-2034 <Ji -
< " Abbreviated key title: Glob.J.Arts.Humanit.Soc.Sci AS
{ Frequency: Monthly B s

Z  Published By GSAR Publishers

3 Journal Homepage Link: https://gsarpublishers.com/journal-gjahss-home/
Volume -4 | Issue -8 | August 2024 Total pages 556-565 DOI:  105281/zen0do 13335079

Content-Based Instruction Benefits: “The Little Prince” by Antoine de Saint-Exupéry as a Classic
Literary Example

By
Scott Smith

Graduate School of Education, Hankuk University of Foreign Studies, South Korea

Abstract
E IE This research paper explores the transformative potential of Content-Based Instruction (CBI) in
language education, highlighting its departure from traditional methods that prioritize grammar and
vocabulary in isolation. By integrating meaningful content with language learning, CBI not only
enhances language proficiency but also fosters critical thinking, collaboration, and cultural
awareness. Grounded in established educational theories such as Communicative Language
E Teaching (CLT), Immersion Education (IE), and Task-Based Language Teaching (TBLT), CBI
effectively contextualizes language use, enabling students to engage with relevant, real-world topics.
. . Specifically, the paper discusses the manifold benefits of CBI, including the promotion of authentic
Article History material usage and collaborative projects, while emphasizing the development of higher-order
Received: 08- 08- 2024  jnking skills. A case study of "The Little Prince” by Antoine de Saint-Exupéry illustrates CBI’s
&Cgﬁgﬁzgz idé %2 %%gj potential to connect literature with language instruction, offering relatable insights across age groups
Corresponding author and disciplines. Additionally, the research addresses challenges in implementing CBI, such as varied
student proficiency levels and thematic complexity, and outlines the adaptability and holistic

Scottsmith assessment methods that facilitate tailored instruction. Ultimately, the findings advocate for CBI as
a vital strategy in contemporary language education, equipping learners for success in both

academic and professional realms in an increasingly globalized world.
Keywords: content-based instruction (CBI), literature, “The Little Prince,” language proficiency,

educational value, and benefits
age groups and subjects while illustrating the
HIGHLIGHTS OF THIS PAPER connections between language learning and literary
e The paper emphasizes the transformative potential of themes.

Content-Based Instruction (CBI) in language education, e Discusses challenges in implementing CBI, including
which integrates meaningful content with language varied student proficiency levels and thematic

learning instead of focusing solely on grammar and
vocabulary.

Enables students to use language in contextually relevant
ways related to their interests and real-world topics.
Outlines multiple benefits of CBI, such as the use of
authentic materials, collaborative projects, and the
development of higher-order thinking skills, which
collectively engage and motivate learners by making
language learning more applicable to real life.
Showcases how literary content can enhance language
instruction, and provides relatable insights across various

complexity, as well as highlights the adaptability of CBI
methods and holistic assessment strategies that allow for
tailored instruction to meet diverse learner needs in a
globalized educational context.

INTRODUCTION

CBI is an educational approach where lessons are organized
around specific topics or themes, rather than focusing solely on
grammar and vocabulary in isolation. According to Kim & Lee
(2021), it is the teaching of content or information in the language
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being learned with little or no direct or explicit effort to teach the
language itself separately from the content being taught.

Although content is used with a variety of different meanings in
language teaching, it most frequently refers to the substance or
subject matter that we learn or communicate through language
rather than the language used to convey it (Brown, 2021).
Classrooms should focus on real communication and the exchange
of information, an ideal situation for second language learning
where the subject matter of language teaching is not grammar or
functions or some other language-based unit of organization, but
content, that is, subject matter from outside the domain of language
(Kinsella, 1997). The language that is being taught could be used
to present subject matter, and the students would learn the
language as a by-product of learning about real-world content
(Sanchez, 2024).

The rationale behind CBI lies in the belief that language learning is
most effective when it is contextualized. By focusing on content,
students are more likely to retain language skills and transfer them
into real-world situations (Wesche & Skehanm 2002).

