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A PATHWAYSOF VIKSIT BHARAT @2047

PREFACE

The present book focus on A Pathways of Viksit Bharat @2047. The

current government's roadmap to making India a completely developed nation
by 2047; 100 years after independence. The core objective of the Viksit Bharat
vision is to foster inclusive economic participation among all citizens. A key
component of this initiative is the ambitious goal of elevating India to the rank
of the world's third-largest economy within the next five years. Viksit Bharat
2047 is a vision of Prime Minister Narendra Modi to make India a developed
country by the year 2047, when India will celebrate its 100th year of
independence. According to this vision, India will achieve a $30-trillion
economy, provide a pucca house and piped water to every citizen, empower
women farmers with drones, increase the number of affordable medicines
through Jan Aushadhi Kendras, and adopt green and sustainable growth
policies. Viksit Bharat 2047 also aims to overcome the colonial legacy,
strengthen India's geopolitical position, and enhance its diplomatic relations
with other countries. Viksit Bharat 2047 is not just a slogan, but a Sankalp, a
resolve, that resonates with the people of India, especially the youth, who aspire
for a better future for themselves and their country. A more environmentally
stressed world: The impacts of climate change and environmental degradation
will pose serious threats to human security and well-being, requiring urgent
and coordinated action.
All things possible only through education system. We all strengthen education
system at the field level so role of education is very important in viksit Bharat.
We also look and promote digital economy and technology-enabled
development, education, skill development, health, and innovation. Therefore
editor called chapters on the various sub themes of Viksit Bharat and try to
compile all research papers, articles received from intellectuals in the form of
edited book entitle “A4 Pathways of Viksit Bharat @2047”

Editor
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1

TOURISM CLUB AND VIKSIT BHARAT 2047 - EXPLORING
EMPLOYABILITY AND SUSTAINABLE DEVELOPMENT IN HIGHER
EDUCATION

Professor Rajesh
Senior Professor and Nodal Officer
Unnat Bharat Abhiyan, University of Delhi

Dr. Varsha Tanu
Associate Prof essor
IIHMR UNIVERSITY, JAIPUR

Dr. Kumar Ashutosh
Associate Professor & Incharge
Placement and International Unit, University of Delhi

Abstract: The present empirical paper incorporates the exploratory initiatives of the
Government of India since 2014. Several flagship programs of Unnat Bharat Abhiyan, Dekho
Apna Desh, Understanding Lifelong Learning Opportunities for All (ULLAS), Yuva Tourism
Club Sqill, India and several other new programs have been launched successfully and are
linked with Viksit Bharat 2047. Viksit Bharat is the landmark initiative of the Prime Minister
of India to make India Vishwa Guru with the concept of ‘Sabka Saath Sabka Vikas’ engaging
all stakeholders for the development of the country. Several programs of community, the
third gender and many such initiatives were discussed, which were started by the
Government of India after 2014. Several success stories and case studies have also been
incorporated in this study. It has covered Tourism Club and the courses also in detail to link
with factors related to employability.

Keywords: Viksit Bharat, Unnat Bharat Abhiyan, ULLAS Sustainable Social Devel opment
Goals, WASH, UNAIDS

Introduction

The Government of India as part of "Azadi Ka Amrit Mahotsava' coined the term,
“Education for All” and also started working on ‘Yuva Tourism Club’ in order to promote
employability through tourism. The objective is to also promote the tourism industry in India
in order to achieve sustainable development and Viksit Bharat 2047. Through the initiatives
that are taken, the aim isto link and promote soft skills, team spirit, managerial skills, besides
promoting sustainable tourism in our country. The schools, colleges and universities will
have “Yuva Tourism Club’ to nurture social, cultural, environmental and gender-sensitive
environments, which isacrucial aspect for tourism industry.

India is a diverse land with a rich cultural heritage that practices unity in diversity,
with a strong historical background of Indian philosophers and social reformers. The youth
need to be trained and exposed to social and cultural values, which need to be ingrained as
their core value systems. The young population need to become tourism ambassadors, who
promote their country’s rich cultural heritage across the globe. In order to promote tourism
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and the employability, the Prime Minister of India called on ‘Dekho Apna Desh’, “Nation
First’, each of these have been fundamental in promoting regions and states. The focus in the
tourism industry must be brought in by emphasizing on local freedom fighters, women
leaders, historical and religious places of great importance like ‘Ram Temple’, which is a
place of great international importance and many other such places of significance.

The Tourism Club is al'so expected to promote "Ek Bharat Shrestha Bharat" covering
Tourism, Artificia Intelligence and Natural Resources and Cultural Tourism. This concept of
Yuva Tourism will also promote travel and tourism as a course and as a multi-disciplinary
professional field in Social Sciences. It will cover sustainable tourism, gender,
environmental components, and sports tourism with a view to opening avenues for
professional s and successful entrepreneurs.

Tourism Club

The promotional activities such as slogan writing, essay, poster, quiz competition and
debate competition must be emphasi zed through the “Tourism Club”. In the field of tourism,
the idea is to get the local youth involved in its activities. Educational and religious tourism
as afield, must stress on the awareness of the historical places of importance and religious
places of importance. The youth will also select tourism courses based on various themes of
interest such as, historical, religious, social or cultural tourism. One must remember that
India is a land of great diversity, with many languages, religions, and ethnicities. It has
strong, social, educational, cultural and regional perspectives which need to be understood
not only by Indian youth, but also by the youth of other continents who visit India.

Tourism and Lifelong L earning

The various Departments of Lifelong Learning & Continuing Education provide
certificates, diplomas and some have aso initiated Management of Tourism as a Master's
Degree Course, especially University of Delhi. The University of Delhi under its Department
of Continuing Education and Extension has scheduled Second Master's Degree in
Management of Tourism under the Faculty of Social Sciences developed by one of the
faculty members, Dr. Kumar Ashutosh, Associate Professor in consultation with other
faculties.

Management of Tourism is scheduled to be started in order to promote employability
under Viksit Bharat 2047 and to provide employability the efforts are being made to engage
large scale of youth in professional multidisciplinary courses. It has provisions of credit
transfer, internationalization, internship and scope of sustainable development by gender
inclusion, ecology, religion, environment, social outreach and religious tourism. The
University of Delhi by appointing multidisciplinary faculties intends to provide scope of
employability and sustainability in higher education through this course in the field of
tourism.

Tourism Club in UBA Villages

The University of Delhi under its adopted rural villages has scheduled Tourism Club
in each adopted rural cluster of north and south Delhi in order to link with Viksit Bharat
2047. Each village will identify 50 boys and girls, with a total of 250 in five villages to be
trained as Viksit Bharat “community ambassadors”. They will be trained in soft skills,
vocational skills and will aso be linked to employability through strong networking and
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partnership with the various ministries, corporates banks and voluntary organizations serving
under Niti Ayog of the Government of India. They will not only get literacy, but aso
financial help, digital aid, health benefits, political aid and consumer literacy along with
employability skills to link with Viksit Bharat 2047. The youth will get opportunities and
scope to link with "Viksit Bharat Club".

Viksit Bharat Club

The Honorable Prime Minister of India, Shri Narendra Modi, Government of India
has promised to provide the core concepts of economic empowerment and employability by
2047 to al citizens of the country. This will aso cover the most disadvantaged and
marginalized groups, including socialy and economically deprived communities of India
They will be provided basic amenities such as water, sanitation, bank linking and linking
with ration facilities.

Community L earning Centre and Viksit Bharat

While conceptualizing the academic, research and social outreach in the University
during 2012-2015, MA and M.Phil programmes were started at the academic and research
level and the concept of community learning centres were initiated for female sex workers,
transgenders, elderly population, and injecting drug users. The community centres that have
been formed for research in Tourism Studies provide all the inputs mentioned in Viksit
Bharat 2047 for empowered India covering soft skills to employable skills.

The youth members need lifelong learning and earning opportunities and constantly
upgrade their knowledge and skills in order to sustain themselves in a competitive
atmosphere. It should not only be the task of the Government but of all the stakeholders to
include public and private needs to work for sustainable development. The Government of
India since 2014 worked for the farmers, women reservation bill in Parliament Ram Temple,
Transgender Act 2019 and Rules 2020, Start Up India and Skill India initiatives to achieve
the targets of Viksit Bharat 2047. The Community Learning Centres provided the
opportunities for the vast, manpower resources in devel oping social outreach.

Viksit Bharat Club

Viksit Bharat 2047 will be achieved even before 2047 if we develop strong
networking and partnership with the various Governmental agencies, autonomous
organizations, private sector, besides the corporate organizations. The University of Delhi
has adopted Jagatpur, Jharoda, Mukunpur, Madanpur Khaddar and Badarpur Khador. The
cluster of villages in north and south Delhi has strong linkages with centres for literacy under
Nationa Education Policy 2020 to promote understanding lifelong learning for all (ULLAS).

Youth in the five villages in the rural cluster of Delhi are identified through
community need assessment. After community need assessment, the needs of youth boys and
girls, house-wives and senior citizens must be focused on. Each group must have common
Unnat Bharat Club and they must aso have age and gender specific clubs. They will be
provided financial, digital and vocational skills for their productive engagements. The
process will have the following categorization:
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S. Name of | Activity Activity Activity Activity | Activity
No. | village 1 2 3 4 5
1. Jagatpur Community | Group Identification of | Soft Vocational
Need Formation | team leadership | Skills training
Assessment | asper need | training
2. Jharoda -do- -do- -do- -do- -do-
3. Mukunpur | -do- -do- -do- -do- -do-
4, Madanpur | -do- -do- -do- -do- -do-
Khaddar
5. Badarpur -do- -do- -do- -do- -do-
Khador

(Based on planning of DU under UBA of DU 2024)

Soft skills will include financial skills, negotiation skills and youth leadership skills.
Women will also be provided knowledge on legal literacy, domestic violence, how to protect
oneself, knowledge on alcoholism and drug abuse. The vocational skills will link with
computer skills, training of plumber, electrician, beauty, culture and other new skills while
visiting Unnat Bharat Abhiyan rural clusters in Madanpur Khaddar and Badarpur in Delhi
visited Aganwadi workers, adolescent boys and girls and the offices of plan India and their
career centres, which would also link with the Viksit Bharat Club 2047.

Tourism and Employability

The multi-dimensional tourism field has almost 10 percent contributions in the field
of employability. India has a lot of scope of travel and tourism that will contribute to Viksit
Bharat. It has huge employment scope of literate, skill, semi-skilled and fully skilled
manpower. It has dimensions of reservations, tour and travel agencies and their networks,
food and accommodation including development of sites and hotspots for the tourists through
national and international guides and experts.

The need of the hour is to develop modern training and development facilities
through professional digital based training and internship leading to youth employability. It
also requires proper digital facilities such as ICl network, website upgradation by engaging
local tourism sector. This will promote innovative products based on comprehensive market
demands.

Tourism-Roadmap-L ocal to Global

Trained professional manpower through regional, local efforts and public private
partnership and more opportunities in this sector could be created in order to generate more
employment opportunities in the country. The tourism roadmap through trained professional
manpower is the need of the hour. The tourism sector accelerates employability, boosts hotel
industries, service sector and local employability in the area.

Even G20 Roadmap related to travel and tourism further accelerate public private
partnership and enhance local employability and engage youth, whether they are skilled,
semi-skilled or even non-skilled. The goals of sustainable development will certainly be
achieved through harnessing tourism as a goa to achieve the target of sustainable
development.
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The comprehensive sustainable long term goa of strategic planning for 2030 and
beyond not only helps India but will promote goals of sustainable development. Tourism
sector will help the multi-stakeholders to increase income, generate sustainable and decent
employment opportunities, engage the youth through the variety of engagements, poverty
aleviation, and through sustainable human development. If we see the contributions in GDP
sector, it is approximately 6.25 percent and 8.79 at national GDP of total employment in
India. The G20 countries were welcomed under “One Earth, One Family and One Future” in
India from 9-10 September, 2022 focussed on our theme "Vasudhaiva-Kutumbakam".
Several prominent Indian cities welcomed and celebrated G20 countries Summit and helped
in promoting the world economy through the Indian efforts. The G20 countries promoted
travel and tourism at the national and global levels with the aim of achieving Viksit Bharat
2047 through the efforts of the Government of India.
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LIFELONG LEARNING FOR VIKASIT BHARAT: WOMEN’S
PROFESSIONAL GROWTH WITHIN NTO

Ms.Aruna Deshpande
Researcher, Department of Lifelong Learning and Extension

Dr.Puwada Viswanadha Gupta
Assistant Professor, Department of Lifelong Learning and Extension
Savitribai Phule Pune University, Pune

Abstract: Every human being has a connection to both lifelong learning and Vikas
(growth/development). It is said that growth never stops and that people can learn till they
die. Upon examining the notion of lifelong learning for women in Vikasit Bharat, various
facets emerge. Workplace trends are shifting, with more and more women finding
employment in traditionally male-dominated industries as well as non-traditional ones. Their
maturation and skills are starting to add value to Vaikasit Bharat. They appear to be
developing, supporting their families, and earning a living.

They're passing on to the next generation their belief about the "shift in trends in women's
occupation.” In their professional lives, they are growing more effective, rising to new
challenges, eager to pick up new skills, and discovering new possibilities through resisting
societal and familial stereotypes. It is evident from this that women are joining the ranks of
Vikasit Bharat by being bold, taking charge, and defying social norms that are out-dated in
their communities and society. Both before and after joining NTO, these women
acknowledged that they were self-observant and that they were always learning and growing
professionally. This learning is not a school education or academic education but it is life
education. It is beyond classrooms and benches. It is useful in profession aswel asin life.
Keywords: Women, NTO, Lifelong learning, Vikasit Bharat.

Introduction

It is not new in our nation for women to work. They have been employed in all grades for a
long time. In India, women make up half of the population. They are entitled to education,
voting rights, and possibilitiesin avariety of fields. But it's not an easy journey. The women's
movement, the constitution written by Bharatratna Dr. Ambedkar, and severa socidl
reformers involved in the liberation movement worked hard to better the status of women in
India and to promote their welfare. It is noted that women's trends are changing in the twenty-
first century. Journalists and police were once exclusively assigned to men. Every age of
woman and girl was/was subject to traditional attitudes about education, careers, and other
topics. Following globalisation, socialisation changed, privatisation occurred, and certain
borders were loosened. Thus, trends and job domains for women are likewise growing and
evolving. The percentage is lower, but it is still evident that they are demonstrating their
professional talents and abilities. They are battling against certain adverse circumstances.
Four NTOs or trends were chosen for this investigation. They are workers on assembly lines,
mechanics, el ectricians, and conductors.
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A woman working with men and demonstrating her abilities is a typical sentence today. A
traditional image of Indian women as a house wife is breaking. They are entering into
occupational field and is becoming increasingly visible in male-dominated occupations.
(Sasikala Patnaik, 2012). It is said and assumed every human is learning till end of life. This
learning is not in classrooms but it is learning and development voluntarily from life and
occupations. Women in NTOs are not only earning but learning, practicing and developing
their professional skillsin these NTOs. This is helpful to their next generations as well as
for Vikasit Bharat.
Objectives and Rational of the Study

1. Toexamine women’s development within NTO.

2. To study their improvement area while working in NTO

3. To study women’s adaptation professional abilities and skills related to NTO
Rational of the Study
This study speaks out against the prevalent perception of women's potential and aptitude in
traditionally male-dominated fields. The respondent's growth and lifetime learning within
NTO are the main topics of this study.
Resear ch M ethodology and Sampling M ethod
Research Method
A section on lifelong learning and development of professiona skills is created with severa
development elements related to NTO in order to ascertain the specifics of the respondent's or
woman's learning. The method utilised is a descriptive survey since it is a descriptive and in-
depth study of women in NTO. It focuses on the education and advancement of women in
NTO.
Sampling M ethod
Women who have worked for NTOs for at least a year—a significant amount of time during
which they can learn and grow and respond to questions—are the study's eligibility
requirements. Religion, caste, age, or level of education are not restrictions or conditions.
This handy sampling method is Non-Judgemental and convenient .Pune City is the universe,
and the NTO women who work there are the unit.
Data Analysis
Data is collected by interview with the help of questionnaire .Total 304 women were
interviewed. The classification and analysis factors related to lifelong learning and
professional skills development is as follows:
Four types of Non-Traditional Occupations, Employment of Sample Respondents

Description Frequency | Percentage
Service Provider / Assembly Line Workers 75 24.67
Conductor 74 24.34
Petrol filler 78 25.66
Electrician / Technician 77 25.33
Total 304 100 %

As mentioned above there is need of physical strength for male reserved jobs so men are
capable instead of women. Here this query puts light on need of physical in concerned NTO.
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Need of Physical Strength

According to classification, 193 (63.49%) of respondents indicated that there is a requirement
of physical strength.106 (34.87 %) respondents said they had practised work themselves and
No heavy work while 5 (1.64 %) respondents said they want mental strength instead of
physical strength.

Adopted Physical Strength

Even though there is a need of physical strength in NTO. How did they gain it, is a next
guery. How they gain strength, maintained it and continuing job.

Practised work themselves and now have no need for helpers or male staff, as reported by
101 (33.22%) assembly line workers; 23 (7.57%) achieved strength by having a diet on time;
and 7 (2.30 %) shared and admitted the need for diet and exercises. Some respondents said
that when there was no automation, it was difficult (they were doing drilling and other heavy
work). Now it's easy. 28 (9.21%) respondents gain strength through practise and diet. Last,
thereis no need for strength at 106 (34.87 %).

Classification shows that more than 34 % do not require physical strength in NTO.
Conductors have no physical work, so they have no physical strength. Some technical
differences in the job also made it easier for women to work in NTO. For example, the petrol
filling nozzle was 7 kg; now it is 3.5kg. It indicates that NTOs need physical strength like
male is not 100 % true.

Way /sourceto Learn Concerned Skills

It is said that ‘practice makes man perfect’. There is no concern of gender is proved by data.
Respondents developed their skills by practice. According to the data, male talents must be
adopted through practise (100 %) and efforts (74%). Guidance is a next possibility. 223
(73.35%) of the sample respondents strongly agreed that efforts are more important than
guidance, while 106 (34.86%) of respondents highly agreed. Training is the final choice.104
respondents in the sample (34.21%) choseit.

Per sonality Development from Occupation

A person picks up skills from their job and daily activities. It is alegedly voluntary.
According to classification, 25 (8.22%) respondents expressed too much, whereas 268
(88.16%) indicated they would definitely say yes. 11 (3.62%) said that they have personality
development in previous experience. Thisislikely due to the fact that it was not their first job
and they had more experience. They gained a variety of skills. They were senior and had
worked in different areas. 25 Respondents claimed that family members also observed the
change in their personality.

Lifelong Learning from NTO

According to the classification above, 290 sample respondents (95.39%) said that their jobs
require lifelong learning, and 13 respondents (4.28%) were able to articulate their feelings
about their jobs and learning easily.

Answers were actively given by survey participants. The following were a few of them:
"Everything teaches us," "Learn from others sharing,” "Life is ateacher," and "We were not
aware of the world outside of home." These results show that 99% of sample respondents are
learning from NTOS, which is the mgjority. One respondent explicitly denied that it was not
lifelong learning.
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Opinion about Increasein Confidence

The classification above reveals that a total of 99% (284+ 19 = 303) sample respondents
agreed that they could and that their confidence had grown. Only one respondent did not
agree. She was impartial. The details of what some respondents said are as follows: At first |
wasn't willing; | was afraid; but now I'm confident; the speed of my work has grown; and
experience has given me confidence.

L eader ship Development

According to the classification of sample respondent’s responses on leadership development,
107 respondents (35.20 %) claimed they had not developed |eadership, while 197 respondents
(64.80 %) indicated they had.

This demonstrates that there may be a personnel perspective. Additionally, it demonstrates
that there is a demand for three NTOs working in the public sector to interact with customers,
clients, and passengers. Make it a dare to engage them in conversation.

Imagein Your Eyes

Data reveals how "I fee myself in my eyes." .More confident and assertive responses are
present. There are women who consider themselves to be common yet confident at the same
time (14), peaceful but confident (3), and (1). However, it still demonstrates that even if she
is common, she is a confident (60%) . Many women selected as ‘Superwoman’ (30%). They
are doing double duties and performing many roles.

There is one descriptive question regarding what are their abilities and skills and what diid
they learn from NTO. This enquiry was very interesting .Initially respondents were having
difficultiesto find about ‘self’. After explanations and examples ,respondents shared many
skills and abilities. Some of them are :

e Multi-tasking skill ,Listening, Observation, Time management, Money management,
Learning skill (is developed due to active use of skills mentioned before)

o These are some potential in women respondents which are useful while working in NTO.
Respondents described themselves about these potential. Seniors and managers also
claimed the same about women respondents

o Hard worker, Liketo learn and curiosity of work, like to speak and make interaction, Want
to help and reach people through this job, adjustable, fighter , make , avoid time pass and
committed , sincerity , Honesty. Energetic/active , focused and confident, increase in
patience , stamina, Can work in all shifts, The last and important is ‘No shame of any
work’

Findings and Recommendations:

That they are capable is demonstrated by the above classification. Many familiesin the lower
socioeconomic classes are in need of financia support. They are supported and their earnings
go towards the education of children. They do, however, wish to educate kids and society at
large about their own potential. For them, self-assurance holds greater significance. Within
the study mentioned above, three NTOs work in the public sector as conductors, petrol fillers
and electricians.. As a result, they interact with plenty of individuals, including consumers.
Those who were introverted in their prior jobs gained courage, leadership, and
communication skills. It's challenging to break stereotypes and think beyond the box.
Nevertheless, they succeeded. They surpass the limitations of female work. They

ISBN: 978-93-340-0881-4 Page | 9



A PATHWAYSOF VIKSIT BHARAT @2047

acknowledge that learning, growing, and practicing were the reasons they were able to reach
this position. So, the question of male or femal e occupation is answered.

Recommendations

At school level and family level

The roles of boys and girls a&a home must be reversed in order to dispel gender
preconceptions, and gender-neutral education must be provided. To demonstrate in
elementary school teachings that women are capable of doing jobs other than cooking and
can even start their own business. It is recommended that the department of education
eliminate any images or lessons that depict gender discrimination and inequity. As an
illustration, "mother is cooking, and father is reading a paper or leaving for work."

In the Satara District, a small community is home to a single educational project. One school
teacher was worried dueto drop-off youngsters. This he discovered to be the main reason
why children drop out of school because they have a tiffin problem and parents relocate to
work as labourers in new cities or locations. In the absence of their parents, the teacher
prepared them to make "Bhakaries."School conducted competition of making Bhakaris.
These tasks/work were unconventional in their family and community, but they are now
masters in creating Bhakaries, after making practice. Children have malleable minds, but they
also have fixed ideas. Children may have different ideas about gender and learn that some
jobs are done by men and others by women.

Discussion

Every person have unique abilities, potentials, and talents. Learning about it begins in
childhood and continues throughout life. Learning professiona skills and pursuing lifelong
learning are gender-neutral. If a guy and a girl have boundaries set by their family and
community. These boundaries are passed down from one generation to the next. The
constitution grants different rights to each person and to each family environment. Families
are inundated with antiquated gender stereotypes. All of us hold onto our ancient beliefs,
even when it is altered on the outside (with current clothing). It is required to change by
thoughts and behaviour. It's challenging. But if boys and girls are properly raised during their
early years, it can be made easier. Growing up in a household and in society shouldn't make a
difference for boys or girls. Though families and society are structured around traditional
roles and responsibilities, the constitution is democratic.

It's been claimed that "perceptions’ formed early on in life stick with you. It is helpful to
create a new Vikasit Bharat if we are building a gender-neutral society with reference to
occupation.

Conclusion

It is difficult. It can be made easier, though, if boys and girls are reared well in their early
years. Whether a guy or girl grows up in a home or in society shouldn't matter. Despite the
traditional duties and obligations that shape families and society, the constitution is
democratic.

People have said that "perceptions’ that are formed early in life tend to stick with you.
Establishing a gender-neutral society concerning vocation is aided by the creation of a new
Vikasit Bharat.
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Abstract: The National Education Policy (NEP) 2020 stands as a landmark initiative aimed
at revolutionizing India's educational landscape to propel the nation towards prosperity and
progress. This thematic paper explores the intricate interplay between NEP 2020 and the
vision of a Prosperous Bharat. It delves into the key thematic areas outlined in the policy
framework and their implications for fostering holistic development, inclusivity, and
innovation across the educational spectrum. Central to NEP 2020 is its emphasis on
foundational literacy and numeracy, early childhood care and education, and the integration
of vocational education to equip learners with the essential skills needed for the 21st-century
workforce. The paper elucidates how these foundational pillars serve as catalysts for
nurturing a skilled, knowledgeable, and empowered citizenry, essential for driving economic
growth and societal transformation. Furthermore, the paper examines the policy's provisions
for promoting multilingualism, cultural diversity, and a flexible, multidisciplinary approach
to learning, fostering a deep-rooted sense of identity, pride, and inclusivity among learners.
It also scrutinizes NEP 2020's vision for leveraging technology, digital infrastructure, and
open educational resources to democratize access to quality education and bridge the rural-
urban divide. Through a comprehensive analysis, this paper aims to unravel the
transformative potential of NEP 2020 in shaping a brighter future for Bharat, characterized
by equitable access to education, social mobility, and sustainable development. It
underscores the imperative of concerted efforts by stakeholders to translate the policy's
vision into tangible outcomes, thereby laying the foundation for a prosperous and resilient
Bharat in the decades to come.

Keywords: National Education Policy (NEP) 2020, Education Reform, Inclusive Growth,
Prosperity, Socio-economic Development, Transfor mative Education.

INTRODUCTION

The National Education Policy (NEP) 2020 stands as a beacon of hope and transformation,
heralding a new erain India's educational landscape (Kumar et a., 2020). This policy, which
comes after a long wait of 34 years, presents a comprehensive framework for reforming
education at al levels, from primary to higher education, with a strong emphasis on
inclusivity, quality, and innovation (Sahni, 2020). Rooted in the vision of a Prosperous
Bharat, NEP 2020 represents a paradigm shift aimed at reimagining education as a catalyst
for holistic development, social equity, and economic prosperity (Kumar, Prakash, & Singh,
2020). This paper sets the stage for exploring the symbiotic relationship between NEP 2020
and the aspiration for a Prosperous Bharat, delineating the foundational principles, thematic
priorities, and transformative potential encapsulated within the policy framework.

The National Education Policy 2020 represents a pivotal moment in India's educational
landscape, as it sets the stage for transformative changes and lays the foundation for fostering
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prosperity in Bharat. This policy, implemented by the Government of India after a gap of 34
years, aims to address the evolving developmental needs of the country and create a dynamic
and inclusive educational system.

NEP 2020 emerges at a critical juncture in India's developmental trajectory, characterized by
the imperatives of globalization, technological advancement, and socio-economic
diversification (Sharma, 2020). Against this backdrop, the policy envisions a dynamic,
resilient, and future-ready education system capable of equipping learners with the
knowledge, skills, and values essential for navigating the complexities of the 21st century.
Centra to NEP 2020 is its holistic approach towards education, encapsulated in its
foundational pillars of Access, Equity, Quality, Affordability, and Accountability. By
prioritizing foundational literacy and numeracy, early childhood care and education, and the
integration of vocational education from an early age, the policy underscores the imperative
of nurturing awell-rounded, skilled, and empowered citizenry.

Moreover, NEP 2020 places a strong emphasis on fostering multilingualism, cultural
diversity, and a flexible, multidisciplinary approach to learning, recognizing the intrinsic
value of Indias rich cultura heritage and linguistic plurality. By promoting a seamless
continuum of education from early childhood to higher education and beyond, the policy
seeks to foster a deep sense of identity, inclusivity, and national pride among learners.
Furthermore, NEP 2020 underscores the transformative potential of technology, digital
infrastructure, and open educational resources in democratizing access to quality education
and bridging the digital divide. By leveraging digital platforms and innovative pedagogies,
the policy aspires to create a learner-centric ecosystem that empowers individuals to learn
anytime, anywhere, and at their own pace.

As we embark on this journey of exploration, it is imperative to critically examine the
contours of NEP 2020 and its implications for realizing the vision of a Prosperous Bharat. By
unravelling the policy's thematic priorities, challenges, and transformative potential, this
paper endeavours to shed light on the transformative power of education in shaping a
brighter, more inclusive, and prosperous future for Bharat.

FOUNDATIONAL PRINCIPLES OF NEP 2020 AND THEIR ALIGNMENT WITH
THE VISION OF A PROSPEROUS BHARAT

The National Education Policy (NEP) 2020 is underpinned by a set of foundational principles
that resonate with the overarching vision of fostering prosperity in Bharat. This section
elucidates the core principles embedded within NEP 2020 and their alignment with the
aspirations for a prosperous and inclusive society.

Holistic Development: NEP 2020 recognizes education as a holistic endeavour
encompassing the intellectual, emotional, social, and physical dimensions of human
development (Mahgjan, 2021). By prioritizing foundational literacy and numeracy, early
childhood care and education, and the integration of vocational education, the policy seeks to
nurture well-rounded individuals capable of redizing their full potential and contributing
meaningfully to society. This holistic approach to education aligns seamlessly with the vision
of a Prosperous Bharat, wherein every individual is empowered to lead a fulfilling and
purposeful life.
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Equity and Inclusion: Central to NEP 2020 is the principle of equity and inclusion, aimed at
addressing disparities in access to quality education and ensuring that no learner is left
behind. By promoting multilingualism, cultural diversity, and a flexible, inclusive approach
to learning, the policy endeavours to create an educational ecosystem that caters to the
diverse needs and aspirations of learners from all backgrounds. This commitment to equity
and inclusion resonates with the vision of a Prosperous Bharat founded on principles of social
justice, equal opportunity, and inclusive growth.

Quality and Excellence: NEP 2020 emphasizes the importance of ensuring high-quality
education at all levels, characterized by rigorous academic standards, effective pedagogical
practices, and continuous improvement. Through measures such as the establishment of a
National Educational Technology Forum (NETF) and the integration of technology-enabled
learning solutions, the policy aims to enhance the quality and relevance of education, thereby
equipping learners with the knowledge and skills needed to thrive in a rapidly evolving
world. This focus on quality and excellence aligns with the aspirations for a Prosperous
Bharat, wherein education serves as a catalyst for innovation, economic growth, and global
competitiveness.

Lifelong Learning and Continuous Education: Recognizing that learning is a lifelong
journey that extends beyond formal schooling, NEP 2020 advocates for the promotion of
lifelong learning and continuous education. By fostering a culture of curiosity, creativity, and
innovation, the policy seeks to empower individuals to adapt to changing circumstances,
acquire new skills, and pursue lifelong personal and professional development. This emphasis
on lifelong learning resonates with the vision of a Prosperous Bharat, wherein education
serves as a pathway to self-fulfilment, social mobility, and sustained prosperity for all
citizens.

In essence, the foundational principles of NEP 2020 embody a vision of education as a
transformative force capable of fostering prosperity, equity, and inclusive development in
Bharat. By aligning these principles with the aspirations for a Prosperous Bharat, this section
lays the groundwork for a comprehensive analysis of the policy's thematic priorities and
transformative potential.

THEMATIC PRIORITIES OF NEP 2020: A PATHWAY TO PROSPERITY

Building upon its foundational principles, NEP 2020 delineates a set of thematic priorities
aimed at catalyzing transformative change and fostering prosperity in Bharat. This section
examines the key thematic areas outlined in the policy framework and their implications for
realizing the vision of a prosperous and inclusive society.

Foundational Literacy and Numeracy: At the heart of NEP 2020 lies a strong emphasis on
foundational literacy and numeracy as the cornerstone of educationa attainment and lifelong
learning. Recognizing the critical importance of literacy and numeracy skills in empowering
individuals to participate fully in society and the economy, the policy underscores the need
for early interventions to ensure that every child acquires these foundational skills by the age
of 8. By prioritizing foundational literacy and numeracy, NEP 2020 lays the groundwork for
building a strong educational foundation that equips learners with the essential competencies
needed to succeed in an increasingly complex and interconnected world.
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Early Childhood Care and Education (ECCE): NEP 2020 recognizes the pivotal role of
early childhood care and education in shaping the trgjectory of children's development and
future life outcomes. The policy advocates for the universalization of high-quality ECCE for
children aged 3 to 6 years, encompassing both formal and non-formal modes of learning. By
investing in early childhood education, NEP 2020 aims to provide children with a strong
foundation for lifelong learning, socio-emotional development, and cognitive growth. This
emphasis on ECCE aligns with the vision of a Prosperous Bharat wherein every child has
access to quality early childhood education, irrespective of socio-economic background or
geographical location.

Integration of Vocational Education: NEP 2020 underscores the importance of integrating
vocational education and practical skills training into the mainstream education system to
enhance employability, entrepreneurship, and economic productivity. By fostering a seamless
continuum of academic and vocational pathways, the policy seeks to equip learners with a
diverse range of skills and competencies tailored to the needs of the 21st-century workforce.
This integration of vocational education aligns with the aspirations for a Prosperous Bharat
wherein education serves as a catalyst for socio-economic empowerment, poverty reduction,
and inclusive growth.

Multilingualism and Cultural Diversity: NEP 2020 advocates for the promotion of
multilingualism and cultural diversity as essential components of a holistic and inclusive
education system. Recognizing the rich linguistic and cultural heritage of India, the policy
emphasi zes the importance of preserving and celebrating linguistic diversity while promoting
proficiency in multiple languages. By fostering multilingualism, NEP 2020 aims to promote
social cohesion, cultural exchange, and cross-cultural understanding, thereby nurturing a
sense of national identity and unity in diversity. This emphasis on multilingualism and
cultural diversity resonates with the vision of a Prosperous Bharat wherein education serves
as a bridge between diverse communities, fostering mutual respect, dialogue, and
cooperation.

In summary, the thematic priorities outlined in NEP 2020 offer a roadmap for realizing the
vision of a prosperous, inclusive, and knowledge-driven society in Bharat. By addressing key
challenges and opportunities in education, these thematic areas pave the way for
transformative change and sustainable development, positioning education as a key driver of
prosperity and progress in the years to come.

TRANSFORMATIVE POTENTIAL AND IMPLICATIONS FOR A PROSPEROUS
BHARAT

The thematic priorities outlined in NEP 2020 hold significant transformative potential,
offering a pathway towards realizing the vision of a Prosperous Bharat. This section delves
into the implications of NEP 2020 for fostering socio-economic development, promoting
innovation, and advancing inclusive growth across Bharat.

Socio-economic Development: Education plays a pivota role in driving socio-economic
development by equipping individuals with the knowledge, skills, and competencies needed
to participate meaningfully in the workforce and contribute to economic productivity. NEP
2020's focus on foundational literacy, vocational education, and multilingualism lays the
groundwork for enhancing human capital formation, fostering innovation, and promoting
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sustainable development (Dhokare, Jadhav, & Gaikwad, 2023). By investing in education,
Bharat can unlock the potential of its vast human resources, driving inclusive growth and
prosperity for al citizens.

Promotion of Innovation: NEP 2020 recognizes the importance of fostering a culture of
innovation and entrepreneurship to unleash the creative potential of India's youth and drive
technological advancement (Sahni, 2020). By promoting multidisciplinary learning,
experiential learning, and research-driven education, the policy seeks to nurture a generation
of innovators, problem-solvers, and change-makers capable of addressing complex
challenges and driving economic transformation. This emphasis on innovation aligns with the
aspirations for a Prosperous Bharat wherein education serves as a catalyst for technological
innovation, industrial growth, and global competitiveness.

Advancement of Inclusive Growth: Inclusivity lies at the heart of NEP 2020, with a focus
on addressing disparities in access to education and ensuring equitable opportunities for all
learners. By promoting early childhood care and education, vocational training, and digital
literacy initiatives, the policy seeks to empower marginalized communities, including
women, minorities, and persons with disabilities, to participate fully in the educational
process and reap the benefits of socio-economic development (Kumar, Prakash, & Singh,
2020). This commitment to inclusive growth aligns with the vision of a Prosperous Bharat
wherein education serves as a vehicle for social mobility, poverty reduction, and inclusive
prosperity.

Strengthening Social Cohesion: Education has the power to bridge divides, foster socia
cohesion, and promote a sense of national identity and unity. NEP 2020's emphasis on
promoting cultural diversity, multilingualism, and inclusive education practices lays the
foundation for building a more cohesive and harmonious society. By fostering mutual
respect, dialogue, and understanding among diverse communities, education can serve as a
catalyst for peacebuilding, social integration, and nation-building in Bharat. This emphasis on
social cohesion aligns with the aspirations for a Prosperous Bharat wherein education serves
as a unifying force, bringing people together across linguistic, cultural, and regional
boundaries.

In concluson, NEP 2020 holds immense transformative potential, with far-reaching
implications for fostering prosperity, innovation, and inclusive growth in Bharat. By
leveraging education as a driver of socio-economic development, innovation, and social
cohesion, Bharat can chart a course towards a brighter and more prosperous future for al its
citizens. However, redlizing this vision will require concerted efforts by policymakers,
educators, civil society, and other stakeholders to translate the aspirations of NEP 2020 into
tangible outcomes that benefit the entire nation.

CHALLENGESAND CONSIDERATIONSFOR IMPLEMENTATION

While NEP 2020 presents a visionary roadmap for transforming education and fostering
prosperity in Bharat, its successful implementation is contingent upon addressing a range of
challenges and considerations. This section explores the key challenges that may impede the
effective implementation of NEP 2020 and proposes strategies for overcoming them.
Infrastructural Constraints: One of the primary challenges facing the implementation of
NEP 2020 is the inadequacy of physical infrastructure and resources in many parts of Bharat.
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Rural and remote areas often lack access to basic amenities such as schools, classrooms,
electricity, and internet connectivity, posing significant barriers to delivering quality
education. Addressing infrastructural constraints will require substantial investments in
building and upgrading educational infrastructure, particularly in underserved regions.
Capacity Building of Educators. Another critical challenge is the need to enhance the
capacity and capabilities of educators to effectively implement the reforms outlined in NEP
2020. Many teachers may require training and professional development opportunities to
adapt to new pedagogical approaches, technologies, and assessment methods. Investing in
teacher training programs and providing ongoing support and mentorship will be essential for
ensuring the successful implementation of NEP 2020.

Curriculum Reforms and Textbook Development: NEP 2020 advocates for a paradigm
shift in curriculum design, moving towards a competency-based approach that emphasizes
critical thinking, creativity, and problem-solving skills. Developing new curricula and
textbooks that align with the principles and priorities of NEP 2020 will be a complex and
time-consuming process (Kumar, Prakash, & Singh, 2020). Moreover, ensuring the
availability of high-quality, culturally relevant, and inclusive learning materias for all
learners will require concerted efforts and collaboration between policymakers, educators,
and content devel opers.

Equity and Inclusion: Despite NEP 2020's emphasis on promoting equity and inclusion,
achieving meaningful progress in this area will require targeted interventions to address
existing disparities based on socio-economic status, gender, caste, ethnicity, and disability.
Specia attention must be paid to marginalized and vulnerable groups, ensuring that they have
equal access to educational opportunities and support services (Kumre, 2023). Implementing
affirmative action policies, providing scholarships, and creating inclusive learning
environments are some strategies that can help promote equity and inclusion in education.
Monitoring and Evaluation: Monitoring and evaluating the implementation of NEP 2020
will be essential for tracking progress, identifying challenges, and making informed decisions
to improve outcomes. Establishing robust monitoring and evaluation mechanisms at the
national, state, and local levels will require the development of standardized indicators, data
collection tools, and reporting systems. Regular assessments and reviews will help ensure
accountability, transparency, and continuous improvement in the implementation of NEP
2020.

In conclusion, while NEP 2020 holds immense promise for transforming education and
fostering prosperity in Bharat, its successful implementation will require overcoming a range
of challenges and considerations. By addressing infrastructural constraints, enhancing
educator capacity, reforming curricula, promoting equity and inclusion, and establishing
effective monitoring and evaluation mechanisms, Bharat can overcome these challenges and
realize the full potential of NEP 2020 to create a brighter future for all its citizens.

POLICY RECOMMENDATIONSAND WAY FORWARD

In light of the challenges and considerations identified in the preceding section, this section
offers a set of policy recommendations and strategies for advancing the implementation of
NEP 2020 and realizing its vision for a Prosperous Bharat.
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Increase Investment in Education: Addressing infrastructural constraints and enhancing the
guality of education will require increased investment in the education sector. Governments
at the national, state, and local levels should alocate sufficient funds towards building and
upgrading educational infrastructure, providing teacher training and support, developing
curriculum and learning material's, and ensuring equitable access to educational opportunities
for al learners.

Strengthen Teacher Training and Professional Development: Investing in the capacity
building of educators is essential for the successful implementation of NEP 2020.
Governments, educational institutions, and non-governmental organizations should prioritize
the development and delivery of high-quality teacher training programs that equip educators
with the knowledge, skills, and competencies needed to effectively implement the reforms
outlined in NEP 2020.

Foster Collaboration and Partnerships. Achieving the goals of NEP 2020 will require
collaboration and partnerships between governments, educational institutions, civil society
organizations, and other stakeholders. Multi-stakeholder partnerships can help mobilize
resources, share expertise, and leverage collective efforts towards achieving common
objectives. Governments should create enabling policy environments that facilitate
collaboration and partnerships for education reform.

Promote I nnovation and Technology | ntegration: Harnessing the power of innovation and
technology is criticad for modernizing education and enhancing learning outcomes.
Governments should incentivize innovation in education and support the integration of
technology-enabled learning solutions into classrooms. Investing in digital infrastructure,
providing access to educational resources and online learning platforms, and promoting the
use of open educational resources can help bridge the digital divide and democratize access to
quality education (Sahni, 2020).

Ensure Equity and Inclusion: Promoting equity and inclusion should be central to the
implementation of NEP 2020. Governments should adopt affirmative action policies, provide
targeted support to marginalized and vulnerable groups, and create inclusive learning
environments that accommodate diverse learning needs. Monitoring progress towards
achieving equity and inclusion goals and addressing disparities through targeted interventions
will be essential for ensuring that no learner isleft behind.

Establish Robust Monitoring and Evaluation M echanisms: Developing robust monitoring
and evaluation mechanisms is essential for tracking progress, identifying challenges, and
making evidence-based decisions to improve outcomes. Governments should establish
standardized indicators, data collection tools, and reporting systems to monitor the
implementation of NEP 2020 at the national, state, and local levels. Regular assessments,
reviews, and evaluations will help ensure transparency, accountability, and continuous
improvement in education delivery.

In conclusion, realizing the vision of a Prosperous Bharat outlined in NEP 2020 will require
concerted efforts, collaboration, and sustained commitment from all stakeholders. By
implementing the policy recommendations and strategies outlined in this section, Bharat can
overcome challenges, capitalize on opportunities, and create a future where education serves
as acatalyst for prosperity, innovation, and inclusive growth for all its citizens.
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CONCLUSION

The National Education Policy (NEP) 2020 represents a watershed moment in Bharat's

educational journey, signaling a bold commitment to transformative change and inclusive

development. As this paper has elucidated, NEP 2020 holds immense promise for fostering

prosperity, innovation, and inclusive growth in Bharat by reimagining education as a catalyst

for socio-economic transformation.

NEP 2020's emphasis on foundational literacy and numeracy, early childhood care and

education, vocational training, multilingualism, and innovation lays the groundwork for

building a resilient and future-ready education system that equips learners with the

knowledge, skills, and values needed to thrive in the 21st century. By promoting equity,

inclusion, and social cohesion, NEP 2020 strives to ensure that every learner has equal access

to quality education and opportunities for persona and professional development.

However, redlizing the full potential of NEP 2020 will require concerted efforts,

collaboration, and sustained commitment from all stakeholders. Addressing infrastructural

constraints, enhancing educator capacity, reforming curricula, promoting equity and

inclusion, and establishing robust monitoring and evaluation mechanisms are critical steps

towards translating the aspirations of NEP 2020 into tangible outcomes that benefit the entire

nation.

As Bharat embarks on this transformative journey, it is imperative to remain steadfast in our

resolve and collective efforts to build a brighter future for generations to come. By investing

in education, fostering innovation, and promoting inclusive growth, Bharat can unlock its true

potential and emerge as a global leader in the 21st century.

In conclusion, NEP 2020 offers a visionary roadmap for realizing the aspirations of a

Prosperous Bharat through education. By embracing the principles and priorities outlined in

NEP 2020 and implementing the policy recommendations proposed in this paper, Bharat can

chart a course towards a future where education serves as a beacon of hope, empowerment,

and prosperity for al itscitizens.
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Abstract: The innovative power of information and communication technology (ICT) is
obvious in today's digitally connected world, providing previously unheard-of chances for
societal growth and economic prosperity. But even with all the amazing advancements that
technology has made possible, there is still a digital divide that keeps on existing, feeding
inequality and restricting access to opportunities and resources, especially for disadvantaged
people and impoverished areas.

The purpose of the article is to investigate how important it is for young people to close the
digital divide and promote technological innovation that will benefit society. Through a
comprehensive analysis of extant literature, case studies, and projects, this study clarifies
approaches to youth empowerment, creativity, and the use of technology as a tool for
inclusive devel opment.

The need for focused efforts to close the digital divide which is characterized by differences
in internet connectivity, digital skills, and technological access is highlighted by this
phenomenon. A key component of this project is empowering young people with ICT and
technology, realizing their potential as change agents and innovators.

Youth can accept the transformative impact of technology to address serious societal
concerns and build sustainable solutions through education, mentorship, and resource
access. Through fostering an environment that encourages young innovation and
entrepreneurship, stakeholders can fully realize the potential of the upcoming generation to
lead good change and create a more just digital society.

The need for coordinated efforts and calculated interventions in fostering digital inclusion
and achieving sustai nable development goals is emphasized in this paper's conclusion. Equity
and inclusion should be given top priority in technology projects so that we can all work
together to close the digital divide and build a future where technology is a positive force that
enables everyone to succeed in the digital age.

Keywords: Digital inclusion, Empowerment, Innovation, Entrepreneurship, Digital literacy,
social impact.

1. INTRODUCTION:

Information and communication technology (ICT) is a fundamental component of modern
civilization, having transformed how people interact, organization’s function, and
governments are governed in an era characterized by rapid technical innovation and digita
connectedness. The emergence of artificial intelligence and blockchain technology, together
with the widespread use of smartphones and social media platforms, have all contributed to
the extraordinary innovation and transformation of the digital age.

But even with all this amazing advancement, the digital gap still exists. This divide, which is
typified by differences in internet connectivity, digital skills, and technology access, has far-
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reaching effects that exacerbate social inequality and obstruct inclusive development. Rich
urban areas prosper in the digital age, but underprivileged areas and disadvantaged people are
left behind since they do not have the means and chances to fully engage in the digital
economy. (Poushter, 2016)

A deep contradiction is at the core of this split: Millions of people are left behind by the
digital divide because, despite technology's enormous potential to empower people and
improve communities, its advantages are still not properly distributed. This disparity is most
noticeable in young people, who are both our society's future and the group most at risk from
digital marginalization.

In this scenario, empowering youth with ICT and technology becomes a compelling
imperative, promising both to close the digital divide and to unleash a creative and innovative
wave capable of bringing about significant societal change. Through funding for youth
education, skill development, and entrepreneurship, stakeholders can raise a generation of
digital natives capable of navigating the intricacies of the digital world and realizing its
potential for good.

The article aims to investigate the critical role that young people play in advancing
technological innovation for social effects and closing the digital divide. It seeks to
investigate current research, case studies, and programs that demonstrate the transformative
impact of empowering kids with ICT and technology through a multidisciplinary perspective.
Through the synthesis of insights from various viewpoints, this study aims to provide
stakeholders with practical methods and best practices to harness technology as a catalyst for
social change and inclusive development.

By doing this, we hope to set the stage for a day when technology empowers people and
ensures that no one is left behind in the digital age. We can set the path for a more just and
prosperous global society where everyone benefits from technology by recognizing the
potential of youth as change and innovation agents.

The Digital Divide: This section explores the idea of the "digital divide," looking at how it
manifests itself in various geographic locations, socioeconomic backgrounds, and
demographics. The discrepancies in internet connectivity, digital skills, and technology
availability can be shown through analysis of current data and research, highlighting the need
for focused initiatives to address these inequalities. (Anderson, 2020)

Youth Empowerment in ICT: Youth make up almost half of the world's population and
have enormous potential to spur creativity and change. This section explores the benefits of
investing in youth's education, skill development, and entrepreneurial efforts, emphasizing
the significance of empowering young in ICT and technology. Case studies and illustrations
of effective youth-led projects demonstrate the revolutionary effects of giving young people
the opportunity to actively participate in the digital economy.

Driving Tech Innovation for Societal Impact: Technological innovation has the potential
to address many of the most important issues facing society today, including socia justice,
environmental sustainability, healthcare, and education. Y outh can drive tech innovation that
has a real, societal impact by working together and using interdisciplinary approaches. This
section looks at different youth-led innovation project examples and investigates how they
support sustai nable development and positive transformation. (Nations, 2015)
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Bridging the Digital Gap: Global, national, and local collaboration is needed to effectively
close the digital divide. The tactics and best practices for advancing digital inclusion,
expanding connection and technology access, and boosting digital literacy in marginalized
areas are described in this section. A more equitable digital future for al can be achieved by
stakeholders by giving equity and inclusion top priority in technological projects. This will
help to reduce the digital divide.
2. OBJECTIVESAND RATIONALE OF THE STUDY:

1. Objectives:
Investigating Youth's Role in ICT and Technology: The purpose of this study is to
investigate how young people are involved as important stakeholders in the fields of
technology and information and communication technology (ICT). Through an examination
of extant literature, case studies, and initiatives, the study aims to comprehend the ways in
which youth may propel technology innovation for societal effect and bridge the digita
divide.
To Investigate | CT-Based Youth Empower ment Strategies: With a thorough analysis of
the literature and empirical data, the goal of this research is to pinpoint practical approaches
to youth ICT and technology empowerment. Through an examination of programs centered
around education, skill enhancement, mentorship, and resource accessibility, the study aims
to clarify optima approaches for promoting digital inclusion and augmenting young
involvement in the digital economy.
To Showcase Youth-led Innovation's Potential: To demonstrate the transformative power
of kids in driving tech innovation for societal good, this study will look at case studies and
instances of youth-led innovation projects. The research aims to discover the elements that
contribute to youth-led innovation success through an analysis of successful initiatives. It also
provides insights for stakeholders who want to support and duplicate such endeavors.
To Provide Actionable Strategies for Closing the Digital Gap and Fostering Digital
Inclusion: Building on the study's findings, this research attempts to provide practical
solutions for closing the digital gap and fostering digital inclusion. The study attempts to
provide recommendations for policymakers, educators, and practitioners on how to establish
an enabling environment for youth empowerment in ICT and technology by combining views
from multiple viewpoints, including academia, industry, and civil society.
2. Rationale:
Handling a Serious Societal |1ssue: The digital divide is still a mgjor issue facing the entire
world, with ramifications for inclusive growth, socia justice, and economic advancement.
This study aims to tackle this issue head-on by emphasizing youth empowerment in ICT and
technology, acknowledging the critical role that youth play in promoting innovation and
change.
Utilizing Youth's Potential: The younger generation has a great deal of potential to
influence how society and technology develop in the future. This project strives to maximize
the potential of adolescents as change and innovation agents by providing them with the
tools, resources, and knowledge they need to use technology for good.
Educating Policy and Practice: This project aims to produce insights that can educate
policy and practice in the areas of youth development, technology, and education through a
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thorough analysis of the body of current literature and empirical data. Through the
identification of successful tactics and optimal approaches for youth empowerment in ICT,
the research endeavors to furnish stakeholders with practical suggestions for mitigating the
digital divide and advancing digital inclusivity.
Contributing to Academic Discussion: This study intends to contribute to the academic
discourse on youth empowerment, digital inclusion, and technology-driven innovation by
synthesizing findings from interdisciplinary perspectives, such as education, sociology, and
technology studies. Through this research, we hope to improve our understanding of youth's
participation in ICT and technology and encourage more research and scholarly work in this
crucia field.
3. RESEARCH METHODOLOGY WITH SAMPLING METHODS:
The framework for conducting a methodical inquiry to meet the study's objectivesis provided
by the research methodology. Combining qualitative and quantitative research approaches
can yield thorough insights when analyzing how teenagers use ICT and technology and
suggesting measures to close the digital divide. An overview of the research methodology
and appropriate sampling techniques are provided below:
1. Research Design:
The research design directs the meeting, evaluation, and interpretation of data by
outlining the general srategy and framework of the study. A mixed-methods
approach makes sense because the study issue is varied. This entails fusing
guantitative techniques like surveys and data analysis with qualitative techniques like
focus groups, interviews, and case studies.
2. Sampling M ethods:
The selection of study participants is based on sampling techniques, which guarantee
that the sample is representative of the intended audience. Sampling strategies might
vary depending on the goals of the study and the resources at hand:
A. Probability Sampling:
Simplified Random Sampling Thereis an equal chance of selection for every member of the
population. This technique could be applied to the selection of respondents for extensive
surveys on teenage digital literacy.
Logical Sampling: Based on specific criteria, the population is divided into subgroups
(strata), and samples are chosen at random from each segment. By using this approach, it is
possible to guarantee representation from a variety of demographic categories, including age,
gender, and socioeconomic level.
Sampling of Clusters: A random sample of the clusters formed by the division of the
population is chosen to be included in the study. When conducting research in geographically
separated places, such rural villages, this strategy is helpful.
B. Sampling Without Probability:
Actual Samples. Accessibility and convenience are taken into consideration while choosing
participants. Although this approach might not be universally applicable, it can be helpful in
obtaining perspectives from groups, like young people attending a technology workshop.
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Selective Sampling: A set of criteria related to the goals of the research are used to select
participants. For instance, it might be possible to purposefully select young leaders or tech
entrepreneurs for in-depth interviews on their viewpoints and experiences.
The snowball sampling method: A "snowball" effect occurs when study participants
recommend other participants to it. Reaching difficult-to-reach groups, such young activists,
or innovators in specialized communities, is appropriate for this approach.
3. Data Collection M ethods:
To answer the research questions, data collection techniques entail obtaining information and
supporting documentation. While quantitative methods seek to quantify trends, patterns, and
relationships, qualitative methods concentrate on obtaining rich, detailed insights. Typical
techniques for gathering data consist of:
Surveys: A large sample of young people can be given quantitative questionnaires to collect
information on their digital abilities, usage patterns, and access to technology.
Interactions. In-depth insights into the viewpoints, experiences, and recommendations of
important stakeholders, including young leaders, educators, and legislators, can be obtained
through qualitative interviews.
Target Groups. Focusing including young people can help to foster participatory
conversations on certain subjects pertaining to ICT, technology, and digital inclusion.
Analyzing Documents: Analyzing pertinent studies, publications, and policy papers can give
the study important context and background data.
4, Data Analysis:
To get relevant results, data analysis entails arranging, analyzing, and making sense of the
gathered data. Thematic analysis and content analysis are two techniques used in qualitative
data analysis to find patterns, themes, and recurrent motifs. Numerical data is analyzed, and
hypotheses are tested using quantitative data analysis techniques like regression analysis,
inferential statistics, and descriptive statistics.
5. Moral Pointsto Remember:
When conducting research with human subjects, especially with vulnerable populations like
youth, ethical considerations are crucial. Throughout the research process, researchers must
guarantee informed consent, confidentiality, anonymity, and privacy protection. Furthermore,
precautions should be taken to protect participants health and limit injury, particularly when
discussing delicate subjects like digital inclusion and technology use.
Researchers can effectively explore the involvement of youth in ICT and technology and
provide options for closing the digital divide by using a rigorous research methodology that
includes suitable sample methodologies, data gathering procedures, and ethical
considerations. With this comprehensive approach, important insights and evidence-based
recommendations can be generated to guide future research in the subject as well as policy
and practice.

4. FINDING CUM RECOMMENDATIONS

1. Findings:
Youth as Change Agents. The study discovered that young people are active agents of
innovation and change rather than just passive consumers of technology. Y oung people are
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using tech to address important societal issues and promote good change in their communities
through programs like youth-led enterprises, hackathons, and community projects.

Youth Empowerment Barriers: Many young people, despite their potential, encounter
obstacles that prevent them from fully engaging in the digital economy. These obstacles
include uneven access to resources and opportunities, especially for marginalized
communities and underserved areas, insufficient mentorship and support networks, and
restricted access to ICT education and training.

Importance of Digital Literacy: A key factor impacting young ICT empowerment is digital
literacy. According to the report, young people who possess good digital literacy are better
able to navigate the digital world, take advantage of career and educational opportunities, and
make significant contributions to the digital economy.

Need for Collaborative Approaches: Governments, academics, civil society organizations,
and the commercial sector must all work together in concert to address the digital divide. The
study emphasized the value of alliances and teamwork in planning and carrying out programs
to give young people accessto ICT and technology.

2. Recommendations:

Invest in Digital Education and Skills Development: Y outh-focused digital education and
skill development initiatives should be given top priority by governments and educational
institutions. To educate youth for the demands of the digital economy, these programs should
emphasize teaching them fundamental ICT skills including problem-solving, digital literacy,
and coding. (Bank, 2019)

Increase Mentorship and Support Networks: To empower adolescents in ICT, mentoring
programs and support networks are essential. Governments, non-governmental organizations,
and industry partners ought to launch mentorship programs that match young people with
seasoned IT industry professionals, offering them networking opportunities, career
development guidance, and advice.

Provide Inclusive Access to Technology: Ensuring inclusive access to technology and
connectivity is a critical component of efforts to close the digital divide, especidly in
underserved and marginalized groups. To make technology more accessible to everyone,
governments and stakeholders should fund infrastructure development and efforts that raise
internet access and cost.

Support Youth Innovation and Entrepreneur ship: Institutions and governments should set
up environments that are conducive to young people's ICT innovation and entrepreneurship.
This entails giving money and resources to young entrepreneurs, setting up incubators and
accelerators specifically for these kinds of businesses, and developing venues where these
innovators may present their concepts and sol utions.

Encouraging Digital Inclusion Policies. Lawmakers ought to pass legislation and
regulations that support equity and digital inclusion. This includes actions to address
challenges related to the digital divide, such as the cost of internet access, digital literacy, and
the availability of digital services. The involvement of excluded groups in digita
development activities, such as women, rural communities, and people with disabilities,
should also be atop priority for policies. (Union, 2019)
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Increase Cross-Sector Collaboration: Effectively resolving the digital divide requires
cooperation between the public and commercial sectors, as well as between governments and
civil society organizations. Stakeholders should collaborate to exchange best practices,
resources, and information as well as to plan actions that will ultimately empower young
people through ICT.

5. DISCUSSION

The discussion part offers a chance to evaluate the research findings critically, consider their

implications considering the body of current literature, and come to insightful conclusions.

Discussing the role of adolescents in ICT and technology and offering solutions to close the

digital divide can cover afew important topics. These include:

1. Youth Empowerment in ICT:

« Discuss research that shows how young people can be both social change agents and
innovators in technology.

o Emphasize the value of providing young people with access to technology, digital literacy
training, and chances for |eadership and entrepreneurship.

e Anayze the ways in which programs like youth-led innovation centers, mentorship
programs, and digital skill development might enable youth to use technology's
revolutionary potential.

2. Digital Divide and Inclusive Development:

o Anayze the research on the "digital gap," taking into account differences in internet
connectivity, digital skills, and technology access.

« Discuss how the digital gap affects inclusive growth, economic development, and socia
fairness.

e Analyze how specific interventions and policy changes might help marginalized
communities and underserved areas achieve digital inclusion by addressing the
underlying causes of digital exclusion. (Commission., 2020)

3. Strategiesfor Bridging the Digital Gap:

Assessing the efficacy of suggested measures to close the digital divide, such as the
creation of infrastructure, the implementation of digital literacy programs, the creation of
affordable programs, and the promotion of community empowerment.

o Discuss how international cooperation, legislative changes, and public-private
partnerships can help advance agendas for digital inclusion.

o Explore potential problems and constraints to implementing digital inclusion policies and
explore chances for overcoming them through innovative approaches and cross-sectoral
collaboration.

4. Implicationsfor Policy and Practice:

e Make suggestions based on the research findings and conversations for stakeholders,
practitioners, and policymakers.

o Highlighting the significance of implementing a comprehensive strategy for digital
inclusion that tackles obstacles related to infrastructure, affordability, skills, and content.

« Encourage laws and funding that give access to technology, digital literacy, and inclusive
development a priority, especially for excluded and vulnerable groups.

5. Future Directions and Resear ch Opportunities:
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e ldentify areas that require more investigation and study, such as the effects of
technological breakthroughs on societal dynamics, creative methods for digital inclusion,
and new patterns in young people's interaction with technology.

o Tak about how cross-cultural comparisons and longitudinal research are necessary to
improve our comprehension of the long-term impacts of youth empowerment in ICT and
digital inclusion initiatives.

e Promote interdisciplinary cooperation and knowledge sharing to tackle intricate problems
at the nexus of development, technology, and society.

6. CONCLUSION
The tremendous progress of Information and Communication Technology (ICT) has
revolutionized our lifestyle, professon, and social interactions, offering never-before-seen
prospects as well as significant obstacles. To promote inclusive development in the digital
era, we have studied in this study the crucial role that adolescents play in advancing
technology innovation for societal benefit and have suggested ways for bridging the digital
divide.
The revolutionary potential of empowering youth with ICT and technology has been
uncovered by our inquiry. Youth become change agents by using their inventiveness, digital
fluency, and spirit of entrepreneurship to solve social issues, foster social inclusion, and spur
innovation. Young people are transforming the digital landscape and forming a more
sustainable and equitable future through initiatives including youth-led enterprises, socia
entrepreneurship projects, and digital advocacy campaigns.

But with all the amazing advancements made possible by technology, there is still a persistent

digital divide that exacerbates inequality and restricts access to opportunities and resources.

Inequalities in digital skills, internet connectivity, and technology availability create social

inequality and impede inclusive development, especially in underprivileged and marginalized

populations.

We have suggested a wide range of tactics to close the digital divide and fully utilize ICT for

inclusive development. These tactics include funding for the congtruction of infrastructure,

campaigns to increase digital literacy, measures to promote affordability, community
empowerment programs, and policy changes intended to foster an atmosphere that is
supportive of digital inclusion.

Creating a more just, inclusive, and affluent digital society requires empowering adolescents

with ICT and technology. Stakeholders can unleash the revolutionary power of technology

and guarantee that no one is left behind in the digital era by making investments in youth
education, skill development, entrepreneurship, and leadership. We can leverage the
collective potential of young people to promote innovation, drive positive change, and create

a future where technology works as a force for good, enabling people to prosper in the digita

age viateamwork and creative problem-solving.
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THE POWER OF RAJYOG
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Abstract: Yoga is an invaluable gift of Ancient Indian tradition. The word Yoga is derived
from the Sanskrit root ‘Yug’ which means to ‘unite’ symbolizing the unity of mind and body
and ultimately uniting with the absolute.21% June everyear is celebrated all over the world as
the International Day for Yoga. It includes pranayam (breathing exercises) and Asanas
(Bodily postures). Health is the chief idea here. Its aim is to make the physical body very
strong. A person performing these asanas regularly is supposed to remain healthy, young and
fresh even at an advanced stage. But if the mind of the person is not steady he will not be able
to concentrate on the asanas and he will not get the desired results. So a calm steady mind is
needed. It is possible to control the thought process of the mind by practising Raj Yoga. Raj
Yoga is the way of attaining the highest in human life just by the power of mind. A
concentrated mind with riveted attention can create wonders. The mind is the platform upon
which the attention is built. If the mind is wandering how can the attention be built. Rajyog is
a huge science which gives all the techniques of mind management. If students want to
become high achievers in life and enjoy life, they must bring the practise of Raj yoga into
their lives.
Keywords: Yoga, Health, Calm mind, Rajyog.
I ntroduction
India from time immemorial is the spiritual capital of the world. We have a huge spiritual
culture in this heritage and this research on spirituality took place for the longest period of
human history in India. The science of consciousness which our Rishis gave us is a huge
science. We know all the phenomenon which is occurring in the external world but we do not
know what is happening in our mind. We know different types of energy like the kinectic
energy, nuclear energy, solar energy and so on. But we have no idea about the vital energy
which is functioning in our body. The energy which helps us to think and work, if we know
how to handle this energy, our thought process, our emotions and above all our Will will
work for us. So its a huge gain. We must adopt the self development module which our
Rishis gave us if we want to be successful in our life. For this we need to follow certain
principles which involves the mind because we have only the mind to do sadhana with. We
have only the mind to work upon. Here comes the use of Rajyog. If we can train our mind to
function the way we want it to function, we can achieve anything in life. In the Bhagavad
Gita Lord Krishnatells Arjunain chapter 6 Verse 6
Bandhur atmatmanastasya yenatmaivatmana jitah
Anatmanas tu Satrutve vartetamaiva satr u-vat
Which means for him who has conquered the mind, the mind is the best of friends; but for
one who has failed to do so, his mind will remain the greatest enemy.
RajYog is the way of attaining the highest in human life just by the powers of the mind. It
gives us the art of keeping the mind calm and steady. The mind is the platform upon which
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our attention is built. If the mind is not steady how can the attention be built. RgjY og gives us
all the techniques of mind management. It is a specia contribution of Swami Vivekananda
who was a great Rajyogi. His work is a development over Patanjali Yogsutra which is a
second century B.C. comprehensive text on the theory and practise of yoga which leads us to
the path of self realisation.

How the mind works

For al those who wants to control their mind, it is very important to know how the mind
works and how the thoughts are created in the mind. Whenever our senses fall on something,
the mind modifies according to the sense objects. This modification or fluctuation of mind
due to sense perception is called Vritti in Yoga psychology. The word ‘Vritti’ in Sanskrit
comes from the “Vrit” dhatu which means to whorl. It is a kind of whorl or wrapping created
in the mind due to any kind of perception. This Vritti is the starting point of thought. The
Vritti has content which is caled Pratyaye. Our senses are constantly taking in objects
through sense perception and as a result the mind is modifying constantly. This modification
of mind keeps it busy and restless. Being in a vritti state is normal in human life. Only thing
isthat we can generate very positive, regulated vrittis so as to guide our thought because after
all our lifeisacreation of our thoughts.

What do Vrittisfinally result in:

As a result of conscious thought, the mind undergoes modification called Vrittis. When
Vrittis are repeated they create strong mental impressions called sanskaras which lodge
themselves in the subconscious mind. When it stays in the sub conscious for a long time it
becomes our memories. After sometimes these memories pop up as conscious thought. Our
memories become our thoughts. Thisis the cycle which Y oga gives us.

L evels of thought

Our thoughts work at three levels:

1. Unconscious thought works at the level of instincts. All our reflex actions are instinctual.
We did not even think about it but it happened. We cannot go far with this level of thought.
Animals are ingtinctual.

2. Conscious thought: It is the second level of thought. It is above instinct. It includes
reasoning capacity, analytical capacity and ability to metacognize. The glory of human being
is that they are capable of conscious thought. That isits worth.

3. Superconscious level: Higher than the conscious thought level is the super conscious
thought level. It is the highest level of thought. This comes by deepening the conscious level.
In that state such facts are revealed which no instinct or reason can bring. This is the Samadhi
state in Y og. We are capable of these three levels of thought. So we can train our mind to get
to the highest level to enjoy life.

The Rishis have given us these states of mind for us to analyse our state and overcome
negativity thereby helping us to build self aware conscious thought process. Our
performance will be hundred times better if we are fully self aware. Conscious thought
process has to come into our lives. This will lead to healthy relationship, better decision
making, better conflict management and devel opment of imagination and creativity.

Chitta Vritti Theory:

According to Patanjali Y ogsutra there are five different types of mind which we experience:
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1. Mudha: Thisisadull and listless mind. This mind doesn’t want to budge. It is called
a Donkey mind.

2. Ksipta: When the mind is very restless, agitated and thinking many thoughts. It is
unableto listen or sit quietly. It iscalled a Monkey mind.

3. Viksipta : When the mind is jumping from one thought to another but is a little pre
occupied with each thought. It is unable to process new information because it is pre
occupied. It is called a Butterfly mind.

4. Ekagra: This mind is cam, attentive and controlled because it is not being carried
away by some emotion or silly thought or fear, anger, hatred, jealousy. This should be
our default state.

5. 5. Nirudha: Deepened Ekagra state is called Nirudha state. It is a super attentive state.
Here one becomes fully absorbed in what he is doing. He is the master of his mind.
Usually this happens in meditation.

If Ekagra and nirudha states are normal to anyone, anything in the universe will be his. This
is the secret of success. But most people are unable to cross the first three states of mind. The
Chitta bhumi theory of yoga gives us the wide range of experience which we are capable of.
Where we invest our attention will determine which state will be dominant in us. If someone
is happy with the lower states of mind he will have a mediocre or even dull experience of life.
But if anyone wants to have a good happy experience of life then he will have to attain a
ekagra or nirudha state for which he hasto work alittle.

Organised and Unorganised mind

An unorganised mind has a continuous flow of thoughts which it is not even conscious of.
Thinking is just happening. The thoughts are generally negative in nature. Some negative
emotions are drawing the thoughts into something ugly. An undercurrent of anger, worries,
fear, resentment, hatred and so on flows through the mind. There is a very poor awareness
and the person is not conscious to the depth of its being. The emotions are so intense that they
have just blown away the mind. Because of the overflow of unnecessary thoughts deep focus
ismissing. An unorganised mind after some time takes to boredom and frustration. Thisis the
real problem. A person may be earning well, may be well established in life, may be
successful in all fronts of life, may have asocial status but if there is an upsurge of negativity
in hismind it will drain him completely.

What ar e the requirements of such a mind?

Such amind needs constant distraction and entertainment because it does not have the ability
to focus. It needs something to keep it engaged otherwise it will go crazy.

Organised mind

An organised mind has few thoughts but more awareness. Asit is fully conscious the thought
world is well guided. The thoughts are very pointed, riveted and focussed on its goals.
Thinking is a conscious process in that mind. Because of the power of its awareness, the
thoughts are always positive. When we are thinking the thoughts we want to think, when we
are feeling the emotions we want to have, then we have the experiences we want in life.
When a mind has such capacity, it works like a strong magic wand. Such a mind doesn’t
require distractions and entertainment. It generates happiness by itself as its foundation is
consciousness. It is naturally in a state of flow. It has found its flow in elevated thoughts,
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concentrated thoughts and in good feelings. It is completely bereft of negative thoughts. To
generate such type of organised mind is what mind management is all about.
A Story depicting an over cluttered mind
An over cluttered mind with negative thoughts is the most destructive weapon on earth. It is
constantly producing wars right within. Such a mind cannot absorb or retain anything. There
is a Zen story with regard to this. There was a professor in China who came to a Zen master
and said that he wanted to learn Zen. Zen master looked at him and saw how confused he was
and how much of over thinking was going on in that mind. The Zen master told the professor
that he would teach him Zen but first he should have a cup of tea. He ordered for the tea and
the tea came. The Zen master started pouring tea into the cup. He poured and poured till the
tea overflowed the cup and went into the saucer. It overflowed the saucer and now it was on
table. The professor asked the Zen master to stop as it would now overflow the table also.
The Zen master told the professor that the condition of his mind was like the cup. As he can’t
put anymore tea into the cup so aso he can’t put Zen into his head as it is over cluttered. First
he should empty his mind in order to absorb or retain any knowledge. A pure mind which is
empty of thought is a happy mind .Unless we manufacture the capacity to declutter the mind
of useless thoughts, we will miss the joy of life. A key to happy life is a fully aware mind
bereft of negative thoughts.

Steps prescribed in Yoga for controlling mind

It is Yoga which gives us the method for manufacturing an organised mind. Yoga is actually

Chitta Vritti nirodh, meaning restraining the mind from taking various forms. The first thing

which the Y ogarecommendsis

1. To regulate the breath. Breath and mind are closely connected. They are interlinked. They
are the two expression of the same force within us, which is called Prana or Vital energy.
If we can handle our breath well our mind will remain under control. Ordinarily we
breathe 15-16 times a minute. It is not more than 16. Y ogis generally bring it to the level
of 9 times aminute. Shri Ramakrishna, a priest in the temple of Dakhineshwar in Kolkata
remained mostly in a state of Samadhi . One could not even detect his breath. But when
the mind is very agitated there is a very high breathing about 20 times a minute. When
oneisin a state of meditation, breathing comes down to 8-9 times a minute. So breath and
mind go hand in hand. So the first step in controlling mind is calming the breath.

2. The second step which the Yoga recommends is to control our behaviour , action and
speech. If our behaviour is not very refine, it becomes very difficult to control the mind.
A pure sattvick lifestyle helps to control behaviour. Too much activity poses difficulty in
controlling mind. Actions need to be regulated. Speech can give one a deep insight into
knowledge . It can also take one away from knowledge. Useless speech should be
removed from life so that real focus comesinto the life.

3. The third step which Yoga recommends is to watch the thoughts. We are perfectly
capable of watching the happenings in our mind. When we are in a relatively calm state
of mind we can watch our thoughts objectively. Even very intense thoughts calms down
when we see them. This happens because there is some dimension of our personality
which is quite apart from functioning mind. Thisisthe ‘I’ sense in us which is the witness
of our entire thought process. It is not equal to any functions of our mind. It is neither the
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Chitta, memories or Ahankar. It is of the nature of pure awareness. It is apart from the
body and mind. That is what is being caled the Self in Vedanta. So mind management
techniques are given to arrive at this ‘I’ concept. This is a first person research. We have
to do it ourselves. The more we practise this the more better we will be able to handle our
mind. No longer we will be blown away by the happenings in our mind, our emotions or
thoughts. We will know that we are always there, apart from our thoughts but witnessing
them.

4. The fourth step is Cognitive reframing or restructuring : It basically means we are
perfectly capable of replacing thoughts. If one can sufficiently witness the thought
process, one can replace negative thoughts with positive thoughts. Positive thoughts are
crucial to a successful life. The principles of positive thinking is that What we repeatedly
think we become, What we repeatedly feel we experience in life and What we repeatedly
imagine we create. This is the fundamental nature of our mind. We are absolutely
capable of watching and replacing our thoughts for better experiences of life.

Conclusion:

The science of Y oga teaches us the importance of mental impressions and how they structure

our brain. Behavioural psychology focuses only on behaviour but there is much that happens

before the behaviour comes into manifestation. It starts from the thoughts in our mind. The
mental impressions, memories and everything we think, feel or do, create neural pathways in
our brain. When we have repeated thought pattern of the same thing, mental grooves are
created and we are forced to move along those grooves. So we must be very careful about
our sense exposures as our thought world is created by our sense impressions and memories.

This entire knowledge teaches us that we can handle our situation for a better life if we want,

if we pay enough attention to this knowledge. We should think and talk only positively if we

want the negativity of our mind to go. People earn a six figure salary but after forty all their
money is spent on medical expenses for maintaining health. It is a known fact that 80% of our
diseases are psychological and only 20% circumstantial. It is called psycho somatic disease.

All this can come under control if we pay enough attention to mind management. Our

compulsive thought process which includes fear, worries, anxieties, our wrong thinking, over

thinking comes under control. Emotional intelligence, focus, will power develops by
practising Rajyog. So it’s a huge gain. So changing the nature of our thoughts is in our hands.

This would change the experience of our life because what we repeatedly think we become.

We must readlise this enormous power of our mind by which we can create a beautiful life.

Moreover this knowledge is a product of research which took place in India for the longest

period of human history by the best minds that this culture could produce. So the knowledge

which is unique to us, we must try to catch it and take it into our system if we want to really
enjoy life.
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Abstract: Teacher professional development stands as a cornerstone in the successful
implementation of educational reforms, especially in the context of the National Education
Policy (NEP) 2020 in India. This thematic paper explores the imperative of enhancing
educator capacity to meet the evolving demands of education under NEP 2020. It delves into
various strategies and initiatives aimed at fostering the professional growth and development
of teachers, thereby ensuring the effective implementation of NEP 2020 objectives. Central to
the discussion is an analysis of the key components of teacher professional development,
including continuous learning, pedagogical innovation, and reflective practice. The paper
examines how NEP 2020 envisages the role of professional development in equipping
teachers with the knowledge, skills, and competencies needed to navigate a rapidly changing
educational landscape. Furthermore, the paper highlights promising practices and initiatives
in teacher professional development, such as teacher training programs, mentoring and
coaching, communities of practice, and online learning platforms. It explores the potential of
these strategies to enhance educator capacity, promote collaboration, and improve teaching
and learning outcomes in alignment with NEP 2020 goals. Through a comprehensive
analysis of strategies for enhancing educator capacity, this paper aims to provide insights
and recommendations for policymakers, educational leaders, and practitioners seeking to
leverage teacher professional development as a catalyst for realizing the vision of NEP 2020
and fostering educational excellence in India.

Keywords: Teacher Professional Development, National Education Policy (NEP) 2020,
Educational Reform, Professional Learning Communities, Contextually Relevant Pedagogy
INTRODUCTION

The professional development of teachers plays a crucial role in enhancing their capacity and
ultimately improving the quality of education (Walsh & Gamage, 2003). With the
implementation of the National Education Policy 2020, there is a renewed focus on the
professional development of teachers in order to meet the evolving demands of the education
system. In fact, supporting good practice becomes a matter for the individual rather than the
organization (Mokhele, 2014). The need for high-quality professional development is a
central component in nearly every modern proposal for improving the quality of education
Kheswa et al., 2014). These include strengthening the available institutions responsible for
teacher professiona development, making use of different teacher professiona development
providers available in the country to promote self-directed teacher professional development
(Mokhele, 2014).

Teacher professional development stands at the forefront of educational reform efforts,
serving as a linchpin for the successful implementation of transformative policies such as the
Nationa Education Policy (NEP) 2020 in India. As the educational landscape evolves to meet
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the needs of the 21st century, the role of educators becomes increasingly complex and
multifaceted. In this context, enhancing educator capacity through strategic professional
development initiatives emerges as a critical imperative to ensure the realization of NEP 2020
objectives and foster educational excellence. This paper elucidates the evolving role of
educators as facilitators of learning, critical thinkers, and agents of change in a rapidly
changing educational landscape. Moreover, it underscores the need for continuous learning
and professional growth to equip teachers with the knowledge, skills, and competencies
needed to effectively navigate the complexities of modern education.

Centra to the discussion is an overview of NEP 2020 and its significance in shaping the
future of teacher professional development in India. The introduction highlights key
provisions of NEP 2020 related to teacher education, including the emphasis on continuous
professional development, pedagogical innovation, and the integration of technology in
teaching and learning. It underscores the transformative potential of NEP 2020 in redefining
teacher education practices and fostering a culture of excellence and inclusivity in education.
Furthermore, this paper delineates the key themes and issues to be explored, including
strategies for enhancing educator capacity, promising practices in teacher professiona
development, and the implications of NEP 2020 for teacher education in India.

By situating teacher professional development within the broader context of NEP 2020, this
introduction sets the foundation for a comprehensive analysis of the role of educators in
driving educational reform and fostering excellence in teaching and learning. Through an
exploration of strategic approaches to enhancing educator capacity, the paper aims to provide
insights and recommendations for advancing teacher professional development in alignment
with the goals and aspirations of NEP 2020.

THE EVOLVING ROLE OF EDUCATORSIN THE 21ST CENTURY

The 21st century presents a dynamic and rapidly evolving educationa landscape
characterized by technological advancements, globalization, and shifting societal
expectations. In this section, we explore the changing role of educators in response to these
emerging trends and the implications for teacher professional development under NEP 2020.
Facilitators of Learning: In the era of information abundance and digital connectivity,
educators are no longer mere purveyors of knowledge but facilitators of learning. Their role
extends beyond the transmission of content to encompass guiding students in the acquisition
of critical thinking skills, problem-solving abilities, and digital literacy (Walsh & Gamage,
2003). NEP 2020 recognizes the importance of fostering learner-centred approaches to
teaching and learning, necessitating a paradigm shift in educator practices towards
facilitation, collaboration, and inquiry-based learning.

Agents of Change: Educators serve as agents of change within educational institutions,
driving innovation, and reform to meet the evolving needs of students and society. NEP 2020
emphasizes the role of educators as change agents in implementing transformative policies
and practices aimed at enhancing educational quality, equity, and inclusivity. As such,
teacher professional development programs must equip educators with the leadership,
advocacy, and collaboration skills needed to effect positive change within their schools and
communities.
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Lifelong Learners. In an era of continuous change and disruption, educators must embrace
lifelong learning as a fundamental aspect of their professional identity. NEP 2020 recognizes
the importance of continuous professional development for educators to stay abreast of
emerging trends, pedagogical innovations, and best practices in education. Teacher
professional development initiatives under NEP 2020 should foster a culture of lifelong
learning, providing opportunities for educators to engage in reflective practice, collaborative
inquiry, and self-directed learning to enhance their professional growth and efficacy.
Culturally Responsive Practitioners: In a diverse and pluralistic society like India,
educators must be culturally responsive practitioners who recognize and celebrate the
linguistic, cultural, and socio-economic diversity of their students. NEP 2020 underscores the
importance of promoting multilingualism, cultural diversity, and inclusive education
practices to ensure that all learners have equitable access to quality education (Dhokare,
Jadhav, & Gaikwad, 2023). Teacher professional development programs should equip
educators with the knowledge, skills, and dispositions needed to create culturally responsive
and inclusive learning environments that honour the diversity of their students' backgrounds
and experiences.

In summary, the evolving role of educators in the 21st century necessitates a reimagining of
teacher professional development practices to align with the goals and aspirations of NEP
2020. By embracing their roles as facilitators of learning, agents of change, lifelong learners,
and culturally responsive practitioners, educators can drive educational reform and foster
excellence in teaching and learning in India's schools and communities.

KEY PROVISIONS FOR TEACHER PROFESSIONAL DEVELOPMENT IN NEP
2020

In this section, we delve into the key provisions and principles outlined in the National
Education Policy (NEP) 2020 that are specifically aimed at enhancing teacher professional
development. These provisions serve as quiding frameworks for the design and
implementation of effective teacher training and capacity-building programs under NEP
2020.

Continuous Professional Development (CPD): NEP 2020 emphasizes the importance of
continuous professional development for educators as a cornerstone of educational reform.
The policy advocates for the establishment of robust CPD mechanisms to ensure that teachers
have access to ongoing learning opportunities throughout their careers. CPD initiatives
should encompass a wide range of activities, including workshops, seminars, conferences,
online courses, peer learning networks, and action research projects, aimed at enhancing
pedagogical knowledge, content expertise, and leadership skills (Kumar, Prakash, & Singh,
2020).

I ntegration of Technology: NEP 2020 recognizes the transformative potential of technology
in education and emphasizes the integration of technology-enabled learning solutions into
teacher professional development programs (Kumari & Nigam, 2023; Kumar &
Bhattacharjee, 2021). The policy advocates for the use of digital platforms, online resources,
educational apps, and interactive multimedia tools to enhance teaching effectiveness, promote
active learning, and personalize instruction. Teacher professional development initiatives
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should provide educators with training and support in leveraging technology to create
engaging and interactive learning experiences for their students.

Pedagogical 1nnovation: NEP 2020 encourages educators to adopt innovative pedagogical
approaches that foster critical thinking, creativity, and problem-solving skills among students.
The policy advocates for the promotion of inquiry-based learning, project-based learning,
experiential learning, and collaborative learning strategies that promote active engagement
and deep learning outcomes (Walsh & Gamage, 2003). Teacher professional development
programs should equip educators with the knowledge, skills, and resources needed to
implement innovative teaching practices effectively.

Inclusive Education Practices: In line with its commitment to equity and inclusion, NEP
2020 underscores the importance of promoting inclusive education practices that
accommodate the diverse learning needs and backgrounds of all students (Dhokare, Jadhav,
& Gakwad, 2023). The policy advocates for the adoption of inclusive pedagogies,
differentiated instruction, and Universal Design for Learning (UDL) principles to ensure that
every learner has equitable access to quality education. Teacher professional devel opment
initiatives should focus on building educators capacity to create inclusive learning
environments, address diverse learning needs, and support students with disabilities and
special needs.

Assessment and Feedback: NEP 2020 advocates for the implementation of competency-
based assessment practices that focus on assessing students' holistic development, critical
thinking skills, and real-world application of knowledge. The policy emphasizes the
importance of formative assessment, feedback mechanisms, and student-centred assessment
approaches that promote learning and growth. Teacher professional development programs
should provide educators with training in designing authentic assessments, providing
constructive feedback, and using assessment data to inform instructional decisions and
improve student outcomes.

In summary, the key provisions outlined in NEP 2020 provide a comprehensive framework
for enhancing teacher professional development and promoting excellence in teaching and
learning. By aligning teacher training programs with the principles and priorities of NEP
2020, India can build a highly skilled and empowered teaching force capable of driving
educational reform and fostering student success in the 21st century.

PROMISING PRACTICESIN TEACHER PROFESSIONAL DEVELOPMENT

In this section, we examine promising practices and case studies from India and around the
world that exemplify effective approaches to teacher professional development aligned with
the goals and principles of the National Education Policy (NEP) 2020. These practices
illustrate innovative strategies, successful initiatives, and impactful outcomes in enhancing
educator capacity and improving teaching and learning outcomes.

Teacher Learning Circles: Teacher Learning Circles (TLCs) are small groups of educators
who come together regularly to engage in collaborative inquiry, reflective practice, and
professional learning. In TLCs, educators share experiences, discuss chalenges, and co-
create solutions to improve their teaching practices and enhance student learning outcomes.
Research has shown that TLCs can lead to increased teacher motivation, improved
instructional practices, and enhanced student engagement and achievement.
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Lesson Study: Lesson Study is a collaborative professional development model originating
from Japan that involves teachers working together to plan, observe, and analyze |essons with
the goal of improving teaching and learning. In Lesson Study, educators collaborate to
design, implement, and refine instructional strategies based on evidence from classroom
observations and student outcomes. Lesson Study promotes teacher collaboration, reflective
practice, and continuous improvement, leading to enhanced instructional effectiveness and
student learning outcomes.

Online Communities of Practice: Online Communities of Practice (CoPs) provide educators
with virtual spaces to connect, collaborate, and share resources and best practices. These
virtual communities offer educators opportunities for peer learning, professional networking,
and ongoing support in their teaching practice. Online CoPs can foster collaboration,
innovation, and professional growth among educators, enabling them to stay connected and
engaged in professional learning opportunities regardless of geographical location or
institutional affiliation.