CBI originated in the late 1980s as a response to traditional
language teaching methods that prioritized memorization and
decontextualized language drills. It drew influences from various
fields including CLT, IE, and task-based language teaching
(Brinton et al, 2003). Since its inception, CBI has been used across
different educational settings, including language schools,
universities, and vocational training programs. Instructors
incorporate subject matter from various disciplines, such as science
(biology, chemistry, physics, astronomy), arts (literature, painting,
sculpture, music), and social studies (e.g. history, political science,
economics, geography) to enhance language learning. The rationale
behind CBI lies in the belief that language learning is most
effective when it is contextualized. By focusing on content,
students are more likely to retain language skills and transfer them
into real-world situations (Stryker & Leaver, 1997).

THEORETICAL INFLUENCES

Looking back at the origins, CBI can be traced back to several
educational and linguistic theories and practices that emerged in
the late 20th century, namely CLT.

The primary aim of CBI is to promote the learning of a second or
foreign language through the study of subject matter, allowing
learners to use the language in a meaningful context. CBI
originated in the late 1980s as a response to traditional language
teaching methods that prioritized memorization and
decontextualized language drills. It drew influences from various
fields including CLT IE, and TBLT (Wesche & Skeehan, 2002;
Richards & Rodgers, 2001; Canale & Swain, 1980). While CLT,
which arose on the 1970s, emphasizes the importance of
interaction and communication in language learning, moving away
from rote memorization and grammar-focused instruction
(Littlewood, 1981), CBI takes this a step further by integrating
content and language learning, allowing students to engage
meaningfully with both (Met, 1999).

IE, which gained popularity in the 1980s, also had a profound
impact on CBI. It involves teaching subjects in a second language,
usually in contexts where students are surrounded by native
speakers (Fortune & Tedick, 2008). This approach was a
significant precursor to CBI, demonstrating the effectiveness of
using subject matter to enhance language acquisition, particularly
as in immersion settings, learners learn the language while
simultaneously gaining knowledge in subjects such as literature,
mathematics, science, or social studies (Johnson & Swain, 1997).

TBLT, emerging in the 1980s and 1990s, focuses on the use of
meaningful tasks as a central component of language learning. CBI
incorporates this idea by using content-based tasks that require
learners to produce language in context, thereby improving both
language skills and content knowledge simultaneously (Willis &
Willis, 2007; Nunan, 2004; Ellis, 2003).

Sociocultural theories, especially those developed by Vygotsky,
emphasize that learning occurs through social interaction and
cultural mediation. CBI aligns with this perspective by promoting
collaborative learning in contexts that are socially and culturally
relevant to the learners (Wang, 2019; Lee, 2017).

As globalization increased, there was a growing demand for
learners to acquire language skills for academic and professional
purposes. Educators sought effective methodologies that could help
learners develop language proficiency alongside subject
knowledge, leading to the adoption of CBI in various educational
settings.

In short, the origins of Content-Based Instruction are grounded in a
combination of CLT methodologies, IE, TBLT, sociocultural
theories, and the practical needs of learners in a globalized world.
Together, these factors laid the foundation for CBI as a prominent
and effective approach to language education.

PRINCIPLES CBI IS BUILT ON

CBI is strongly influenced by several key principles that guide its
implementation in language education. These principles support
the integration of language learning with subject matter, enabling
students to develop both language skills and content knowledge
simultaneously.

Like CLT, CBI is rooted in meaningful communication. In other
words, Language is learned best when it is used in meaningful and
relevant contexts. CBI emphasizes using real-world topics that are
interesting and relevant to students. Lessons are grounded in
authentic materials such as articles, videos, and presentations
related to the subject matter, which allows learners to apply the
language in situations that mimic real-life use, making learning
more applicable and engaging (Brown, 2022).

Additionally, CBI integrates language and content. Language
learning should not be isolated from content learning; they should
be integrated to enhance understanding. n CBI, lessons are
designed to teach both language skills (listening, speaking, reading,
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writing) and content knowledge simultaneously (Crandall &
Tucker, 1999). For instance, a lesson might focus on teaching
vocabulary and language structures while discussing a historical
event. This integration helps learners understand how language
functions within a specific subject area.