Teacher-Led Professional Development: Teacher-Led Professional Development (TLPD)
empowers educators to take ownership of their professional learning and development by
leading and facilitating professional development activities within their schools or districts.
TLPD encourages educators to share their expertise, talents, and experiences with their
colleagues through workshops, presentations, and collaborative projects. By leveraging the
expertise of practicing educators, TLPD promotes peer learning, collaboration, and collective
ownership of professional development initiatives, leading to improved teaching practices
and student outcomes.

School-Based Professional Learning Communities: School-Based Professional Learning
Communities (PLCs) bring together educators within a school or educational institution to
collaborate on improving teaching and learning outcomes. In PLCs, educators engage in
collaborative planning, data analysis, curriculum development, and instructiona
improvement initiatives tailored to the specific needs and context of their school community.
School-Based PLCs promote shared leadership, collective responsibility, and a culture of
continuous improvement within schools, leading to enhanced teaching effectiveness and
student achievement.

In summary, promising practices in teacher professional development offer valuable insights
and inspiration for designing and implementing effective professional learning initiatives
aligned with the goals and principles of NEP 2020. By embracing collaborative learning
approaches, leveraging technology-enabled platforms, and empowering educators to take
ownership of their professional learning, India can build a highly skilled and empowered
teaching force capable of driving educational reform and fostering excellence in teaching and
learning in the 21st century.

CHALLENGES AND CONSIDERATIONS IN TEACHER PROFESSIONAL
DEVELOPMENT

While there are promising practices and effective strategies for teacher professiona
development, there exist several challenges and considerations that need to be addressed to
ensure the successful implementation of these initiatives under the National Education Policy
(NEP) 2020. In this section, we examine some of the key challenges and considerations that
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policymakers, educational leaders, and practitioners must navigate to optimize teacher
professional development efforts.

Resour ce Constraints: One of the primary challenges in teacher professional development is
the allocation of adequate resources, including funding, time, and personnel. Many schools
and educational ingtitutions face resource constraints that limit their capacity to invest in
high-quality professional learning opportunities for educators. Limited funding, competing
priorities, and administrative barriers can hinder the implementation of comprehensive and
sustained teacher professional development initiatives, thereby undermining their
effectiveness and impact (Kumre, 2023).

Infrastructure and Connectivity: Access to technology-enabled learning platforms and
digital resources is essential for delivering online and technology-enabled teacher
professional development programs. However, infrastructure and connectivity challenges,
particularly in rural and remote areas, can impede educators' access to these resources. Poor
internet connectivity, inadequate digital infrastructure, and limited access to devices can
hinder the participation and engagement of educatorsin online learning activities, limiting the
effectiveness of technology-enabled teacher professional development initiatives (Kumari &
Nigam, 2023; Kumar & Bhattacharjee, 2021).

Contextual Relevance and L ocalization: Teacher professiona development initiatives must
be contextually relevant and responsive to the unique needs, challenges, and cultural contexts
of educators and students (Walsh & Gamage, 2003). One-size-fits-all approaches may not
effectively address the diverse learning needs and backgrounds of educators working in
different geographic regions, socio-economic contexts, and educational settings. Tailoring
professional learning experiences to the specific needs and priorities of educators and schools
requires careful planning, collaboration, and customization to ensure their relevance and
effectiveness.

Resistance to Change: Implementing new pedagogical approaches, instructional strategies,
and assessment practices often requires educators to change their teaching practices and
mindset. Resistance to change, fear of failure, and reluctance to adopt new practices can pose
significant barriers to the successful implementation of teacher professional development
initiatives. Overcoming resistance to change requires fostering a culture of trust,
collaboration, and continuous improvement, where educators feel supported, empowered, and
motivated to embrace innovation and experimentation in their teaching practice.
Sustainability and Scalability: Ensuring the sustainability and scalability of teacher
professional development initiatives is essential for their long-term impact and effectiveness.
Many professional learning programs are implemented as short-term, isolated interventions
without sufficient consideration for their long-term sustainability and scalability. Building
sustainable and scalable professional learning systems requires investing in infrastructure,
capacity building, leadership development, and stakeholder engagement to institutionalize
effective practices and processes within educational systems.

In summary, addressing the challenges and considerations in teacher professional
development is essential for optimizing the impact and effectiveness of these initiatives under
NEP 2020. By investing in resources, addressing infrastructure and connectivity challenges,
tailoring professional learning experiencesto local contexts, fostering a culture of innovation,
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and prioritizing sustainability and scalability, India can overcome barriers and create a
supportive environment for continuous professional growth and development among
educators.

RECOMMENDATIONS FOR ENHANCING TEACHER PROFESSIONAL
DEVELOPMENT

In this section, we propose a set of recommendations and strategies for policymakers,
educational leaders, and practitioners to enhance teacher professional development efforts
aligned with the goals and priorities of the National Education Policy (NEP) 2020. These
recommendations aim to address the challenges and considerations outlined in the previous
section and optimize the impact and effectiveness of teacher professional development
initiatives.

Increase Investment in Teacher Professional Development: Policymakers and educational
leaders should prioritize investment in teacher professional development as a strategic
priority for educational reform. Allocating sufficient funding, resources, and personnel to
support high-quality professional learning opportunities for educators is essential for building
a skilled and empowered teaching force capable of driving educational improvement and
innovation.

Strengthen Infrastructure and Connectivity: Addressing infrastructure and connectivity
challenges is critical for expanding access to technology-enabled teacher professional
development programs, particularly in rural and remote areas. Investing in digital
infrastructure, improving internet connectivity, and providing access to devices can enhance
educators participation and engagement in online learning activities, ensuring equitable
access to professional learning opportunities for all educators (Kumari & Nigam, 2023;
Kumar & Bhattacharjee, 2021).

Promote Contextually Relevant and Culturally Responsive Professional Development:
Professional learning initiatives should be designed to be contextually relevant and culturally
responsive, taking into account the diverse needs, challenges, and cultural contexts of
educators and students. Providing opportunities for educators to engage in collaborative
planning, peer learning, and reflective practice within their local contexts can enhance the
effectiveness and impact of professional development efforts.

Foster a Culture of Innovation and Collaboration: Creating a culture of innovation and
collaboration is essential for promoting continuous improvement and excellence in teaching
and learning. Educational leaders should encourage experimentation, risk-taking, and
knowledge sharing among educators, fostering a sense of collective ownership and
responsibility for professional learning and development (Mahajan, 2021).

Prioritize Sustainability and Scalability: Ensuring the sustainability and scalability of
teacher professional development initiatives requires a long-term commitment to building
capacity, fostering leadership, and institutionalizing effective practices within educational
systems (Kumre, 2023). Policymakers and educational |eaders should prioritize sustainability
planning, stakeholder engagement, and capacity building to ensure that professional learning
efforts continue to yield positive outcomes and impact over time.

Monitor and Evaluate Professional Development Efforts: Establishing robust monitoring
and evaluation mechanisms is essential for tracking the effectiveness and impact of teacher
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professional development initiatives. Regular assessments, feedback mechanisms, and data
analysis can help identify areas of strength and areas for improvement, informing future
decision-making and resource allocation.

In conclusion, enhancing teacher professional development is essential for realizing the goals
and aspirations of NEP 2020 and fostering educational excellence in India. By implementing
the recommendations outlined in this section, policymakers, educational leaders, and
practitioners can create a supportive environment for continuous professional growth and
development among educators, ultimately leading to improved teaching and learning
outcomes for al students.

CONCLUSION AND FUTURE DIRECTIONS

Recap of Key Insights: We began by examining the evolving role of educators in the 21st
century, recognizing them as facilitators of learning, agents of change, lifelong learners, and
culturally responsive practitioners. We then explored key provisions for teacher professional
development in NEP 2020, including the emphasis on continuous professional development,
integration of technology, pedagogical innovation, and inclusive education practices.
Subsequently, we discussed effective strategies and promising practices in teacher
professional development, such as collaborative learning communities, action research
projects, online communities of practice, and teacher-led professional development.
Additionally, we highlighted the challenges and considerations in teacher professiona
development, including resource constraints, infrastructure and connectivity challenges,
contextual relevance, resistance to change, and sustainability issues.

Implications for Practice: The insights and recommendations presented in this paper have
significant implications for practice, highlighting the importance of investing in teacher
professional development as a strategic priority for educational reform. Policymakers,
educational leaders, and practitioners must prioritize resource allocation, infrastructure
development, and capacity building to support high-quality professional learning
opportunities for educators. Embracing collaborative, contextually relevant, and culturally
responsive approaches to professional development can enhance the effectiveness and impact
of teacher learning initiatives, fostering a culture of innovation, collaboration, and continuous
improvement within educational systems.

Future Directions: Looking ahead, there are several avenues for further research and action
in the field of teacher professional development. Future studies could explore innovative
models and approaches for teacher training, such as micro-credentialing, competency-based
pathways, and virtual reality ssimulations. Additionally, there is a need for research on the
impact of teacher professional development on student learning outcomes, teacher retention,
and school improvement. Furthermore, efforts to address equity gaps in access to professional
learning opportunities, particularly for educators in underserved communities, should be
prioritized to ensure that all educators have equitable access to high-quality professional
devel opment resources and support.

In conclusion, advancing teacher professional development is essential for realizing the goals
and aspirations of NEP 2020 and fostering educational excellence in India. By embracing
collaborative, contextually relevant, and culturaly responsive approaches to professional
learning, India can build a skilled and empowered teaching force capable of driving
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educational reform and fostering excellence in teaching and learning in the 21st century.
Through ongoing research, innovation, and collaboration, we can continue to elevate the
profession of teaching and create a brighter future for generations to come.
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Introduction: Over the last decade, India has transformed itself into an ‘information
intensive society’ and there is a growing requirement to embrace technology in education. In
this regard, the National Education Policy (NEP, 2020) notes that one of the central principles
steering education systems will be the extensive use of technology in teaching-learning
to removing language barriers, increasing accessas well  aseducational planning and
management. The teacher education institutions use Information and Communication
Technology to bring change in the pedagogy, shift in perspective about learning, and shift in
the teaching-learning paradigm. In conventional teaching most of the time is consumed in
input output and less timeis left for the process. But, in teaching with the Information and
Communication Technology, the input and output timeis reduced and process timeis
increased. When the processtime increasesthetime of students’ activities, discussion,
correlation with other subjects, brainstorming, learning etc., we get more time to process. In
order tointroduce Information and Communication Technology in pre-service teacher
education and in-service teacher training, several methods and strategies are suggested. Many
of these strategies employ commonly used productivity tools such as word processing,
database, spreadsheet, presentation and browser applications. Additional strategiesthat are
multipurpose in application may also be used to help teacher trainees and teachersto quickly
develop technology rich lesson plans for their teaching. The recent rise of the Covid-19
pandemic demands rise of digital platformson ICT
based educational initiative. Regarding this, National Education Policy 2020, identifies the
importance of leveraging the benefits of technology and at the same time understanding its
risks. NEP 2020, calls for carefully designed and appropriately scaled try outsto determine
how the benefits of digital/online learning can be reaped. In the recent Covid-19 pandemic
circumstances with virtual learning replacing inperson learning experiences for students,
teachers havebeen compelledto re-imagine conventional learning and teaching
techniques. The Covid-19 pandemic has taught us to remain prepared to face such challenges
with the intent that learning never stops. The face of the classroom has changed.
TECHNOLOGICAL PEDAGOGICAL CONTENT KNOWLEDGE (TPACK)

Mishra and Koehler (2006) proposed the theory of Technological Pedagogical
Content Knowledge (TPACK), which suggests that teachers possess a unique blend of
knowledge essential for effective teaching with technology. This framework extends Lee
Shulman’s (1986, 1987) Pedagogical Content Knowledge (PCK) by incorporating
Technology Knowledge (TK). TPACK is acrucia concept relevant to 21st-century learning
paradigms, emphasizing the development of teachers technological pedagogical content
knowledge for successful technology integration in teaching.
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TPACK encompasses the intricate interplay among three key knowledge domains:
content, pedagogy, and technology. This interaction, both in theory and practice, yields the
adaptable knowledge required to seamlessly incorporate technology into teaching
methodologies. TPACK represents a sophisticated understanding that arises from the
dynamic relationships among Content, Pedagogy, and Technology Knowledge, forming the
foundation for proficient teaching with technology.

Distinguished from the knowledge of individual domains, TPACK necessitates an
appreciation of how to represent concepts using technology, employ pedagogical strategies
that leverage technology for content delivery, address learning challenges with technology-
enhanced solutions, understand students’ prior knowledge, and grasp how technology shapes
students' epistemol ogies.

The TPACK framework not only facilitates research in teacher education,
professional development, and technology utilization but also offers a nuanced lens for
examining technology integration. It enables stakeholders to move beyond simplistic views of
technology as an adjunct and instead focus on the interconnectedness among technology,
content, and pedagogy within classroom contexts.

Punya Mishra and Matthew J. Koehler of Michigan State University formulated the
TPACK framework in 2006, identifying three fundamental forms of awareness. Content
Knowledge (CK), Pedagogical Knowledge (PK), and Technological Knowledge (TK). As
previoudly stated, TPACK is built upon these three primary knowledge bases.

Technologlcal
Padagogicsl Coment
Knowledge o
(TPACK)

Contexts

FIG. 1. Visua representation of the Technological, Pedagogical Content Knowledge
framework updated to include context © 2012 by tpack.org

Content knowledge (CK) represents the knowledge of the disciplines. It includes the
facts and concepts of the subject matter and an understanding of how the discipline is
structured (Shulman, 1986). In order to understand how the discipline is structured, teachers
are to be equipped to help their students learn not just concepts but also why concepts are
important to the discipline and how to help their students learn the domain knowledge.
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Pedagogical Knowledge (TK) deals with the knowledge of teaching, the knowledge of
classroom organisation and management (Shulman, 1987), how students learn and what sort
of task encourage learning and the knowledge of assessing learning. Pedagogical Knowledge
(PK) is generic in the sense that it cuts across content areas to include knowledge of learning
theories and how they apply to the classroom (Kohler & Mishra 2008).

Mishra & Koehler (2006) advocated incorporating Technology Knowledge as a third
component of teacher knowledge arguing that Technological Knowledge (TK) is not a part
of Pedagogica Content Knowledge (PCK). Pedagogical Knowledge (PK) and Content
Knowledge (CK) are relatively less stable domain bodies of knowledge whereas the domain
of Technological Knowledge (TK) continues to change and develop as technologies evolve
and new technologies develop. Integrating technology to Content Knowledge (CK) and
Pedagogical Knowledge (PK) led to twenty-three additional interconnections of knowledge in
addition to Pedagogical Content Knowledge (PCK), Technologica Content Knowledge
(TCK), Technological Pedagogica Knowledge (TPK) and Technological Pedagogical
Content Knowledge (TPACK). How subject matter can be modified by technology used is
the focus of Technologica Content Knowledge (TCK) (Koehler & Mishra 2006).
Technological Content Knowledge (TCK) refers to the combination of Technology
Knowledge (TK) with Content Knowledge (CK) and how to support and constrain each
other.

Understanding how Technology can shape teaching and learning defines
Technological Pedagogical Knowledge (TPK). TPK identifies the affordance and limitations
of Technologies for pedagogical purposes many of the digital tools are developed for
business or personal entertainment, Technological Pedagogical Knowledge (TPK) requires
flexibility in order to repurpose technologies for pedagogical purpose. Technological
Pedagogical Knowledge (TPK) assesses technologies capabilities and determines what
general pedagogical functions can be enhanced by technologies implementation. Each
knowledge component is described separately, in reality they all interact and need to be
considered in understanding teaching (Koehler & Mishra, 2008). When any one of the three
components change for example when a new teaching learning strategy emerges, the other
components, that is Content and Technology need to be addressed as well.

DEVELOPMENT OF TECHNOLOGICAL PEDAGOGICAL  CONTENT
KNOWLEDGE (TPACK) IN TEACHER DEVELOPMENT CONTEXT

Technological Pedagogical Content Knowledge (TPACK) is a theoretical framework
without clear directions on how it can be weaved into teacher preparation. To facilitate the
practical use of TPACK framework, Harris and Hoffer (2009), proposed five step curricular
based Technology integration approach in lieu with the ways in which teachers plan lesson.
Instead of focusing on technology, this approach places the emphasis on the students and the
content they need to learn, thus having the potential to support curricular technology
integration.

The five steps incorporated in this approach are described as follows:
1. Teachers begin by identifying the content to be taught. This content is dictated by the
national standards (e.g NCERT) which describe what students are expected to learn.
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2. Teachers make pedagogical decisions based on eight parameters which includes. e Focus
of interactions @ Types of learning ® Student prior knowledge and skills ® Depth of
understanding ® Amount of time required relative to the depth of understanding ® Amount
and type of structure for the learning experience e Learner configurations ® Types of
resources
3.Teachers select activities that match specific learning goals and pedagogical decisions.
According to Harris and Hoffer (2009), Technology integrated learning tends to employ more
than one activity type in order to foster deeper and differentiated understanding.
4.Teachers identify assessment strategies to measure student progress towards the identified
learning goals. Such strategies include formative and summative assessment.
5. Teachers identify technology tools that can support selected learning goals, pedagogical
decisions, and instruction.
TECHNOLOGICAL PEDAGOGICAL CONTENT KNOWLEDGE (TPACK) IN
SCIENCE TEACHING AND LEARNING

Teachers can aso use technology to engage and instruct students with learning or
cognitive disabilities. Tactile and visual learners can benefit from interactive computer- or
tablet-based lessons. Auditory learners can benefit from recorded materials or text-to-speech
programs, and inversely, voice dictation software. Besides being essential to the science
classroom, using current technologies can help all students engage in learning, leading to
motivation to study the sciences more in depth. Ingtilling this love and deep knowledge of
science and a fluency with technology is one of the most important things today’s teachers
can accomplish. Being competent, or better yet, excelling in these areas will help students
perform and succeed throughout school, their careers, and their personal lives.
Science is a subject that covers aspects such as concepts, processes, theories, principles and
laws. Here are some instances of use of TPACK by Science teachers:
Processes. Use videos that depict scientific processes such as making of soap or glass or
Oxygen, allowing students to observe and analyze phenomena. Encourage active engagement
and inquiry-based learning while watching these videos and assessment of learning through
use of quiz generated by any quiz maker software such as quizzes or wordwall.
Concepts: Utilize images or videos to illustrate abstract concepts such as displacement,
velocity, fostering student exploration and discussion to construct their understanding in form
of formative assessment questions in Edpuzzle
Theories, Principles, Laws: Incorporate videos that explain theories, principles, and laws,
focussing on its applications, prompting students to critically analyze and apply their
knowledge in real-world contexts and thus arrive at the abstract theories, principles or laws.
TECHNOLOGICAL PEDAGOGICAL CONTENT KNOWLEDGE (TPACK) IN
MATHEMATICSTEACHING AND LEARNING

Externally the active participation of the student through e-learning is impossible, and
it helps the e-learner to learn for alifetime (Kumbhar, 2009). There is a positive relationship
within students’ learning and the use of ICT (Harrison et al., 2002) The prospect of ICT isa
promising practice in the Mathematics classroom, but the success of this exercise is mainly
dependent on several issues, including teachers’ perceptions of ICT skills, teachers’ attitudes
toward ICT contribution to Mathematics teaching, and teachers’ attitudes toward ICT
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contribution to students’ Mathematics learning. Teachers’ use of ICT in the classroom
Mathematics, Mathematics teacher in the presence of ICT in the classroom self-esteem and
sense of control, and teachers aim to mobilize ICT in their education (Baya’a, 2013). These
possibilities of ICT integrate a proposed practice in the Mathematics classroom.
Mathematics is a subject that covers aspects such as concepts, steps, problem solving and
laws. Here are some instances of use of TPACK by Mathematics teachers:
Concepts: Use images or videos to visually represent mathematical concepts such as ratio,
percentage, average, allowing students to manipulate and explore mathematical ideas actively
and get their learning assessed through use of questions based on real world application using
the LMS, wherein variety of questions can be generated.
Applications in Day-to-Day Life: Incorporate images or videos showcasing rea-world
applications of mathematical concepts, prompting students to analyze and solve problems in
context collaboratively using collaborative learning tools such as jamboard, padlet or google
doc
TECHNOLOGICAL PEDAGOGICAL CONTENT KNOWLEDGE (TPACK) IN
SOCIAL SCIENCE TEACHING AND LEARNING

Teachers can feel ambiguous about the integration of technology within the social
studies classroom. Though they are excited about the possible uses of technology in the
classroom, when given a specific social studies technology application (e.g. Stellarium
software) they may question its practicality. Varied studies indicate teachers need a stronger
understanding of Technological Pedagogical Content Knowledge (TPACK). At best, TPACK
may be muddled in the minds of many teachers. Perhaps explicit instruction about the
relationship between Technological, Pedagogical, and Content knowledge is needed if
teachers are to re-examine their prior knowledge and experiences related to their
technological knowledge. For a teacher to develop TPACK, instructors may need to consider
including technology within methods courses, especially in social studies both during pre-
service and in-service training.
Social Science focusses on learning of people at different places and people of different
times. Here are some instances of use of TPACK by Social Science teachers:
Utilize Celestia or Stellarium, Google Maps, Google Earth tools to explore geographical
phenomena, historical events, and societal structures, fostering inquiry and critical thinking in
a collaborative manner utilisng tools such as padlet, jamboard or google doc.
Integrate movies and documentaries to bring historical events and figures to life, encouraging
students to analyze different perspectives and historical narratives critically utilising the
collaborative tools
TECHNOLOGICAL PEDAGOGICAL CONTENT KNOWLEDGE (TPACK) IN
ENGLISH TEACHING AND LEARNING

First and foremost, benefit is that ICT provides language learners with the opportunity
to use the language that they are learning in meaningful ways in accurate contexts. A second
important benefit derived from the use of ICT in a language classroom is based on the
opportunities it affords for cooperation and collaboration with one’s peers. A third major
benefit of the use of ICT in blended language learning classrooms is the opportunity that ICT
based tools give to language teachers so that they can tutor their learners more effectively.
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With the help of 1CT-based tools and the constantly growing number of available educational
resources language teachers can give individual and personalized guidance to the learners.
English focusses on learning of prose, poems, grammar, reading and writing skills. Here are
some instances of use of TPACK by English teachers:

Grammar: Employ images or audio clips to demonstrate grammar concepts in context,
encouraging students to identify patterns and rules through exploration followed by quiz
using quiz maker software.

Communication Skills: Utilize recorded videos to model effective communication skills,
providing opportunities for students to practice and receive feedback on their own
communication abilities, and get it evaluated using AL tool Yoodley for presentation
analytics.

Appreciation of Poems: Use videos to explore poems visually, discussing literary elements,
themes, and interpretations collaboratively using collaborative tools.

CHALLENGES IN USE OF TECHNOLOGICAL PEDAGOGICAL CONTENT
KNOWLEDGE (TPACK)

The teachers in India face many challenges in integrating ICT in their classroom
teaching learning. The teachers usualy dea with challenges like IT literacy, internet
connection, lack of training to integrate technology to create meaningful teaching and
learning situations and lack of ideas to create meaningful tasks using technology. During the
Covid-19 pandemic teachers had to teach in an online mode which posed a greater challenge
in meaningfully integrating technology in the online classrooms to keep the students engaged
in meaningful interactions. Otherwise, technology integration offers some opportunities such
as a pleasant and flexible classroom, motivate students and teachers to improve themselves
and various opportunities to develop the multimodal product.

Teachers often have inadequate (or inappropriate) experience with using digital technologies
for teaching and learning. Many teachers earned degrees at a time when educationa
technology was at a very different stage of development than it is today. It is, thus, not
surprising that they do not consider themselves sufficiently prepared to use technology in the
classroom and often do not appreciate its value or relevance to teaching and learning.
Moreover, this knowledge is unlikely to be used unless teachers can conceive of technology
uses that are consistent with their existing pedagogical beliefs (Ertmer, 2005). Furthermore,
teachers have often been provided with inadequate training for this task. Many approaches to
teachers’ professional development offer a one-size-fits-all approach to technology
integration when, in fact, teachers operate in diverse contexts of teaching and learning.
Research shows that on an average students retain 25 to 60% more material when learning
online compared to only 8 to 10% in a classroom. This is mostly due to the students being
able to learn faster online. E learning requires 40 to 60% less time to learn then in a
traditional classroom setting because students can learn at their own pace, going back and
reading, skipping or accelerating through concepts as they choose. Nevertheless, the
effectiveness of online learning varies amongst age groups. The general consensus on
children especially younger onesis that a structured environment is required because children
are more easily distracted to get the full benefit of online learning for their needs to be a
concerted effort to provide the structure and go beyond replicating a physical class or lecture
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through video capabilities instead of using a range of collaborative tools and engagement
methods that promote inclusion personalization and intuition. Thus, it is essential that teacher
use their knowledge of Technological Pedagogical Content Knowledge (TPACK) for the
effective integration of content, technology and pedagogy to ensure effective learning.
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Abstract: This chapter examines the concept of cyber hygiene within the educational sector,
emphasizing the necessity of robust cybersecurity practices for students, teachers, parents,
and administrators. The escalating cyber threats in education necessitate a disciplined
approach to maintain the integrity and security of digital information and infrastructure. For
students, developing strong passwords and under standing the basics of digital citizenship are
paramount. Teachers, on the other hand, must incorporate cybersecurity into their
curriculum and maintain secure digital environments in classrooms. Parents play a critical
role by monitoring and guiding their children's online activities, while school administrators
are tasked with implementing comprehensive cybersecurity policies and managing
institutional data protection strategies.

Through a literature review of sources such as the Center for Internet Security, Cybersecurity
and Infrastructure Security Agency, and various academic publications, this chapter outlines
actionable strategies and best practices in cyber hygiene. It highlights the collective
responsibility of all stakeholders in creating a secure and resilient digital educational
environment.

Keywords: Cyber Hygiene, Educational Cybersecurity, Digital Citizenship, Cybersecurity
Best Practices, School Cybersecurity Policies.

I ntroduction

In an increasingly digital world, where technology permeates every aspect of society,
education stands at the forefront of the digital revolution. As schools, colleges, and
universities integrate technology into their curricula and administrative processes, they open
new avenues for learning and collaboration. However, with these opportunities come
significant challenges, particularly in ensuring the security and integrity of educational
institutions digital environments.

The concept of cyber hygiene, encompassing a set of practices and protocols aimed at
safeguarding against cyber threats and vulnerabilities, emerges as a critical cornerstone in the
educational landscape. Just as individuals maintain personal hygiene to stay healthy,
educational ingtitutions must prioritize cyber hygiene to protect sensitive data, preserve
academic integrity, and uphold the trust of students, faculty, and stakeholders.

This chapter explores the vital role of cyber hygiene in education, delving into the
unique challenges faced by educational institutions, the impact of cybersecurity incidents on
academic environments, and strategies for fostering a culture of cyber awareness and
resilience within educational communities. From securing student records and research data
to defending against cyberattacks and promoting responsible digital citizenship, the journey
towards cyber hygiene in education is one of continuous learning, adaptation, and
collaboration in the pursuit of a safer and more secure digital learning environment.

Concept of Cyber Hygiene
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The concept of cyber hygiene is recognized across various institutions and organizations,
each defining it slightly differently to suit their focus and scope. Here are several definitions
from notable institutions:

1. Nationa Institute of Standards and Technology (NIST):

The NIST doesn't provide a direct definition of "cyber hygiene" in its publications, but it
discusses practices that align closely with the concept. In NIST publications, such as the
NIST Cybersecurity Framework, the emphasis is on identifying, protecting, detecting,
responding, and recovering from cybersecurity events, which are integral to maintaining good
cyber hygiene.

2. Center for Internet Security (CIS):

The CIS often refers to basic cyber hygiene in the context of its critical security controls that
organizations can implement to protect themselves from known cyber attack vectors. CIS
describes these controls as basic or foundational actions that help protect and defend against
common cyber threats, essentially forming the core of an organization’s cyber hygiene
practices.

3. Cybersecurity and Infrastructure Security Agency (CISA):

CISA describes cyber hygiene as a set of practices for managing the most common and
pervasive cybersecurity risks. They provide resources and guidelines, including the Cyber
Hygiene Services, aimed at helping organizations protect their infrastructure and manage
their cybersecurity risks. These practices include vulnerability scanning and phishing defense,
reflecting a proactive approach to maintaining cybersecurity.

4. European Union Agency for Cybersecurity (ENISA):

ENISA approaches cyber hygiene as part of its wider cybersecurity recommendations. It
promotes best practices, methodologies, tools, and solutions to ensure stable and continuous
operation of European digital systems. While not defining "cyber hygiene" explicitly,
ENISA’s activities support improving basic cybersecurity practices across member states.

5. SANS Ingtitute:

The SANS Ingtitute, a private U.S. company that specializes in information security and
cybersecurity training, discusses cyber hygiene in terms of critical security controls and the
essential steps needed to secure a system and network infrastructure. These measures are
similar to those outlined in the SANS Top 20 Critical Security Controls, which provide
actionable ways to stop prevalent attacks using effective and proven methods.

Each of these ingtitutions contributes to the understanding and implementation of
cyber hygiene through guidelines, frameworks, and services that support cybersecurity best
practices. While there might not be a single universal definition of "cyber hygiene" the
overarching theme is consistent: maintaining good cyber hygiene involves implementing
foundational security practices to protect information systems and data from threats.

Need of Cyber Hygienein Education

In today's world, where everyone is connected through technology, it's really
important for schools and colleges to teach about staying safe online. This is what we call
cyber education. It's not just about knowing how to use computers or smartphones, but also
about understanding how to stay safe from bad things that can happen on the internet.
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Cyber education in schools means teaching students, teachers, and other staff
members about things like how to keep persona information private online, how to spot
scams or fake websites, and how to use technology responsibly. It's like teaching everyone
how to be smart and safe when using the internet.

But cyber education is not just about staying safe. It's also about preparing students
for jobs in the future. There are lots of jobs in cybersecurity, where people protect computers
and networks from hackers and other bad guys. By teaching about cybersecurity, schools can
help students learn skills that they might need for these kinds of jobs later on.

Overall, cyber education in schools is really important because it helps everyone stay safe

online and prepares students for the future. It's like giving them the tools they need to be

smart and successful in adigital world.

Review

Center for Internet Security: The CIS Critical Security Controls offer a comprehensive

framework for implementing cybersecurity best practices, providing valuable guidance for

educational ingtitutions to enhance their cyber hygiene.

e Cybersecurity and Infrastructure Security Agency: CISA's Cyber Hygiene Services offer
practical resources and guidelines tailored for improving cybersecurity posture, making it
avaluable reference for educational institutions seeking to bolster their cyber defenses.

o European Union Agency for Cybersecurity : ENISA's publications offer insights and
recommendations for enhancing cybersecurity resilience, serving as a valuable resource
for educational institutions navigating the complex cybersecurity landscape.

o National Institute of Standards and Technology : NIST's Cybersecurity Framework
provides a flexible framework for managing cybersecurity risks, offering valuable
guidance for educational institutions looking to implement effective cybersecurity
practices.

e SANS Ingtitute : The SANS Top 20 Critica Security Controls offer actionable
recommendations for mitigating cybersecurity risks, making it a valuable resource for
educational ingtitutions seeking to prioritize and address key security challenges.

e Adams & Allen (2019) : This study examines the data protection practices of K-12
educational institutions, highlighting the importance of cybersecurity hygiene in
safeguarding sensitive information and mitigating cyber threats.

e Holt & Husain (2020) : This book explores cybersecurity education for school
administrators and teachers, offering insights into effective strategies and practices for
promoting cyber hygiene in educational settings.

e Jones & Mitchell (2018): This article discusses the importance of cyber hygiene as a
crucial skill for the future, emphasizing the need for comprehensive cybersecurity
education to prepare students for the digital age.

e Smith & Johnson (2017): This article provides a guide to basic cyber security for small
and medium-sized enterprises, offering practical recommendations for improving cyber
hygiene practices in educational institutions.

e Taylor & Brown (2019): This book examines cybersecurity education and its role in
preparing students for the digital age, offering valuable insights and strategies for
integrating cyber hygiene into educational curricula
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Overall, these references provide a wealth of knowledge and resources for educational
ingtitutions seeking to enhance their cyber hygiene practices and strengthen their
cybersecurity defenses.

Cyber Hygiene Practicesfor Teachers

e When it comes to cyber hygiene, teachers have an important role to play. Here are some
easy and effective practices that teachers can follow to keep themselves and their students
safe online:

e Use Strong Passwords : Teachers should always use strong passwords that are hard to
guess. It'sagood ideato use a mix of letters, numbers, and specia characters. Also, don’t
use the same password for different accounts.

e Update Regularly : Keeping software and apps up to date is crucial. Many updates
include security improvements that protect against viruses and hackers. Teachers should
make sure their computer's operating system and any software they use in class are
aways updated.

o Be Careful with Emails : Phishing emails are a common way for hackers to trick people
into giving away personal information. Teachers should be careful not to open or respond
to suspicious emails. If an email looks odd, it’s best to double-check with the sender
through a different communication method.

o Use Antivirus Software : Instaling and maintaining antivirus software can help protect
computers from malicious attacks. It’s important for teachers to have this software
running and updated regularly.

o Back Up Data: Teachers often have alot of important files, like lesson plans and student
information. Backing up this data regularly ensures that it won’t be lost if there’s a
computer problem or acyber attack.

o Educate Students : Besides keeping themselves safe, teachers can help students learn
about cyber safety. This includes teaching students about safe internet practices and
encouraging them to discuss any cyber issues they encounter.

e Secure Personal Devices: If teachers use their persona devices like smartphones or
laptops for school work, they should ensure these devices are secure and not easily
accessible to others.

By following these practices, teachers can create a safer digital environment for themselves

and their students. It's all about being aware and taking the right steps to protect against

online threats.

Considering the psychological aspects is crucial for promoting effective cyber
hygiene practices among teachers. Here's how teachers can integrate psychological
considerations into their cyber hygiene practices:

e Managing Stress and Anxiety: The digital world can sometimes feel overwhelming, with
constant notifications, emails, and demands for attention. Teachers should prioritize their
mental well-being by setting boundaries and taking breaks from technology when needed.
By managing stress and anxiety, teachers can maintain focus and make better decisions
when it comesto cyber hygiene.

« Building Confidence and Resilience: Cybersecurity can feel daunting, especialy for those
who are not tech-savvy. Teachers should focus on building their confidence and resilience
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by learning about cybersecurity in small, manageable steps. Celebrating successes, no

matter how small, can boost confidence and encourage continued learning and

improvement.

« Developing Critical Thinking Skills: Teachers can empower themselves and their students
by developing critical thinking skills to evaluate online information critically. This
involves questioning sources, verifying information, and being skeptical of unsolicited
messages or requests. By teaching students to think critically about the information they
encounter online, teachers can help them become more discerning and less susceptible to
cyber threats.

e Promoting Open Communication: Teachers should create a supportive environment
where students feel comfortable discussing cyber issues without fear of judgment or
retribution. Encouraging open communication can help identify potential cyber threats or
incidents early, alowing for timely intervention and support.

e Addressing Cyberbullying and Online Harassment: Cyberbullying and online harassment
can have serious psychological consequences for both teachers and students. Teachers
should be vigilant in monitoring online interactions and intervening promptly if they
suspect cyberbullying or harassment. By fostering a culture of respect and empathy,
teachers can help prevent and address harmful behavior online.

e Modeling Healthy Digital Behaviors. Teachers serve as role models for their students,
both in the classroom and online. By demonstrating healthy digital behaviors, such as
practicing good cyber hygiene, managing screen time, and using technology responsibly,
teachers can positively influence their students attitudes and behaviors towards
technology.

By incorporating these psychological aspects into their cyber hygiene practices, teachers
can not only protect themselves and their students from online threats but also promote a
positive and healthy relationship with technology. It's about fostering resilience, critical
thinking, and digital well-being in an increasingly digital world.

Cyber Hygiene Practicesfor Students

o Create Strong Passwords: Encourage students to use strong, unique passwords for their
online accounts. Emphasize the importance of avoiding easily guessable passwords like
"123456" or "password."

o Think Before Clicking: Teach students to be cautious when clicking on links or
downloading attachments from unknown sources. Remind them to verify the authenticity
of websites and emails before sharing personal information or clicking on links.

« Keep Software Updated: Explain to students the importance of keeping their devices and
software up to date. Regular updates often include security patches that protect against
known vulnerabilities.

o Practice Safe Social Media Habits: Encourage students to review and adjust their privacy
settings on social media platforms to control who can see their posts and personal
information. Remind them to think before sharing personal information online and to be
mindful of the content they post.
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Be Wary of Cyberbullying: Teach students about the harmful effects of cyberbullying and
how to respond if they or someone they know becomes a victim. Encourage open
communication and reporting of cyberbullying incidents to trusted adults or authorities.
Back Up Important Data: Remind students to regularly back up their important files and
documents to external hard drives, cloud storage, or other secure locations. This helps
protect against data lossin case of device theft, malfunction, or cyber attack.
Practice Safe Online Shopping: If students engage in online shopping, advise them to
only use reputable websites with secure payment options. Remind them to look for the
padlock symbol and "https://" in the URL to ensure the website is encrypted and secure.
Report Suspicious Activity: Encourage students to report any suspicious emails,
messages, or online activity to their teachers, parents, or school administrators. Prompt
reporting can help prevent potential cyber threats or incidents from escalating.
Be Mindful of Digital Footprint: Teach students about the concept of a digital footprint
and how their online activities can leave a lasting impression. Encourage them to think
carefully about what they post online and how it may impact their future.
Promote Responsible Device Usage: Encourage students to use their devices responsibly
and to practice good digital citizenship. This includes respecting others' privacy, being
mindful of screen time, and treating digital resources with care.

By promoting these cyber hygiene practices, students can develop the skills and habits

needed to navigate the digital world safely and responsibly. It's about empowering them to
make informed decisions and protect themselves from online threats.

Cyber Hygiene Practicesfor Parents

Cyber hygiene is equally essential for parents of school students, as they often oversee their
children's use of technology and guide their interactions online. Here are practical cyber
hygiene practices that parents can follow to ensure a safer digital environment at home:

Educate Y ourself and Y our Children: Stay informed about the latest cybersecurity threats
and trends. Teach your children about online safety, including the importance of keeping
personal information private, recognizing safe websites, and the risks of sharing too much
online.

Use Parental Controls: Make use of parental control tools to help manage your children’s
online activities. These tools can help filter out inappropriate content, limit screen time,
and monitor online interactions without being overly intrusive.

Secure Home Networks: Ensure your home Wi-Fi network is secure. Change the default
username and password, use strong Wi-Fi encryption (like WPA3), and regularly update
your router's firmware. Consider using a VPN for an added layer of security, especially
when your children access the internet from public or unsecured networks.

Encourage Strong Passwords: Teach your children the importance of using strong, unique
passwords for each of their accounts. Consider using a family password manager to store
and manage passwords securely.

Regularly Update Devices. Keep al devices used by your family—computers,
smartphones, and tablets—updated with the latest software and security patches. Explain
to your children why these updates are important for protecting their devices from new
threats.
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o Back Up Important Data: Implement a family routine of backing up important data such
as school work, digital photos, and personal documents. Teach your children how to back
up their data to a secure location, such as an external hard drive or cloud storage.

o Teach About Social Media Safety: Discuss the implications of social media usage with
your children. Guide them on what is appropriate to post and share online and the
potential long-term impact of their digital footprint.

e Promote Open Communication: Encourage your children to come to you if they
encounter something online that makes them feel uncomfortable or if they suspect that
something might be a scam. Having open lines of communication can help you intervene
in potential security issues early.

« Be a Good Digital Role Model: Demonstrate good digital habits yourself. Show
responsible behavior with your own device usage, online shopping, and social media
interactions. Y our behavior can significantly influence your children's online habits.

e Know Your Child’s Online World: Be aware of the apps and websites your children use
and understand how they work. Try to be a part of their online activities and engage with
them about what they find interesting in the digital realm.

By adopting these practices, parents can create a safer digital environment for their
children and equip them with the knowledge and tools they need to navigate the online world
responsibly and securely.

Cyber Hygiene Practicesfor Administrators

Cyber hygiene practices for school administrators, including non-teaching staff, principals,

management personnel, and IT professionals, are critical in maintaining the security and

integrity of the school’s digital infrastructure. Here are key practices tailored for these roles:

« Implement Strong Access Controls: Use robust authentication methods to ensure only
authorized personnel have access to senditive data and systems. This includes
implementing multi-factor authentication (MFA) and regularly reviewing access
permissions.

e Regular Security Training and Awareness : Conduct ongoing cybersecurity training for
al staff members. This training should cover the latest security threats, phishing
awareness, safe internet practices, and data protection policies.

« Maintain Up-to-Date Systems: Ensure that all systems, software, and devices are kept up-
to-date with the latest security patches and updates. This reduces vulnerabilities that can
be exploited by cyber attackers.

e Secure Physical and Digital Assets: Protect physical devices through secure storage and
restrict access to critical areas. Digitally, use encryption for sensitive data and ensure that
backups are performed regularly and stored securely.

o Develop and Test Incident Response Plans: Create comprehensive incident response plans
that outline steps to take during different types of security breaches. Regularly test these
plans through drills and update them based on lessons learned.

e Monitor and Audit Network Activity: Implement monitoring tools to track unusual
activities within the network. Regular audits should be conducted to ensure compliance
with security policies and to identify potential vulnerabilities.
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e Secure Email Communications. Educate staff on the dangers of phishing and spear-
phishing attacks. Implement email security measures such as spam filters, and intrusion
detection systems, and verify links and attachments for malware.

« Manage Vendor Risks: Assess and manage the risks associated with third-party vendors
who have access to the school’s network. Ensure all vendors comply with the school’s
cybersecurity standards.

o Enforce Data Privacy Policies: Clearly define who has access to sensitive information and
under what circumstances. Ensure compliance with legal and regulatory requirements for
data protection.

« Promote a Culture of Security: Foster an environment where cybersecurity is a priority.
Encourage staff to report suspicious activities without fear of reprisal and recognize
individual s who contribute positively to cybersecurity efforts.

e For IT professionalsin schools specificaly, it isimportant to:

Implement Advanced Threat Protection: Use advanced cybersecurity tools to defend
against malware, ransomware, and other sophisticated threats.

Utilize Network Segmentation: Divide the school's network into segments to contain
potential breaches and limit access to critical segments.

Conduct Penetration Testing: Regularly perform ethical hacking exercises to identify
and address vulnerabilities before they can be exploited.

By implementing these cyber hygiene practices, school administrators can
significantly enhance the cybersecurity posture of their institutions, protecting both their
digital assets and the personal information of staff and students.

Conclusion

In conclusion, practicing good cyber hygiene is crucial for everyone involved in the
educational sector, including students, teachers, parents, and school administrators. By
adopting strong and consistent cyber hygiene practices, schools can protect themselves
against online threats, safeguard sensitive information, and create a safe digital environment
for learning. This includes using strong passwords, updating software regularly, being
vigilant about suspicious activities, and educating all members of the school community
about the importance of cybersecurity.

Furthermore, fostering an open and communicative culture where cybersecurity is
discussed openly and regularly can empower individuals to act wisely and responsibly online.
School administrators play a key role in setting this tone by implementing robust security
policies, conducting regular training, and ensuring that everyone is aware of the best practices
in cyber hygiene.

Ultimately, the goal is to ensure that technology remains a powerful tool for
education, rather than a risk, by managing and mitigating the potentia dangers it brings.
Through collective effort and consistent practice, schools can achieve this balance, enabling
students to harness the full potential of digital learning environments safely and effectively.
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Abstract: A nation’s economy directly depends on its infrastructure development. This
research paper undertakes an in-depth examination of the transformative trends in the
development of infrastructure finance in India. This work is a descriptive study of the
changes in infrastructure finance. The data analyzed is retrieved from secondary sources.
The Indian government has embarked on an ambitious agenda to build and upgrade critical
infrastructure assets across the country. It is found that our economy has witnessed
significant strides in transportation infrastructure, with a focus on road and rail networks.
There are factors contributing to the gap between infrastructure investment trends and
investment needs in India due to insufficient funds, focus on specific sectors, delays in
completing the projects, fragmented approaches, and environmental concerns. With a focus
on recent initiatives, innovative financing models, and the evolving role of public and private
sectors, the study aims to provide a holistic understanding of the dynamics shaping India's
infrastructure finance landscape.

Keywords: Infrastructure finance, NIP, REITs, Green finance, PPPs

INTRODUCTION

Infrastructure is critical for economic development, productivity, quality of life, and
achieving sustainable development goals. With a rapidly growing and urbanizing population
projected to reach 1.52 hillion by 2030, India faces massive infrastructure needs across
sectors like transportation, energy, water, and telecommunications. An estimated $94 trillion
isrequired globally for infrastructure investment over 25 years.

Indiaistaking major initiatives to upgrade its infrastructure, including the Bharatmala
highway project, Mumbai-Ahmedabad high-speed rail, Smart Cities Mission, renewable
energy projects like solar parks, National Optical Fiber Network for rural broadband, and the
Jal Jeevan Mission for piped drinking water. Environmental sustainability is also a priority
through investments in sewage treatment, river cleaning, and clean energy promotion.

Realizing ambitious infrastructure projects requires strategic financial planning,
innovative funding models, and public-private collaboration. India recognizes the importance
of private sector participation and is exploring diverse financing instruments like
Infrastructure Investment Trusts (InvIiTs), Public-Private Partnerships (PPPs), green bonds,
and leveraging digital innovations for mobilizing the necessary capital to bridge the
infrastructure gap.

The government has launched initiatives like the National Infrastructure Pipeline
while focusing on sustainable and green financing practices aligned with India's economic
goals of attracting private capital and tapping into new financing avenues beyond public
funding.
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This research is about infrastructure finance, examining the historical evolution,
contemporary challenges, and transformative trends in India. From public-private
partnerships and green financing to the advent of digital technologies and sustainable
investment practices, the landscape of infrastructure finance is dynamic and holds
implications for the economic, social, and environmental sustainability of the nation. By
dissecting the evolving financial mechanisms, policy frameworks, and the role of public and
private stakeholders, this study seeks to provide insights that contribute to a nuanced
understanding of infrastructure finance in the Indian context. In doing so, it aimsto shed light
on the transformative potential and challenges inherent in financing Indids infrastructura
aspirations.

OBJECTIVES

1. Evaluate the impact of government policies, including the National Infrastructure
Pipeline (NIP), Smart Cities Mission, and others, on infrastructure financing in India.

2. Explore financia instruments and models utilized in infrastructure finance, with
Investment Trusts (InvITs), Public-Private Partnerships (PPPs), and Green Bonds.

3. Understand the current trends in investment and the investment needed in various
sectors like energy, telecommunication, transport, and water to know the existing and
future gaps.

4. To suggest innovative ways of infrastructure finance.

SCOPE OF THE STUDY

The scope of this study covers various facets of infrastructure finance in India, with a
focus on key sectors such as energy, telecommunication, transportation, and water resources.
The study analyzes historical developments and recent trends, providing a comprehensive
overview of infrastructure finance in India. The research incorporates perspectives from
various stakeholders, including government bodies, financia institutions, private investors,
and project developers.

The study aspires to contribute valuable insights into the multifaceted landscape of
infragtructure finance in India, offering recommendations for enhancing financial
mechanisms and facilitating sustainable, inclusive, and efficient infrastructure development.
METHODOLOGY

A descriptive study to understand the various ways adopted by the Government of
India to boost infrastructure financing in the country and thereby stimulate infrastructure
growth. The study is based on secondary sources. The data were collected from research
articles, government and research agency reports and other online sources.

LITERATURE REVIEW

Infrastructure investments have been financed with public funds traditionaly.
Governments were the main players in this field, due to the inherent public good nature of
infrastructure and the positive externalities. Infrastructure can be financed using different
capital channels and involve different financial structures and instruments. Some, like listed
stocks and bonds, are market-based instruments with well-established regulatory frameworks.
Banks have traditionally been providers of infrastructure loans. Efforts are underway to
develop new financial instruments and techniques for infrastructure finance.
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According to the World Bank database on private participation in infrastructure, in
2011 178 PPPs in infrastructure were identified, of which 65 public-private partnership
projects were in India alone. In India, all PPPs had debt finance from local public banks.
Zhang et a. 2014 defined “PPP as a strategy that is utilized to provide quality infrastructure
facilities and services with high efficiency (as purpose and function), based on a long-term
contractual arrangement between public and private parties through the synergetic
cooperation between partners.”

Risks associated with Greenfield investments are relatively high compared to
Brownfield and postconstruction investments. Both equity and debt instruments are prevalent
in infrastructure financing. Hybrid instruments involving both equity and debt features such
as mezzanine capital are also widely used for infrastructure projects. In recent years, among
investment routes, the focus is more on corporate bonds and municipal bonds even though
government bonds dominate the bulk of project financing in developing countries.

The Ministry of Railways is in the process of developing two dedicated freight
corridors — Eastern Dedicated Freight Corridor (EDFC) and Western Dedicated Freight
Corridor (WDFC) with over 1724 km. of track commissioned to date at an expenditure of
over Rs. 97000 crores.

The Flash Report for March 2023 contains information on the status of the 1449
Centra Sector Infrastructure Projects costing 150 crore and above. (22.02% of original cost).
The expenditure incurred on these projects till March 2023 is 455,690.57 crore, which is
55.07% of the anticipated cost of the projects. India accounts for around 5% share of the
global Private Participation in Infrastructure (PPl) amount.

According to Bhattacharya, Romani, and Nicholas (2012), many emerging markets,
especialy low-income countries need essential measures to escalate their expenditure in
infrastructure development, to accommodate rising urbanization and promote inclusive
growth. Multilateral Development Banks (MDBSs) can attract additional financing from the
private sector. Infrastructure bonds are more common in EMDES (Sawant 2010) and analyses
‘infrastructure bonds’, mostly of corporate bonds of energy and power companies.

Evolution of Infrastructure Finance

Infrastructure finance in India underwent significant changes and developments
during the five-year plans from 1951 to 2012. During this period, India transitioned from a
predominantly agrarian economy to one with a growing industrial and services sector. The
government played a crucia role in shaping the infrastructure landscape through various
policy measures, financia institutions, and funding mechanisms.

1951-1991: Early Yearsand Planning

- Public sector-dominated infrastructure devel opment

- Government entities like Indian Railways, NHAI established

- Financial institutions like IFCI and IDBI provided long-term loans
1991-2000: Economic Reforms and Liberalization

- Private sector participation encouraged, FDI allowed

- Public-Private Partnerships (PPPs) introduced

- IDFC set up to fund infrastructure projects
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2000-2012: Accelerated Growth

- National Highways Development Project (NHDP) launched
- Power sector reforms like APDRP initiated

- Telecom sector liberalized, private players invested

- IL& FS emerged as magjor infrastructure financier

The overview highlights the gradual shift from public-dominated funding in the early
decades to increased private participation and innovative financing mechanisms post-
liberaization. Specialized entities and policy initiatives played a key role in driving
infrastructure investments across sectors like roads, power and telecom during this period of
accelerated economic growth.

Current Scenario

The Indian government has set an ambitious target of achieving a $5 trillion economy
by 2025, and infrastructure development plays a crucia role in achieving this goal. The
government has allocated 3.3% of the GDP towards infrastructure in FY 24 and launched the
Nationa Infrastructure Pipeline (NIP) with targeted investments of $1.4 trillion. However,
there is an estimated infrastructure financing gap of over 5% of GDP, presenting significant
opportunities for private sector participation through public-private partnerships (PPPs).
Improving infrastructure and logistics will benefit trade, employment, and per capita income,
ultimately contributing to India's vision of becoming a devel oped nation by 2050.

Key Initiatives to Enhance I nfrastructur e Financing M echanisms:
1. National Infrastructure Pipeline (NIP)

The National Infrastructure Pipeline (NIP), introduced in 2019 emphasizes social and
infrastructure projects including energy, roads, railways, and urban development projects
worth INR 102 lakh crores. The Centre and States have nearly equal contributions (39% and
40%) while the private sector has a 21% share. NIP is complemented by the PM Gati Shakti
Master Plan which is dedicated to improving India’s logistics network. In India Budget 2023-
24, the Indian government emphasized the need for increased spending in the infrastructure
sector and nearly trebled its infrastructure spending to 3.3% of GDP compared to its spending
in 2019-20. The Budget has allocated INR 75000 crores for 100 projects deemed critical to
improving the overall multimodal logisticsinfrastructure.

India has extensively adopted the Public-Private Partnership (PPP) approach for
infrastructure development, with around 2000 PPP projects in various stages of
implementation, making it one of the largest PPP programs globally. Under the PPP model,
the private sector builds and operates infrastructure projects through the Build-Operate-
Transfer (BOT) model, incentivizing them to maintain the infrastructure effectively to
generate revenue from increased usage.

The National Logistics Policy (NLP) announced in 2022 formalizes this approach and
aims to reduce the logistics cost in India to under 10% and be one of the top 25 countries in
the world in the Logistics Performance Index ranking. Under NLP, the government has
launched the Unified Logistics Interface Platform (ULIP) to provide al digital services
related to the transportation sector into a single portal creating a single access point for all.

The government has prioritized transport infrastructure in its overall spending.
KRISHI- UDAN which has been launched to help farmers transport their perishable goods.
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Airports Authority of India (AAIl) provides full waiver of Landing, Parking, Termina
Navigational Landing Charges (TNLC), and Route Navigation Facility Charges (RNFC) for
Indian freighters and P2C (Passenger-to-Cargo) Aircraft. The private sector has partnered
with the government for construction and operations of newer airports resulting in a projected
total number of airports to be 200 by the end of 2024.

The Ministry of Shipping under the SagarMala scheme is developing an inland
waterways network throughout the country under the PPP model to promote shipping and
facilitate trade.

2. Infrastructure Investment Trusts (InviTs) and Real Estate Investment Trusts
(REITS)

According to PwC report 2022, a robust real estate sector, comprising subsegments
such as housing, retail, hospitality, and commercial projects, is fundamental to the growth of
an economy. Currently, India’s real estate sector is the second-largest employer in the
country after agriculture and is dated to grow at a steady pace over the next decade. It has
witnessed a paradigm shift from traditional finance to an era of structured finance, private
equity, and public offering, with a few players even exploring fractional ownership models
aided by blockchain.

Real Estate Investment Trusts (REITS) and Infrastructure Investment Trusts (InvITS)
are investment vehicles that own and operate real estate and infrastructure-related assets and
allow individual investors to earn an income without actually buying any assets. The income-
producing real estate assets owned by a REIT include office buildings, shopping malls,
apartments, warehouses, and mortgaged property. Whereas the infrastructure assets owned by
an InvIT are roads, renewables, tower infrastructure, etc. As of 2021, the total value of InvITs
listed in India exceeded INR 2 trillion. The REIT grabbed the attention of many and was
subscribed 7.94 times at a 2.43% premium to its offer price as per the Economic Times
article.

3. Green Finance and Sustainable Infrastructure

India's renewable energy (RE) potential is estimated to exceed 3,000 GW, yet
currently only a fraction of this amount—32.8 GW, a little over 1 percent—has been
harnessed according to a report by USAID. Green Bonds were identified as one of the key
financial instruments that can provide Indian RE project developers with access to long-term
and low-cost capital from institutional investors. Green Bonds are standard, fixed-income
financial instruments (bonds) where the proceeds are exclusively utilized for financing
climate change mitigation or adaptation-related projects or programs. The corporate entity
issues the green bond and proceeds from the bonds are allocated for green projects under the
corporate.

India has seen an increase in the issuance of green bonds to fund environmentally
sustainable projects. These bonds finance initiatives related to renewable energy, energy
efficiency, and other environment-friendly infrastructure developments. According to the
Climate Bonds Initiative, Indiaissued green bonds worth $10.3 billion in 2021, making it one
of the leading countries in the Asia-Pacific region for green bond issuance.

4. Public-Private Partnerships (PPPs) and Hybrid Model According to Public
Private Partnership in India, the Department of Economic Affairs, India launched the
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Nationa Infrastructure Pipeline (‘NIP’), in 2020 which envisages an investment of Rs.
111 lakh crores over 2020 to 2025 i.e., an annual average investment of ~Rs. 22 lakh
crores. Public Private Partnerships (PPP) have been identified as a valuable instrument to
speed up infrastructure development and investments envisaged under NIP. As of now,
there are 351 projects under PPP model in India with a total project cost of Rs.
6,38,825.11 crores.

Cabinet Committee on Economic Affairs (CCEA) in its meeting of July 25, 2005,
approved the Scheme for Financial Support to PPPs in Infrastructure (Viability Gap Funding
scheme) as a Central Sector Scheme of the Government of India for risk mitigation. The
Scheme is administered by the Department of Economic Affairs, Ministry of Finance and
provides financial support in the form of grants, one-time or deferred, to economically
desirable but commercially unviable infrastructure projects undertaken through PPPs with a
view to make them commercially viable. There are 67 projects under the VGF scheme in
Indiawith atotal project cost of Rs. 107791.11 crores.

5. Technological Innovations and Digital Transformation

Progress in digital infrastructure through various schemes such as the Digital India
scheme and Telecom Technology Development Fund. There has been a 200% increase in
rural internet subscriptions between 2015 and 2021 vis-a-vis 158% in urban areas. This is
evidence that rural and urban connectivity is catching up. Between 2019 and 2021, 95.76
million internet subscribers were added in rural areas vis-a-vis 92.81 million in urban aress.
The rise of crowdfunding platforms in India has been notable. Platforms like Ketto and
Milaap have facilitated fundraising for social and community projects.

DATA ANALYSISAND FINDINGS
Trendsin Infrastructure Financein India: Present and Anticipated

This section analyses the infrastructure finance trends in India from 2010 to 2040.
Datais retrieved from Global Infrastructure Outlook for analysis. Data analyzed is the current
trends and the investment need of infrastructure finance in India.

Current investment trends

Baseline forecasts of infrastructure investment under the assumption that countries
continue to invest in line with current trends, with growth occurring only in response to
changes in each country’s economic and demographic fundamentals.

I nvestment need

The investment that would occur if countries were to match the performance of their
best-performing peers, after controlling for differences in the characteristics of each country.

Table 1 shows the current trend and the investment need of infrastructure finance as a
percent of GDP. It was seen that in the five years from 2010 to 2015, there is no gap in the
investment finance required and the current trends as a percentage of GDP. From the year
2016, there is a gap in the current investment and the need which is aimost consistent till
2023. After that, the gap between the current trends and the investment need is anticipated to
be declining.

India has witnessed increased infrastructure spending in recent years, estimates by the
Globa Infrastructure Outlook suggest a shortfall of approximately $526 billion by 2040 to
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attain optimal infrastructure development. This necessitates a critical reappraisal of budgetary
allocations and the exploration of innovative financing mechanisms.
Table 1: Current Trends and I nvestment Needs (in% of GDP)

Year | Current trends | Investment need | Gap
2010 | 4.79 4.79 0
2011 | 3.82 3.82 0
2012 | 3.82 3.82 0
2013 | 3.89 3.89 0
2014 | 3.73 3.73 0
2015 | 3.98 3.98 0
2016 | 4.93 5.51 0.58
2017 | 4.79 5.36 0.57
2018 | 4.64 5.19 0.55
2019 | 4.48 5.03 0.55
2020 | 4.34 4.88 0.54
2021 | 4.21 4.74 0.53
2022 | 4.08 4.6 0.52
2023 | 3.96 4.47 0.51
2024 | 3.86 4.36 0.5
2025 | 3.77 4.26 0.49
2026 | 3.67 4.16 0.49
2027 | 3.59 4.06 0.47
2028 | 3.5 3.97 0.47
2029 | 3.41 3.87 0.46
2030 | 3.33 3.79 0.46
2031 | 3.25 3.7 0.45
2032 | 3.18 3.62 0.44
2033 | 3.1 3.53 0.43
2034 | 3.03 3.45 0.42
2035 | 2.95 3.36 041
2036 | 2.89 3.29 04
2037 | 2.82 3.22 04
2038 | 2.74 3.13 0.39
2039 | 2.68 3.06 0.38
2040 | 2.61 2.99 0.38

Source: Global Infrastructure Outlook
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Figure1: Current Trendsand Investment Need of I nfrastructure Finance (in% of GDP)

2015 2020 2025 2030 2035 2040

Current trends Investment need

Source: Global |nfrastructure Outlook

Figure 1, is the graphica representation of current trends and future needs of infrastructure
funds. The reasons for a near-consistent gap between the current and the investment needs

are:

1

Focus on specific sectors: While some sectors like roads and highways have
witnessed significant investment, others like urban infrastructure, heathcare, and
education haven't received the same level of attention, leading to an uneven
distribution of resources and persistent gapsin crucia areas.

Funding constraints. While the public sector struggles to bridge the vast investment
chasm, private sector participation is hindered by a plethora of obstacles. Bureaucratic
hurdles, opaque regulatory frameworks, and concerns about project viability create a
disincentive for private investment, perpetuating the infrastructure deficit.

Project execution challenges: Inefficiencies, bureaucratic delays, and land acquisition
issues frequently plague project implementation, leading to cost overruns and missed
deadlines.

Fragmented nature of infrastructure governance: The lack of coordination across
different ministries and agencies can lead to duplication of efforts, inefficient resource
allocation, and missed opportunities for synergy.

Delicate balance between development and environmental sustainability: To have a
balance between progress and ecological well-being is crucial. Navigating
environmental hurdles can lead to delays and project modifications, impacting
investment timelines and budgets.

Figures 2 to 5 show the gap between the current trends and investment needs (% of GDP) in
various sectors of the economy like transport-road, telecommunications, energy, and water
resources. These figures show that the magnitude of infrastructure funds for roads in Indiais
more compared to energy, telecommunications, and water resources. Hence the gap between
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the current trend and investment need is greater in sectors other than the transport
sector(road).

Figure2: Current Trends and Investment Need of Transport - Road (in% of GDP)

2010 2020 2025 2030

M Current trends ! Investment need

Source: Global Infrastructure Outlook

Figure 3: Current Trends and I nvestment Need of Telecommunications

Investment in Telecommunication Sector (in
% of GDP)

2010 2015 2020 2025 2030 2035 2040

M Currenttrends ™ Investment need

Source: Global Infrastructure Outlook
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Figure4: Current Trends and I nvestment Need of the Ener gy Sector
Investment in Energy Sector
(in % of GDP)
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M current trends ™ Investment need

Source: Global Infrastructure Outlook

Figure5: Current Trends and Investment Need of Water Resour ces
Investment in Water Resources
(in % of GDP)
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Suggestions/ Recommendations

To bridge this gap and propel India's economic trajectory, an urgent exploration of innovative

financing instrumentsis imperative.

1. A new Development Bank for Infrastructure and Sustainable Development could play a
vital, direct, and catalytic role in this effort. It could serve as a vehicle that can reduce and
absorb part of the up-front risk, finance key bottlenecks in the project pipeline, generate
sufficient knowledge and reputation through scale, encourage investment flows in early
stages and unlock investment opportunitiesin later stages (Bhattacharya et al. 2012).

2. Instruments like Infrastructure Investment Trusts (InviTs) and Real Estate Investment
Trusts (REITs) facilitate collective investment in operationa infrastructure
assets, attracting long-term institutional investors like pension funds through the promise
of stable returns and tax benefits.
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3. Risk-Sharing Mechanisms like Credit Enhancement and Public-Private Partnerships
(PPPs) provide crucia support to high-impact projects that leverage the strengths of both
public and private sectors, sharing risks and rewards while enabling access to private
capital and expertise. Securitization transforms future cash flows from infrastructure
projects into tradable securities, attracting a broader range of investors and enabling
efficient risk management.

4. Blockchain platforms can revolutionize infrastructure financing by tracking funds
disbursement, project progress, and environmental compliance can attract investors
seeking secure and responsible investments.

5. Crowdfunding platforms democratize infrastructure investment by mobilizing small
investments from alarge pool of individual investors.

6. Land Vaue Capture (LVC): By capturing the increase in land value due to infrastructure
development and reinvesting it in further projects, LVC creates a virtuous cycle of
infrastructure financing. This sustainable approach aligns infrastructure devel opment with
economic growth and reduces reliance on public funds.

7. Socia Impact Bonds (SIBs): These innovative bonds channel private capital towards
social infrastructure projects like healthcare or education. With both financial returns and
social impact potential, SIBs offer investors a unique value proposition while addressing
vital social needs.

Conclusion

India's rapid economic growth and urbanization have created a significant gap
between current investment levels and the massive financial requirements for optimal
infrastructure development. Bridging this gap demands a transformative approach to
infrastructure finance through a multi-pronged strategy. Traditional financing models alone
are insufficient, and new capital market instruments like InvITs, REITs, risk-sharing
mechanisms like credit enhancements, PPPs, and technol ogy-driven solutions like blockchain
and crowdfunding platforms must be leveraged.

Overcoming the infrastructure financing challenge requires concerted efforts from
various stakeholders. The government must create an enabling environment, attract private
investment, and implement efficient project management frameworks. The private sector
should actively participate with expertise, capital, and innovative solutions. Financial
institutions must adapt their offerings and embrace new technologies.

A paradigm shift is needed, embracing innovation, fostering collaboration, and
implementing bold policy reforms. Building a robust and sustainable infrastructure network is
not just an economic imperative but the foundation for a prosperous future, where every
citizen thrives in anation powered by progress.
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Abstract: This research paper explores the concept of "Viksit Bharat @2047," envisioning a
roadmap for transforming India into a developed nation by its centenary of independence.
Through a multidisciplinary approach, the paper examines key pathways to achieving this
vision, encompassing economic growth, technological innovation, social equity, and
environmental sustainability. The study highlights the necessity of robust policy frameworks,
strategic investments in infrastructure and human capital, and the importance of governance
reforms to foster inclusive development. By analyzing current challenges and leveraging
opportunities in sectors such as education, healthcare, renewable energy, and digitalization,
the paper provides actionable insights and policy recommendations. The findings underscore
the potential of a collaborative effort between the government, private sector, and civil
society to drive India's progress towards a prosperous and equitable future. This research
aims to contribute to the discourse on sustainable development and offer a strategic blueprint
for policymakers and stakehol ders committed to the vision of a developed India by 2047.
Keywords: Viksit Bharat @2047, Infrastructure Development, Education and Skill
Devel opment, Healthcare Advancements, Technological Innovation, Digital India.
Introduction

As India approaches the centenary of its independence in 2047, the nation stands at a
pivotal juncture, poised to transform its socio-economic landscape. The vision of "Viksit
Bharat @2047" encapsulates the aspiration for a developed India, characterized by robust
economic growth, social equity, technological advancement, and sustainable development.
This ambitious goal necessitates a comprehensive and multi-faceted approach, addressing the
myriad challenges and leveraging the vast opportunities that lie ahead.

India's journey towards becoming a developed nation is underpinned by its rich
cultural heritage, diverse population, and dynamic democratic framework. However,
achieving this vision requires concerted efforts across various sectors. Key areas of focus
include economic reforms, infrastructure development, education, healthcare, environmental
sustainability, and governance. Each of these domains presents unique challenges but also
holds immense potential for driving India towards a devel oped status.

Economic growth remains a cornerstone of India's developmental agenda. Enhancing
industrial productivity, fostering innovation, and creating a conducive environment for
business are essential steps. Simultaneously, bridging the urban-rural divide, ensuring
equitable access to resources, and promoting inclusive growth are critical to sustainable
development. Infrastructure development, including digital connectivity, transportation
networks, and urban planning, forms the backbone of a modern economy and is crucial for
facilitating economic activities and improving quality of life.
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Education and healthcare are fundamental to human development and are vital for
building a skilled and healthy workforce. Reforming the education system to meet global
standards, fostering research and development, and ensuring universal access to quality
healthcare are pivotal for achieving long-term growth and development. Environmental
sustainability, amid the growing threats of climate change and resource depletion, is another
critical area. Implementing sustainable practices and technologies is essentia for preserving
the environment and ensuring the well-being of future generations.

Good governance, transparency, and effective policy implementation are
indispensable for achieving the vision of a developed India Strengthening democratic
institutions, combating corruption, and enhancing administrative efficiency are necessary to
build public trust and ensure that devel opment initiatives reach all sections of society.

This research paper delves into the pathways to realizing the vision of Viksit Bharat
@2047. 1t explores the strategic interventions required across various sectors, examines the
challenges and opportunities, and provides policy recommendations to guide India's
development trgjectory. Through a holistic and inclusive approach, this study aims to
contribute to the discourse on India's future and outline a roadmap for achieving a developed
nation status by 2047.

ECONOMIC GROWTH AND INDUSTRIALIZATION

Enhancing Economic Growth

Economic growth is the cornerstone of development. To achieve the status of a developed

nation by 2047, India must target a sustained GDP growth rate of 8-10% annually. This

requires:

e Policy Reforms: Implementing structural reforms to enhance ease of doing business,
streamline tax policies, and ensure regulatory stability.

e Investment in Human Capital: Prioritizing education and skill development to create a
highly skilled workforce capable of driving innovation and productivity.

e Boosting Manufacturing and Services. Expanding the manufacturing sector through
initiatives like 'Make in India while also strengthening the services sector, particularly 1T
and financial services.

Industrialization and Innovation

e Modernizing Industries. Adoption of Industry 4.0 technologies, including automation,
artificial intelligence, and the Internet of Things (10T), to enhance productivity and global
competitiveness.

e Research and Development (R& D): Increasing investment in R& D to foster innovation,
supported by both public and private sectors.

SOCIAL DEVELOPMENT

Education and Health

e Universal Access to Quality Education: Ensuring al children have access to high-
quality education, with a focus on STEM (Science, Technology, Engineering, and
Mathematics) fields.

e Healthcare for All: Establishing a robust healthcare infrastructure that provides
affordable and accessible healthcare to all citizens, reducing the disparity in healthcare
outcomes.
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Poverty Alleviation and Social Security

e Poverty Reduction Programs: Implementing effective poverty alleviation programs that
provide sustainable livelihoods and economic opportunities.

e Social Security Nets: Strengthening social security systems to protect vulnerable
popul ations from economic shocks.

INFRASTRUCTURE DEVELOPMENT

Transportation and Connectivity

e Modernizing Transportation Networks: Developing high-speed rail networks,
expanding highways, and improving urban transportation systems.

o Digital Connectivity: Achieving 100% digital literacy and broadband penetration to
bridge the digital divide and enable a knowledge-based economy.

Urban and Rural Infrastructure

e Smart Cities Initiative: Developing smart cities with efficient public services,
sustainable living conditions, and smart governance.

e Rural Development: Ensuring rural areas are equipped with necessary infrastructure
such as roads, electricity, clean water, and sanitation facilities.

TECHNOLOGICAL ADVANCEMENT

Digital Transformation

e Digital India Program: Promoting digital literacy and e-governance to make
government services more accessible and transparent.

¢ Innovation Ecosystem: Encouraging startups and technological entrepreneurship
through favorable policies, funding, and incubators.

Space and Defense Technology

e Space Exploration: Leveraging advancements in space technology for nationa
development, including satellite-based communication, weather forecasting, and resource
mapping.

e Defense Modernization: Modernizing defense capabilities to ensure national security
and contribute to global peacekeeping efforts.

ENVIRONMENTAL SUSTAINABILITY

Renewable Ener gy and Conser vation

e Transition to Renewable Energy: Increasing the share of renewable energy sources
such as solar, wind, and biomass in the energy mix to reduce dependency on fossil fuels.

e Environmental Conservation: Implementing policies for the conservation of forests,
wildlife, and water resources to maintain ecological balance.

Climate Change Mitigation

e Reducing Carbon Emissions. Committing to international climate agreements and
setting ambitious targets for carbon emission reductions.

e Sustainable Agriculture: Promoting sustainable agricultural practices to enhance
productivity while preserving environmental health.

GOVERNANCE REFORMS

Transpar ent and Accountable Gover nance
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e Anti-corruption Measures. Strengthening anti-corruption frameworks and ensuring
transparency in public administration.
e Decentralization and Empower ment: Empowering local governments and communities
through decentralization and participatory governance.
Judicial and Administrative Reforms
e Judicial Efficiency: Reducing backlog of cases and ensuring timely justice delivery
through judicial reforms.
e Administrative Reforms: Modernizing the administrative machinery to make it more
responsive, efficient, and citizen-centric.
CHALLENGES AND RECOMMENDATIONS
1. Economic Inequality:
e Challenge: Persistent income disparities and regional economic imbalances.
e Recommendation: Implement progressive taxation, promote inclusive growth
policies, and invest in underdevel oped regions to bal ance economic opportunities.
2. Healthcare System:
e Challenge: Limited access to quality healthcare and disparity in healthcare services
between urban and rural aress.
e Recommendation: Increase healthcare funding, expand healthcare infrastructure in
rural areas, and implement universal health coverage.
3. Education Quality and Accessibility:
e Challenge: Inadequate education infrastructure, high dropout rates, and varying
quality of education.
e Recommendation: Invest in educational infrastructure, ensure access to quality
education for all, and promote skill development programs.
4. Environmental Sustainability:
e Challenge: Environmental degradation, pollution, and the impact of climate change.
e Recommendation: Enforce stringent environmental regulations, promote renewable
energy sources, and invest in sustainable development projects.
5. Urbanization and Infrastructure:
e Chalenge: Rapid urbanization leading to overcrowded cities, inadequate
infrastructure, and housing issues.
e Recommendation: Develop smart city projects, improve urban planning, and expand
affordable housing initiatives.
6. Agricultural Sector:
e Challenge: Low productivity, inadequate infrastructure, and financial instability
among farmers.
e Recommendation: Modernize agricultural practices, improve rural infrastructure, and
provide financial support and insurance schemes for farmers.
7. Governance and Bureaucracy:
e Challenge: Bureaucratic inefficiency, corruption, and lack of transparency.
e Recommendation: Implement e-governance solutions, strengthen anti-corruption
measures, and promote transparency and accountability in government operations.
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8. Technological Advancement:

e Challenge: Bridging the digital divide and ensuring widespread technological literacy.
e Recommendation: Invest in digital infrastructure, promote digital literacy programs,
and support innovation and research in technol ogy.

9. Social Inclusion and Gender Equality:

e Challenge: Social inequalities and gender disparitiesin various sectors.
e Recommendation: Promote policies for social inclusion, ensure gender equality in
education and employment, and protect the rights of marginalized communities.

10. Global Integration and Trade:

e Challenge: Navigating the complexities of global trade and maintaining competitive
edge.

e Recommendation: Enhance trade policies, foster internationa partnerships, and
support local industries to compete globally.

By addressing these challenges and implementing the recommended strategies, India can aim

to achieve the vision of Viksit Bharat @2047, positioning itself as a developed nation with

inclusive growth, sustainable development, and improved quality of life for al itscitizens.

CONCLUSION:

In conclusion, the exploration of Viksit Bharat @2047: Pathways to a Developed India

illuminates a multifaceted roadmap towards the envisioned future of India. Through

comprehensive analysis and strategic foresight, this research underscores the imperative for
holistic development across economic, social, political, and technological domains. By
advocating for inclusive growth, sustainable practices, and innovation-driven policies, Viksit

Bharat @2047 offers a compelling vision for athriving India on the global stage. However, it

also highlights the critical importance of proactive governance, equitable distribution of

resources, and continuous adaptation to emerging challenges. As India navigates its journey
towards development, embracing the principles outlined in this research will be pivotal in

realizing the aspirations of a prosperous and empowered nation by 2047.
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Abstract: The guidelines outlined for educational organizations serve as a roadmap for
creating dynamic and inclusive learning environments that empower students to thrive
academically, socially, and emotionally. By adhering to principles of excellence, equity, and
innovation, educational institutions can shape the future of individuals and societies.
Educational ingtitutions have the power to influence people's and society's futures by
upholding the values of innovation, equity, and excellence. Establishing precise purpose and
vision statements, creating demanding courses, skillfully integrating technology, and offering
extensive student support services are all essential elements. Prioritizing safety and well-
being, encouraging diversity and inclusion, and building relationships with parents, families,
and the community are all crucial. Success in an organization is fueled by a dedication to
continuous improvement, data-driven decision-making, and ongoing professional growth.
Educational ingtitutions can accomplish their goal of educating students to be lifelong
learners and valuable contributors to society by implementing these concepts.

Keywords: Key Features and objectives of NEP2020, Early Childhood Care and Education
(ECCE), Alignment with 21st Century Skills, Focus on Equity and Inclusion, Technology
Integration

Introduction

One of the biggest factors influencing a country's social and economic development is its
level of education. Today, the global education industry is undergoing a radical shift.
Anticipating shifts and realizing their significance, the educational system needs to be ready
to adapt to the constantly shifting global environment. The planning of the educational needs
must take into account the evolving demands of the sector. Access to high-quality education
for al has become imperative. The importance of having an educated populace has been
recognized by governments. Therefore, there has to be more emphasis placed on ensuring
that everyone has access to high-quality education. The United Nations Agenda 2030 aims to
reshape the globe, and achieving sustainability and inclusiveness has become a top priority
for al countries To accomplish these, each of them has created its strategies and systems.
Years ago, India realized this and proposed numerous initiatives to enhance the country's
educational system. It has even reinforced the existing programs and added numerous new
ones. The National Education Policy's launch was a carefully considered step toward SDG 4
fulfillment. The goals of inclusive and sustainable education are reflected in the concepts and
provisions of NEP 2020.The National Education Policy (NEP) 2020 is a comprehensive
framework for guiding the development of education in India. It was approved by the Union
Cabinet of Indiain July 2020, aiming to overhaul the country's education system to meet the
needs of the 21st century. The NEP 2020 replaces the previous National Policy on Education,
which was formulated in 1986 and modified in 1992.
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Key features and objectives of the National Education Policy 2020:

Holistic Approach: NEP 2020 takes a holistic approach to education, focusing on the
development of the overall personality of learners, rather than just academic
achievement. It emphasizes the integration of physical, emotional, and cognitive
development.

Early Childhood Care and Education (ECCE): The policy recognizes the importance
of early childhood care and education and aims to provide universal access to quality
early childhood education for all children up to the age of six.

Foundational Literacy and Numeracy: NEP 2020 prioritizes foundational literacy and
numeracy for all students by grade 3. It aims to ensure that every child achieves basic
reading, writing, and mathematical skills.

Curriculum and Pedagogy Reforms. The policy advocates for a flexible and
multidisciplinary curriculum with an emphasis on critical thinking, creativity, and
experiential learning. It encourages the use of technology in teaching and learning
processes.

Teacher Training and Professional Development: NEP 2020 emphasizes the
continuous professional development of teachers through rigorous training programs
and encourages the recruitment of qualified and motivated educators.

Vocational Education: The policy aims to integrate vocational education into
mainstream education from the secondary level onwards, providing students with
practical skillsand training for employment and entrepreneurship.

Multilingualism and Language Learning: NEP 2020 promotes multilingualism and
encourages the learning of regional languages alongside the national language(s) and
English.

Assessment Reforms: The policy proposes a shift from rote learning to competency-
based assessment, focusing on understanding and application of concepts rather than
memorization.

Higher Education Reforms. NEP 2020 aims to transform higher education institutions
to become multidisciplinary, holistic, and flexible, promoting research, innovation,
and internationalization.

Equity and Inclusion: The policy emphasizes the need to address disparities in access
to education based on gender, socio-economic status, geography, and disability,
aiming for an inclusive education system.

Overadl, the National Education Policy 2020 seeks to transform Indias education
system to equip students with the knowledge, skills, and values needed to thrive in the
rapidly changing global landscape and contribute effectively to society.

National education policy a road map to the future Bharat

The National Education Policy (NEP) 2020 indeed serves as a road map to the future of
education in India. Here's how NEP 2020 outlines a path towards a transformative and
forward-looking education system:

Alignment with 21st Century Skills: NEP 2020 recognizes the evolving demands of
the 21st century, which require individuals to possess a diverse set of skills such as
critical thinking, problem-solving, creativity, communication, and collaboration. By
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emphasizing these skills, NEP 2020 aims to prepare students to thrive in a rapidly
changing global environment.

o Promotion of Innovation and Research: The policy places a strong emphasis on
fostering a culture of innovation and research across al levels of education. By
encouraging curiosity, experimentation, and exploration, NEP 2020 aims to nurture a
generation of innovators and problem solvers who can contribute to scientific and
technol ogical advancements.

o Integration of Technology: NEP 2020 recognizes the transformative potential of
technology in education and advocates for its integration at al levels of teaching and
learning. By leveraging digital tools and platforms, the policy aims to enhance access
to quality education, facilitate personalized learning experiences, and promote digital
literacy among students and educators.

o Emphasis on Multidisciplinary Learning: NEP 2020 emphasizes the importance of
multidisciplinary learning, which encourages students to explore diverse fields of
knowledge and develop a holistic understanding of the world. By breaking down
traditional silos between subjects, the policy aims to foster creativity, innovation, and
interdisciplinary collaboration.

e Focus on Equity and Inclusion: NEP 2020 places a strong emphasis on promoting
equity and inclusion in education, aiming to ensure that all students, regardless of
their background or circumstances, have access to quality educationa opportunities.
By addressing disparities in access, participation, and outcomes, the policy seeks to
create a more inclusive and equitabl e education system.

o Promotion of Lifelong Learning: NEP 2020 recognizes that learning is a lifelong
journey that extends beyond formal schooling. By promoting a culture of lifelong
learning, the policy aims to empower individuals to adapt to changing societal and
economic dynamics, acquire new skills and knowledge throughout their lives, and
pursue continuous personal and professional development.

o Global Engagement and Collaboration: NEP 2020 encourages greater global
engagement and collaboration in education, facilitating exchanges of ideas, best
practices, and expertise with international partners. By fostering global competencies
and perspectives, the policy aims to prepare students to thrive in an increasingly
interconnected and interdependent world.

Challenges of NEP 2020 for a Better Bharat

The National Education Policy 2020 provides a comprehensive framework for transforming
India's education system to meet the needs of the 21st century. By embracing innovation,
equity, inclusion, and lifelong learning, NEP 2020 sets a bold vision for the future of
education in India and lays the foundation for building a knowledge-based society and
economy.

While the National Education Policy (NEP) 2020 outlines a comprehensive vision for
transforming the education system in India, it also faces several challenges in its
implementation. Some of the key challenges include:

o Resource Allocation: Implementing the NEP 2020 requires significant financial
resources for infrastructure development, teacher training, curriculum reforms, and
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technology integration. Ensuring adequate and timely allocation of funds from the
government budget is crucial to the success of the policy.

o Capacity Building: The successful implementation of NEP 2020 requires a skilled
workforce of teachers, administrators, and educational professionals. However, there
is a shortage of qualified teachers, especially in rural and remote areas, and a need for
comprehensive training programs to build their capacity to deliver quality education.

e Curriculum Reforms: The NEP 2020 advocates for a shift towards a more flexible and
multidisciplinary curriculum. However, revising the existing curriculum, designing
new courses, and developing teaching-learning materials require careful planning,
expertise, and coordination among various stakehol ders.

« Infrastructure Development: Many schools and educational ingtitutions in India lack
basic infrastructure such as classrooms, libraries, laboratories, and internet
connectivity. Upgrading existing infrastructure and building new facilities to meet the
requirements of NEP 2020 poses a significant challenge, particularly in rural and
underserved aress.

o Equity and Inclusion: Despite the policy's emphasis on inclusive and equitable
education, ensuring access to quality education for marginalized and disadvantaged
groups remains a chalenge. Addressing barriers such as poverty, gender
discrimination, caste-based discrimination, and disabilities requires targeted
interventions and affirmative action strategies.

« Language Policy: The NEP 2020 proposes a three-language formula with a focus on
promoting regional languages and mother tongue as the medium of instruction.
However, the implementation of this language policy faces resistance and challenges
related to linguistic diversity, availability of qualified teachers in regiona languages,
and standardization of curriculum and textbooks.

« Digita Divide: While the policy advocates for the integration of technology in
education, there is a significant digital divide between urban and rural areas, as well
as among different socio-economic groups. Ensuring equitable access to digital
devices, internet connectivity, and digital literacy skills is essential to harnessing the
potential of technology in education.

o Stakeholder Engagement: The successful implementation of NEP 2020 requires active
engagement and collaboration among various stakeholders, including government
agencies, educationa institutions, teachers, students, parents, and civil society
organizations. Building consensus, managing conflicts of interest, and fostering
partnerships are critical for achieving the policy's objectives.

Addressing these challenges will require sustained efforts, political will, and collaboration
among all stakeholders to realize the transformative vision of the National Education Policy
2020 and ensure a prosperous future for Bharat through inclusive, equitable, and quality
education.

Strategies for suitable execution of NEP2020

Implementing the National Education Policy (NEP) 2020 requires a strategic approach
involving coordination among multiple stakeholders, effective planning, and systematic
execution. Here are some key strategies for implementation:
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« Policy Trandation and Action Plan: Develop a detailed action plan to translate the
broad objectives of NEP 2020 into specific policies, programs, and activities. The
action plan should outline timelines, responsibilities, and resource requirements for
each component of the policy.

o Capacity Building: Invest in capacity building initiatives to equip teachers,
administrators, and educational professionals with the knowledge, skills, and tools
required to implement NEP 2020 effectively. Provide comprehensive training
programs, workshops, and professional development opportunities tailored to the
needs of different stakeholders.

» Resource Mobilization: Ensure adequate and timely allocation of financial resources
for the implementation of NEP 2020. Mobilize funding from government budgets,
international donors, private sector partnerships, and other sources to support
infrastructure development, teacher training, curriculum reforms, and technology
integration.

o Infrastructure Development: Prioritize infrastructure development initiatives to
upgrade existing educational facilities and build new infrastructure to meet the
requirements of NEP 2020. Invest in the construction of classrooms, libraries,
laboratories, ICT labs, and other essential facilities, particularly in underserved areas.

e Curriculum Reforms: Undertake comprehensive curriculum reforms to align with the
objectives and principles of NEP 2020. Review existing curricula, revise textbooks,
and develop new courses that promote holistic development, multidisciplinary
learning, and 21st-century skills. Involve subject matter experts, educators, and
stakeholders in the curriculum development process.

o Teacher Empowerment: Implement teacher empowerment programs to enhance the
quality and effectiveness of teaching. Provide continuous professional development
opportunities, mentoring support, and incentives to encourage teachers to adopt
innovative pedagogical practices, incorporate technology in teaching, and foster
inclusive and equitable learning environments.