Moreover, CBI is a learner centered approach — meaning, places
the learner at the center of the learning process, focusing on their
needs, interests, and experiences (Crandall & Tucker, 1990). In
addition to authentic materials already mentioned, everything from
newspapers, podcasts, documentaries, expert interviews, etc. are
used to expose students to the type of language they are likely to
encounter outside of the classroom. These resources enhance
language learning by providing context and practical language
applications.

Next, CBI focus on higher-order thinking skills by promoting
critical thinking, analysis, and problem-solving through content
exploration. Lessons are designed to challenge students to think
deeply about the material. Activities may include debates, projects,
and analytical discussions that require learners to synthesize
information, evaluate perspectives, and articulate their ideas
(Nguyen, 2020). This focus on higher-order skills also prepares
learners for academic and professional challenges.

Furthermore, CBI encourages cooperation and collaboration
among students to enhance language acquisition and subject
understanding. Group work, peer discussions, and collaborative
projects are integral to CBI (Thompson, 2023). These collaborative
experiences foster communication skills and allow students to learn
from each other’s insights, enhancing their engagement with both
the language and the content.

Withal, Language learning tasks are central to CBI, where tasks are
designed around the content (White, 2022). Learners complete
tasks that require the use of language to achieve specific
objectives. This might include researching a topic, creating a
presentation, or conducting interviews. Task-based learning (TBL)
emphasizes the practical use of language, making learning more
dynamic and interactive.

What’s more, CBI is flexible and can be tailored to suit different
proficiency levels and educational environments. Teachers assess
the language level of their students and adjust materials and
instruction accordingly (Kinsella, 1997). CBI can be implemented
in various contexts, including K-12 classrooms, higher education,
and adult learning environments, making it accessible and relevant
to diverse learners.

Finally, Assessment in CBI incorporates both language proficiency
and understanding of the content. Evaluation methods may include
performance-based assessments, projects, and presentations that
gauge both content knowledge and language skills. This holistic
assessment approach ensures that learners are recognized for their
achievements in both areas (Zhou, 2022).

Clearly, these principles work collaboratively to create a rich and
engaging learning environment. By integrating language and
content, contextualizing learning, and emphasizing student agency
and collaboration, CBI enhances language acquisition and prepares
learners to use their language skills effectively in real-world
contexts. work collaboratively to create a rich and engaging
learning environment. By integrating language and content,
contextualizing learning, and emphasizing student agency and
collaboration, CBI enhances language acquisition and prepares
learners to use their language skills effectively in real-world
contexts.

BENEFITS OF CBI

CBI offers numerous benefits for learners and educators alike. By
integrating language learning with subject matter, CBI enhances
the educational experience and fosters deeper understanding
among students. CBI focuses on topics and themes that are
meaningful and interesting to students, which increases their
intrinsic motivation to learn, and this engaging content leads to
increased participation in discussions, activities, and projects,
making the learning process more dynamic and enjoyable (Wilson,
2021). In addition, by learning language in context, students are
more likely to understand and retain vocabulary and structures, as
well as learn how language functions within specific subjects
rather than in isolated drills (Martin, 2023. Moreover, learners
practice language skills through real-world tasks, enhancing their
speaking, listening, reading, and writing abilities as they apply
language in relevant scenarios. To reemphasize, CBI promotes
analysis, synthesis, and evaluation of information as students
explore complex topics. Engaging with subject matter requires
learners to think critically and develop solutions, fostering
problem-solving abilities that are transferable to various contexts.
Furthermore, CBI often incorporates materials and topics from
various cultures, helping students understand and appreciate
cultural differences (Harris, 2024). Using authentic materials and
tasks also enables learners to connect classroom knowledge with
real-world situations, and his relevance not only aids
comprehension but also allows them to see the practical value of
what they are learning (Zhao, 2023). On top of that, CBI allows
students to make connections between different areas of
knowledge, fostering a more comprehensive understanding of
subjects (Brown, 2021). This is important because as studying
language and content together, learners are more likely to
remember what they have learned, as the connections between
concepts enhance retention. Via cooperation and collaboration,
CBI helps promote teamwork and the development of social skills.
Allowing students learn how to work effectively with others, listen
to different viewpoints, and negotiate ideas. CBI can be adapted to
suit the specific needs, interests, and proficiency levels of learners,
making it a versatile approach to teaching as well. To boot, CBI
allows for assessing both language proficiency and content
knowledge simultaneously, providing a more holistic view of a
learner’s skills and understanding, with regular tasks that can
provide ongoing feedback, allowing learners to improve
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continuously based on their performance in real contexts (Kim &
Lee, 2021). Finally, CBI helps students engage deeply with subject
matter, leading to a more profound understanding of the content
and its complexities, which helps students remember the material
better, as they are engaged with it actively rather than passively
receiving information (Patel, 2022). In summary, CBI effectively
bridges the gap between language learning and subject mastery,
offering a wealth of benefits for learners. By emphasizing
meaningful context, engagement, and practical application, and
fosters not only language proficiency but also critical thinking,
collaboration skills, and cultural awareness. The holistic approach
of CBI prepares students to navigate their academic and
professional journeys successfully, making it a valuable
educational strategy.