« Equity and Inclusion: Adopt targeted interventions and affirmative action strategies to
promote equity and inclusion in education. Implement special programs for
marginalized and disadvantaged groups, including girls, children from low-income
families, ethnic minorities, and children with disabilities. Provide scholarships,
stipends, and other support mechanisms to reduce barriers to access and retention.

o Technology Integration: Promote the integration of technology in education to
enhance teaching and learning outcomes. Invest in digital infrastructure, provide
access to digital devices and internet connectivity, and develop digital content and
educational apps. Train teachers in digital literacy skills and encourage the use of
technol ogy-enabled teaching methods and learning platforms.

o Community Engagement:. Foster partnerships and collaboration with parents,
communities, civil society organizations, and other stakeholders to support the
implementation of NEP 2020. Involve local communities in decision-making
processes, mobilize community resources, and promote community participation in
school management and governance.
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Monitoring and Evaluation: Establish a robust monitoring and evaluation framework
to track progress, identify challenges, and measure the impact of NEP 2020
implementation. Collect data on key performance indicators, conduct regular
assessments, and engage in stakeholder feedback mechanisms to ensure accountability
and transparency in the implementation process.

By adopting these strategies and fostering a collaborative and participatory approach, India
can effectively implement the National Education Policy 2020 and achieve its vision of
building a prosperous Bharat through inclusive, equitable, and quality education.
Guidelines to Educational Organisation

Guidelines for educational organizations can vary depending on the level of education (e.g.,
primary, secondary, and higher education), the specific context, and the country's educational
policies. However, here are some general guidelines that educational organisations can
consider implementing to promote effective teaching, learning, and organisational
management:

Mission and Vision: Clearly define the organization's mission and vision, outlining its
core values, goas, and objectives. Ensure that these statements reflect the
organization's commitment to excellence, equity, and continuous improvement.
Curriculum and Instruction: Develop a rigorous and relevant curriculum that aligns
with national or state standards, integrates 21st-century skills, and promotes critical
thinking, creativity, and problem-solving. Provide professional development
opportunities for teachers to enhance their instructional practices and integrate
innovative teaching methodol ogies.

Assessment and Evaluation: Implement a comprehensive assessment and evaluation
system that includes formative and summative assessments to monitor student
progress, identify areas for improvement, and inform instructional decision-making.
Ensure that assessments are fair, valid, and aligned with learning objectives.
Technology Integration: Embrace technology as a tool for enhancing teaching and
learning experiences. Provide access to digital resources, tools, and platforms that
support personalized learning, collaboration, and engagement. Ensure that technology
integration is equitable and inclusive, addressing the needs of all students.

Student Support Services: Establish robust student support services to address the
diverse needs of learners, including academic, social-emotional, and behavioral
support. Implement strategies to foster a positive school climate and cultivate a sense
of belonging and well-being among students.

Parent and Community Engagement: Foster strong partnerships with parents, families,
and the broader community to support student learning and success. Establish open
communication channels, involve stakeholders in decision-making processes, and
promote collaborative initiatives that enhance educational outcomes.

Professional Development: Prioritize professional development opportunities for
faculty and staff to enhance their knowledge, skills, and expertise. Offer training
programs, workshops, and mentorship opportunities that address emerging trends,
best practices, and research-based strategies in education.
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o Diversity and Inclusion: Create an inclusive and culturally responsive learning
environment that celebrates diversity, respects individual differences, and promotes
equity and socia justice. Implement policies and practices that address bias,
discrimination, and inequities in education.

o Safety and Well-being: Prioritize the safety, heath, and well-being of students,
faculty, and staff. Develop and implement policies and procedures to ensure a secure
learning environment, address potential risks and threats, and respond effectively to
emergencies or crisis situations.

o Continuous Improvement: Foster a culture of continuous improvement and innovation
within the organization. Encourage reflective practice, data-driven decision-making,
and collaborative problem-solving processes to enhance organizational effectiveness
and achieve strategic goals.

By adhering to these guidelines and principles, educational organizations can create
supportive, inclusive, and high-performing learning communities that empower students to
thrive academically, socially, and emotionally.

Conclusion

In conclusion, educational organizations play a pivotal role in shaping the future of
individuals, communities, and societies. By adhering to a set of guidelines and principles,
these organizations can create environments that foster excellence, equity, and innovation in
teaching and learning.

Establishing a clear mission and vision, developing rigorous curricula, integrating technology
effectively, and providing comprehensive student support services are essential components
of successful educational organizations. Furthermore, fostering strong partnerships with
parents, families, and the community, promoting diversity and inclusion, and prioritizing the
safety and well-being of all stakeholders are critical aspects of organizational management.
Continuous professional development, data-driven decision-making, and a commitment to
continuous improvement are key drivers of organizational success. By embracing these
principles and practices, educational organizations can create inclusive, supportive, and
dynamic learning communities that empower students to achieve their full potential and
become lifelong learners.

Ultimately, the success of educational organizations hinges on their ability to adapt to
changing needs, embrace innovation, and uphold their commitment to excellence and equity
in education. Through collective efforts and shared commitment to educational excellence,
these organizations can serve as cataysts for positive change and contribute to the
advancement of individuals and societies.
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A STUDY OF ROLE -PLAY METHOD AND ITSIMPACT ON
PERSONALITY OF STUDENT- TEACHERS

Dr. Vithoba Sawant
Asst. Professor
MES’s Pillai College of Education and Research, Mumbai

Abstract: In this research paper the researcher conducted research on the impact of the role-
play method on the personality of student- teachers. This mainly focusing on five main
objectives: 1. To study the pre-test scores of student- teachers personalities. 2. To explore the
efficacy of the role play method in enhancing personality development. 3 To evaluate the
post-test scores of student- teachers personalities after participating in role play activities. 4.
To compare the pre-test and post-test scores to impact of role play in fostering personality. 5.
To comprehensively analyse the influence of therole play method on students' personalities.
The researcher use qualitative and quantitative methodologies to gather data, including pre-
test and post-test assessments, observation. The total sample was 66 student- teachers. By
examining the impact of role-play on various facets of personality such as communication
skills, empathy, creativity, and self-confidence, this study aims to provide valuable insights
into innovative pedagogical practices that contribute to holistic student development. The
findings of this research are expected to inform teachers, teacher educators, policymakers,
and stakeholders about the potential benefits of integrating role play techniques into
educational curricula.

Keywords: Role Play Method, Personality, Efficacy etc.

I ntroduction:

Theatre is powerful educational tool that not only enlightens minds but also enriches souls.
Through the study of role play methods and their impact on students personalities, we
uncover the transformative potential of education to shape not just intellect, but character.
Role play is a unique tool to explore and express human feeling, role play is an essential
form of behaviour in all cultures, and it is a fundamental human activity. In this Research, the
researcher investigating the benefits of role play method can do child development when
applied functionally with in a classroom. role play is the specific mode of fiction
represented in performance. It is something that students are very good at and love to do.
The main focusis developing student’s confidence and personality. In the realm of education,
various methods and approaches are continually being explored to enhance students' learning
experiences and overall development. One such method that has garnered attention is role
play. This research aims to delve into the efficacy of the role play method and its impact on
the personality of student-teachers. Role play involves the use of theatrical techniques,
interactive activities to facilitate learning and understanding. It provides students with a
dynamic platform to engage actively in the learning process, enabling them to embody
different characters, scenarios, and narratives. While the primary objective of education often
focuses on academic proficiency, the importance of nurturing students' personalities and
social skills cannot be overstated.
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Hence, this study seeks to investigate how the incorporation of role play techniques
influences various aspects of students personalities, including communication skills,
empathy, creativity, and self-confidence. By exploring the potential benefits of role play, this
research endeavors to contribute to the discourse on innovative pedagogical practices and
their implications for holistic student development. Through empirical investigation and
analysis, we aim to shed light on the effectiveness of role play in fostering positive changes
in students' personalities, thereby providing valuable insights for educators, policymakers,
and stakeholdersin the field of education.

This introduction explores the effectiveness of role play in the context of history subject

learning, evaluating how this innovative approach goes beyond traditional methods to foster a

deeper understanding and appreciation of varied cultural and interpersonal relationship.

Resear ch Related to Dramatization:

e Hubale S. M . 2020., Conducted research on Teaching social science subject with the
help of role play in D.Ed. and to study the effect on the achievement of the students. The
researcher found that there was a significant improvement in the achievement of the
students working with the dramatization method and the achievement score of the
students of rural and urban area was found to be higher with the help of dramatization
method.

e RageP.M. 2021., Conducted research on Teaching Marathi subject with the help of
dramatization in std. V111 and to study its effect on the achievement of the students.in this
research, research found that there was no significant difference in the achievement of the
students from rural area and urban area.

« Rathod N.C. 2020., Conducted research on Science teaching with the help of role play in
the primary std.VII- an experimental study. The researcher found that the dramatization
method is effective to teach Science.

I mportance of Study:
The study of the role-play method and its impact on the personality of student-teachers bears
immense importance in contemporary educational discourse. Through this investigation,
educators and policymakers gain valuable insights into the potential of innovative
pedagogical approaches to shape not only academic proficiency but also the character and
interpersonal skills of future educators. Role-play techniques offer a dynamic platform for
student-teachers to actively engage in the learning process, fostering confidence, empathy,
communication skills, and creativity. By understanding the transformative effects of role-
play, educational institutions can tailor teacher training programs to better prepare aspiring
educators for the multifaceted demands of the profession. Moreover, recognizing the
significance of personality development alongside academic achievement contributes to
creating well-rounded and empathetic educators who are equipped to positively impact the
lives of their students. Thus, this study serves as a beacon for promoting holistic approaches
to teacher education and nurturing the next generation of empathetic and effective educators.

Statement of Problem:

A study of Role Play Method and it’s Impact on Personality of Student- Teachers.

Variable of the study:

A. Independent variable : Role Play Method
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B. Dependent variable : Personality
Aims of the Study:
To Study the Role Play Method its Impact on Personality of Student- teachers.
Objectives of the Study:
To study the pre-test score of personality of students.
To develop the personality through role play method.
To study the post - test score of personality of students.
To compare the pre - test and post - test score of personality of students.
5. To Study therole play method itsimpact on personality of students.
Null Hypothesis of the Study:
1. There is no significant difference between the pre-test score of personality of
students.
2. There is no significance difference between the role play methods on personality of
students.
M ethodology of the Study:
The study followed quasi-experimental method of non-equivalent group design.
The post- test only single group design is described symbolically as follows-

AwbdpE

O, X0,
Where,
O; - Pre-test Score
X - Activities
O, - Post-test Scores
Sample:

For the purpose of experimentation the study was included student studying in college
of education from Mumbai district. The sample for the study was English as the
medium of instruction..
The sample size to be included in present study was 66 student- teachers.
Toolsuse for Present Study:
The following tools was prepared by the researcher-
Rating Scale — Personality
I ntervention Programme:
The intervention programme included with ten lesson on role play. The duration for each
lessons was one hour. The congtructivist approach were used.
Statistical Technique used for the study:
The statistical technique used for the data analysis through ‘t’- test was used.
Finding and Discussion of the study:
1. H1 - The t-ratio indicates that there is a significant difference between the pre-test score
and post-test score of personality of students. It means when the students were participated in
role play activitiesand played role in activities, so they clear the concept very easily.
2. H2 - The obtained effect of size 0.86 is found. It is greater than 0.5 which indicates that
there has been a moderate effect of the treatment variable on the students. Thus, it may be
interpreted that the role of method as a treatment given to the student teachers placed a
moderate effect on the post - test score.
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Personality consists of back from adversities and developing different skills that require one
to good communicator, acting, memorizing and well confidence, take charge of the situation
very smoothly and free to face the different challenges in an optimistic manner. The
intervention program carried out in the present research had 5 lessons which aimed at
developing the student. The session consisted of being aware of one’s strengths and
weakness to having improvement in different types of skills require in classroom as well as
outside of classroom and respond to situations with challenges effectively.

Conclusion:

The role play method and its impact on the personality of students has played a significant

insights. Through systematic analysis and observation, it has been evident that the

incorporation of role play methods into educational practices holds immense potential for
fostering positive developments in students teachers personalities. The interactive and
immersive nature of role play not only enhances students engagement and comprehension
but also cultivates crucia skills such as communication, empathy, creativity, and confidence.

Furthermore, the method offers a platform for students to explore various perspectives,

emotions, and roles, thereby contributing to their holistic development. By encouraging

active participation and experiential learning, role play serves as a powerful tool for shaping
well-rounded individuals capable of navigating diverse social and academic contexts.

Consequently, educators and policymakers are encouraged to embrace and integrate role

play into pedagogical frameworks to nurture students' personalities effectively.
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CRITICAL OVERVIEW OF SUKANYA SAMRIDDHI YOJNA: TOOL
FOR WOMEN EMPOWERMENT
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Assistant Professor
Department of Economics, SNDT Women's University, Churchgate

Abstract: Women empowerment is one of the crucial factors for overall development of a
country. Though women congtitute about half of the population of the country, women
encountered many social, economic, educational and cultural issues. Initiatives are
undertaken by the Indian government time and again to empower the women. Concept of
gender budgeting was introduced to create equality and equity in fund allocation for
balanced development of all genders. Many Women- specific and pro-women schemes are
functioning in order to achieve women empowerment to create just environment for all. Beti
Bachao, Beti Padhao Yojna is an umbrella scheme launched by the Hon'ble Prime Minister
Mr. Narendra Modi on 22nd January, 2015, and is jointly run by the Ministry of Women &
Child Development, Ministry of Health & Family Welfare and Ministry of Human Resources
Development. The Scheme addresses imbalance in gender ratio and aims at eradicating
gender-based discrimination. Creating awareness regarding the importance of girl child and
promoting educational needs of girls are the major aspects of the scheme. Many schemes
launched under Beti Bachao, Beti Padhao Yojna. Sukanya Samriddhi Yojanaisa crucial part
of Beti Bachao, Beti Padhao Yojna. Sukanya Sanriddhi Yojana has emerged as a small
saving scheme to support girl child’s financial requirements. The scheme has different
success rates in the Department of Post (DOP) and Banks in various Sates/UTs. The study
shows performance of the scheme as an important tool for women empower ment. Research
highlighted the potential and prospects of the scheme for women empowerment in Viksit
Bharat @2047.

Keywords: Women empowerment, Sukanya Samriddhi Yojana, Small saving scheme,
Department of Post, Banks, Performance

Introduction

The Government of India comes up with various schemes and policies for the welfare and
empowerment of women. The Sukanya Samriddhi Y ojnais one of the most widely accepted
schemes which provides financial safeguard to the account holder i.e Girl Child. It provides
support to education and marriage expenses and also offers tax exemption. The scheme
facilitates individuals to invest money as a lump sum amount, which can be used for
education or marriage of a girl child. Thisisasmall saving and long-term investment scheme
introduced by the government under the Ieadership of the honorable PM. Narendra Modi, on
January 22, 2015 at Panipat, Haryana. This scheme is an important part of Beti Bachao, Beti
Padhao campaign. The scheme was first launched through the post office department. It is
one of the highest interest-paid schemes with minimum deposit and maximum benefit to the
account holder i.e., the girl child. The Sukanya Samriddhi Account is a tax-free small savings
scheme for the girl child.
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The scheme targets parents of a girl child to save a sum of money to fulfil education and
marriage requirements. The scheme helps the parents to build a prosperous future for their
girl child. It provides a sense of financia independence.
The Sukanya Samriddhi Y ojana (SSY) is a savings scheme that enables a person to open an
account before hissher daughter reaches 10 years of age. The minimum amount that can be
invested is Rs 250 and the maximum amount is Rs 1.5 lakhs. The investment provides
financial security to the girl child by catering education or marriage requirements.
Objectives
1. To study background and features of Sukanya Samriddhi Y ojana
2. To study the functioning of Sukanya Samriddhi Y ojana in the Department of Post (DOP)
and Banks.
3. To study the performance of Sukanya Samriddhi Yojanain Indian State and UT’s.
M ethodology
The study aims to provide an overview of Sukanya Samriddhi Yojana with the help of
available literature. Extensive literature review has been conducted to get in depth knowledge
about the topic. The research is based on secondary data and provides a descriptive summary
of the scheme. The secondary data was collected from the National Saving Institute. The data
was interpreted by adopting tabulation and graphical techniques. Percentage, average and
CAGR were used to assess the progress of the scheme. This study analyzes the performance
of Sukanya Samriddhi Yojna in top five and bottom five performing StatesUTs in DOP
(Department of Post) and Banks with the purpose of critical review on those States/UTs. The
analysis was carried out on the number of subscribers and amount deposited in the accounts
in selected StatesUTs. Descriptive study was adopted to describe the current performance of
the scheme. Analytical techniques were used to find out the current scenario, and a diagnostic
approach was adopted to put forward the solution to the problems faced by the scheme.
Predictive parameters were explored to determine the future of the scheme.
Review of Literature
A number of studies have been undertaken to evaluate the level of awareness, satisfaction and
effectiveness of Sukanya Samriddhi Y ojana.
Mr. P. Rasal (2016), the study highlighted the major role played by post officesin providing
the benefits of Sukaya Samrudhi Yojana in Thane District. The research was conducted in
seven talukas of Thane district, studying secondary data to analyse the growth of the scheme.
Significance of the scheme and benefits avail by the citizens of Thane was showcased in the
study. The study came up with numerous suggestions to make this scheme more effective.
This study considered Sukanya Samriddhi Y ojna as a major tool for women empowerment
and economic growth. The study suggested firm measures from post offices, schools and
government to increase the awareness about the scheme.
R. Selvakumar & Dr. P. Chellasamy (2019), the study considers Sukanya Samriddhi
Yojana as atool of financial inclusion. Indialivesin its villages, the vast population of India
is living in rura areas they have less access to formal financial systems. The financial
inclusion plays a vital role to mainstream rural population and introduce them to a well
established financial sector. Sukanya Samriddhi Y ojana under Bachao Beti Padhao campaign
announced as a part of National Mission for Financial Inclusioni.einclusive growth to ensure

ISBN: 978-93-340-0881-4 Page | 94



A PATHWAYSOF VIKSIT BHARAT @2047

access to financial services, namely Banking/Savings, health, education, marriage, equality in
an affordable manner, launched by Shri. Narendra Modi on Jan 22, 2015. The period of study
was 2015-2016 to 2016-2017. The study analysed the performance of the scheme in
Scheduled tribes in Southern Tamil Nadu. The research focuses on account holders and
assesses the performance of banks only. The study concluded that the scheme is beneficial for
girl children asit gives financial support for education, marriage and other purposes.
Dr. SArunpriya & N Revathi (2020), the study was undertaken to understand the level of
awareness and satisfaction regarding Sukanya Samriddhi Yojana in Tirupur district. The
study gathered the opinion of account holders through questionnaire methods to find out the
awareness and satisfaction amongst account holders in post offices and banks. The research
was descriptive in nature. The study also highlighted the problem faced by account holders.
The study found out that scheme related information is limited and the government should
take necessary measures to promote this scheme. The study concluded the scheme is
important for nation building by making women financially independent.
To implement Sukanya Samriddhi Yojana in a successful manner the Government has
undertaken various measures in order to provide maximum benefit to girl child by reaching
each and every household. To spread the benefit of scheme far and wide, GOI has announced
campaigns through DOP, some of the measures are Balika Shakti Campaign, Mahila Divas
Campaign, National Girl Child Day Campaign and Sampoorna Sukanya Gram Campaign to
encourage opening of Sukanya Samriddhi Y ojana for al the éigible girl child, Ministry of
Finance (2022).
To provide financial support to the girl child Sukanya Samriddhi Yojana, emerged as an
effective tool.
Aimsand Mission of the scheme
e To create and promote a holistic environment for the development of girl child.
« To empower the women by providing financial independence.
« To promote quality education without gender biases.
o To prevent child marriage/early marriage and dowry practices.
» To appreciate the contribution of women in our lives.
o To prevent gender stereotypesin India
Objectives of the scheme
o To provide financial security to the girl child.
o Tofulfil educational and marriage requirementsto girl child
e Toprovide ashareto agirl child in parent/guardian saving
« To provide effective financial instrument for saving and investment of agirl child.
Featur es of the Scheme
o The Sukanya Samriddhi Account can be opened by parent or guardian on behalf of
the girl child, who has not attained the age of ten years as on the date of opening of
the account.
o Account will be opened in the name of agirl child.
« Multiple accounts cannot be opened for a single girl child. Maximum two accounts
for two girls, if the second is twin so three accounts can be opened for a girl child.
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e Minimum annual deposit for operating the account is 250 rupees with the maximum
limit of 1,50,000. Earlier, the minimum deposit limit was 1000 which has been
reduced now to 250 to make this scheme accessible to all.

o Deposit has to be continued till the completion of 15 years from the date of opening of
the account.

e Anaccount in the Sukanya Samridhi scheme is regarded as a default account when an
individual fails to deposit a minimum amount of Rs 250 per year. As per the latest
rule notified by the government on December 12, 2019, the same interest rate will be
applicable on the amount deposited in such a default account as fixed under this
scheme.

o Theaccount will mature 21 years after the date of opening.

o Theaccount will be operated by a parent or a guardian till the girl child attains the age
of 18 years. After completing 18 years, the account can be operated by a girl child
after submitting all the necessary documents.

» Beneficiaries can transfer the account from one bank to another or from one post
office to another by following a simple procedure.

o At the time of marriage of the girl child (after attaining age of 18 years), one
withdrawal of up to 50 per cent of the corpus available at the end of preceding FY is
allowed for education expenses after the girl turns 18 or passes 10th standard.

o Premature closure is allowed after five years of account opening on fulfilling
conditions like death of account holder, life-threatening disease of account holder or
death of the guardian by whom the account is operated.

e Account holders get the benefit of tax relaxation under section 80C of the Income Tax
Act, 1961.

o The scheme comes under the category of exempt-exempt-exempt (EEE).

New Rules 2022

1.0pening and functioning of Sukanya Samriddhi Account

According to the new guidelines, a girl can operate her account after reaching 18 years of
age. The guardian shall submit required documents where the account is opened after
attaining 18 years of age. To open more than two accounts the guardian has to submit an
affidavit along with the birth certificate of the girl child.

2. Rulesfor closing prematur e account

Sukanya Samriddhi Account can be closed before attaining maturity. Following are the
conditions.

i. In case of death of agirl child or life-threatening disease where the account holder required
financial assistance or death of a guardian.

ii. In the event of the death of the account holder, premature closure is permissible after
producing a death certificate issued by the authority concerned. In such a scenario, the
balance amount will be credited to the guardian of the girl child and the account will be
closed.

iii. The Sukanya Samriddhi Account can be closed after five years of opening. Interest rate
will be provided as per the rate on the savings account.

3. Rateof interest on default account
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An account in the Sukanya Samridhi scheme is regarded as a default account when an
individual fails to deposit a minimum amount of Rs 250 per year. As per the latest rule
notified by the government on December 12, 2019, the same interest rate will be applicable
on the amount deposited in such a default account as fixed under this scheme.
Rate of Interest
Interest rate since inception

Tablel.1
PERIOD RATE OF INTEREST (%)

03.12.2014 TO 31.03.2015 | 9.1

01.04.2015 TO 31.03.2016 | 9.2

01.04.2016 TO 30.09.2016 | 8.6

01.10.2016 TO 31.03.2017 | 8.5

01.04.2017 TO 30.06.2017 | 8.4

01.07.2017 TO 31.12.2017 | 8.3

01.01.2018 TO 30.09.2018 | 8.1

01.10.2018 TO 30.06.2019 | 8.5

01.07.2019 TO 31.03.2020 | 8.4

01.04.2020 TO 31.03.2023 | 7.6

01.04.2023 TO 30.06.2023 | 8.0

Sour ce; https://www.nsiindia.gov.in/
Tablel1.2

Instruments Rate of Interest From 1-10-2022 to 31-12-22

Senior Citizen Saving Scheme 7.6%

Monthly income Account Scheme | 6.7%

Nationa Savings Certificate 6.8%
Public Provident Fund Scheme 7.1%
Kisan Vikas Patra 7.0%

Sukanya Samriddhi Y ojna Scheme | 7.6%

Sour ce: https:.//www.nsiindia.gov.in/
States with highest number of accounts
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Table 1.3
S. No. Name of the State/UT | No of Accountsason 31.10.2021
1. Uttar Pradesh 29,12,632
Tamil Nadu 26,03,872
Maharashtra 23,13,584
Madhya Pradesh 22,17,375
5. Karnataka 21,08,078

Sour ce; https://pib.gov.in/

States with lowest number of accounts

Tablel14
S. No. Name of the State/UT No of Accountsason 31.10.2021
1 L akshadweep 331

Andaman and Nicobar Islands | 5,305

Ladakh 6,209
Mizoram 10,204
Sikkim 11,455

Sour ce: https://pib.gov.in/

Critical Overview of Sukanya Samriddhi Yojna

The scheme provides higher returns as compared with other government backed schemes.
Return provided under the scheme is more than interest paid in bank fixed deposits.

The scheme creates wealth for girl child through small saving instruments which come
under tax exempt category.

The scheme is good for long term investment, as it will create a large corpus after the
compilation of the maturity period.

Only two accounts are allowed, which is one of the limitations of the scheme.

Only 50% withdrawal has been permitted under the scheme for marriage and education
after reaching 18 years of age, which imposes major limitations on the scheme.

As a debt instrument, it has a long-term maturity period and creates liquidity concerns.
This scheme is not for short term investment.
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As the scheme talks about fulfilling the educational requirement of the girl child, it is not
able to meet educational inflation.

The Sukanya Samriddhi Yojana is one of the most preferable government guarantee
scheme when it comes to women empowerment through financial stability. The analysis
shows that the scheme is performing well in Indian post offices, but when we compare the
number of subscribers with the population of the state, the number of beneficiaries turns
out to be less, apart from that the amount deposited by the account holder is aso less,
which means the level of transaction in thisaccount is low.

Banks are lagging behind in promotion of this scheme which made this scheme post
office oriented but if we look at the data we will find out that though less accounts were
opened in banks the volume of transaction is more in banks as compared with DOP,
which indicate the need to promote this scheme in banks along with post offices.

There are states and UTs whose performance is not up to the mark, less population,
underdevel oped saving and investment habits, lack of post and bank branch expansion in
that states/UTs, lack of awareness about the scheme and negligence on the part of parents
to invest in the scheme for girl child could be a major reason.

The contribution of the government in the scheme needs to be increased.

In some states of India scheme like Sukanya Samriddhi Y ojana have been implemented
with other names like Ladli Laxmi Yojna where the state government is giving direct
benefit transfer to girl child of BPL family.

The systematic approach needs to be adopted to remove al the bottlenecks which are
hindering the growth of this scheme. Awareness campaigns will be the key indicator for
the expansion of the scheme.

Gap between the objectives and the perfor mance

The scheme has been introduced to provide financia security to girl child in order to
achieve women empowerment but the scheme has been looked at as tax saving instrument
which is defeating the core purpose of the scheme.

One of the main objectives of the scheme is to cater the educational requirement of girl
child but the scheme is not able to meet educational inflation.

Due to loopholes and lack of awareness the scheme is not able to reach all the girl child in
the eligible age group.

Road Map

The government should set the target number of beneficiaries based on the population of
concerned State/UTs, and infrastructure should be devel oped.

Systematic campaigns should be launched by the government to cover a larger eligible
population under the scheme.

Along with DOP, Public and Private sector banks can utilize their vast client network by
promoting the scheme in the larger benefit of girl child.

Along with beneficiaries, the volume of transactions in those accounts should be
increased in order to increase savings for girl child.

Government should collaborate with schools to create awareness about the scheme
amongst parents of girl child. Account opening camps can be organized to increase the
base of the scheme.
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o NGOs can arrange awareness campaigns to motivate parents to save for their girl child.

« Scheme should be seen beyond tax saving instruments to cater the requirement of women
development.

« Provision to open more than two accounts can be introduced, maximum deposit limit can
be removed.

« Scheme should be reached out to the lower strata of the society, benefits of the scheme
should be conveyed in a proper way.

Conclusion

The Sukanya Samriddhi Y ojana launched under the umbrella campaign of Beti Bachao Beti

Padhao with the major aim of empowering women by providing financial independence. This

scheme has not completed the maturity period, a lot can be done by the government to make

the scheme more effective. The only way to serve the purpose is to make the scheme access
to all the sections of the society. Analysis shows that the reach of the scheme is limited and

more work can be done to popularize the scheme. DOP and Banks are required to create a

conducive environment for the growth of the scheme. Sukanya Samriddhi Yojana is a

landmark initiative for empowering the women financially, this scheme can become crucial

path to achieve women empowerment in Viksit Bharat @2047.
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Abstract: This study conducts a comprehensive examination of Digital Pedagogy strategies
employed by teachers across various educational levels. With the increasing integration of
technology in education, understanding the nuances of digital pedagogy becomes imperative.
This survey research delves into the diverse practices of teachersin primary, secondary, and
high school settings. The analysis explores the utilisation of digital tools, instructional
techniques, and assessment methods within the framework of digital pedagogy. This study
emphasises more on the attitude and aptitude of school teachers towards the integration of
technology in teaching learning process. Findings revealed both commonalities and
discrepancies in the adoption and implementation of digital pedagogy strategies across
different educational levels. The implications of these findings for teacher professional
development and educational policy are discussed, highlighting the importance of tailored
approaches to digital pedagogy at each educational level.

Keywords: Digital Pedagogy, Digital Tools, Instructional Techniques, Educational Levels
Introduction

Education serves as a potent force for societal transformation, as Nelson Mandela once
articulated. In contemporary society, the educational landscape assumes a central role in
sculpting the upcoming generations. Beyond the mere dissemination of information,
education cultivates critical thinking, creativity, and character, endeavouring to provide equal
opportunities to al individuals irrespective of their background or economic standing. A
robust education system equips students with essential life skills, empowering them to
become active contributors to their communities and architects of a more equitable future.
India's educational trajectory is deeply rooted in its ancient Gurukul system, which prioritized
personalized learning and holistic development. However, the colonial era witnessed the
imposition of a Western-style education model, sidelining indigenous practices. Post-
independence, efforts were made to revive traditional knowledge and integrate it with the
formal education system. Today, while Indias education system has embraced
modernization, remnants of the Gurukul system persist, underscoring the enduring
significance of holistic education and cultural heritage.

As technology continues to permeate every aspect of modern life, its integration into
education has become increasingly prevalent, shaping the landscape of teaching and learning.
In response to this digital transformation, educators are tasked with navigating the
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complexities of digita pedagogy to optimize student engagement and learning outcomes
across various educational levels.

This study embarked on a thorough exploration of digital pedagogy strategies employed by
teachers across elementary, middle, and high school settings. With the rapid evolution of
technology in education, understanding the nuances of digital pedagogy has become
imperative for effective classroom practice. By examining the utilization of technology in
teaching practices, this study sheds light on key factors influencing the efficacy of digita
pedagogy in enhancing student engagement, improving learning outcomes, and shaping
overall classroom dynamics.

Moreover, this research discussed the implications of its findings for teacher professional
development and educational policy. Recognizing the importance of tailored approaches to
digital pedagogy at each educationa level, this study aimed to inform educators,
policymakers, and stakeholders alike about the evolving landscape of teaching and learning
in the digital age. Through a deeper understanding of digital pedagogy practices, educators
can better equip themselves to meet the diverse needs of students and navigate the ever-
changing educational terrain effectively.

Objectives
« To compare the Digital Pedagogy of primary school teachers with secondary school
teachers.

« To compare the Digital Pedagogy of primary school teachers with higher secondary
school teachers.
o To compare the Digital Pedagogy of secondary school teachers and higher secondary
school teachers.

Rational of the study
The integration of technology into education has become a defining feature of modern
teaching and learning practices. From interactive whiteboards to educational apps and online
platforms, digital tools have revolutionized how educators engage with students and deliver
content. This shift towards digital pedagogy has been driven by the recognition of
technology's potential to enhance learning outcomes, foster collaboration, and prepare
students for the demands of the 21st century.
However, while the benefits of digital pedagogy are widely acknowledged, its effective
implementation requires a nuanced understanding of its applications across different
educational levels. Primary, Secondary, and higher school settings present unique challenges
and opportunities in terms of student development, curriculum requirements, and classroom
dynamics. What works well for engaging elementary school students may not necessarily be
effective for high schoolers, and vice versa. Therefore, it is essential to explore how teachers
adapt digital pedagogy strategies to suit the specific needs and contexts of their students.
This study aimed to delve into the diverse practices of teachers across these educational
levels to understand how they utilize digital tools, instructional techniques, and assessment
methods within the framework of digital pedagogy. By employing a mixed-methods
approach, including surveys, interviews, and classroom observations, the research seeks to
uncover both commonalities and discrepancies in the adoption and implementation of digital
pedagogy strategies.
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Moreover, the study endeavoured to identify key factors that influence the efficacy of digital
pedagogy in enhancing student engagement, improving learning outcomes, and shaping
overall classroom dynamics. These factors may include teacher professional development
initiatives, access to technology resources, institutional support, and alignment with
educational policies and standards.

By examining these aspects, the research aimed to provide valuable insights into digital
pedagogy practices can be tailored to meet the diverse needs of students at different
educational levels. Ultimately, the findings of this study have the potential to inform
educators, policymakers, and stakeholders about effective approaches to integrating
technology into teaching and learning processes, thereby facilitating the creation of more
meaningful and impactful educational experiences for students across all levels of schooling.
Resear ch M ethodology with sampling methods

The three main categories of research methodologies are historical, descriptive, and
experimental. These approaches are essential to the research process. The goal of historical
research is to examine historical occurrences, derive conclusions, and forecast future
developments. Conversely, descriptive research uses fact-finding questions and surveys to
identify causal linkages and provide a description of the current state of affairs. Higher
control over the research environment is possible with experimental research, as researchers
can change variables and see how they affect the study.

Descriptive research approach was used for the current study with the goal of offering a
thorough description, explanation, and interpretation based on the data gathered. In education
research, descriptive approaches are commonly employed as they provide useful insights into
current conditions. Due of its lack of variable control, this method is frequently used in
educational studies where naturalistic observation is frequently essential.

Numerous approaches are used in descriptive research, such as survey research, causal-
comparative research, comparative research, correlationa research, and developmental
research. In particular, correlational research focuses on understanding correlations between
variables and forecasting outcomes. When examining the correlation between two or more
variables to see if they interact, this methodology is used. Correlational research uses
quantitative data to investigate relationships between variables, which are often measured
using the coefficient of correlation.

The direction and amplitude of changes help to explain how one variable influence another,
while the coefficient of correlation provides a measure of the strength of the relationship
between variables. The goal of the current study is to look at the connection between digital
pedagogy, epistemic belief, and adaptability quotient. Descriptive correlational research is the
chosen methodology because it enables a detailed investigation of the relationships between
the variables of interest and advances our knowledge of how they interact within the
parameters of the study.

Population, Sample and Sampling Techniques

A research population is typically a huge group of individuals or entities that serve as the
main target of a particular scientific inquiry. Research is carried out to benefit the general
populace. A population, in Creswell's words, is a collection of people who share certain traits.
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Common, unifying features or attributes are frequently shared by all people or items within a
certain population.

Area of Research and Number of Schools;

The current study focuses on Thane District, comprising eight nodes: Digha, Airoli, Ghansoli,
Koperkhairane, Vashi, Turbhe, Nerul, and Belapur. Among 265 total schoolsin this area, 206
schools participated in the study. The breakdown of schools in each node is detailed in Table
34.1

Node Total Number of Schools | Percentage
1. Digha 14 53

2. Airoli 33 12.45

3. Ghansoli 19 7.1

4. Koperkhairane | 36 13.6

5. Turbhe 14 53

6. Vashi 33 12.45

7. Nerul 44 16.64

8. Belapur 72 27.16
Total 265

Table 3.4.1 Area of Research and Number of schools

Figure 3.4.1. (i) Areaof Research
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Figure 3.4.1.(ii) Distribution of schools as per nodes
Distribution of §Ch[lﬂlg5h?:<]°f! Nodes
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The population for the current study consists of teachers working in Primary, Secondary, and
Higher Secondary levels of schools and junior colleges following the
SSC/CBSE/ICSE/IGCSE/IB boards, situated in the Thane District -Navi Mumbai area. The
total population distribution is as follows:

Table 3.4.2 The total population distribution

Level Population | Sample
Primary 3643 2362
Secondary | 2437 1139
High Sec | 1162 717
Total 7242 4218

Figure 3.4.2 The total population distribution
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Given the impracticality of examining every individual in such a large population,
researchers often use a sample, a subset that must be representative and dtatistically
significant. The primary purpose of a sample is to enable researchers to study individuals
from the population and draw conclusions applicable to the entire population. This reciprocal
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relationship between the population and the sample allows for efficient and effective study
without examining every individual. In the present study, the sample was school teachers of
Primary, Secondary, and Higher secondary levels of SSC/ CBSE/ ICSCE / IGCSE / 1B
boards of schools and junior colleges situated in the Navi Mumbai area. Total primary school
teachers were 2362, secondary teachers were 1139, and higher secondary 717.

Sampling and Sampling Technique

The process of choosing a subset of a broader population for research purposes is known as
sampling. The sample can be chosen using a variety of sampling techniques, including cluster
sampling, stratified sampling, purposive sampling, simple random sampling, and systematic
random sampling. Stratified random sampling was the method employed for sampling in this
investigation.

Using stratified random sampling, the population is separated into groups or strata according
to specific traits that are pertinent to the study. After that, every subgroup is handled like a
separate population, and a random sample is taken from each stratum. The objective is to
guarantee that every subgroup is included in the final sample, enabling more precise and
insightful population.

Firstly, the population is categorized into various strata according to particular attributes or
variables that are significant for the study.

A stratified random sample technique was used for the sampling process in this study, and the
number of nodes that represented the distribution of schools was carefully taken into account.
Three stages of stratification were used to group students in schools: primary, secondary, and
upper secondary. A straightforward random sampling method was applied inside each
stratum to guarantee that every school has an equal chance at selection. This guarantees that
the final sample has an appropriate representation of each subgroup. Samples were taken
from each stratum and then sorted based on the moderator variable to make sure they were
distributed evenly among the different groups.

Finding cum recommendations:

Thereis no significant difference between the Digital Pedagogy of primary school teachers
with secondary school teachers.

Teaching N Mean | SD df ‘0 Level of Ho
L evel value Significance Accepted/
0.01/°0.05 Rejected
Primary 2362 | 93.98 | 14.18 - :
499 | 3.74
Secondary | 1139 | 99.93 1591 | 0 | 3 S Rejected
As per table

The calculated ‘t” value was 3.74 for df 3499 which is greater than the critical table value of
2.58 at a 0.01 level of significance. It indicates there is a significant difference in the Digital
Pedagogy of Primary and Secondary school teachers. Therefore, the null hypothesis is
rejected at 2 0.01 level of significance.
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Conclusion: There is a significant difference in the Digital Pedagogy of Primary and
Secondary school teachers. Secondary school teachers exhibited a better mean Digital
Pedagogy score as compared to Primary school teachers

Thereis no significant difference between the Digital Pedagogy of primary school teachers
with higher secondary school teachers.

TeachingLevel | N Mean | SD df ‘t Level of Ho
value | Significance Accepted/
70.01/°0.05 Rejected
Primary 2362 | 93.98 | 14.18
Higher 717 | 97.16 | 14.98 | 3077 | 3.02 ”s Rej ected
Secondary
As per table

The calculated ‘t” value was 3.02 for df 4216 which is greater than the critical table value of
2.58 at a 0.01 level of significance. It indicates there is a significant difference in the Digital
Pedagogy of Primary and Higher secondary school teachers. Therefore, the null hypothesisis
rejected at a0.01 level of significance.

Conclusion: There is a significant difference in the Digital Pedagogy of Primary and Higher
Secondary school teachers. Higher Secondary school teachers exhibited better mean Digital
Pedagogy scores as compared to Primary school teachers.

There is no significant difference between the Digital Pedagogy of Secondary school
teacherswith Higher Secondary school teachers.

TeachingLevel | N Mean | SD df ‘0 Level of Ho
value | Significance Accepted/
70.01/°0.05 Rejected
Secondary 1139 | 99.93 | 1591
Higher 717 | 97.16 | 14.98 | 1854 | 3.22 ”s Rejected
Secondary
As per table

The calculated ‘t” value was 3.22 for df 1854 which is greater than the critical table value of
2.58 at a 0.01 level of significance. It indicates there is a significant difference in the Digital
Pedagogy of Primary and Higher secondary school teachers. Therefore, the null hypothesisis
rejected at a0.01 level of significance.

Conclusion: There is a significant difference in the Digital Pedagogy of Primary and Higher
Secondary school teachers. Higher Secondary school teachers exhibited better mean Digital
Pedagogy scores as compared to Primary school teachers.

Findings

Primary school teachers tend to utilize smpler digital tools and platforms, often focusing on
interactive games, educational apps, and basic multimedia presentations to engage young
learners. Secondary school teachers typically incorporate a wider range of digital resources,
including online research tools, virtual labs, and collaborative platforms, to facilitate deeper
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learning and critica thinking skills development. There may be differences in the frequency
and depth of technology integration due to variations in curriculum demands, student
maturity levels, and available resources between primary and secondary levels.

Primary school teachers focus on building basic digital literacy skills and fostering a positive
attitude towards technology among young learners, often using gamification and storytelling
approaches to make learning engaging and accessible. Higher secondary school teachers
employ more advanced digital pedagogy techniques, such as flipped classrooms, blended
learning models, and project-based learning using digital tools, to prepare students for college
and beyond. There may be differences in the depth of subject-specific integration of
technology, with higher secondary school teachers leveraging discipline-specific software,
simulations, and online resources to enhance subject mastery.

Secondary school teachers focus on preparing students for standardized assessments, college
entrance exams, and subject-specific competencies using digital tools for content delivery,
assessment, and feedback. Higher secondary school teachers emphasize independent inquiry,
complex problem-solving, and interdisciplinary approaches to learning, leveraging
technology to facilitate research projects, collaborative discussions, and rea-world
applications. There may be differences in the degree of autonomy and student-centerednessin
pedagogical approaches, with secondary school teachers adhering to structured lesson plans
and curriculum pacing, while higher secondary school teachers prioritize student choice and
self-directed learning.

Discussion

The comparative analysis of digital pedagogy practices among primary, secondary, and
higher secondary school teachers provides valuable insights into the evolving landscape of
technology integration in education. Through this examination, several key findings and
implications emerge:

Diverse Pedagogical Approaches: The comparison reveals a spectrum of pedagogical
approaches employed by teachers at different educational levels, ranging from foundational
digital literacy skills development in primary education to advanced subject-specific
integration and student-centred learning in higher secondary education.

Adaptation to Developmental Needs: Teachers tailor their digital pedagogy practices to meet
the developmental needs and cognitive abilities of students at each educational stage,
emphasizing interactive engagement, skill acquisition, and critical thinking skills cultivation
in primary and secondary education, and fostering independent inquiry and real-world
application in higher secondary education.

Curricular Alignment and Assessment Practices. Differences in digital pedagogy practices
are influenced by curriculum requirements, standardized testing mandates, and assessment
practices prevalent at each educational level, highlighting the complex interplay between
pedagogical goals, instructional strategies, and assessment methodol ogies.

Professional Development and Collaboration: Effective implementation of digital pedagogy
necessitates ongoing professional development opportunities and collaborative efforts among
educators, administrators, policymakers, and technology experts to build capacity, share best
practices, and address emerging challenges in technology-enhanced teaching and learning
environments.
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Equity and Access Considerations. Efforts to promote digital pedagogy integration must
prioritize equity and access considerations, ensuring that al students, regardless of
socioeconomic background or geographical location, have equitable access to technology
resources, high-quality digital learning experiences, and culturaly responsive pedagogical
practices.

Conclusion

Overal, the comparative analysis underscores the importance of a holistic approach to digital
pedagogy implementation that recognizes the unique needs, contexts, and aspirations of
students at different educational levels. By leveraging the strengths of technology to enhance
teaching effectiveness, promote student engagement, and foster lifelong learning skills,
educators can empower the next generation of learners to thrive in an increasingly digital and
interconnected world.
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PARENTS EXPERIENCE ON FUNCTIONING OF STAKEHOLDERS
IN JUVENILE JUSTICE SYSTEM WITH REFERENCE TO BOYSIN
CONFLICT WITH LAW

Anshit Baxi
Ph.D Scholar, ‘College of Social Work’ Nirmala Niketan-Mumbai University

Abstract: Participation from Parents are required along with state-centered approach in
guaranteeing protection and safeguarding rights of child. Children alleged of an offense are
an invisible population among other vulnerable children. Data suggests boys outnumber girls
in breaking laws. The study had specific objective for parents of boysin conflict with law. To
understand parents’ experience on functioning of stakeholders which were police, juvenile
justice board, probation officer, and child care institutions. The study used mixed-method
research design to study parents’ experiences on functioning of stakeholders, and challenges
encountered, both quantitative and qualitative data were collected. Parents experience with
stakeholders indicated that only 8% of parents perceived the police to display child-friendly
conduct after apprehending the boy-CCL. The study revealed that 78% of parents perceived
the approach of JJB members as child-friendly. Parents who were informed about legal aid
services had a higher likelihood of having their boy-child represented by legal aid lawyers
The study showed that the quality of interaction between PO and parent was more significant
for child’s wellbeing than mere frequencies of meetings. Parents' experience of care and
protection in child care institutions (CCIl) were mixed, with 43.3% believed that their
children received adequate care and protection The findings underscore the requirement for
holistic coordinated systems having both the short-term and long-term needs of boy-CCL s
families. The study endorses Sustainable Development Goal 16 that aims to promote peaceful
and inclusive societies, provide access to justice for all and build effective and accountable
institutions at all levels.

Keyword: parents of boys in conflict with law, police, juvenile justice board, probation
officer, child care institution.

The Juvenile Justice System in India

In India, CCL comes across several stakeholders at varied stages of the juvenile justice
process. The child comes across Police when he is apprehended (arrested) and during
investigation. The Juvenile Justice Board (JJB) is responsible to carry out the trail and pass
final order for the child, and the Probation Officer (PO) works on rehabilitation of CCL. The
Child Care Institution (CCI) provides children with services of education, vocation,
counseling, and recreation to help in child’s development. However, there are no clear
guidelines of carrying out parental awareness about roles of stakeholders and parental
participation in rehabilitation of the child. But within the scope of functioning of stakeholders
there is an opportunity for parental participation which can enhance their experience with the
JIS (Juvenile Justice Act, 2015; Maharashtra Juvenile Justice (JJ) Rules, 2018; Juvenile
Justice Pack 1-7, 2011).

Objectives of the study

The study has the following specific objectives for parents of boys in conflict with law.
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1. To study parents’ experience on functioning of stakeholders in juvenile justice
system.

For the objective of the study stakeholders include:

a Police. b. Juvenile Justice Board.

b. Probation Officer. d. Child Care Institution
Resear ch Design
The study used mixed-method research design in which the researcher attempts to
understand parents’ awareness through quantitative data. To study parents’ experiences on
functioning of stakeholders, and challenges encountered, both quantitative and qualitative
data were collected. A concurrent triangulation approach was utilized as the researcher
collects both quantitative and qualitative data concurrently to cross-validate, findings within a
study. The qualitative data was collected to support the primary quantitative findings of the
study (Morgan, 1998).

Considering the objectives of the study, the researcher used personal interview
techniques for collecting quantitative data from 150 parents of boy-CCL. Case study method
was used for narrating experiences of 10 parents with stakeholders and challenges faced after
boy-CCL was aleged for committing offense. For triangulation, one focus group discussion
was conducted with social workers from NGOs working on issue of children in conflict with
law to understand functioning of stakeholders in dealing with child and his parent. The
epistemological landscape of the study was based on positivism and interpretivism as the
study used mixed mixed-method research design (Rubin & Babbie, 2010).

Sampling Design

a. Sampling Technique

The researcher adopted probability sampling as the intention was to identify a representative
sample of parents. In probability sampling each member of a population has an equal chance
of being chosen for the study. Considering inclusive criteria of the study, the researcher used
stratified sampling technique to coincide the sample with the population about which
information was sought (Doherty, 1994). The data was categorized as per inclusive criteria of
the study which was boy-CCL having biological mother or father, resided in ingtitution for 3
months, and were out of institution at the time of data collection.

Retrospective questions can give rise to recall errors and may lead to under-reporting
or even over-reporting (Moss & Goldstein, 1979). Considering maximum sentence to CCL
which was 3 years and the recall factor, parents whose children were in institution at some
point in years;2018, 2019 and 2020 were selected for the study. To verify and avoid
duplication of data multiple sources were tapped to acquire information. As per NCRB
reports, data maintained by NGO-Prayas and child care institution there were 952 boy-CCL
in two ingtitutions of the city from 2018 to 2020.

c. Sampling Procedure

A representative sample, according to Mouly (1970) would be a miniature of the population
with respect to the characteristics under investigation. From the total 952, the researcher had
stratified 441 parents of boy-CCL as per inclusive criteria of the study. Based on the statistics
the researcher had randomly chosen 34% of the total population which was 150 sample from
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441(CCL) for the proposed study. The total sample size of the study was 150 respondents
(Mouly, 1970; Singh, 2006).

Table No.1 shows the year wise sample selection details. According to the number of
cases from each year, the researcher had assigned weightage in selecting samples. Using fish
bowl method, year wise 34% of sample were selected from number of boy-CCL as per
inclusive criteria. A total of 51 samples was selected from year 2018, 49 samples from 2019,
and 50 samples from 2020. For unavailability of 3 parents for the interview, a fish bowl
method was followed for selection of respondents. Out of 150 respondents, children of 85
parents had resided in observation home while remaining 65 had resided in both special home
and observation home. For parents whose children had stayed in two institutions, the
researcher had noted their experience of special home as it was along stay facility. The study
did not aim to compare parents’ experiences from both the institution, as stakeholders in this
research is not restricted to one institution or one JJB but has considered holistic functioning
of stakeholdersin the city of Mumbai.

Tableno. 1
Y ear wise sample selection details

Y ear No. of boy-CCL in|No. of boy-CCL as per 34% of sample
institutions (M umbai) inclusivecriteria from each year

2018 351 150 51

2019 337 144 49

2020 264 147 50

TOTAL | 952 441 150

Source: NCRB, 2018, 2019, 2020; Child Care Institution record

M ethods and Toolsfor data collection

Considering the quantitative nature of the study and some elements of qualitative, interview
schedule and guides were prepared for the respondents. A semi-structured interview schedule
was prepared for the purpose of quantitative data for interview with 150 parents. Based on
inputs from NGO-socia worker working with boy-CCL, ten parents were selected for case
narratives considering objectives of the study and their willingness to participate. The
researcher used an interview guide for conducting in-depth interviews with ten parents who
were not part of the 150 respondents’ sample. It includes questions on the personal and
family profile of the respondents like age, education, occupation, income and the type of
family. It also included questions on parents’ challenges and experience with stakeholders
during rehabilitation and reintegration of boy-CCL. Another part of the guide explores their
responses and suggestions on the stakeholders of JJS. The interview guide allowed more
scope for qualitative responses as it helped parent to share their experiences without
restricting their flow of thoughts.

A guide for FGD of socia workers was also implemented (Krueger, 1994). Using purposive
sampling 8 socia workers having experience on working with child in conflict with law and
juvenile justice system in Mumbai were selected for the FGD. Written consent was taken
before conducting the discussion. The guide for FGD included understanding stakeholders

ISBN: 978-93-340-0881-4 Page | 113




A PATHWAYSOF VIKSIT BHARAT @2047

functioning with parents and boy-CCL. It included questions on roles performed by police,
JIB, PO, CCI as per JJ Act and Rules. FGD with social workers was conducted in an NGO
office as per respondents’ availability.

Key findings, Discussion and Recommendations

Parents’ experience on functioning of stakeholders in JJS

Experience on functioning of Police

a. Boy-CCL Kept in Police Lockup: The study highlights that a significant proportion
(64.7%) of parents reported that their children were kept in police lockup after being
apprehended for alleged offenses. Case narratives and social workers in FGD also
encountered cases where children were held in lockup alongside adult criminals.

b. Police compelled boy-CCL to confess offense: The study identifies that 35.3% of parents
reported that police compelled their child to confess to the alleged offense. FGD with social
workers and case narratives mentions cases of police influencing children to confess by
offering termination of legal cases or by inflicting physical abuse. This raise questions about
the ethical treatment of CCL.

c. Child-Friendly Conduct of Police: The study indicates that only 8% of parents perceived
the police to display child-friendly conduct after apprehending the boy-CCL. This finding
suggests a need for better training and awareness among police officers regarding the
appropriate treatment of CCL. The testimonies of parents in case narratives and social
workers further illustrate instances of physical and verbal abuse children faced in police
stations, indicating alack of child-friendly behavior.

d. Timely Presentation at Juvenile Justice Board (JJB): FGD with socia workers and
majority (80.6%) of parents reported that their child was presented in front of the JJB within
24 hours after apprehension. However, the presence of cases where children were kept in
police lockup for longer durations raises concerns about adherence to legal procedures and
the potential impact on the child's well-being.

Experience on functioning of JJB

a. Participation in Board Proceedings. The findings indicate that the initial interaction
between JJB members and parents is crucial for establishing a child-friendly approach
and building confidence and trust in the juvenile justice system. During the first production
of CCL before the JJB, parents were asked various questions. The most frequently asked
questions were related to the family background (23.3 %) and education status (22 %) of boy-
CCL. This reflects the JB's effort to gather relevant information about the child's
circumstances.

The language used in JJB proceedings is an essential factor in ensuring effective
communication with the child. While 48.6% of parents reported that the child understood the
language used in the proceedings, 51.4% mentioned that the child had some difficulty or did
not understand the language.

b. Child-Friendly Environment: Creating a child-friendly environment within the JJB is
crucial for facilitating meaningful interactions and promoting CCLS’ well-being. The study
revealed that 78% of parents perceived the approach of JJB members as child-friendly.
However, there were instances where members shouted at the boy-CCL, negatively
impacting the child's experience. Moreover, only 15.3% of parents indicated that only
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individuals connected to the boy-CCLS’ cases were present during JJIB proceedings, as per
the legal requirement. The presence of unrelated individuals can potentially intimidate the
boy-child and hinder the creation of a child-friendly atmosphere as also pointed out by
social workersin FGD (Kanoon, 2023)

c. Socio-Legal Services. The provison of socio-legal services is vital to ensure child's
rehabilitation and reintegration into society. The study found that 68% of parents reported
that their boy-child did not receive guidance from the Social Worker member of the JJB.
(Maharashtra JJ Rules, 2018; Juvenile Justice Act; 2015)

e. Child-Friendly Infrastructure: While 8.7% of parents reported that JJB members sat on a
raised platform during interactions but 80% of parents mentioned the presence of physical
barriers, such as large tables, that created a distance during interactions. Adequate seating
arrangements were reported by 68% of parents.

f. Parents Ratings and Socio-economic Factors. The majority of parents (60%) rated the
functioning of the JJB as fair, while 22% rated it as good and 14% as poor. It was found that
parents with higher education rated functioning of the JJB positively (p=0.04).

Experience on functioning of Probation Officer

a. Meeting with PO and interventions During their first meetings with POs, parents were
typically asked about boy-CCLS’ deviant activities (23.3 %), educational status (27.3%), and
family background (38 %).

b. PO visit to Home, school or place of employment: Parents were asked whether PO had
visited their home; 54.7% said no while 45.3% said yes. Parents expressed that PO during
home visit inquired about family member’s occupation, health, and education. They were
asked whether child shared healthy relationship with family members. 13 Parents’ stated that
PO had asked for bribes to recommend release of the boy-CCL in the Social | nvestigation
Report (SIR). The concern of PO taking bribes from parents to recommend release of boy-
CCL was pointed out by social workersin FGD.

Only 9 Parents mentioned that PO had conducted visit to boy-CCLS’ school, where they
discussed with class teacher about child’s academic performance, and his conduct in
school.

c. Frequency of Meetings and Parents Rating: A substantial proportion of parents reported
meeting with POs once every two weeks (38.7 %) or once a month (28.3%), while 25.3 %
indicate no meetings with PO.

Regular interaction of Parents with PO can showcase their confidence and comfort with the
officer. To understand respondents experience with PO, researcher inquired with Parents of
boy-CCL whether they reached out to PO to share any concerns to which majority (79.3%) of
respondents said no, and expressed that they would prefer reaching out to counsellor and
NGO-social worker for guidance. But 20.7% parents mentioned that they had shared
concerns of boy-CCL with PO it included; irregularity in attending school, not going for
work, practicing substance abuse, and spending more time with deviant peers.

Experience on functioning of Child Care Institution

a. Education: The study found that only 30.7% parents were satisfied with the education
services provided to their boy-child in CCls. However, parents expressing dissatisfaction,
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cited reasons such child’s lack of interest and motivation to continue education (Juvenile
Justice Act, 2015; Juvenile Justice Pack 4, 2011; Maharashtra JJ Rules, 2018).

b. Vocational Training: Parents satisfaction with vocational training was relatively lower,
with only 34.7% expressing contentment. In some case narratives, boy-CCL continued earned
a living from vocational training for a brief period post release. This indicates the need for
more effective and market-oriented vocational training programs within CCls, enabling
children to acquire skills that can lead to gainful employment upon their release as aso
shared by socia workersin FGD

e. Sanitation and Hygiene Maintenance: Approximately 46% of parents were satisfied with
the sanitation and hygiene maintenance in CCls. However, some parents expressed concerns
about issues such as proximity of dormitories to toilets and inadequate bedding, highlighting
the need for consistent attention to hygiene and living conditions.

f. Role of Superintendent and Care and Protection: Parents experiences with the
superintendent varied, with 29% finding the superintendent approachable stating instances
like allowing more time for parents to interact with boy-CCL as he was home sick, allow a
tutor in institution to help child for his examination, to discuss bullying by older boys, and
to understand procedure of child’s release from institution after order passed by JJB.
Researcher asked parents of boy-CCL whether they were satisfied with 2 to 3 hours given
once aweek by institution for Parent-Child meet, 92 % parents said they were satisfied while
8% mentioned they were not satisfied. However, accessibility of superintendent cannot be
attributed as a significant factor influencing parents’ opinion of institution giving children the
needed care and protection. This is statistically evident from the Chi-Square result. (Chi-
Square = -0.146, p = .074). The hypothesis that parents who found superintendent
approachable considered institution of providing required care and protection to boy-CCL
was not found as valid.

Additionally, parents perceptions of care and protection in CCls were mixed, with 43.3%
believing that their children received adequate care and protection. Instances of physical
abuse among older boys and staff members raised concerns about well-being of boy-CCL
within the institutions by social workersin FGD and in case narratives

g. Parents Experience Rating of CCl: Parents overall experience ratings of CCIs varied,
with 56% rating the functioning as fair, 30% rating it as poor, and only 12% rating it as good.
This suggests a need for continuous improvement in various aspects of CCl functioning to
ensure a positive and supportive environment for boy-CCL. The study explored the
association between parents ratings of CCl experience and the age at which boy-CCL was
apprehended. While no significant association was found the finding suggests that older
children may have different experiences and perceptions of CCl functioning compared to
younger children.

Recommendations

a. Parental Awar eness Programs

As per findings of the study the researcher recommends to develop and implement targeted
parental awareness programs aimed at educating parents about the roles and responsibilities
of different stakeholdersin the JJS. WCD department along with other government agencies
can conduct these awareness programs in collaboration with NGOs and academic institutions.
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These programs should be accessible and informative, providing parents with a
comprehensive understanding of the system. Recognize the differences in awareness levels
between mothers and fathers and tailor awareness campaigns accordingly. Efforts should be
made to actively involve mothers in discussions and campaigns to bridge the awareness gap.
Establish clear channels for disseminating information to parents such as pamphlets,
workshops, online resources, and community meetings. To make sure that the orientation
about JJS is presented in a way that is easy for parents to understand. Carry out programs
focusing on parents awareness about child’s rights as per JJ act and rules. It should
encompass laws on police procedures after boy-CCL is apprehended, JJB case proceedings,
legal aid, bail procedure, and responsibilities of child care institution (CCl). To enhance
parents’ knowledge about CCLs’ rights during police interactions for conducting inquiry.
Assist parents in knowing the significance of being present during CCLs interview by police.
To execute an empowerment approach that strengthens parents' capacities and involvement in
rehabilitation process. The JJS must emphasize the strengths parents have to assist their child
in reintegration.

c. Monitoring and Evaluation of JJS

As per the study, following are areas wherein the WCD dept, police commissionaire office,
Juvenile Justice Committee can carry out periodic assessment.

i. Police Interaction and Procedures. Establish mechanisms for monitoring police
interactions with boy-CCL and holding officers accountable for any violations of the child's
rights. This can include regular reviews of police conduct and the establishment of reporting
mechanisms for parents and boy-CCL to raise concerns.

ii. JIB proceedings: To monitor child-friendly environment within the JJB by minimizing the
presence of unrelated individuals during proceedings and providing interpreters when
necessary to ensure boy-CCL understands interaction in the Board. To evaluate timely
hearings to prevent prolonged waiting times for boy-CCL and parents. To assess the
provision of socio-legal services within the JIB, including guidance from Social Worker
member and the availability of legal aid lawyers.

iii. Probation Officers’ Interaction and Interventions: To evaluate meetings between parents
and POs, ensuring that parents have opportunities to share concerns and receive guidance. To
evaluate the range and effectiveness of interventions carried out by POs to support the
rehabilitation and well-being of boy-CCL. Monitor the implementation of interventions and
their impact on the child's devel opment.

iv. Child Care Institutions (CCl) services: Monitor whether CCls provide quality education
that is tailored to each child's age, ability, and requirements. Carry put assessment of
vocational training programs within CCls to equip children with skills that increase their
employability upon release. Develop a diverse range of recreational activities within CCls to
promote physical and emotional well-being among children. Promote an approachable and
child-centered attitude among superintendents in CCls. Evaluate whether there is an open
communication of superintendent with parents and boy-CCL to address any concerns.

v. Collaborative Decision-Making: Evaluate collaborative decision-making between parents
and stakeholders in the JJS to ensure that parents are active participants in the rehabilitation
of their child. Provide parents with regular updates on their child's progress and the status of
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their case within the JJS. This can help address uncertainty among parents and help them in

being involved in the rehabilitation process.

Conclusion

The study shed light on need for effective communication between stakeholders and parents

who mostly belong from low socio-economic background. Boy-CCL and parents are

influenced by various interconnected systems within their environment. like community,
peers and school. Interventions of rehabilitation and reintegration cannot be carried without
considering the socio-economic position of child and his family.

In essence, the findings underscore the multifaceted challenges faced by parents of boy-CCLs

and emphasize the necessity for comprehensive, coordinated, and child and family centered

approaches within the juvenile justice system. It will ensure wellbeing and development of
boy-CCL and their parents, and improve efficiency of juvenile justice system in rehabilitating
and reintegration of child.

Considering SDG 16, a practice and evidence base orientation of social work students is

required in child rights curriculum of social work education that can assist to promote

peaceful and inclusive societies for sustainable development, provide access to justice for all
and build effective, accountable and inclusive institutions at all levels.
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Abstract: Marathi literature, a rich tapestry of cultural expression, has undergone significant
transformations over the centuries. This research paper embarks on a nuanced exploration of
Marathi literature's evolution within the socio-political milieu of Viksit Bharat in the year
2047. Anchoring our investigation in the historical backdrop of Enlightenment ideals that
permeated Marathi literary discourse, we meticulously trace the trajectory of this literary
tradition, examining its journey towards empower ment.

Our inquiry commences with an elucidation of the Enlightenment era’s impact on Marathi
literature, elucidating how it engendered a spirit of rationalism, humanism, and socio-
political reform. We scrutinize seminal literary works, dissecting the themes, narrative
techniques, and ideological underpinnings that characterized this period. Through this
analysis, we unravel the ways in which Enlightenment ideals laid the groundwork for
subsequent literary movements and intellectual currentsin Marathi literature.

Subsequently, we pivot our attention towards the contemporary landscape of Marathi
literature in the envisioned future of Viksit Bharat. Drawing upon a diverse array of primary
sources, including novels, poetry, plays, and essays, we illuminate the shifting paradigms and
emergent trends that mark this literary epoch. Central to our examination is the notion of
empower ment—a multifaceted concept encompassing individual agency, social justice, and
cultural identity. We interrogate how Marathi writers engage with issues of empowerment,
interrogating entrenched power structures, amplifying marginalized voices, and envisioning
alternative futures.

In our analysis, we adopt an interdisciplinary approach, synthesizing insights from literary
criticism, cultural studies, and sociopolitical theory. By situating Marathi literature within
broader historical and cultural contexts, we elucidate its dynamic interplay with societal
forces and transformative impulses. Moreover, we attend to the role of technological
advancements, globalization, and environmental concerns in shaping the contours of
contemporary Marathi literary production.

Ultimately, this research paper endeavors to offer a comprehensive understanding of Mar athi
literature's trajectory—from its Enlightenment roots to its contemporary manifestations of
empower ment—in the landscape of Viksit Bharat @2047. Through our meticulous inquiry,
we aim to underscore the enduring vitality, relevance, and socio-cultural significance of
Marathi literary expression in an ever-evolving world.

Keywords: Marathi literature, enlightenment, empowerment, Viksit Bharat @2047, socio-
cultural impact

Introduction: In the cultural tapestry of India, Marathi literature stands as a vibrant thread,
weaving narratives that resonate with the essence of the land and its people. As we embark on
a journey through time, tracing the evolution of Marathi literature, we are propelled into a
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realm where enlightenment intertwines with empowerment, shaping the socio-cultural
landscape of afuturistic India envisioned in Viksit Bharat @2047.

The Enlightenment era marked a pivota period in human history, characterized by a surge of
intellectual curiosity, rationality, and a fervent pursuit of knowledge. Marathi literature, with
its rich heritage and diverse literary traditions, found itself at the forefront of this intellectual
awakening. From the profound philosophica treatises of saint-poets like Tukaram and
Dnyaneshwar to the socio-political commentaries of trailblazing thinkers like Jyotirao Phule
and Babasaheb Ambedkar, Marathi literature served as a catalyst for societal transformation,
challenging age-old norms and advocating for social justice and equality.

As we transition from the Enlightenment era to the empowered future of Viksit Bharat
@2047, the trajectory of Marathi literature takes on new dimensions. Empowerment, in this
context, transcends mere socio-political emancipation; it encompasses a holistic liberation of
the individual and the collective psyche. Through the prism of literature, we witness the
empowerment of marginalized voices, the celebration of diversity, and the nurturing of a
progressive ethos that embraces innovation while honoring tradition.

In this research paper, we delve into the metamorphosis of Marathi literature, exploring how
it has evolved as a potent instrument of change, resilience, and empowerment in the
landscape of Viksit Bharat @2047. By examining key literary works, movements, and trends,
we aim to unravel the intricate tapestry of Marathi literature's journey, from its roots in
enlightenment to its blossoming in empowerment. Moreover, we seek to discern the role of
literature in shaping the collective consciousness of society and fostering a vision of an
inclusive, equitable future.

Through this exploration, we endeavor to not only understand the past and present contours
of Marathi literature but also to envision its trajectory in Viksit Bharat @2047—a nation
propelled by the ideals of enlightenment and empowered by the collective wisdom of its
literary heritage.

Enlightenment in Marathi Literature: Enlightenment, known as "JIT=liga™ (Dnyanodaya)

or "garEreT" (Prabodhan) in Marathi literature, was a significant intellectual and cultural

movement during the 18th century. It marked a period of profound transformation in Marathi

society, literature, and thought.

1. Historical Context: Enlightenment in Marathi literature emerged during a time of social,
political, and cultural upheaval. The influence of British colonialism, along with the
decline of the Mughal Empire, led to areevaluation of traditional beliefs and practices.

2. Rise of Rationalism: Enlightenment thinkers in Marathi literature emphasized reason,
logic, and empirical evidence over blind faith and superstition. They questioned
traditional religious dogmas and orthodoxies, advocating for a more scientific and rational
approach to understanding the world.

3. Literary Renaissance: The Enlightenment period witnessed a flourishing of Marathi
literature. Writers and poets explored diverse themes such as humanism, social justice,
morality, and individual freedom. Notable literary figures like Mahipati, Ramdas Swami,
and Tukaram Maharaj contributed to this literary renaissance with their thought-
provoking writings.
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4. Social Reform: Enlightenment thinkers in Marathi literature were often advocates of
social reform. They critiqued oppressive socia structures such as caste discrimination,
gender inequality, and religious intolerance. Their writings inspired social movements
aimed at promoting equality, justice, and human dignity.

5. Language and I dentity: The Enlightenment period played a crucial role in shaping the
Marathi language and its identity. Writers and intellectuals sought to elevate Marathi
literature to a position of prominence, championing it as a vehicle for expressing
progressive ideas and aspirations.

6. Legacy: The legacy of Enlightenment in Marathi literature continues to resonate in
contemporary times. Its emphasis on rationality, social reform, and humanistic values has
left a lasting impact on Marathi culture and society. Many of the ideas espoused by
Enlightenment thinkers remain relevant and influential in shaping modern discourse.

Overdl, Enlightenment in Marathi literature represents a pivotal moment in the intellectual

history of Maharashtra, reflecting the quest for knowledge, freedom, and social justice that

characterized the era.

Nationalist Discourse and Marathi Literature: The relationship between nationalist

discourse and Marathi literature is deeply intertwined, reflecting the broader dynamics

between regional identity and the nation-state in India. Marathi literature, with its rich
heritage and diverse literary traditions, has played a significant role in shaping and expressing
nationalist sentiments within the Marathi-speaking community.

During the colonial period, Marathi literature became a potent tool for articul ating resistance

against British rule and advocating for Indian independence. Writers like Lokmanya Tilak,

Vinayak Damodar Savarkar, and others used Marathi language and literature to propagate

ideas of self-rule, cultura pride, and national unity. Tilak's newspaper Kesari and Savarkar's

writings fueled the spirit of nationalism among Marathi-speaking people, emphasizing the
need for freedom from foreign domination.

The nationalist discourse in Marathi literature often drew inspiration from historica

narratives, folk traditions, and socio-cultural movements within Maharashtra. Literary figures

like Vishnu Sakharam Khandekar, and Pu La Deshpande contributed to the nationalist
discourse through their writings, which celebrated Marathi culture, traditions, and identity.

One of the notable aspects of Marathi literature within the nationalist discourse was its

emphasis on socia reform and inclusion. Writers like Jyotiba Phule and Bhau Padhye used

literature as a medium to challenge caste-based discrimination, promote social equality, and
advocate for the rights of marginalized communities. Their works not only contributed to the
nationalist cause but also laid the foundation for social justice movements in Maharashtra.

Post-independence, Marathi literature continued to evolve, reflecting the changing contours

of Indian nationalism and the challenges of nation-building. Writers like P. L. Deshpande,

Vijay Tendulkar, and Pu La Deshpande engaged with themes of social change, political

disillusionment, and cultural identity in their works, providing critical insights into the

complexities of post-colonial India.

In contemporary times, Marathi literature remains vibrant and diverse, addressing a wide

range of issues including globalization, urbanization, environmental degradation, and

regional identity. Writers like Kiran Nagarkar, Shanta Gokhale, and Sachin Kundalkar
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continue to enrich the nationalist discourse through their thought-provoking writings, which

engage with the complexities of modern Indian society while staying rooted in the cultural

ethos of Maharashtra.

Overadl, the relationship between nationalist discourse and Marathi literature reflects the

enduring quest for identity, freedom, and socia justice within the Marathi-speaking

community, while also contributing to the broader tapestry of Indian nationalism.

Modernity and Social Change: Modernity and social change have significantly influenced

Marathi literature, shaping its themes, styles, and perspectives over time. Marathi literature,

one of the richest regional literary traditions in India, reflects the evolving socio-cultura

landscape of Maharashtra and its people. Here are some key aspects:

1. Transition from Tradition to Moder nity: Marathi literature underwent a transition from
traditional to modern themes and styles, paralleling the broader socio-cultural changes in
Maharashtra. Early Marathi literature, characterized by devotional poetry, mythological
tales, and folk literature, gradually gave way to more contemporary themes reflecting
urban life, industrialization, and globalization.

2. Exploration of Social Issues: Modern Marathi literature actively engages with various
social issues such as caste discrimination, gender inequality, poverty, and political unrest.
Writers like Annabhau Sathe, Pu La Deshpande, and Baburao Bagul explored the lives of
marginalized communities, highlighting their struggles and aspirations.

3. Feminist Discourse: The advent of modernity brought forth feminist discourse in
Marathi literature. Writers like Indira Sant, Vibhavari Shirurkar, and Shanta Gokhale
addressed women's issues, challenging traditional gender roles and advocating for gender
equality and empowerment.

4. Urbanization and Globalization: Marathi literature reflects the impact of urbanization
and globalization on society. Writers like Kiran Nagarkar and Vijay Tendulkar depicted
the complexities of urban life, cultural clashes, and the erosion of traditional valuesin the
face of rapid modernization.

5. Experimentation with Form and Style Modern Marathi literature witnesses
experimentation with literary forms and styles. Writers like Vinda Karandikar and Dilip
Chitre experimented with poetry, while Vijay Tendulkar and P. L. Deshpande pioneered
innovative techniques in drama and fiction, respectively.

6. Literature of Protest and Resistance: Marathi literature has a rich tradition of protest
and resistance against socia injustices and political oppression. Writers like Namdeo
Dhasal and Sane Guruji used their literary works as tools for social reform and revolution,
advocating for the rights of the oppressed and downtrodden.

7. Influence of Dalit Literature: The emergence of Dadlit literature has had a profound
impact on Marathi literary landscape, challenging Branminical hegemony and amplifying
the voices of Dalits. Writers like Daya Pawar, Sharankumar Limbale, and Namdeo
Dhasal brought the experiences of Dalits to the forefront, reshaping the narrative of
Marathi literature.

Overdl, modernity and socia change have infused Marathi literature with diversity,

dynamism, and relevance, making it a vibrant reflection of the evolving society and culture of

M aharashtra.
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Empowerment Narratives in Contemporary Marathi Literature: Empowerment
narratives in contemporary Marathi literature are vibrant and diverse, reflecting the socio-
cultural landscape of Maharashtra and the ever-evolving perspectives on empowerment. Here
are afew themes and narratives that are prominent in contemporary Marathi literature:

1. Women's Empowerment: Marathi literature has long been a torchbearer for women's
empowerment. Contemporary authors delve into the complexities of women's lives, their
struggles, aspirations, and triumphs. These narratives often challenge traditional gender
roles and stereotypes, portraying women as strong, resilient, and capable individuals who
navigate through societal expectations to carve their paths.

2. Rural Empowerment: Many contemporary Marathi authors focus on rura
empowerment narratives, shedding light on the lives of individuals in rural Maharashtra.
These narratives celebrate the resilience of rural communities, their struggles against
exploitation, and their efforts to achieve self-sufficiency and dignity. Through stories of
grassroots movements, agricultural innovations, and community solidarity, these
narratives inspire readers to appreciate the richness of rura life and the potential for
empowerment within these communities.

3. Dalit Empowerment: Dalit literature has emerged as a powerful force in contemporary
Marathi literature, offering narratives that confront caste-based discrimination and
advocate for social justice and empowerment. Authors from Dalit backgrounds bring
forth narratives that highlight the struggles, aspirations, and achievements of Dalit
communities. These narratives not only raise awareness about caste-based oppression but
also celebrate the resilience and agency of Dalit individuals striving for dignity and
equality.

4. LGBTQ+ Empowerment: Contemporary Marathi literature also explores narratives of
LGBTQ+ empowerment, challenging heteronormative constructs and advocating for
acceptance and equality. These narratives portray the diverse experiences of LGBTQ+
individuals, their journeys of self-discovery, and their efforts to assert their identitiesin a
society that often marginalizes them. Through nuanced storytelling and empathetic
portrayal, these narratives contribute to greater visibility and understanding of LGBTQ+
experiences in Marathi literature.

5. Environmental Empower ment: With increasing environmental concerns, contemporary
Marathi literature reflects narratives of environmental empowerment, advocating for
sustainable living, conservation efforts, and ecological activism. These narratives
highlight the interconnectedness between humans and nature, urging readers to recognize
their roles as stewards of the environment and to take action towards preserving and
protecting the natural world for future generations.

In essence, contemporary Marathi literature abounds with empowerment narratives that

celebrate resilience, diversity, and the pursuit of justice and equality across various spheres of

life. These narratives serve not only to entertain and enlighten but also to inspire readers to
embrace their agency and contribute towards positive change in society.

Conclusion: In conclusion, the exploration of Marathi literature's journey from

Enlightenment to Empowerment within the framework of Viksit Bharat @2047 unveils a

profound narrative of cultural evolution and societal transformation. Through a meticulous
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examination of literary works spanning centuries, it becomes evident that Marathi literature
has served as both a mirror and a catalyst for change, reflecting the zeitgeist of its time while
also actively shaping collective consciousness.
The Enlightenment era marked a pivotal moment in Marathi literature, characterized by a
guest for knowledge, rationality, and social reform. Visionary writers and thinkers challenged
prevailing norms and ideologies, advocating for enlightenment values such as liberty,
equality, and progress. Their works laid the groundwork for a more enlightened society,
laying the foundation for future generations to build upon.
As Marathi literature progressed into the modern era, it underwent a paradigm shift towards
empowerment, encompassing themes of identity, agency, and social justice. Writers
embraced diverse perspectives and voices, championing the cause of marginalized
communities and amplifying their struggles and aspirations. Through their literary creations,
they empowered individuals to assert their rights, challenge oppression, and envision a more
inclusive and equitable society.
The emergence of Viksit Bharat @2047 represents a culmination of these historica
trajectories, signaling a renewed commitment to collective growth and development. Marathi
literature, as a cornerstone of cultural heritage, continues to play a pivotal role in shaping the
narrative of the nation's future. By celebrating its rich legacy and embracing the spirit of
empowerment, Viksit Bharat @2047 aspires to foster a society that is not only enlightened
but also empowered, where every individual has the opportunity to thrive and contribute to
the collective progress.
In essence, the journey of Marathi literature from Enlightenment to Empowerment within the
context of Viksit Bharat @2047 exemplifies the enduring power of words to inspire, educate,
and transform. As we navigate the complexities of the 21st century, let us draw upon the
wisdom and resilience of our literary heritage to chart a path towards a more enlightened and
empowered future for all.
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Abstract: Teachers need to be trained to achieve the goal of education. Better teacher
training leads to better teachers who can guide students and future citizens better. Factors
affecting the quality of teacher training should be studied and necessary steps should be
taken to improve the quality of teacher training. Apart from teaching, the teacher must
perform many other responsibilities. The experience of going to a school and working with
students, other teachers, principalsisimportant as a teacher. In that sense, the importance of
student service period and practice lesson is unique. The National Education Policy 2020 has
given some suggestions to maintain and enhance the quality of teacher training. The actual
teaching experience and its practice determines the teaching quality of the teacher trainers,
that is why practical work has been given a unique importance in educational policy as well.
During the training period teacher trainees use to teach in front of their fellow students,
which is called microteaching. Teaching at school is more productive because there is an
opportunity to interact with school students. So, in the real sense they can experience
classroom management, solving problems in actual classroom teaching. This experience
alone helps them to become an effective teacher. This field practice will surely help them to
become an effective teacher. NEP-2020 envisages that outstanding faculty with demonstrated
leadership and management skills will be identified and trained over time to take on
important academic leader ship positions.

Keywords. Teacher Education, Quality Teacher training, Future India, NEP2020

I ntroduction

The aim of education is to empower individuals, enrich their lives, and contribute to the
betterment of society. Education aims to nurture the holistic development of individuals,
including their social, emotional, and moral growth. It aimsto instill values such as empathy,
integrity, resilience, and a sense of responsibility towards oneself and others. If the goal of
education is to be achieved, then quality teacher education is essential. Teacher education
plays a pivotal role in shaping future generations. Teacher education programs equip
educators with the necessary pedagogical skills to effectively impart knowledge and foster
critical  thinking among students. Through coursework, practicum experiences, and
mentorship, future teachers learn how to design engaging lessons, manage classrooms, and
differentiate instruction to meet diverse student needs.

Teachers play a vital role in fostering positive school cultures and building strong
rel ationships with students, parents, and colleagues. Quality teacher education emphasi zes the
importance of collaboration, communication, and interpersonal skills, which are essential for
creating cohesive school communities. Teacher education programs promote cultural
competence by providing opportunities for educators to learn about and appreciate diverse
backgrounds, perspectives, and experiences. This enables teachers to create inclusive learning
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environments where all students feel valued and respected. Teacher education is not a one-
time event but rather a continuous process of professional growth and development. Teacher
education programs instill a commitment to lifelong learning and provide educators with the
knowledge and skills they need to stay abreast of new developments in education and adapt
their teaching practice accordingly. By equipping educators with the knowledge, skills, and
dispositions needed to effectively support student learning and development, teacher
education programs play a crucial role in shaping the future generations and preparing them
to thrive in an ever-changing world.
Quality teacher education is not just about initial training but also about continuous
professional development throughout a teacher's career. Ongoing support and professional
learning opportunities help teachers refine their skills, stay motivated, and grow as educators.
The field of education is constantly evolving, with new research, technologies, and teaching
methodologies emerging regularly. Quality teacher education ensures that educators stay
updated with the latest trends and best practices, enabling them to adapt to the changing
educational landscape effectively. Quality teacher education programs equip educators with
the knowledge and skills needed to implement effective teaching practices. This includes
understanding different learning styles, instructional strategies, classroom management
techniques, and assessment methods. Today's classrooms are increasingly diverse, with
students from various cultural, linguistic, and socioeconomic backgrounds. Quality teacher
education helps educators develop culturally responsive teaching approaches to meet the
needs of all students and create inclusive learning environments.
Overall, investing in quality teacher education is essential for ensuring that all students have
access to high-quality instruction and the support they need to succeed academically and
socially.
Objectives of the study

1. Todiscussthe importance of field practices in Teacher Education

2. Tofind out the factors affecting the quality of Teacher Education

3. To recommend feasible solutions to uplift the quality of Teacher Education for the

future India.

Teachers Education Program develops—
Teacher education develops a range of competencies and skills necessary for effective
teaching. These include: -
Content Knowledge - Deep understanding of subject matter for effective teaching. Teacher
education programs ensure that educators have a strong grasp of the content they will teach,
enabling them to convey concepts accurately and respond to students questions effectively.
Pedagogical Knowledge - Understanding of various teaching methods, strategies, and
approaches tailored to different subjects, age groups, and learning styles.
Skills of Teaching and Assessment - Skills to create a positive and productive learning
environment, manage student behavior, and ensure effective classroom dynamics. Strategies
for adapting instruction to meet the diverse needs of students. Competence in integrating
educational technology tools and resources to enhance teaching and learning experiences.
Skills to collaborate with colleagues, parents and to effectively communicate with
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stakeholders. Ability to design, implement, and interpret assessments to evaluate student
learning and inform instructional decisions.

Ethical and Professonal Standards - Understanding of professional ethics, legal
responsibilities, and the importance of maintaining high standards of professionalism in
teaching practice.

The National Education Policy (NEP) 2020 of India emphasizes several key
recommendations regar ding teacher education:

1. Integrated B.Ed. Programs - The NEP proposes the integration of teacher education
programs, such as the Bachelor of Education (B.Ed.), into multidisciplinary undergraduate
education. This integration aims to ensure that future teachers receive a robust foundation in
subject knowledge, pedagogy, and practical classroom experience, while also fostering a
holistic understanding of education.

2. Four-Year Integrated Stage-Specific B.Ed. Programs - The NEP recommends the
implementation of four-year integrated stage-specific B.Ed. programs, which focus on
specialized areas such as early childhood education, elementary education, secondary
education, and subject-specific education. These programs are designed to prepare teachers
specifically for the diverse needs of different stages of schooling.

3. Multidisciplinary Teacher Preparation - The NEP advocates for multidisciplinary
teacher preparation programs that go beyond traditional subject-specific approaches. These
programs emphasize the integration of various disciplines, including sciences, social
sciences, arts, and humanities, to provide future teachers with a well-rounded education and a
broader perspective on teaching and learning.

4. Professional Standards and Accreditation - The NEP emphasizes the importance of
setting rigorous professional standards for teacher education and establishing a robust system
of accreditation and regulatory mechanisms to ensure the quality of teacher preparation
programs. This includes the development of clear benchmarks for teacher competencies,
performance assessments, and continuous professional development.

5. Use of Technology in Teacher Education - The NEP encourages the integration of
technology into teacher education programs to enhance teaching and learning outcomes. It
emphasizes the importance of providing future teachers with training in digital literacy,
educational technology tools, and online teaching methodologies to effectively leverage
digital resourcesin the classroom.

6. Continuous Professional Development - The NEP underscores the significance of
continuous professional development for teachers throughout their careers. It recommends
the establishment of comprehensive mechanisms for ongoing training, mentoring, and
support to help teachers stay updated on best practices, pedagogical innovations, and subject
knowledge.

7. Focus on Inclusive and Multilingual Education - The NEP emphasizes the importance
of preparing teachers to address the diverse needs of students, including those from
marginalized communities and with special needs. It advocates for training teachers in
inclusive education practices, multilingual teaching methodologies, and culturally responsive
pedagogy to create inclusive and equitable learning environments for all students.
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Overal, the NEP 2020 aims to transform teacher education in India by promoting innovation,
guality, and relevance in teacher preparation programs to meet the evolving needs of the
education system and society.

Field practices are a vital component of Teacher Education programs

Field practices provide teacher candidates with opportunities to gain hands-on experience in
real classroom settings. This practical experience allows them to apply theoretical knowledge
learned in coursework to actual teaching situations, bridging the gap between theory and
practice. It helps teacher candidates develop a wide range of teaching skills, including lesson
planning, instructional delivery, classroom management, assessment, and differentiated
instruction. By actively engaging in teaching and interacting with students, teacher candidates
refine their teaching techniques and become more effective educators. It also encourages
reflective practices, which involves critically examining one's teaching practices, beliefs, and
experiences to improve teaching effectiveness. Through reflection, teacher candidates can
identify strengths and areas for growth, analyze the impact of their teaching strategies on
student learning, and adjust improve their practice.

Field practices play a crucial role in shaping teacher candidates professional identity and
sense of efficacy as educators. By immersing themselves in the teaching profession and
experiencing the joys and challenges of teaching firsthand, teacher candidates develop a
deeper understanding of the roles and responsibilities of teachers and begin to see themselves
as educators. These kinds of practices expose teacher candidates to the diverse cultural,
linguistic, socioeconomic, and academic backgrounds of students in real school
environments. This firsthand exposure helps teacher candidates develop cultural competence,
empathy, and an understanding of the contextual factors that influence teaching and learning.
It provides an opportunity for teacher trainees to collaborate with mentor teachers, school
administrators, colleagues, and community members. These collaborative experiences alow
them to learn from experienced educators, exchange ideas, and build professional networks
that can support their growth and development as teachers. It offers an opportunity for
teacher candidates to receive formative feedback and assessment from mentor teachers,
supervisors, and peers. Constructive feedback helps to identify areas for improvement, refine
their teaching practices, and adjust better meet the needs of their students.