COMMON CBI TECHNIQUES

CBI employs various techniques designed to effectively integrate
language learning with content knowledge. These techniques foster
an engaging and meaningful learning environment, enabling
students to develop both language skills and understanding of
subject matter (Garcia, 2020). Thematic units focus on a specific
topic or theme, integrating language learning with content related
to it. For example, a unit might revolve around a theme such as
“Climate Change,” where students explore scientific vocabulary,
read texts, discuss its impacts, and engage in related projects
throughout the lessons, which allows for a cohesive learning
experience and helps students draw connections between different
aspects of the subject matter. Similarly, Project-based Learning
involves students working on a project over an extended period,
which culminates in a final product or presentation. In other words,
students may research a historical event, create a presentation, or
produce a documentary in the target language, with emphasizes
collaboration, critical thinking, and real-world application of both
language and content knowledge while encouraging learners to
take ownership of their learning. Furthermore, as previously
discussed, TBLT centers on the completion of meaningful tasks
that require the use of language to achieve specific objectives. By
completing these tasks like conducting interviews, creating
brochures, or designing a marketing campaign, students actively
use the language in context, enhancing both their language
proficiency and understanding of the subject matter. Using
authentic materials provide students with exposure to practical
language and cultures, enhancing their contextual understanding
too. Then there’s the possibility of role plays and simulations that
allow students to engage in scenarios relevant to the content being
studied, using language in practical contexts. These types of
immersive experiences encourage the use of specific vocabulary,
phrases, and language functions, while deepening their
understanding of the subject matter (Martin & Nguyen, 2020).
Multimedia presentations are another option as they incorporate
various media formats into lessons enhances engagement, caters to
multiple learning styles, promotes creativity, and helps students
organize and communicate their knowledge effectively.
Scaffolding, refers to providing support to learners as they develop
their understanding and skills, gradually reducing that support as

they gain independence, is essential too. In class, teachers may
provide guided practice, model tasks, or offer templates at the
beginning of a unit, then slowly decrease assistance as students
become more proficient. This structured approach helps learners
build confidence and develop autonomy in both language and
content learning (Lee, 2020). CBI also advocates integrating
multiple language skills (listening, speaking, reading, writing) in a
single activity, which ensures that students practice various
language skills simultaneously, promoting holistic language
development. Finally, field trips and experiential learning can be
highly beneficial as experiences like these enrich understanding of
content and provide context for language use (Sanchez, 2024). For
instance, a planned visit to a museum, historical site, or community
event related to the theme of study allows students to interact with
real-world content, which they can later discuss their experiences
in the target language, facilitating deeper comprehension and
practical application of language skills. In other words, CBI
utilizes a variety of techniques to effectively integrate language
learning with subject matter. By emphasizing thematic exploration,
project-based tasks, collaboration, and authentic materials, it
creates a dynamic and engaging learning environment, and
techniques not only enhance language proficiency but also deepen
content understanding and foster critical thinking and social skills
among learners.