Overall, field practices are essential in teacher education because they provide invaluable
opportunities for teacher candidates to develop practical teaching skills, reflect on their
practice, build professional identity, and cultivate the knowledge, attitudes, and dispositions
needed to become effective and competent educators.

Students view regar ding field practices

Many students view field practices as valuable learning experiences that provide insight into
the teaching profession and help them develop a deeper understanding of educational
practices. They appreciate the opportunity to observe and interact with teachers, engage with
students, and participate in classroom activities. Students often appreciate the hands-on
learning opportunities that field practices offer, allowing them to apply theoretical knowledge
gained in coursework to real-world teaching situations. They value the practical experience
gained through teaching practicums, internships, and other field experiences. Some students
view field practices as opportunities for professona development and skill-building. Win-
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skills, and other competencies that are essential for success in the teaching profession. field
practices can be rewarding, students may also encounter challenges and opportunities for
growth during their experiences. They may face obstacles such as classroom management
issues, student behavior problems, and adapting to different teaching environments, but they
see these challenges as valuable learning opportunities that help them develop resilience,
problem-solving skills, and professionalism. Overall, students' views regarding field practices
in schools are positive, highlighting the value of hands-on learning, practical experience,
professional development, and preparation for future careers in education. However, students
may also encounter challenges during field experiences and appreciate support and guidance
from experienced educators to help them navigate these challenges effectively.
Factorsinfluence the quality of teacher education

1. Curriculum Design and Content - The design and content of the teacher education
curriculum play a crucia role in determining the quality of teacher preparation programs. A
well-designed curriculum should cover a broad range of topics, including subject knowledge,
pedagogical strategies, classroom management techniques, assessment methods, and
educational theory. It should also incorporate practical experiences, such as classroom
observations, internships, and teaching practicums, to provide future teachers with hands-on
learning opportunities.

2. Quality of Faculty and Instruction - The expertise and qualifications of faculty members
significantly impact the quality of teacher education. Effective teacher educators should
possess deep subject knowledge, pedagogical expertise, and practical teaching experience.
They should also be skilled in instructional techniques, mentorship, and fostering a
supportive learning environment for teacher candidates.

3. Pedagogical Approaches and Methodologies - The pedagogical approaches and
methodologies used in teacher education programs influence how effectively future teachers
acquire knowledge and skills. Effective programs employ a variety of instructional methods,
including lectures, discussions, group activities, case studies, simulations, and field
experiences, to cater to diverse learning styles and preferences.

4. Integration of Theory and Practice - High-quality teacher education programs integrate
theory and practice seamlessly, providing opportunities for teacher candidates to apply
theoretical knowledge in real-world classroom settings. This integration fosters the
development of practical teaching skills, reflective practice, and the ability to make informed
decisions in complex educational contexts.

5. Resources and Infrastructure - Adeguate resources and infrastructure are essential for
delivering quality teacher education. This includes access to libraries, instructional materials,
technology tools, teaching aids, and educational facilities such as classrooms, laboratories,
and demonstration schools. Well-equipped facilities enhance the learning experience and
enable teacher candidates to engage in meaningful hands-on activities and research.

6. Assessment and Evaluation Practices - Effective assessment and evaluation practices are
critical for ensuring that teacher candidates meet established learning objectives and
standards. Assessment methods should be aligned with program goals and should include a
mix of formative and summative assessments to measure both learning progress and
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achievement. Feedback mechanisms should also be in place to provide constructive guidance
and support for improvement.

7. Partnerships and Collaboration - Collaboration with schools, educational institutions,
community organizations, and other stakeholders can enhance the quality of teacher
education by providing opportunities for collaborative learning, professional development,
and practical experiences. Strong partnerships facilitate the exchange of ideas, resources, and
best practices, enriching the learning environment for teacher candidates and promoting
continuous improvement in teacher preparation programs.

By addressing these factors and implementing evidence-based practices, teacher education
programs can enhance their quality and effectiveness in preparing future educators to meet
the diverse needs of students and contribute to positive educational outcomes.
Recommendations

Improving the quality of teacher education requires a multifaceted approach that addresses
various aspects of teacher preparation programs. Here are several recommendations to
enhance the quality of teacher education.

1. Comprehensive Curriculum Review and Revision - Conduct a thorough review of
teacher education curricula to ensure they are aligned with current educational standards,
research-based practices, and the needs of diverse learners. Update curricula to include
relevant content on pedagogy, subject knowledge, assessment, diversity, inclusion, and
technology integration.

2. Integration of Theory and Practice - Emphasize the integration of theory and practice by
providing extensive field experiences, teaching practicums, and hands-on learning
opportunitiesin real classroom settings. Ensure that teacher candidates have opportunities to
apply theoretical knowledge in practical teaching situations and receive constructive feedback
from experienced educators.

3. Professional Development for Faculty - Invest in professional development opportunities
for teacher educators to enhance their pedagogica skills, subject knowledge, instructional
technology proficiency, and ability to mentor and support teacher candidates effectively.
Provide resources and support for ongoing professional growth and collaboration among
faculty members.

4. Use of Evidence-Based Practices - Promote the use of evidence-based practices in teacher
education, grounded in research and best practices in the field. Encourage faculty to
incorporate evidence-based teaching strategies, assessment methods, and instructional
technologiesinto their courses to improve learning outcomes for teacher candidates.

5. Focus on Diversity, Equity, and Inclusion - Integrate content on diversity, equity, and
inclusion throughout teacher education programs to prepare educators to work effectively
with students from diverse cultural, linguistic, socioeconomic, and academic backgrounds.
Provide training on culturally responsive teaching practices, inclusive pedagogies, and
strategies for addressing equity issues in education.

6. Technology Integration and Digital Literacy - Integrate technology into teacher
education programs to prepare educators to effectively leverage digital tools and resourcesin
their teaching. Offer training on educational technology tools, digital literacy skills, online
teaching methodol ogies, and innovative approaches to technol ogy-enhanced learning.
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7. Continuous Assessment and Program Evaluation - Implement a system of continuous
assessment and program evaluation to monitor the effectiveness of teacher education
programs and make data-informed decisions for improvement. Collect feedback from
stakeholders, including teacher candidates, alumni, mentor teachers, and employers, to
identify strengths, weaknesses, and areas for enhancement.

8. Partnerships and Collaboration - Foster partnerships and collaboration with schools,
districts, community organizations, and other stakeholders to enrich teacher education
programs, provide field experiences, and support professional development opportunities.
Establish advisory boards, partnerships with local schools, and collaborative initiatives to
enhance program quality and relevance.

By implementing these recommendations, teacher education programs can enhance their
quality and effectiveness in preparing future educators to meet the diverse needs of students
and contribute to positive educational outcomes.

Discussion

Teacher education is crucial for shaping the future generations. Teachers equipped with
proper training can deliver high-quality education, ensuring that students receive the
knowledge and skills they need to succeed in their personal and professional lives. Effective
teacher education programs teach trainees to recognize and accommodate diverse learning
styles, abilities, and backgrounds among their students. This inclusivity fosters a supportive
learning environment where all students can thrive. Teachers play a crucid role in nurturing
critical thinking, problem-solving skills, and creativity in students. Teacher trainees who are
well-trained can design engaging lessons and activities that stimulate students intellectual
curiogity and foster their innate creativity. Training enables them to innovate in their
classrooms and adapt to the evolving needs of students and society. Teacher education
programs often emphasize the importance of fostering socia and emotional development in
students. In today's interconnected world, it's essential for teachers to be culturally competent
and globally aware. Teacher education programs can help educators to develop an
understanding of diverse cultures, perspectives, and global issues, enabling them to prepare
students to thrive in a multicultural society.

Overal, teacher education is essential for ensuring that future generations receive the
education they need to become informed, engaged citizens who contribute positively to
society. By investing in the professional development of teachers, we can create a brighter
future for all.

Conclusion

Teacher education instills in educators a strong foundation of ethical and professional
standards. This includes principles such as integrity, fairness, and respect for students' rights,
as well as a commitment to ongoing professional development and reflective practice.
Teacher trainees who receive quality training are better equipped to inspire and guide their
students, helping them develop positive attitudes, values, and life skills.
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Abstract: Sustainable finance is having a huge role to play in accomplishments of the goals
of economic development as adopting green and sustainable growth policies is one of the
major components to work on for Viksit Bharat 2047. Companies and investors of India
wants to give their weight to plans and policies which protects their interest and they often
look for the key environmental social and governance (ESG) principles followed by the
ingtitutions. This study examines the current state of Sustainable finance in India, Green
Finance, Policies framed for its growth and the areas to improve for achieving the goal of
Viksit Bharat by 2047. India needs to work towards Social Impact Investment (S1) and create
a favourable space for institutions and investors where they can enjoy financial return as
well as can contribute to the sustainable devel opment.

Keywords: Sustainable Finance, Viksit Bharat by 2047, ESG, Social Impact Investment (S1),
Green Bonds.

INTRODUCTION:

The regulatory framework across the globe encouraged the sustainability disclosure by
financial and non-financial companies, by which the companies are asked to timely report
their exposure to the Environmental, Socia and Governance related risks from their
operations. Such disclosures have picked up following the thrust given by G20 by
encouraging a voluntary adoption by corporates of the recommendations of the Task Force on
Climate-related Financial Disclosures (TCFD). The leading stock exchanges, financia
market regulators and the ministries dealing with the corporate affairs in India has
implemented the framework for disclosure of ESG-related risks by the listed companies.
National Stock Exchange has a NIFTY 100 ESG, NIFTY 100 Enhanced ESG and NIFTY 100
ESG Sector Leaders indices which aims to track the performance of the top companies in
their ESG Risk Management. Awareness of Socia Impact Investment (SII) can be of great
impact if challenges affecting its performance are addressed considerably. The goal of social
impact investing is to provide favorable social and environmental results in addition to
financial gains. The area is expanding, especialy in India, where institutions such as the
Impact Investors Council work to encourage private capital to meet social problems, thereby
bridging the gap in social investment.

India still has the need of creating awareness about investment options available for
accomplishing its goal of sustainable financial development. Few of the sustainable
investment options in India are explained below.

Green bonds: These are debt instruments that are offered by organizations (like governments
or corporations) in order to raise money for green projects. Green bond profits are designated
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for certain uses, including energy efficiency, renewable energy, or climate adaption. In recent
years, green bonds have been issued more frequently in Indial.

o« ESG (Environmental, Social, and Governance) Funds: Certain ESG-compliant
enterprises are investments made by these funds. They take into account corporate
governance procedures, socia responsibility, and the effects on the environment.
India has seen an increase in ESG-focused funds, indicating investor interest in
sustainable investing.

o Carbon Markets and Trading: Although they are less common in India, carbon
markets are crucia for providing incentives for reducing emissions. By purchasing
carbon offsets, businesses can reduce their carbon footprint by funding initiatives that

o Financefor the Sustainable Development Goals (SDGs): A large number of Indian
financial institutions coordinate their financing efforts with the SDGs of the UN. This
encourages funding for fields like poverty reduction, sustainable energy, healthcare,
and education. The investors can put their money for the good cause apart from
earning returns.

e Innovation Finance: It's critical to promote innovation in sustainable practices and
technology. India's climate ambitions are supported by financial mechanisms that
promote clean technology development, deployment, and research. India is actively
engaging in innovation finance by Start-up India Initiative,_ Atal Innovation Mission
(AIM), Unified Payments Interface (UPI), Smart City Mission and many more.

e Mobilizing the Private Sector: It's crucia to involve private enterprises in
sustainable finance. Positive change can be sparked by encouraging people to adopt
sustainable behaviors and invest in green projects such as Digital Green, EnCashea,
Waste Ventures etc.

OBJECTIVES:

Objective of this research is to study the role of sustainable finance in India being a
developing county. It is important to practice ESG Principle for sustainable development.
This study aims to emphasis the current scenario of the sustainable financial development in
Indian Market, awareness regarding Social Impact Investing and the challenges to overcome
for achieving the title of a $30-trillion economy that is the third largest in the world, with a
per capita income of $15,000 and adopting green and sustainable growth policies for Viksit
Bharat by 2047.

RESEARCH METHODOLOGY WITH SAMPLING METHOD:

This is exploratory research, completely based on secondary sources of data Research
Journals, Articles, Finance Magazines, Reports and Websites of different companies and
stock exchange of India has been used to collect, interpret, and evaluate the implementation
of planned policies and the shortcomings of our economy to attain the goal of development of
digital economy and fintech followed by technol ogy-enabled developments in India.
FINDINGS AND RECOMMENEDATION:

The scaling up of the adoption of social impact investment instruments can help to align more
finance with social SDGs and promote sustainability-aligned finance, particularly for
developing economies and MSMEs. Inclusive and innovative approaches can mobilize
private finance towards social SDGs. In accordance with Action 5 of the roadmap, in 2023,
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the SFWG focused on the scaling up of sustainability-aligned financial instruments and
analysing how relevant instruments support various social goals in areas such as health,
education, poverty eradication and gender. {\Volume-1-G20-India-Final -VF.pdf}

Social impact investment instruments face several chalenges as they aim to combine
financial returns with positive social and environmental outcomes.

« Inorder to combine financia returns with beneficial social and environmental results,
social impact investment instruments must overcome a number of obstacles.

o It might be difficult for social impact investments to provide a wide variety of
products that meet the needs of investors with varying risk tolerances and expected
returns.

e There aren't many options available to investors that fit their ideal risk-reward
profiles.

o There aren't enough middiemen in the ecosystem to link investors with viable social
impact opportunities. In the process of finding, organizing, and overseeing impact
investments, intermediaries are essential.

o It'still difficult to find high-quality social impact initiatives. Greater sums of money
require feasible investment options that provide quantifiable results in addition to
financial gains.

e Because social impact investments have dua goals, they frequently require complex
deal structures.

o Accurately measuring the social and environmental impact of investments essential
to precisely assess how investments impact society and the environment. A deficiency
of consistent methods for measuring impact can undermine investor trust.

o Impact investing professionals are in considerable demand. Developing the necessary
knowledge and abilities is essential for making impact investment decisions that are
profitable.

o Aligned with the G20 Roadmap, these recommendations seek to scale up social
impact investment instruments while taking into account the unique requirements and
circumstances of each country.

o Promote the creation of a strong pipeline of socia impact initiatives with funding
options, such as blended finance, policy levers, and facilities for project preparation.

« Ensure transparent and accountable social impact investments, enhance the reliability
and interoperability of effect measurement frameworks.

o Use MDB funding to assist projects that are in line with sustainability and customized
to the requirements of the nation, stimulating private investment for successful
commercialization.

o Make use of technology to assess risks, scale up investments in social impact, and
create innovation funds to support these kinds of investments.

DISCUSSION:

India is embarking on a complex enterprise that calls for strategic planning, teamwork, and
innovation in order to achieve sustainable finance. In this scenario, a few important
discussion points come to light:
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Infrastructure Financing and Green Bonds. The issuing of green bonds has increased
significantly in India. These bonds raise money expressy for green initiatives like clean
transportation, renewable energy, and sustainable infrastructure. Green bonds are being used
by both public and commercial organizations to finance climate-related initiatives.

Regulatory Framework: In 2017, guidelines pertaining to green bonds were published by

the Securities and Exchange Board of India (SEBI). These rules guarantee reporting

requirements, proceeds utilization, and openness. The market for green bonds has seen an
increase in issuers thanks to SEBI's initiatives.

Microfinance and Financial Inclusion: Sustainable finance goes beyond ambitious

initiatives. Financial inclusion is greatly aided by microfinance institutions. Sustainable

finance channels for micro, small, and medium-sized firms (M SMEs) can stimul ate economic
growth while tackling environmental and social issues.

Impact Investing: It aims to provide quantifiable benefits to society or the environment in

addition to financial gains. The ecosystem of impact investment in India is expanding, with

funds focusing on industries including clean energy, healthcare, and education.

Corporate Social Responsibility (CSR): Under the Companies Act, some businesses are

required to set aside a specific percentage of their earnings for CSR initiatives. CSR

expenditure can help achieve sustainable development by funding environmental, medical,
and educational programs.

Education and Financial Literacy: Fostering financial literacy is crucia to sustainable

finance. People are better equipped to make decisions when they are informed about green

financial products, ESG considerations, and responsible investing.

Cooperation and Partnerships: In order to scale sustainable finance initiatives, public-

private partnerships, or PPPs, are essential. Financial institutions, governmental agencies, and

civil society organizations working together can solve difficult problems and spur
innovation.

CONCLUSION:

India has taken many initiatives for its targeted goal but some milestones are yet to be

accomplished. Below is the statistics of few commendable performance of India in attaining

the goal of Sustainable economy by managing their financial institutions.

1. Green Financein India: The country's green finance industry is still in its infancy. With
the motto "One Earth, One Family, One Future," India promoted sustainability during its
G20 chairmanship in 2023. The nation pledged at the United Nations Climate Change
Conference (COP26) in Glasgow to achieve net zero emissions by 2070.

2. Green money Flows: INR 309 thousand crores (~USD 44 hillion) in tracked green
money was spent in India in 2019/2020.But this is significantly less than what the nation
currently r equires.

3. ESG Funds. As of the end of FY 2022, the asset value of India's ESG (Environmental,
Social, and Governance) funds were approximately 124 billion Indian rupees. India's
market for sustainable investments expanded by 34% globally to reach $11.6 hillion
between 2016 and 2018.
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In conclusion, even though India has achieved progress in the field of sustainable finance,
much more development and capital inflow is still needed to achieve the country's lofty
environmental targets.
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Abstract: Agriculture is a backbone of the Indian economy. India is one among those
countries who were hit hard by the pandemic and lockdown. All the sectors and units were
highly affected due to this halt that was bought by the lockdown. Maharashtra is the largest
state with the second most populated state.
This paper aims to study the impact of COVID-19 on the performance of Agricultural
Produce Market Committees (APMCs) in Parbhani with special reference to turnover before
(2019-20) and after COVID-19 (2020-21). It also aims to analyze the problems faced by
agriculture producers for marketing and also we aim to study the economic impact of
COVID-19 on APMCs performance.
Keywords- COVID-19, Agricultural Produce Market Committees (APMCs), MSAMB.
I ntroduction:

Honorable Prime Minister Narendra Modi announced a ‘Janta Curfew’ on 22™
March, Sunday, followed by a complete 21 day lock down from 24™ of March across India
and requested all to remain socialy distant. The effects of the COVID-19 pandemic can be
seen in the agriculture sector in terms of supply chain disruptions and agricultura
production. Although the lockdown guidelines exempt farm operations and supply chains,
challenges arise of supplying agriculture products in appropriate markets and time. In this
research project impact of COVID-19 on performance of APMCs and related people in
Marathwada region have been studied.

Agricultural Produce Market Committee (APMC):
Agricultural Produce Market Committee (APMC) is a statutory market committee
constituted by a State Government in respect of trade in certain notified agricultural or
horticultural or livestock products, under the Agricultura Produce Market Committee Act
issued by that state Government.
APMCs are intended to be responsible for:
e ensuring transparency in pricing system and transactions taking place in market area;
o providing market-led extension services to farmers;
« ensuring payment for agricultural produce sold by farmers on the same day;
o promoting agricultural processing including activities for value addition in
agricultural produce;
« Publicizing data on arrivals and rates of agricultural produce brought into the market
areafor sale; and
e Setup and promote public private partnership in the management of agricultural
markets
Functioning of APMCs: Issuesinvolved
The APMC system was introduced to prevent distress sale by farmers to their creditors, to
protect farmers from the exploitation of intermediaries and traders and to ensure better prices
and timely payment for their produce through the auctions in the APMC area. However,
APMC Acts restrict the farmer from entering into direct contract with any processor/
manufacturer/ bulk processor as the produce is required to be routed through these regul ated
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markets. Over a period of time, these markets have acquired the status of restrictive and

Monopolistic markets, harming the farmers rather than helping them to realize remunerative

prices..

APMC operations are hidden from scrutiny as the fee collected, which are at times

exorbitant, is not under State legislature’s approval. Agentsinan APMC may get together to

form a cartel. This creates a monopsony (a market situation where there is only one buyer
who then exercises control over the price at which he buys) situation. Produce is procured at
manipulatively discovered price and sold at higher price, defeating the very purpose of

APMCs.

Further, APMCs play dual role of regulator and Market. Consequently, their role as regulator

is undermined by vested interest in lucrative trade. Generally, member and chairman are

nominated/el ected out of the agents operating in that market.

Present research is important for the local governing body, farmers, planners to understand

what has been done and what needs to be done for the development of agriculture marketing

chain in Marathwada region.

Statement of the Problem:

Honorable Prime Minister Narendra Modi announced as ‘Janta Curfew’ on 22" March,

Sunday, followed by a complete 21-day lockdown from 24" of March across India and

requested all to remain socially distant. The effects of COVID-19 pandemic can be seen in

the agriculture sector in terms of supply chain disruptions and agricultural production.

Although the lockdown guidelines exempt farm operations and supply chains, challenges

arise of supplying agriculture product in the appropriate market and time.

About Marathwada Region:

On November 1, 1956, Marathwada was merged from Hyderabad state into Bombay state &

Bombay state was divided into Maharashtra and Gujarat states on May 1, 1960, then

Marathwada became a part of Maharashtra. Aurangabad is the headquarter city of

Marathwada. Marathwada has a total area of 64,525.9 km out of which 62,709.3 km is a

rural areawhile the remaining 1,816.6 km in the urban area.

Conceptua Framework:

Key Definition:- It is necessary to state the definitions of different terms used in connection

with agricultural produce marketing.

e Agricultura product: - Means all produce (whether processed or not) of agriculture,
horticulture, animal husbandry, apiculture, pisciculture and forest specified in the
Schedule of MSAMB Act-1963.

o Market area: Means an area specified in a declaration made under Section 4 of MSAMB
Act-1963.

e Market Committee: - means a committee constituted for a market area under section 11
of MSAMB Act-1963.

Objectives of the research :

o To understand the impact of COVID-19 on the performance of Agricultural Produce
Market Committees (APMC) in Parbhani with specia reference to price, arrival and
turnover.

« To analyze the problems faced by agriculture producers for marketing.

e To study economic impact of COVID-19 on laborers working in APMCs.
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Cropping Pattern in Marathwada Region :
Table 1:
Cropping Pattern in Marathwada Regionin the Year 2014-15
(Areain Lakh Hectare)

Sr. No. Crop Area % to Gross Cropped Area
1 Jowar (kKh+ri) 11.945 17.15
2 Bajari 2201 3.16
3 Wheat 279 401
4 Maize 321 461
5 Gram 487 6.99
6 Mung 1576 2.26
7 Tur 5.362 7.70
8 Total Cereals 20.66 29.66
9 Total Pulses 13.42 19.27
10 Total Food grain 34.08 48.92
11 Soyabean 12.229 17.56
12 Total Oilseeds 14.15 20.31
13 Sugarcane 219 314
14 Cotton 18.34 26.33
15 Other Crops 0.9 1.29

Gross Cropped Area 69.66 100
Source: Department of Agriculture, Government of Maharashtra

Table 1 shows the cropping pattern in Marathwada region in the year 2014-15. It seems that
Cotton and Soyabean are the two magjor crops which are taken in Marathwada region. The
share of total food grain in gross cropped area is approximately 49 percent and the share of
cerealsin gross cropped area is approximately 30 percent.

Impact of pandemic on product arrival and crop prices at Aurangabad and Latur division
level:

Table 2:
Paired Samples Test for arrival and modal/average price before (2019-20) and after
COVID-19 (2020-21) of Aurangabad Division

Paired Differences t df Sig.
Mean Std. Std.  95% Confidence (2-
Deviation Error Interval of the tailed)

Mean Difference
Lower  Upper

99981 160425 46310 -1947 201911 2.159 11 .054

Pair Cotton_B -
1 Cotton_A

Pair Wheat_B - - -
2 Wheat_A 24758 4.109

Par Maze B T 14247 73535 21227 -32475 60969 671 11 516
3 Maize A

Pair Gram_B - -
4 Gram A -5548 16633 4801 -16117 5020 1156

Pair Pigeon(tu B — 1119 45378 13009 -20052 27713  -.085 11 .933
5 Pigeon(tur)_A
Pair Soya B -
6 Soya A

20872 6025 -38019 -11496

11 .002

11 272

140 72474 20921 -45907 46189 .007 11 .995
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Pair Cotton_BP -

S CotoAp 591 2348 678 2083 O0L  -872 11 .402
P wﬂﬁig T 405 177 51 202 519  7.909 11 .000
par mﬁ:ﬁi " 618 338 112 371 865 5514 11 .000
igir g:ﬂ:ﬁi " 202 503 145 52 117 . 11 190
ﬁ‘ir gggﬂ:ﬁi " 578 782 225 1075 -81 gy 11026
Tgir %;::ZFD’ " 324 493 142 638 -1 5 ogy 11 044

Source: Maharashtra State Agricultural Marketing Board, Pune (Office)

Table no. 2 shows the results of Paired Samples Test for product arrival and modal/average
prices of crop before (2019-20) and after COVID-19 (2020-21) at APMCs of Aurangabad
division. In this table Pair 1 to pair 6 shows the results of paired sample test for arrival of
crop before (2019-20) and after COVID-19 (2020-21) and pair 7 to 12 shows the results for
the average price of six crops before (2019-20) and after COVID-19 (2020-21).

Results—

[Critical Vaue:t (11,0.05) = 2.201]

[Example - Cotton B : Before Pandemic Arrival in quintal , Cotton_A : After Pandemic
Arrival in quintal ]

[Example - Cotton_BP : Before Pandemic Average (modal) Prices , Cotton AP : After
Pandemic Average (modal) Prices|

Pair 1 (Cotton_ B — Cotton_A) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on cotton arrival before
pandemic and after pandemic at Aurangabad division.

Pair 2 (Wheat_B - Wheat_A) : Here null hypothesisis rejected at 5% level of significance,

and alternative hypothesis is accepted i.e. there is significant difference in arrival of wheat

before pandemic and after pandemic at Aurangabad division. Since the mean difference is
negative, the arrival of wheat after the pandemic is greater than before. In other words we can
conclude that the arrival of wheat after the pandemic is significantly higher than before.

Pair 3 (Maize B - Maize A) : Here null hypothesis is accepted at 5% level of significance,

so we can conclude that there is no significant effect on maize arrival before pandemic and
after pandemic at Aurangabad division.

Pair 4 (Gram_B - Gram_A) : Here null hypothesis is accepted at 5% level of significance,

so we can conclude that there is no significant effect on gram arrival before pandemic and
after pandemic at Aurangabad division.

Pair 5 (Pigeon_B - Pigeon_A) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on pigeon arrival before
pandemic and after pandemic at Aurangabad division.

Pair 6 (Soya_B - Soya_A) : Here null hypothesisis accepted at 5% level of significance, so
we can conclude that there is no significant effect on soya arrival before pandemic and after
pandemic at Aurangabad division.

Pair 7 (Cotton_BP — Cotton_AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on cotton average prices
before pandemic and after pandemic at Aurangabad division.
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Pair 8 (Wheat_BP - Wheat_AP) : Here null hypothess is rejected a 5% level of
significance, so we can conclude that there is significant effect on wheat average prices
before pandemic and after pandemic at Aurangabad division.

Pair 9 (Maize BP - Maize AP) : Here null hypothesis is rejected at 5% level of
significance, so we can conclude that there is significant effect on maize average prices
before pandemic and after pandemic at Aurangabad division.

Pair 10 (Gram_BP - Gram_AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on gram average prices
before pandemic and after pandemic at Aurangabad division.

Pair 11 (Pigeon BP - Pigeon_AP) : Here null hypothesis is rejected at 5% level of
significance, so we can conclude that there is significant effect on pigeon average prices
before pandemic and after pandemic at Aurangabad division.

Pair 12 (Soya_BP - Soya_AP) : Here null hypothesisisrejected at 5% level of significance,

so we can conclude that there is significant effect on soya average prices before pandemic
and after pandemic at Aurangabad division.

We can interpret theresultsasfollows:

If the mean difference is positive it means that in case of arrival, arrival before pandemic was
greater than after and if the mean difference is negative it means that arrival after pandemic
are greater than before. Similarly in case of average (modal) price if mean difference is
positive it means that price before pandemic was greater than after and if the mean difference
is negative it means that the prices after pandemic are greater than before.

It has been observed that except for the arrival of wheat there is no significant difference in
arrival of cotton, maize, gram, pigeon(TUR) and soybean before (2019-20) and after COVID-
19 (2020-21) at APMCs of Aurangabad division. Whereas, except the prices of cotton and
gram, the prices of wheat, maize, pigeon (TUR) and Soyabean are significantly different after
COVID-19 (2020-21) compared to prices before (2019-20) pandemic at APMCs of

Aurangabad division.
DIVISION WISE TURNOVER:
Table 3:
Paired Samples Test for division wise turnover before (2019-20) and after COVID-19
(2020-21)
Paired Differences t D |Sig.
Mean Std. Std. Error | 95% Confidence f (2
Deviation |Mean Interval of the tailed
Difference )
Lower Upper
Pai ABT 39730024 956741332 27618743 | - 100518468 (1.43 |1 178
ri, 2 2 210584199 | 3 9 1|
AFT
Pai BT 147918666 | 42700441 | 1
— 41277970 135261007 | 527050666 | -.967 354
r2 8 0 1
LFT |4 5
Pai | MB
r3 |T —|- 207838676 | 59997857 | 133602341 | 130506448 | 026 1 980
MF | 15479462 | 5 9 1 7 ' 1
T

Source: Maharashtra State Agricultural Marketing Board, Pune (Office)
Table No. 4 shows results of Paired Samples Test for division wise turnover before (2019-20)
and after COVID-19 (2020-21) at APMCs of Marathwada region. In this table Pair 1 to pair 2
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shows the results of paired sample test for division wise turnover of all crops before (2019-
20) and after COVID-19 (2020-21).
Results—
[Critical Vaue:t (11,0.05) = 2.201]
[ABT : Aurangabad Division Turnover Before Pandemic | [AFT : Aurangabad Division
Turnover After Pandemic |
[LBT : Latur Division Turnover Before Pandemic ] [LFT : Latur Division Turnover After
Pandemic]
Pair 1 (ABT-AFT) : Here null hypothesisis accepted at 5% level of significance, so we can
conclude that there is no significant effect on turnover of APMCs in Aurangabad division
before pandemic and after pandemic.
Pair 2 (LBT-LFT) : Herenull hypothesisis accepted at 5% level of significance, so we can
conclude that there is no significant effect on turnover of APMCs in Latur division before
pandemic and after pandemic.
Pair 3 (MBT-MFT) : Here null hypothesis is accepted at 5% level of significance, so we
can conclude that there is no significant effect on turnover of APMCs in Marathwada region
before and after pandemic.
Therefore, it can be concluded that there is no significant difference in turnover of APMCs of
Aurangabad division, Latur division and Marathwada region before (2019-20) and after
COVID-19 (2020-21).
PARBHANI APMC-
Table- 4
Paired Samples Test for Parbhani APMC arrival and average price before (2019-20) and
after COVID-19 (2020-21)

Paired Differences t df Sig. (2-

Mean Std. Std. 95%  Confidence tailed)

Deviation Error  Interval of the
Mean Difference

Lower Upper

et wﬂﬁi " 3066 1946 562 1820 4302 5457 11 .000
gaj r g:ﬁ:ﬁ 1709 254 [Cal S 2331 11 040
e gggﬂ:ﬁ " 121 518 149 -450 208  -.808 11 .436
P 33);::2 " gy 12662 3655 9737 6353  -463 11 .653
Far mﬁ:ﬁ, 140 134 39 55 224 3616 11 .004
gaj ' g:ﬁ:ﬁﬁ " 413 594 171 791 -36 a1y 11035
et ggiﬂ:ﬁ?, " 836 86l 248 1433 339 L. 11 004
gair gzg:i'; 342 335 97 854 129 L., 11005

Source: Agricultural Produce Market Committee (APMC) office, Parbhani.
Table no. 12 indicates the results of Paired Samples Test for arrival and modal/average prices
of selected crops at Parbhani APMC before (2019-20) and after COVID-19 (2020-21). In
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this table Pair 1 to pair 4 shows the results of paired sample test for arrival of selected crops
before (2019-20) and after COVID-19 (2020-21) and pair 5 to 8 shows the results of the
paired sample test for average price of five crops before (2019-20) and after COVID-19
(2020-21).
We can conclude that the except the arrival of pigeon (TUR) and soybean, the arrival of
wheat and gram are significantly different after COVID-19 (2020-21) compared to arrival
before (2019-20) pandemic at APMC of Parbhani. Whereas the prices of wheat, gram, pigeon
(TUR) and soybean are significantly different after COVID-19 (2020-21) compared to prices
before (2019-20) pandemic at APMC of Parbhani.
ANALYSISOF VEGETABLESMARKET AT AURANGABAD APMC:
Paired Samples Test for Aurangabad APMC's arrival and prices of Vegetables before
(2019-20) and after COVID-19 (2020-21)

Paired Differences t daf Sig. (2-

Mean Std. Std.  95% Confidence tailed)

Deviation Error Interval of the
Mean Difference

Lower  Upper

Pair Onion B " 88 5171 1492 -3197 3373 .059 11 .954
1 Onion A

Par Tomalo B 1384 1150 332 653 2115  4.168 11 .002
2 Tomato A

Pair  Garlic_B " 212 556 160  -140 566 1325 11 212
3 Garlic A

Pair Ladyfinger B -

4 Locyfinger A 467 5% 171 89 845 2.723 11 .020
Pair Cabbage B -

5 Cobbace A 1042 1071 300 362 1723 3.372 11 .006
Pair Chile B " 1978 1048 302 1311 2644  6.533 11 .000
6 Chile_A

Pair Onion BP -

7 Orion AP 225 1105 319  -476 928 708 11 .494
Pair Tomato_BP -

8 Tomuo AP 216 836 241 747 315 895 11 .390
Pair Garlic BP - -

o Galic AP -1786 3872 1117  -4246 674 Lsog 11 138
Pair Ladyfinger_BP - )

10 Lafinga ap 33 711 205  -109 795 1.670 11 .123
Pair Cabbage BP - 1.0 o5y 275 429 781 639 11 536

11 Cabbage AP
Pair Chile BP -
12 Chile AP 80 1810 522 -1069 1230 154 11 .880
Source: Agricultural Produce Market Committee (APMC) office, Aurangabad.

Pair 1 (Onion_B — Onion_A) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on Onion arrival before
pandemic and after pandemic.

Pair 2 (Tomato B - Tomato A) : Here null hypothesis is rejected at 5% level of
significance, so we can conclude that there is significant effect on Tomato arrival before
pandemic and after pandemic.
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Pair 3 (Garlic_B - Garlic_A) : Here null hypothesis is accepted at 5% level of significance,

so we can conclude that there is no significant effect on Gralic arrival before pandemic and
after pandemic.

Pair 4 (Ladyfinger B - Ladyfinger _A) : Here null hypothesis is rejected at 5% level of
significance, so we can conclude that there is significant effect on ladyfinger arrival before
pandemic and after pandemic.

Pair 5 (Cabbage B -Cabbage A) : Here null hypothesis is rejected at 5% level of
significance, so we can conclude that there is significant effect on cabbage arrival before
pandemic and after pandemic.

Pair 6 (Chile B -Chile _A) : Here null hypothesisis rejected at 5% level of significance, so
we can conclude that there is significant effect on Chile arrival before pandemic and after
pandemic.

Pair 7 (Onion_BP — Onion_AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on onion average prices
before pandemic and after pandemic.

Pair 8 (Tomato_BP - Tomato AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on wheat average prices
before pandemic and after pandemic.

Pair 9 (Garlic BP - Garlic AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on maize average prices
before pandemic and after pandemic at Aurangabad market.

Pair 10 (Ladyfiger_BP - Ladyfiger _AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on ladyfinger average
prices before pandemic and after pandemic.

Pair 11 (Cabbage BP - Cabbage AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on Cabbage average prices
before pandemic and after pandemic.

Pair 12 (Chile BP - Chile_ AP) : Here null hypothesis is accepted at 5% level of
significance, so we can conclude that there is no significant effect on Chile average prices
before pandemic and after pandemic.

We can conclude that except the arrival of Onion and Garlic there is significant difference in
the arrival of Tomato, Ladyfingers, Cabbage, Chile vegetables after COVID-19 (2020-21)
compared to before (2019-20) pandemic at Aurangabad APMC. Whereas in case of average
prices it has been observed that the prices of Onion, Tomato, Garlic, Ladyfingers, Cabbage
and Chile are not significantly different after COVID-19 (2020-21) compared to prices before
(2019-20) at Aurangabad APMC.

Findingsrelated to impact of pandemic on Parbhani APMC :

To understand the impact of pandemic on farmers primary data were collected from 200

farmers from 10 APMCs of Marathwada region, the findings of the same are given below:

o Out of 200 farmers interviewed, 16% farmers have below one hectare land, 32.5%
farmer have 1 to 2 hectare land, 28.5% farmer have 2 to 4 hectare land, 22.5% farmers
have 4 to 10 hectare land and only 0.5% farmers have more than 10 hectares land that
it means that most of the farmers have 1 to 4 hectares land for their farming
operations.

o It was seen that the farmers have utilized 32% land for production of soyabean, 14%
for Tur, 22% for cotton, 6% for mug, and 26% for other crops that means for the
production of soybean farmers have utilized maximum and minimum for mug during
kharif season. Whereas, the farmers have utilized 24% land for production of gram
(harbhara), 21% for wheat, 19% for jwari, 6% for bajri, and 30% for other crops
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during ruby season that means for the production of gram (harbhara) farmers have
utilized maximum and minimum for bajri during ruby season.

« About the difficulties faced by farmers in getting labourers due to pandemic it was
observed that 6.5% did not face difficulty at all, 44% did not face difficulty, 18%
were neutral, 29.5% faced difficulty, 2% faced difficulty very much, that means
though most of farmers (50.5) did not faced difficulty in getting labourers due to
pandemic however 31.5% farmers reported that they faced difficulty in getting
labourers due to pandemic.

« About the satisfaction of farmers related to prices it was observed that 15.5% farmers
were highly unsatisfied, 44% unsatisfied, 17.5% neutral, 22.5% satisfied, and 0.5%
highly satisfied that means approximately 60% farmers as compared to others are
unsatisfied about price levels after pandemic. So we can say that most of the farmers
not got there expected prices & they are not satisfied about the price levels after
pandemic.

o About the selling their products at expected markets it was seen that 9.5% were highly
disagree, 39% were disagree, 21% were neutral, 23.5% were agree, and 8% were
highly agree that means approximately 50% farmers told that they couldn’t sell their
products at expected markets APM Cs during pandemic and only 32% could sell their
products at expected markets.

o About the effect of pandemic their income 12.5% farmers reported that their income
is highly decreased, 53.5% farmers reported that their income is decreased, 27.5%
were neutral, 4.5% farmers reported that their income is increased, 2% farmers
reported that their income is highly increased after pandemic. So we can conclude that
approximately 66% farmers that pandemic had negative impact on their income. In
other words more farmers as compared to others are saying that due to the pandemic
their income has decreased.

o About the distance of village from APMC (km.) out of 200 respondents (farmers)
10% of the respondents residing in the distance range of 0-5 km from APMC, 39% of
the respondents residing in the distance range of 5-10 km, 25% of the respondents
residing in the distance range of 10-15 and 26% of the respondents residing in the
distance range of above 15 km, making it hard to them to reach APMC and sell their
produce.

e In the genera finding farmers reported that due to lockdown specially fruits and
vegetables they couldn’t sell at their expected market and price hence they faced huge
financial losses. They also reported that due to pandemic labourers were also not
ready to come for farm operations therefore also they had to face huge financial losses
in fruits and vegetables. They reported that there was no delay in getting rewards to
their products in APMC. Regarding the costs of transportation per quintal it was seen
that 37% farmers had costs in the range of 10 to 49 rupees per quintal, 54.5% farmers
had costs in the range of 50 to 99 rupees per quintal, and 8.5% farmers had costs
above 100 rupees per quintal.

e SUGGESTIONS:

On the basis of the findings of the present study, the certain suggestions has made to

improve the working of APMCs, so that they can be effective instruments for bringing about

desirable socio-economic transformation of related peoples to APMC and specidly the
farmersin particular.

o All the provisions of APMC Act, 1966 and rules 1968 should be implemented in all the
APMCs to Marathwada. All the facilities and amenities suggested by Indian Standards
Institute should be provided in all the APMCs for the benefit of farmers as well as the
market functionaries.
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Around 75% Traders (Aadate) as compared to others are saying that due to pandemic
their income has been decreased. They had opinion that in future government should not
put restrictions on functioning of APMCs. Further, they had opinion that basic
necessities such as roads and sanitation facilities should be provided in APMC wherever
it is not available. Since, the Traders (Aadate) play an important role in smooth conduct
of marketing of agricultural commodities in APMCs their opinions needs to be
considered.

Websites :

- https://www.msamb.com/ (Maharashtra State Agricultural Marketing Board) Website-

https://www.msamb.com/ApmcDetail/Profile
Ministry of Agriculture & Farmers Welfare (05-February-2019), Retried from
https://pib.gov.in/newsite/PrintRel ease.aspx ?relid=188051
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Abstract: In contemporary education, there's a growing discourse around integrating diverse
knowledge systems, with the National Education Policy (NEP) 2020 signalling a significant
shift. This paper, titled "Reviving Heritage, Cultivating Wisdom: Integrating Indian
Knowledge Systems into Contemporary Education Under NEP 2020" delves into the
historical roots of Indian Knowledge Systems (IKS), their relevance today, and the socio-
cultural implications of their inclusion in education. IKS, developed over millennia, boasts a
rich intellectual heritage with global influence. It offers insights into biodiversity
conservation, sustainable development, and emphasizes the role of spirituality in education,
fostering deeper connections between learners and their experiences. This research explores
how NEP 2020 accommodates and mainstreams these systems, ushering in a transformative
educational framework.

Keywords: Indian Knowledge System; Historical Background; Socio Culture; NEP 2020

I ntroduction:

In the midst of globalization and the rapid evolution of educational paradigms, the integration
of diverse knowledge systems has emerged as a pivotal discourse in contemporary education.
Notably, the National Education Policy (NEP) 2020 signifies a paradigm shift by introducing
a comprehensive educational framework that actively integrates Indian knowledge systems
(IKS) into mainstream discourse while accommodating their unique characteristics. At the
core of this transformative agenda lies the acknowledgment and revitalization of India's
extensive heritage of knowledge, nurturing a mutually beneficial relationship between
traditional wisdom and modern pedagogical approaches.

IKS represents a multifaceted structure encompassing various concepts and disciplines,
embodying a holistic approach to knowledge. One notable model within IKS is the
"Chaitanyatma Research Levels Model," which seamlessly integrates modern scientific
inquiry with subjective truth using the symbolic representation of the Shivalinga. This model,
as suggested by Ugale & Ugale (2023), aids researchers in contextualizing their work within
the broader cosmic context. Additionaly, leveraging the semantic web and an ontological
approach, IKS constructs a Knowledge Base System, surmounting limitations of keyword-
based information retrieval. Emphasizing knowledge-sharing through rational discourse and
argumentation, 1KS utilizes Indian Logic-based argument representation formalism, thereby
capturing relational connections and integrating indigenous knowledge within social contexts.
This aligns with the studies of Mahalakshmi and Geetha (2009), Puri (2007), Brodt (1999),
Ruddle (2000), and Brodt (2001). IKS, also referred to as Traditional Knowledge (TK),
Indigenous Knowledge (1K), or Local Knowledge Systems (LKS), plays a pivotal role in
domains such as agriculture, medicine, forestry, and marine science, as asserted by Spackman
& Connelly (1987) and Ruddle (2000). Furthermore, as highlighted by Odora Hoppers (2021)
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and Mainzer (1990), Knowledge-Based Systems tailored for knowledge-intensive tasks hold
promise in fields like laboratory medicine and pathology, employing reasoning and inference
for effective problem-solving.