ROLES AND RESPONSIBILITIES OF
STUDENTS AND TEACHERS

In CBI, learners play active and multifaceted roles that go beyond
traditional passive roles often found in traditional language
instruction. Students are engaged actively in their learning process
rather than passively receiving information. They participate in
discussions, group work, and hands-on activities, contribute
questions, ideas, and opinions about the content being studied, all
of which enhances motivation and promotes a deeper
understanding of both language and content (Harrison, 2024).
Students also collaborate on projects, share information, and peer-
teach one another, which strongly emphasizes teamwork and
communication, allowing them to learn from each other’s
perspectives and strengths while practicing their language skills in
meaningful contexts. In addition, students can be researchers by
taking the initiative to gather and investigate information related to
the content being studied via books, articles, videos, and online
databases (Chen, 2021). This inquiry-based approach encourages
critical thinking and empowers students to take ownership of their
learning while applying language skills in context (Davis &
Thompson, 2020). Not can students improve their research skills,
they can become excellent problem solvers by analyzing issues,
proposing solutions, and/or conducting experiments based on the
content area. Through it all, students will surely confidently
enhance their presentation and communication abilities by
presenting research projects, participating in debates, and leading
discussions. In the long run, as students collect, organize, and
curate information and materials related to their topics of interest
through, possibly, portfolios that showcase their research findings,
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projects, and reflections, they can enhance knowledge about their
subject matter and to think critically about how to organize and
discuss information effectively, which will help them to develop
their language skills in the process (Roberts, 2020). Without
question, CBI instructions helps students take on active,
collaborative, and reflective roles that foster deeper engagement
with both language and content. By becoming active participants,
collaborators, researchers, problem solvers, communicators,
reflectors, intercultural communicators, supporters, and curators of
knowledge, students develop not only language proficiency but
also critical thinking skills, intercultural competence, and a sense
of ownership over their learning journey, which effectively
prepares learners for real-world challenges and enhances their
overall educational experience (Smith, 2023).

As for teachers, they play several vital roles that contribute to
effective teaching and learning. First and foremost, they are
facilitators of learning by creatinga learning environments that
encourages student participation and collaboration, and guide
students in exploring content while promoting critical thinking and
problem-solving skills (Brown, 2020). Additionally, they should be
experts in content — that is, they should have a solid understanding
of the content being taught, which enables them to effectively
deliver lessons and make connections between language and
subject matter (Harrison, 2024). They are also language models,
demonstrating appropriate language in various contexts and
helping tudents acquire both linguistic and conceptual knowledge,
modeling academic language and discourse related to the subject
matter (Martin, 2023). Scaffolding is also very important as
teachers need to provide needed support and help students bridge
the gap between their existing knowledge and new content that
may involve breaking down complex information, providing
examples, and using visual aids or other materials (White, 2022).
In order to make sure that students understand what’s being taught,
teachers will be required to assess both content understanding and
language proficiency by using varied assessment methods to
evaluate students’ progress, provide feedback on both content
knowledge and language use, and adjust instruction accordingly
(Turner, 2023). Teachers will also need a master plan by planning
and designing curricula and materials that align with both language
learning goals and subject-specific content (Roberts, 2020).
Culture will be yet another important are as they’ll need to
introduce and explain cultural contexts related to the content,
fostering an understanding of cultural nuances that may affect
language use and subject matter engagement (Brown, 2021).

As CBI instruction is certainly no easy task, teachers will need to
dig deep and find ways to inspire and motivate students by making
the learning process engaging and relevant, to include creating a
positive attitude toward learning English by connecting it to real-
world applications and students' interests. Ultimately, teachers will
need to encourage students to take responsibility for their own
learning by promoting autonomous learning strategies and helping
them develop skills for self-directed study. And when all is said
and done, efective teachers will spend extensive time reflecting on

their teaching practices, seeking to improve their instructional
strategies based on student feedback, assessment results, and
ongoing professional development.

CBI EXAMPLE: “THE LITTLE PRINCE”
BY ANTOINE DE SAINT-EXUPERY

“The Little Prince” by Antoine de Saint-Exupéry is a perfect
example of classic literature taught in CBI classes around the world
with students at every age and level in ELT classes (Anderson,
2020; AL-Khatib, 2017). For those who may be unfamiliar, "The
Little Prince" tells the story of a young prince who travels from his
home asteroid, B-612, to visit various planets and ultimately Earth.
The narrative begins with a pilot stranded in the Sahara Desert
after his plane crashes. He meets the little prince, who shares his
adventures and the lessons he has learned during his travels.
Through poignant conversations, the prince recounts his
experiences with peculiar inhabitants of different planets, including
a king, a vain man, a drunkard, a businessperson, a geographer, and
a fox. Each meeting reveals the absurdities of adult behavior and
critiques the vanity and materialism of grown-ups. The little
prince’s deep bond with a rose on his home asteroid leads him to
seek truth about love, responsibility, and human connections.
Ultimately, the story conveys a message about looking beyond
superficial appearances and valuing what truly matters in life
(Barnes, 2018; Edwards, 2016).

"The Little Prince" is often considered an allegorical tale that
delves into themes of childhood innocence, human nature, and the
loss of imagination. The narrative contrasts the straightforward
wisdom of children with the complexities and absurdities of adult
life. Saint-Exupéry's background as a pilot and his reflections on
solitude and existentialism infuse the story with a sense of
melancholy and wonder (Turner, 2020; Allen, 2019; Edwards,
2016).

In terms of themes, it explores the absurdity of adult behavior (to
include the preoccupations with greed, vanity, and the pursuit of
power), childhood innocence versus adult cynicism (i.e. the
guileless and honesty of children versus the jaded, pragmatic
outlook of adults), the importance of relationships (especially love,
friendship, and responsibility), the search for meaning,
understanding, and ultimate purpose of reality and what constitutes
a meaningful like, perception and perspective — meaning that that
one’s perspective shapes their understanding of reality and that
many people often perceive things superficially, and that true
understanding and love require looking deeper into the essence of
people and experiences rather than relying on outward appearances
(Allen, 2019; Henderson, 2018; Wilson, 2018). The nature of loss
is also explored, which speaks to the emotional complexities of
love and attachment, underpinning the human experience with its
heartaches and joys. And one of the best parts of the book focuses
on imagination and creativity. The narrative encourages readers to
dream and to retain imagination despite the seriousness of adult life
as creativity and imagination infuse life with color and meaning.
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All in all, the themes in "The Little Prince" resonate deeply,
offering a rich tapestry of insights into human nature, relationships,
and the challenges of growing up. Through the eyes of the little
prince, Saint-Exupéry invites readers to reflect on childhood
innocence, the significance of connections, and the importance of
perceiving life beyond superficialities. The timeless wisdom
embedded in the narrative continues to inspire and provoke thought
about what truly matters in life (Carter, 2017).

EDUCATION VALUE OF “THE LITTLE

PRICE” IN ELT CONTXTS

"The Little Prince" by Antoine de Saint-Exupéry holds significant
educational value for students of all ages, from elementary school
to university level. Its rich themes, engaging narrative, and
profound philosophical insights offer opportunities for learning
across various disciplines, including language arts, social studies,
ethics, and personal development (Lewis, 2017; Phillips, 2016;
Scott, 2016). For elementary school students, the book uses simple
yet poetic language, making it accessible for young readers,
serving as an excellent tool for vocabulary building and
comprehension skills. What’s more, the whimsical nature of the
story encourages creativity and imagination. Students can engage
in discussions about their interpretations of characters and events,
enhancing their narrative skills. Young readers can learn about
friendship, responsibility, and the importance of looking beyond
appearances. The straightforward yet profound morals resonate
with children, helping them understand core values (Pastel, 2017).

Middle school students can benefit by exploring the themes of
adult absurdity versus childhood innocence, challenging them to
think critically about societal norms and behaviors. Students can
engage in character studies, exploring how relationships shape the
characters' identities and decisions, deepening their understanding
of character development and motivations. The story's diverse
characters offer a starting point for discussions on different
cultures, worldviews, and human experiences. At last, the book can
inspire writing assignments where students create their own stories
or reflect on their interpretations of the prince’s journey, which
undoubtedly helps develop creativity, writing skills, and personal
expression (Davis, 2018).

High school students can engage in deeper literary analysis,
exploring themes, symbols, and motifs in the book, enabling them
cultivate analytical skills and an appreciation for literary devices.
They can also can immerse themselves in philosophical discussions
on the nature of relationships, love, and responsibility, connecting
these themes to contemporary issues and their own lives. In
addition, the book provides insight into social and ethical issues,
such as individualism, materialism, and the importance of human
connections, which will allow students to reflect on how these
themes apply to today's world. As a bonus, Students can be
encouraged to explore the illustrations by Saint-Exupéry, analyzing
how imagery complements the text, which can encourage.
conversations about the relationship between art and literature.6

Being a book for all ages, university students can delve into and
make connections among psychology, sociology, philosophy, and
literature. In an effort to go deeper, students can examine
existentialist and humanist philosophies, such as the search for
meaning, personal connections, the critique of modernity, as well
as environmental responsibility, consumerism, and the
disconnection of modern life (Green, 2020). In terms of creativity,
students can create illustrations, adaptations, or multimedia
presentations that reflect their understanding and interpretations of
the themes in the book (Wang, 2017).

As you can see, "The Little Prince" holds educational value that
transcends age and academic level. Its rich narrative, compelling
themes, and philosophical depth offer diverse learning
opportunities for elementary, middle, high school, and university
students. The lessons of love, responsibility, and the critique of
adult behaviors encourage personal reflection and critical thinking,
allowing learners to connect deeply with the text and apply its
teachings to their own lives (Moore, 2018). By engaging with this
classic work, students can develop linguistically, morally, and
intellectually, making "The Little Prince" a timeless asset in
education (Roberts, 2018; Evans, 2017; Hill, 2016).

TEACHER SUPPORT AND RESOURCES

After reading the book (likely more than once), there are a number
of resources that are available for support. Among these are
SparkNotes, CliffsNotes, Schmoop, GradeSaver, BookRags, and
eNotes, as well as study guides from SuperSummary, Novel Units,
Gale, etc.

To create an engaging, thought-provoking, and enriching, learning
environment for students, especially in an effort to encourage
students to explore the beautiful and profound lessons embedded in
Antoine de Saint-Exupéry’s timeless novella in the deepest ways
possible, teachers can go beyond the above resources and attend
literary workshops or online courses like Coursera or EDX, learn
more about Antoine de Saint Exupéry and his life, and examine the
historical context (as it was written during WWII and how the
profound events at that time influenced the themes and characters).
Socratic seminars could also be useful teachers can students ask
open-ended questions and explore ideas collaboratively (which will
necessitate preparing a series of thought-provoking questions in
advance). Other possibilities include resource creation (i.e. study
guides that summarize each chapter, highlight key themes, and
outline important quotes for discussions, which support students'
comprehension and retention), digital resources (like slideshows,
infographics, and interactive presentations to summarize complex
themes or character relationships visually, making them more
accessible), cross-disciplinary connections, creative assignments
(e.g. short stories, role-play skits, or art projects), and multimedia
(i.e. show movie adaptations or relevant documentaries about
Saint-Exupéry to provide visual context and alternative
interpretations.
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Unquestionably, teacher support in the context of teaching "The
Little Prince" can involve a lot of possibilities and moving parts,
encompassing professional development, resource creation, guided
discussions, and innovative assignments. By implementing these
strategies, educators can foster a deeper understanding and
appreciation of the text while engaging students with its rich
themes and characters. This comprehensive support not only
enhances students’ literary skills but also encourages critical
thinking, creativity, and personal reflection, making "The Little
Prince" a meaningful part of their educational journey.

CHALLENGES OF TEACHING “THE LITTLE

PRINCE” IN ELT ENVIRONMENTS

Teaching "The Little Prince” in ELT settings poses various
challenges and limitations, particularly when considering students
of different ages and proficiency levels (Al-Jaf & Al-Quadi, 2019).
Among can be the complex themes like love, loss, responsibility,
and the critique of adult behavior, which may be difficult for
younger students or those at lower language proficiency levels to
fully grasp (Smith & Woray, 2004). Scaffolding, significant
preparation, and careful planning will be vital. Additionally, the
story includes numerous cultural references and philosophical
notions that may not be familiar to all students, particularly those
from different cultural backgrounds or those who have limited
exposure to Western literature (Edward, 2019; Hsu, 2012).
Language complexity is another one as some vocabulary and
sentence structures may still present challenges for non-native
speakers (Roberts, 2016). Differing interpretation may cause issues
as llegorical nature of the novella allows for multiple viewpoints,
which can lead to confusion or disagreement among students (Atai,
2019). Engagement across can be problematic as well because
younger students might find it whimsical and delightful, while
older students might appreciate the more philosophical aspects
(Chen, 2016). For teachers, designing activities and discussions
that remain engaging and age-appropriate for all learners can be a
complex task as what resonates with one age group might not
connect with another (Ghosen, 2002). As with everything in the
classroom, time constraints always rear their ugly head, especially
as the depth of themes and activities that can accompany "The
Little Prince" may demand more time than is available in a typical
classroom setting. In other words, teachers may find it challenging
to cover all necessary content, themes, and assessments within the
confines of standard class time, potentially leading to rushed
discussions or surface-level engagements (Chik, 2014). Resource
limitation could be complicated because the availability of
diversified teaching resources, such as videos, adaptations, or
supplemental texts, may vary (i.e. not all educational institutions
may have access to these materials), and inadequate resources can
limit the effectiveness of certain instructional strategies or creative
activities, hindering the overall teaching experience (Simpson,
2015). Assessing understanding could be quite tricky as well since
the novella encourages interpretation and personal reflection,
making it difficult to evaluate understanding through traditional
testing methods (Sharma, 2021). For this reason, teachers may
need to develop alternative assessment strategies that are both

formative and provide insight into students' understanding of
themes, character analysis, and literary techniques. Let’s not forget
emotional sensitivity as themes of loss, loneliness, and existential
reflection can evoke strong emotional responses, particularly in
younger students or those grappling with personal experiences
related to these themes. In order to handle this, teachers must be
prepared to navigate these emotional discussions sensitively and
ensure a supportive classroom environment where all students feel
comfortable sharing or reflecting (Dede, 2013). Last but not least is
curricular integration as integrating "The Little Prince" into a
standardized curriculum that emphasizes specific language
competencies may require careful planning, with teachers needing
to balance language instruction with literary exploration, which can
dilute the focus on either aspect depending on classroom objectives
(Amini, 2020). To summarize, while "The Little Prince" is a
beautiful and enriching text, teaching it within diverse age groups
and proficiency levels in ELT settings comes with significant
challenges and limitations. Effective teaching strategies must
embrace these challenges by offering scaffolding, additional
resources, and varied instructional methods to engage students
meaningfully with the text while accommodating different learning
needs and contexts.

CONCLUSION

In conclusion, Content-Based Instruction (CBI) represents a
transformative approach to language education that goes beyond
traditional methods focused narrowly on grammar and vocabulary.
By integrating meaningful content with language learning, CBI
enhances the educational experience, promoting not only language
proficiency but also critical thinking, collaboration, and cultural
awareness among learners. Through its grounding in various
educational theories—such as Communicative Language Teaching,
immersion education, and task-based language teaching—CBI
effectively contextualizes language use, allowing students to
engage with real-world topics that resonate with their interests and
experiences.

The benefits of CBI are manifold, providing learners with a
dynamic and engaging environment where they can practice
language skills through authentic materials and collaborative
projects. By encouraging higher-order thinking and fostering
cooperation, CBI cultivates a rich learning atmosphere that equips
students to apply their language skills effectively in diverse
contexts. The case study of "The Little Prince” exemplifies the
potential of CBI to bridge literature with language instruction,
offering valuable lessons across age groups and disciplines.

While challenges in implementing CBI—such as varying student
proficiency levels and the complexity of themes—must be
addressed thoughtfully, the adaptability and holistic assessment
methods inherent in CBI allow educators to tailor instruction to
meet diverse learning needs. Ultimately, CBI not only prepares
students for academic success but also for their future professional
interactions in a globalized world, making it an invaluable strategy
in contemporary language education. As educators continue to
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embrace and innovate within this approach, the potential for
language learning to become a more engaging, meaningful, and
effective experience is boundless.
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