This theoretical research paper delves into the historical background of IKS, their relevance
in contemporary times, and the socio-cultural implications of their integration into the
education sector. NEP 2020 serves as a platform to cultivate learners who value both
traditional wisdom and contemporary scholarship, resonating with Rabindranath Tagore's
vision to transcend boundaries, bridge cultures, and enrich human experiences through
knowledge.

History of Indian Knowledge

India's history of knowledge is a tapestry woven over millennia, with a rich intellectual
heritage that has left an indelible mark on global thought. Across disciplines such as
astronomy, mathematics, philosophy, medicine, literature, and spirituality, India's knowledge
tradition has evolved and enriched human understanding. Examining the historical context of
Indian Knowledge Systems (IKS) sheds light on the ideas that have evolved, the knowledge
shared, and the cultural roots that underpin thisrich heritage.

I. Vedic Period (1500 BCE — 500 BCE)

The Vedic Period, spanning from 1500 BCE to 500 BCE, was foundational for IKS, with the
composition of the Vedas serving as a cornerstone (Raikwar, 2023). These ancient texts
encompass a vast array of subjects, including medicine, mathematics, agriculture, and
education (Thakur, 2022; Tiwary, 2022; Kumari, 2017). Rig Veda, for instance, not only
contains hymns but also offers insights into early agricultural practices. Furthermore, the
Vedas provide glimpses into hydraulic engineering, reflecting a deep understanding of water
management (Singh et al., 2020). Beyond their religious significance, the Vedas served as
repositories of knowledge, covering diverse disciplines such as history, archaeology,
hydrology, and culture (Werner, 2019).

I1. Classical Period (500 BCE — 600 CE)

The Classical Period saw the emergence of profound philosophical inquiries through texts
like the Upanishads, which explored existential questions and shaped Hindu belief systems
(Atman). This era also witnessed the rise of various philosophical schools, including Nyaya,
Samkhya, and Vedanta These philosophical traditions deeply influenced intellectua
discourse and spiritual practices, inspiring thinkers across centuries (Menon, 2010).
Additionally, the Classical Period laid the foundation for Ayurveda, the traditional system of
medicine, which emphasized holistic health and well-being (Sahay, 2023; Wujastyk, 2022).
[11. Golden Age (600 CE — 1200 CE)

The Golden Age witnessed remarkable advancements in mathematics and astronomy, with
scholars like Aryabhata and Brahmagupta making pioneering contributions. Aryabhata's
mathematical treatise introduced the decimal system and zero, revolutionizing mathematical
calculations (Plofker, 2022). Concurrently, Sanskrit literature flourished, producing timeless
epics like the Mahabharata and the Ramayana, along with poetic masterpieces by Kalidasa
(Iftikhar, 2020). This period was characterized by intellectual vibrancy and artistic
excellence, shaping the cultural landscape of India.

IV. Medieval Period (1200 CE — 1700 CE)
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The Medieval Period witnessed the convergence of diverse cultural influences through
movements like Bhakti and Sufism, which emphasized devotion and spiritual unity (Aquil,
2023). These movements contributed to the synthesis of Indian traditions and fostered social
cohesion (Hossain, 2021). Moreover, the Mugha Empire, particularly under Emperor Akbar,
patronized scholars and promoted various branches of knowledge, including mathematics,
astronomy, and medicine (Mukharji, 2020). The Mughal era heralded advancements in
science, technology, and education, further enriching Indias intellectual heritage.

V. Colonial Era (1700 CE — 1947 CE)

The Colonial Era had a profound impact on India's knowledge systems, with British colonial
policies marginalizing indigenous traditions and prioritizing Western education (Kaul &
Bharadwaj, 2023). This period witnessed the suppression of native knowledge systems and
the distortion of history, leading to a disconnect from Indias rich heritage (Jha & Talathi,
2021). However, Indias struggle for independence sparked a resurgence in nationa
consciousness, with leaders like Rgja Ram Mohan Roy and Swami Vivekananda advocating
for the revival of indigenous knowledge and traditions (Thomas, 2022). Efforts to integrate
modern innovation with ancient wisdom continue today, as India seeks to reclaim its cultural
legacy and chart a path of inclusive development.

This journey through India's knowledge history reflects the enduring legacy of intellectual
inquiry, cultural exchange, and innovation that has shaped the nation's identity and
contributed to the global tapestry of human knowledge.

The Significance of Indian Knowledge Systemsin Contemporary Society

The enduring relevance of Indian Knowledge Systems (IKS) in the modern erais evident in
their profound insights into various aspects of life, offering comprehensive perspectives on
health, sustainable living, and existence in today's complex world. Across diverse disciplines
such as philosophy, scientific inquiry, healthcare, and environmental preservation, IKS
provides valuable guidance for human and ecological well-being, integrating physical,
mental, social, spiritual, and cognitive dimensions of wellness (Wardle & Roseen, 2014).

I. Ayurveda and Natural Healing

Ayurveda, with its holistic approach to well-being, views individuals as microcosms of the
macrocosm, emphasizing the interconnectedness between humans and nature (Dhaliya et al.,
2023). Drawing from extensive knowledge in pharmacognosy, medicinal chemistry,
pharmacology, and clinical case studies, Ayurvedic medicine offers a time-tested approach to
healing (Balachandran, 2022). Its emphasis on preventive and promotive health, use of
natural substances, and consideration of physical, mental, and emotional aspects of health
make it a promising complement to modern heathcare (Agarwal, 2023). Integrating
Ayurvedic principles with modern pharmacology can contribute to achieving universal
healthcare goals (Li et d., 2022).

I1. Environmental Sustainability and Vedic Wisdom

The principle of "Vasudhaiva Kutumbakam™ underscores the importance of environmental
stewardship and sustainable living, reflecting the emphasis on ecological harmony and
sustainability in Indian knowledge systems (Chauhan et al., 2022). Insights from Vedas,
Upanishads, Smritis, and Puranas provide guidance on environmental protection and
preservation, contributing to biodiversity conservation and sustainable development
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(Sardjono, 2022). Traditiona Knowledge (TK) plays a crucia role in environmental
conservation efforts, reflecting indigenous communities rich heritage (Sardjono, 2022).
Leveraging Information and Communication Technology (ICT) can further enhance
environmental conservation dissemination activities and inform sustainable development
policies.

[11. Ethical and Mora Frameworks

IKS offers valuable guidance for contemporary ethical and mora frameworks, with concepts
such as dharma and ahimsa providing timeless principles for fostering social harmony, ethical
governance, and responsible decision-making (Navneet, 2022). In an era marked by ethica
dilemmas and global challenges, these principles contribute to building a more just and
compassionate society (Gone, 2017). Indian philosophical traditions provide insights into
self-identity, truth, righteous living, and holistic perspectives, addressing contemporary issues
such as the COVID-19 pandemic (Rajoura & Raoura, 2022). Moreover, teachings from
ancient texts like the Bhagavad Gita and Ramayana have practical applications in corporate
settings, enhancing competency, skills, and resilience (Thomas & Mishra, 2023).

IV. Mathematics and Scientific Contributions

India's rich tradition in mathematics dates back millennia, with ancient mathematicians
making significant contributions to various branches of mathematics (Swathi, 2023).
Innovations such as the decimal number system and the concept of zero laid the groundwork
for modern mathematical concepts and have practical applications in fields like computer
science (Harvey, 2020). Panini's grammar, while not traditionally recognized as
mathematical, introduced techniques crucial in modern logic and computational theory
(Harvey, 2020). Investigative efforts in mathematics continue to yield valuable insights,
underscoring collaborative advancements within the discipline (Reji & Manuel, 2018).

V. Philosophical Wisdom for Existential Challenges

Philosophical insights from Indian traditions offer profound perspectives on existential
guestions and the human quest for meaning (Navneet, 2022). Concepts like Advaita Vedanta
explore the nature of reality and interconnectedness, providing avenues for persona and
collective growth in today's globalized world (Kineman, 2017). Indian philosophy
emphasizes rational discourse and knowledge-sharing, contributing to ethical pluralism and
holistic thinking (Mahalakshmi & Geetha, 2009). Contemporary modes of philosophizing in
post-colonial India integrate classical Indian philosophy with Western thought, addressing
new questions while staying rooted in historical traditions (Bhagat, 2018).

In conclusion, Indian Knowledge Systems continue to offer invaluable insights and guidance
for navigating the complexities of the modern world, addressing diverse challenges and
fostering holistic well-being. Embracing these ancient wisdom traditions can contribute to
creating a more sustainable, ethical, and harmonious future for humanity.

The Socio-cultural Impact of Incorporating Indigenous Knowledge Systems into
Education

The integration of Indian Knowledge Systems (IKS) such as anthropology, psychology,
philosophy of education, indigenous technologies, and Ayurveda into education can offer a
more holistic and diverse perspective, particularly in addressing the challenges posed by
globalization and cultural diversity. By incorporating various perspectives, students can
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develop a comprehensive understanding of the world and their place within it, fostering
academic excellence alongside robust character and socia responsibility (Singh, 2012). These
systems emphasize the transformative potential of knowledge, empowering individuals and
promoting societal progress while enhancing economic conditions and nurturing social,
moral, and spiritual dimensions of life (Naskar & Chatterjee, 2022).

The National Education Policy (NEP) recognizes the significance of local IKSs and
advocates for experientia learning, critical thinking, and creativity by integrating local
culture and traditional wisdom into the educational framework (Prabhakar, 2023). In adult
education, there's a need to move away from Euro-centric frameworks and incorporate IKSs
like Integral Yoga to foster a broader outlook on oneself and others (Ziegahn & Mehra,
2006). However, effective integration of IKS into curricula requires teachers to possess
pedagogical content knowledge and undergo professional development (Reddy et al., 2019).
Indian societies boast a rich array of cultura traditions that incorporate mathematical
principles, offering valuable assets for enhancing mathematical learning (Bose & Kantha,
2014). The Natyashastra, a scholarly treatise emphasizing performing arts, underscores the
enduring importance of ancient Indian insights, particularly in communication (Naskar &
Chatterjee, 2022). To revive ethical principles in education and strengthen cultural and
societal cohesion, philosophica reflection and the profound heritage of Indian Knowledge
must be integrated into the educational framework (Naskar & Chatterjee, 2022).

IKS plays a vital role in fostering inclusivity, diversity, and intercultural understanding
(Mythiri et al., 2023; Khuman, 2018). By establishing inclusive classrooms and providing
teachers with essential knowledge and skills, IKS contributes to building intercultural values
and addressing intolerance, discrimination, segregation, xenophobia, and racism (Chambers,
2021). Embracing diversity enhances individuals unique experiences and prepares them for a
diverse global environment.

The NEP 2020 emphasi zes competency-based, inclusive, and innovative curriculum to foster
the holistic development of children (Terang, 2022). It highlights the importance of flexibility
in course choices, integration of vocational education, and internationalization (Umarji et al.,
2022). The policy calls for multi-disciplinarity, multilingualism, inquiry-based learning,
hands-on experiences, and technology integration to enhance critical thinking, problem-
solving, and teaching methods (Sachdeva, 2023; Radwan, 2023). Continuous formative
assessment and educator involvement in developing teaching methods and assessment
frameworks are prioritized to offer a dynamic and interactive learning environment
(Prabhakar, 2023). Overall, the NEP 2020 aims to enrich India's educational landscape by
integrating traditional teaching methods with contemporary practices.

Conclusion

The historical narrative of Indian Knowledge (IK) reflects an ongoing journey marked by
exploration, innovation, and resilience. Today, as India stands at the threshold of the 21st
century, this rich historical backdrop forms the foundation of its modern contributions to the
global knowledge landscape. Understanding this history is essential to grasp the depth and
diversity of the IK tradition, which spans philosophy, science, medicine, sustainability,
ethics, mathematics, and existential challenges.
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IKS offers a holistic approach rooted in ancient wisdom, emphasizing interconnectedness,
holistic well-being, and moral considerations. Ayurveda and Vedic knowledge, for instance,
play vital roles in promoting overall health and environmental sustainability. The insights of
ancient Indian mathematicians continue to be relevant in arithmetic and computer science
today, showcasing the enduring legacy of Indian mathematical prowess.

Indian philosophical knowledge provides answers to existential questions and fosters ethical

pluralism. The National Education Policy (NEP) 2020 recognizes the importance of blending

Indian and Western philosophies, promoting connectivity, sustainability, balanced societies,

and character development in the 21st century. By integrating ancient wisdom with modern

knowledge, NEP 2020 aims to enrich education in Indian Knowledge Systems (IKS). It
encourages experiential learning, lifelong learning, critical thinking, problem-solving skills,
and cultural integration, guided by the Indian Division of IKS and the Integral Yoga

Corporation. This approach acknowledges the value of both traditional and contemporary

knowledge systems in shaping well-rounded individual s capable of meeting the challenges of

the modern world.
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21
TR ISR 3mfor 3mFdr AR

q7. 57. §a1H Sls
TERTS ITEATIeh
ST. STEIETRS 3SR FHAIST HI Hglidedrerd HARIOT, o

YEATGST: STl A1 Hidell I HLETUT FTAHIA Slelehredr aredr giscenlaldst
Hchd Heccardl HIAGT 3R.SAHEY FTeishiedl U1 #A1T geFehT HeoHTd AfaEr
AT FXOATT HTelell 3Tg T ARG HIUATT el 37TE.

JTSTAT STefeh g1 3cATAT ATIST 378, STcTehi<dT 3TRAT 3TTHIST, =1, goFeh AT
AT SR T I cga¥del Hdel difgst ¢ fadeda @X.
STafaFrE 7 T Aheqa-
dTeleh 8T AT 3cdd Hgocdldl g 3R,
faferger aga a2 Ii=lr A child is father of Man 31 3TERTET el 3R,
iy g Aeh-aTdfashrard STolehrd 39, gdel, o, Igccl ITT ST el gidld

cATAT AT Fell SITcl. STefhrd Ukl fashrlcaAsd 3aedcT qa-ar fashrcasH

3a¥Ad YETIUT FXUT FUTS STcAfderrd g1

Sawarean-The study of child development can be defined as the growth and
development of the child in all aspects of his development and adjustment

Akhani&Date-ITURUNE @R IR Yeraalredl Heradid Helal dale g faere grar
ATETR[E 3ITTH ST AEATHEY el STl AT ATEATAT STATIRT AMET 3 E FgOTT
EECE

Crow and Crow-Child psychology is a scientific study of the individual from his
parental beginning through the early stages of his adolescent development.

arEdideh Gigcl STefiderd € ARy [ 3nfor g gfshar 3
ALY FTT Feel STelhred TG GIUIRT JTATEROMT IRUTHA T8 39T
AT T U SO 3TeRfshar 30T ATl Hellelr Sreiehar fashra grar
AT Bicll THEAA STATE HaEAT Aol HTEAT AATaEAT JaaedraedT Seck
STeATaET HHARTGEAT S Al FgUE AT oI HAEAALY STefehie 30T IRIET
HATAAY Plboil YOI & T AT TATS cFa¥ddl Hcdd Hgecdrd! SSTEGRT 38,
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?. AIEdfdeh el FSAT TFAeAT I gl HlrAT Hdod Ta&T fAeed Ao
AT dUT HGHTGAT STFA XOATAT Ugcll 9Tl AT ST ¢ . STerehiedn
HIGAT EAT HoUhld EHUIR IAATd-adideh gl Hel SIT HIGAT TGRIA Sl
OT BR U8l 48 [ehdid Wasdlel TEG INSE HAAARE! Mol sl Weddlell hioft
YR AU A Hellell HTAMT IET AAT AT SFFATaT AT JA AredTaR [T

qE] el ATl AR FeIGRIAT IET Yhe Fell STl R ga-ard &7ofr Hel
AT WebdTAT SISl fGadrd

R, HeleAT HIEAT N AT Held: Helredl HIGe &ifoleh 3fedr @l yore
AT T AT FIE shodl STAld TERAT ST 37Tl Ired SHTell o df
drgsard I g HIGAT JIre hell AT

3. HlledT HIGeA] ST HHAT-dd ATl Heledl AT IoTehles fChur=ar
AT UHT HIeAdA ST HIdAd Hel HGoTIUl schdd FARIA gl

Y. HIGAT HERId Fogrl Jd <FFdl AU MRS 31Fd-a8 dfgel X I
Holdl HIGT Yefid #oarl Jd R 38 3SeXond Helloll  TEre
e fohar wroare el ared 3@ dF wiolt FAR JTedre Helear JeTdrear
ifshar foqe A varedn Hol faYs 9ot SSel gEY JTSTAT AT ool faemT
eXATSATSAT AR STl fohar dtar fade 3% g IS SWl RN A Tgch Hel
HIGAT STFd I AT

9. FATT FAca®el credl Gl HBE I -8 diigel o HIST HOH
HIAT HATGATY [ATFT S Aehcll AT hegle! Taidd hedl ST ATl HRUT shegl
g HAT YT HUIAT § Toa AT AR A HAAT Fdd 3HeIeTd

AT ATA ITHS FIUTHET HIGAT Hel UG Ak oATeT AT HTdAAT o HE

AT gdel dEsdld deeldld
€. faferse qard fafdrse Hraemr SR I Ear-aredides agdr eglerauly Heliar s
GERIE] AR g Sarell o= Scarey.
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b. T MIeAT HIdeAT Fgoicla Jafe Rcar yole did -9As hadl 3ol
Ol SRl YH 3B 3ol T el AET ARV qrd qodt g0 ieed
JT@Tel AT gdr 3T I ATl ATofia T/ T HIGAT UG iid SHioarear ggdr
HIAA JUTET TGl & AHAT ST AT SHFAIT AT F& I HIoAqredT Tgailel

HEBAl THEAT A GEA WAV el o faaRar Idefd ddel dX g

HATel T A,
"14 Aeg] "gTedsh e g 20 Alcga? "AeTfde a1 gaah earear [Affcaa " g
FEUTS HATeleh!, ISR, AT AR 97T IR . §Fh Fgeodral o qof
Siord UIfgold 31T 39IE €T Adl. g § IR delgel EdATd.gah o7
FIOIITORN SETEERT & STelehidT UTolehidl, 373ToTarsra, fReterrr, amagaradiar,
IR T QME=TT 3.
A - dTeld HIVTAT FEOTAT?

dTeleh FgUTSl $¢ Ul ATl SIfFd Fguratd g ¥ 36y fgad. 3MUedr HRA
AEdh Ufgel TdTYTT . SIAIEelld g% (ATl oig®) ATTAT SleHlGall FgUeTd €%
Alcgalell  "dlefh &' YUT  HAT  HGNT  WALHA W HA  BRY
ST TAUTHATATE! ogTel Hel R ESAId.HROT H FgUTSl Saraddr P,
Hellell el B FEUS NP, e UG AT T T UM HidST, el
FEUIST  FEIARYUTRT 1T, 1AM fhdlddr 379&Tel 90T ciediehs 9Igd 37Hdl.
AT -gelt & el @Rl 3. aTeih @ Flad HA IEd. T qo are
HTCATAR d Pelld FATA gldd. JUT ol Sl HIOT A1Sell aT qRESA Tehell ...

feeirr fovstar, srash eea, Seiradl &4, Yodd HIgeT feelel dTeleh, Fehcd SieH
STAAT STl S[EUTd ATl gvs?ld Trhol, e AFIUIRT dTeleh, dic HglaY dT
BICeTcT T FUMT STefeh Uigel HATST Hel SEX gl Wielel 378 314 dred.

gIEdde 9I8dT STl g9 ¢ e JUHAT %havol I AlS ART aredid CRF:[
qUIYOT TSR 374l d SRIdele) Hellell gFeh o Hfel TIigst 3ms afsei=ar araeid
Fe 3Tl 3Ted gaFh Al o $H AR HIOT Soddl AR &7 Il 3
dicel § EATAahy qaT UTeTdel (Ao GRITETA 0T FEEh gararedr AT
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SIS dIGUIAT HATedT gFehiagel 3RAT M@ TR FIAAT o9 AT RO
37RIT STCTehlaAT TRETOT 0T fashrarly |l N3 R fAed 3ad o &
AGfieh @ AEHATAT el AISelell Hol A 3HeAlead g 39&T g T
3O T Sfdel el ST &Sl STamcitel 40 §oR Hel FHUIOT 0T AIRTS AT
ISR ARCAT @ &gT I HAAT AMdaT ol RS Aer T8 &gT I ol
T FATET T ARG o STIUNAT HIAMEEN T STF 38 & HE Ted ATBRAT
AT A @ RATeAT 3Mdcdiel dis UMY sToih 39T Uglaard fAesard. &
qa IRTEYCA T U3l HYFA AS¢ UGG dTeTehieaT Heleld garehial Teh Higel
FEUSIT AT FICPR T T ANT STl gFhrdl sheloll ATAEAR IGT 3TIOTH
qIgrell fAdel. 20 silcgaR 1989 U ¢ReledT TA@URYT Tdd fafay asgrar
afafeiel AT @ HASR Felell e & o1 WRAT FI I HATd Heleld gFh
FEUI I I IMSE ATHET HATASE Shodl UIigal § EYT HcAd Hgecard TR
AT IIgT Hxx =III HiGAT IATHUAYAT Teh NS &I SATTeAT gaT Sl HeArear
gahidl Teh AN IR hudrar 3MMOT o NS @RS Squgrar @ &
3TV 3G I ITHE 3Helsh Hol AT Fell.

1920 ITell o9 36 AT ATGMd Teh HTARIASErT TEAT TATYA STolel gl o
fafaer IeemAed FHESNAT T8t JM0T0r U1 YegT I HETYE BIUIR ATEr AT TS
3YTIANSTAT FOT g1 AT FEAAT YT 32U Bl AT ARSI Fradieray 1924
Jrelr Aglantin Jeb g1 fafeer Afgels STelhear gFad Teh 9T Sholdl U HSol
d HSREN FTel. degl STefehicdl gaehial JUH faar #Ivarn &= € a1 Afgelss
ST g URM@T Far IsA. IAR 35 I Al MO ejuR Frelr A 3T
RIeg=a TSC HAoATedT bt Hele WY TSE IRYCYS HORIATST HISUAT el
IO A& FASR Sl 3MMUT AT Helgax F@TeTAT SHeomar fafaer wsgrear gidfered
ALY ARdarar gfafael & giar g 3reRf@a axar Isa. afgedr ara Ferdr qTH
YeTTET el S AS g Holld S g9 AT HIUN Il § Aehar I ATl
qe 1989 TTell HYF TSE TRV HOR holell STelgdsh Higdl 1959 =T Held
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YETTET SIEdT faEqel 30T Aiaeay Aiselel e T Hordl g WETOM 3T90TE
S EIGIELCH

aredfaes grgar fafay Surcier aRfEYA Serd 93 Farear fRfArear geamr
Hel, HIAIR Hel, TN Hol, AT Hel, TS Hel, #df1n e ATTsrel
Hol, oA qUHNST FAET olerdd HUSell A, gy, W91, fawHdn, avise
g Uaelel #o 31T IATY A1 Eijdd FAfISE 3med. carHS & Figar
U TIEIT FUA IUMH HETAT ISel. IR Heli=rer 3N ATl amrofeh
ARl T SAHS FAT AN gaeh I TN>T AlGeeral e 3if8H arder 3 ar
HigdHaed e 9IR 9graard fAedl.

TET: OIFd U IRV I FA §FE WAGHd 3 Fged Mg A
AT HlAd ST AT A0 HEAd gFh Al HIOT g1 F@Id=g =9 g
AT AN JHT UM 3Tg. HAlAdrl gfassr nfor card Hedd gk IR o
faeare 3T HYUT FAT ATATRONT AT WA A g § cFFdS HAd
grfger arfest. WWWWWW gFPMAT SIRITde SAERATHT JTag
Shelell 3. SIALY g7 T fofer oot qorhiy \Ad fafdse aorhia d@uedt, arArfas
UfaSal ST AT & IMUR HOT ALY & ASHT hell S35 AF. T
HAIUTHTAT §Fh 30T ~I1F Ao difgel I 9T FHTdeil 90T HAgccard 38
STrqUii) goFeh STelehiell <O 3T fABTel TIfgsl. AT STEIEe AT Fga TAT F&
hd FGUT Fed HEAT ST ST Mg, AT, A AT, HiGSOdT, T3,
AT d Uehcl IT Hediel eledT dIAERUNT H dlg Aehld I IS IR
feelerr 31e.
foaferegr aRwe-

drEideh 9IEdl Y HTGll STelehiedl el SERSFAIT  $R4Q HEY HolY

holedT STERATFITT ATl §FRIAT SARNdS  SeRARIId 30T STelehoITo
AT HTH HOTAT FE HARASET HEITAT [ATATEGeNd & o6 Yogl TS dhelol
g H Herdl AT Fdell GUIT TIEAT GO SRAY 3R, SIS F
UsgiAedy fAfgY e A9sAell Hol 3T e faeard it Saom rfgst
HIOT STohicdl ST Hd Uil Hd Jaedel qRYUT &1H 01 3cdd
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3RS TG, 3T Golfeld dfdd STolehlell HTT JaATGTHEY NUTUIEIST HecrdT
frcTer IR 318, #UA CRITcler el TUNATT FURUITHTS! dBIdadl AT
AedrY & S 3T A I&Id 3aU Hgccdld 3. TS FS & Iseiell
TehlfcHe Tgdlel STel w1 gFenraTol 1A &0l HIdRT IR g,

TT HA STelhred] =T SaEddl geard Madras Children Act 1920 =T
HATEIATCIST STell. AT A dTefehd aF 14 TAT 37T 0TS, ATHTST THTOI 2Tl
dcaTelled Remand Homes A TaheUslT HAMSell.cdleldk 1922 @ 1924 o S9Nl @
Ha$aA Children Act TR holl. T R WIHR=T 1960 &M Central Children Act
1960 R hell. SATT HATT IT 16 T Helld T 18 HATSel. ATHR Helrdl Flcsoll
g TI&TUT 8T HINYUTET gHT 9uaTd 31Tel.

1974 Aol AR WHR STerhiauAT 8RoT gfgediar SR $el.1986 ATl 9dd
S T IATedT Todld JAAS A9 Hrgedrel cgaedr &l A
USATEAT HIISITT Helrdl SAUII 3MTelell a, AT HRITLEA T Helihs
JHUGTET EiSChl ofaTld Bl HRd TRl ATHATALT Jhiad SiuTaell  FgUL
AR ool IAATH 1986 IR el AT Hoard g 16 ¥ T Helrd a7 18 aF
FIOAT 3T ATT AT HYUT SR STelerl vy 3TN <Mefd FIdl. 370 20
stega 1989 HT HIF USC HU HAredl goFepred] Higdel A-gar feelr. &
Gfgcr 203 gerelt AT dell. & WRRAT 54 SR 3G Gfgell 42 FoA Hed
JTelhedT JRISR -gFhraTST T 3aRd HAH AT AT 2Tl JTelhiaTeT HI H
I ArATST 3R .

I FYRUTIOY IR ST FHIOATT 3Tl 3R

1) SeAtar HOeR 2) fdhrErar FUeR 3) HgHREldar ARGR 4) EI&Tomr
IHR.

g1 STel goFeh HfgdT YéIel UTd HEcdIdT dedlal TR 3Tg.

1) HATAAT 30T RUTITT JhRAT AGHTT sTehl, 2) ITAT FAIHAATT STl diigar.
3) Helldr #GUTOT Vel VAl WiigSt, 4) Helia e Hafead 18d,5) SUer gt amaror
oATeY.

AT AR ¢enlel 11 f3HeY 1992 o & EiedT AT %A TEr ahoil.
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HRA WIHRA 2000 Hrell §TeT AT (For Hasll d &eor ) fafaed TR
hell. HeT 2006 o AT HISIIT Helld T Helld I AT FgUTsl 18 a¥ =gourera 17
¥ 365 feaw fquard 3imen.

AT eIFTTT AT AT Tedr JiFESau ardr erdrdadiar

ISERT STl goFh TX&TUT 37T (NCPCR) @

TSIITIAEGY ST STl gFeh EIETOT ANRT (MSCPCR ) dIR a0dTd 3Tel.

I STel goFeh Higdenm STeflel gl STl =T (FeT FrBt T HRETOT ) IRHAIH
2015 TAR HIUITA 3Tl &Y, ST Helidl Do, HIETUT, STHT, faehrd a@e Jade
T INSEYSAT UTeN=T .

JUT UM AT 3T FT Coo=ar AT g ALY Tk Silehel FgHREN giar
dr St 16 asTer gidr. dr Iwedrd Tgel glar. FUA & JfufawsE rem faeh
HESIET STelhidead 8 ol g FIETUTEr ${fHeT ol

T el JhRTAT HAAIE Ycdeh TSFegdld faAT derdaear T90m 3.

1. STeT SHogIoT HIA : S Hidsll T HETOMH IRST IHAeAT Helidad @0 e,
2. 9T ~O Hse: of fath Hesared Hord @0 .

3. fOY a1 Olel@ 92sh: o Hiboll g TIETUMHT IR FAum=ar adg faelr dgy
4. 1T FHeIT0T ol IfAFR: F A el J0ATT AHT I,

5. Giegr A dar e g3 Segara Alwa O dar 39asy &eT et
IS J8T AT Aoterdl AFAGGON .

6. STl HIHIR YAy HRAFN HRTET: § FAh foleedid 3 geT dTel HIHIS
HF O SAEERT T,

7. TSogT oo HETOT deT: o Toloedrdier 18 asTedr icdlel Hefrar Haiafor fashra
3707 ERETOT T GAaEl TSN Featefel 3.

8. STordfg, falleTor g, fAaRT 76, faUW ecdd T IHEY STelhr deRd
forara, wfrefor, gaucere, RIGTOT 3ucst el Srd.

aTel HIATUT FUTS HII?

STt IR, AR, 3w, Hrafes 0T dfdleh AMVYOTIRET HETOT oL,
dTelsh T fURRMET AfHRE IR Hdie ATATST ATaraRor fHATT FHor.
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STolehT™ AT EIETOT aaTa?

1) 3ufeld TEUATIEL.2) TUBAURIIGSA. 3) HIVCATET FhRAT Fourget. 4) dAfdren
BB

3T9OT Hater Afgd 3@ T a7 0 6 I JINIEII dTeh 3FUEREIT Sdld. a2
AT 3TER, 3RTY, THHI0T, GMNTsT AIATAT 3FT0TETET FHishdl Pl Bd. aF 7
d 18 g% FUNRIA d Wasd AT I T &0, SFfFadca A, Fiaed
faenrer shrsT FraTér et g emery RIeTor FFAH SRR 34, aluor 3Hds A
HETH gIceld HIHA FONT dTerh, fATar JISor gy e oY, Al ATasd ATl
FEUM AT ST STeih, NEAfSolie NfE Aed FEUR AT P FHOMY IR
QU dTefh & @99 YohRedl ITOSRUN SETUMIR afad Tgdia J&al
AR IITARTE 9 93dTid. O Flel dTesh STafdargredr Aaea fashrard amdAR
ST FgU dfed, [aRTeR, 377, gelfatd 3Mfor ToRTel STeshie Siassil 8o e
STATIATETT Iy FOY, dTeleh d&hUell bl °Tel0l, a1l gaFeh d dTcl ~ITATATS
AT STONESIE]AT 0 3RS 3Te 0T FgUA EYUT FATST alel ToAeT Srell
qifgst ST

1) 9% Hel FAA 3E. 2) GAF Hel Agcaqul 38, 3) T eIl IHTT deol

g3 AShdrd.
4) 9 HeT RIg AHd.5) FIUIAE! HA SFeAd: TN ATgl.
QI STThIAT GFh g TIETUTTETS! 37TUT Ja ANST AU el Saree 378id.

Reference:

1. Child Rightsin India: Law, Policy& Practice- Asha Bajpai

Child Rights Education for Inclusion & Protection-Murli Desai & Shetal Goel
Website-National omission for protection of Child Rights

STl =T (AT hiassil HTOT HIETOT) e, 2015

> Wb
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22
TEATAT TFUIAT AAHTAT aTel Foigl i qUaear fAsomear dar
glawur sreager
AR Rt e
qr. GlAdr sTrarT

g7, 57, fAemer aersa

HIYaRT:

Afger T STafdeg R[AARETIT Thifors a1 TIETOT A1 [{URET 3aela TR
BT HeAedl Hfasardl IS NSGeT Aler Retonear g qd@==a geg
A Tus” A1 YFouTer ATAUAQUT FRIEHANANT FE AR HeIAT a3l
S0 FUITAT HYAET ol 3TE. HERTSHA & Tehod YHATAE HES AT, Hels
3YAIR, qOT, AT, BI0T, AR AT AeT fSieedrd Aafauara 3imer. “arel Fe e
YF” FEUTST TURTAT a8 0T cgol 3UsY el SUATT IS T T TS a9 T
RAAIS! Th FHICUF, U AR fhar RAateh, T aead areleh g U Fidol
algeh 3 THUT ¥ HAURIE Il IS S Wediaiel HATEreT  Ageear
AWCYS FAAT FAD HA el red] HATd el IS FAISE e -
STolehlell Wob, &I Hifged, aMol, FRraehol, Fc, M Aear I AN MY
SATATAT  STATRIe Telehlell cTTAT dTelehlell A {Hd 3IT0TATaT, eMedd IS [auITaTor
WicdTfgd 1d ARVIR TR,

HI&: 91T T R g2

YEATdoT :

TcTallel STeleh g1 g 31T 3l Fgeel Mg SIS & a0 A
fAArEdTeT Sofel 38, St T Sl Sifd d& &I Teiddld, St ITRe Heb
TR g, AT 39TATAHT TR AF AR FATd 37N Sond o Jo
ARd. IF R SAFEY ST B AISUATH HET ISl S fohar o Fadm:
HIEl HROMA X Fisdlcd & T Hol RI&T0T, IR, g A= afd Tgdra
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ag e BEERE g8 S, IS He@sd &I o
STelhrdl €A1 § fGadfdad deda 3. & Ue A FATAT IUcdTel HEITd
ST 38, & Hel =T Yoy, fieh HET0Y, d9°T SGHMTcie el aia’ el 8ol
A gerd daeT FOT, AR, are AEen Sol, aF AEfen Sor 314 fafaer
S gdd YhR AT TedTel of&lld A 3. UTeleh SUSIR 3 Tedm
Helledl FAT IR YUT & Aehd A D oAl dlse IRUMH Helrear
IREAR T fAeTomR e gl TS Afasard e sgoilar aEr S
AT, Tl HATSTAT HET Jaleld HOTUITES! il 3Taegeh o dar glaen
Y Hgcedrdl 3Tg. ARIRE, AT, 3, HATdiolen, HHATGTh 37T fafaer gerrar
T f3shrd g1 Ul RS 38

332

TECITAR IAGUIAT STAhI=T HI0TcAT JaT Fiaem RS g e-graor.

IETTAIST TGUTAT STelehislT ST T8l fhid gUesh AThd JdT gfaer fAedrd.
HMYATT Ageed:-

eI HMYATT STIhedl IRSAT HHATIT S U3el el ARSI ArAATeAr Jar
g giaurar 3egrd ol GASIA M, afed, gelffid gehiodd A g
holedT STl Jigadid & § JFIUATd HRUT FgUIST IT Teahiar qareior g
BISel @ HJ dlelehicll FATGTEDT HEY Ydlgld 300N BIAHR ofiacl Aol
SToRraT A el &R 33T gemar e gigd. TeaTay fRRuT=ar STerhiAedy
IS[TET RTY g AT SIE]d AT STl A, e AT Aom=ar dar
giawr e Hfgd AR, AT STohisll 9Nk MR 30T IRFATAwgh  IMsEr
fA@uT 3MaTs 3e.

el gget:

TG TGUIAT STelehlell ST &gl fhed g¥shicar  fAgom=ar dar gfaurd
HETYA HIOATHTS! HATUHA HIASIR HIGTOT TGl aTaX hell 3778,
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HAST ARTEST:

TcATAY AGUIAT STelehlell ST &gl fhed g¥shicar  fAom=ar dar gfaurd
EATA A AT YTAF d GTIA LT @R ARG Heolol el qUTAICHD
Ugcilel ATSUN ahell 31 U UTellcHs HRAT RM@ST el 38 .

ay HheleT:

HETYST hel YT IT IS AR ARSIV Yo STeTehichgsd HATEd feleaia
AR &&e] AT Heholel Hbel TE]ISS ARG Hehfod hell.GZIH dLT HehololTHTS!
3Te.

eayor-

IECITEY TEUIAT ITAHIdl SHTEAT: IECATAA dicleh gl UAsq hard AdeedT ICTATS
HheqeT:-

HRATT JA&h A 3ieTal Tah g H&AF el IEAER g, TFTaqel Heol
g NS, TEX A SN MY, T fhaT WSIAT TR TEA. el 3T,
URUThc T JIAAHTAT A S IEUET HeAT qATEIT Hell Hell SIS &
g7 W T e fhaT T 3XAdTed T A ST IT STl IEcTTaRTel
STcieh 318 FEUICI. Tehel UTefeh 3THelell, hehol/HIgeT feelell, BRIt Yodel 3fTelell
AT R FE E&IENA dlolhid g Ul 3MAF  TSSIT TeTH ATdId.
WcTalel Hellal 3elehel ICATAR el ST, GoleT el SiTd, 2MOT SETel shel
. WcATale dTeishichs HEAT 3NBWHl QIaT Addl. Hiclah TARAHAS dTelh
39l e WSTATN FROT Gl JATD Ulelehial FHcg, el Heddled, Ha=
qTefehTdl cTOTelel HEE, Ueh Tefeh STl B TS,

T TAgr e gyt AnfRd:-

AR T SToATdhd GHRNTIT THIfcHS STl TX&T0T IT AHREN Hddld &eamaR
JEUT=AT dgoiiwl TSI RS NBE, T EUMAT  STeAehrdl  STelqol

AIELOATHATST §T 3UHA Eidl udell 3. Usdid Hel gAY qEiquard Id
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AT AT STEALT YA ATRAh HEllel Tchral AU W STefehloAT Ao
NG fABUIR e, ATl ARGl STfdehrd ATl ThlicHe STl EI&TOT
ISTANTIT AT STAhichRell ¢ A 033 U TToalgl [hid TUeh 81 3Uhd
E HIOAT 3Tel g, RS AT & 39hA RNa Feardy sgsefy darerdy
TS AIAA TEAvard AT 3. AT 3ATIAd el &I oI
IR fSHTomadier - SRl AR TEAT Hehfald el 38,

T T A TUFATST STersien fAgomar dar e gdrevaror:-

STelhihs PV FEEUT JA8dd T SToHGEAT A9 il @il g g2
ATHT 3R $IS AGUT HIUITATST TGP ol SiTd.

dTeTehleAT STdcdlel 2AMesd SrEel HITATA Ad.

g gl STeEel O 9¥s AT TSmOl e 8ld Jegl deel §d oreef
STIhT=lT IR$HUIVOT ITER GRAUATT feem e,

el STddlel MHDIT FIUMTATT  STeRIT JAHAThd AlGd  JRIIT  JIH0T
FoaT WY ITTR 0T FTHRIOT HI0ATT AUd.

Uehol UTeleh SToiehlell STl HIMUe Alolell fAGTe SUATHTS! HET shel STdld.
AT YHUTYT UEdd ddd ARl 3ol $HEIGUA SIHGUANT EM0T d  ogrdT
UISYRIET el aIel HRATATE HET ol

WA S Higed 2UAT Hecl/ HET AL,

AT auTaIeT STeThieAl cITATT ITAGTOT MO ARG ot ST

SToteh 30T AT HHUGLAA hel ST

SRl dTTodeh Taood Sed HFPIG H.

STIehTelT TEITAT TEUTAT T&aroly yrafAes Rieom a2 oo Srara.

TifF Ffia T IS TUFR glewyie:

IFM G, SATAT HATSTIR, BH clehlel AT, FHIS ool [QIaTel, Sddel 9K,
AR 8, ek BIeT, el a&dl, I, ffcge gituce faetel Peury, aryst
BIcT
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HROfIHIoT:
e 9. F.¢ 3T IREIT 9T T A 9US Id T 38 [GuR 3r9dr
100% sTelehl=ll g1 318 AIfdal. dld gl d 92 [Seiear 1M agrde
TATAT e Idd Gigradid [gleedrc).
faene ¥, &.2 9T & A 9UF FHIomArdr Aa HE fTaRel 3rTAT 100% STefehledr
e 0. . 3 979 T A quHAThd dar giaum ASIuArd! SeA grge,
SIAThISS, 3MUR H1S, Wl HIS, Aald S, Hcg arGdl, dhd IEGH  Alciel
FIVTALT HRTETT ST ATeId.
e 9. %. ¢ STe=IE T TUehTAThT Jar giawrar BrEr gidr @ 39 sTefehier
foarer 31AdT 200% STl BT 3 3ca} fdel. aTer Togl e 9us 92 gleedic
R g fohol g Sroeadd feeledn Qar giatmar oy & a cIrar qreuxrEr
.

TROft &. ¢ AT Fe feAr guwge Rear somer dar g

3] % | geh JRART [cFahdi)

¢ | UR HTS Fgel CUATHIST HET 0T 3y °¢s %

R W 99F IR o7 Yo g00%

3 | degdhr qurael ot 3y Q0%

Y STl IYaT ATl THSIuATHTST ATET 0T | 03 00¢%

3 S GrEel HI0T 2Q o¥¢%
£ SIqaTT YiRIGTOT Ut 2R o¥¢%
b T FIE FGUIETS! AET 29 oY%
¢ T Yo g00%
Q 37T JHTUTYST HIGUATATST AT o 004%
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g0 TaTodagd ARG FHIor Yo g00%

e
TeX TRON g% I A& AT N aT TE A TUh TEAATHT ST
JHATUT Wlelled YHTOT 3. STl Toiel i T2k #AThd 3% [¢8 [STmaTar 3TUR &1
HIGUATHTS! HET Sl Mg, dTel Fig! A TUeh ATh Yo[800%] [Weh W BN
fA@dr, FAIC T FWeodaed ARG el S g, 9T &er A 9
AT ¢R[¥¢ %] Wdd GRS FOT I I IRALTUT TaTodesdl HAPIEAA Fol
S 3. ddd 38 [Q0%] STelehrdl dehehT dUHON holl A STel HINTeA
AISTATT AT 03[¢ %] SAFAT STHLATAT o1 TRt el 3118, Y20 FS 22[ %] TR
AT GHTOTAS U7 o [3%] WAL et At el 3me.
forsa:
1 # 2023 U AR T (AR THRITIT THIfcHAS aTel TI&TOT IT I
JT90T  GIGRUATATST g7 3UhA Tl ddell 3¢, SIGAR  STefehredT  Telehiell
FHYCAA &el fAGTOTT HAgeed Tedel Ul,  ATHeAhgd  [ARUTAT  Alsleleed
STASIECAT 0T, STefhlell  qafddeh Faeodd Heed Yedel U, Hlal aviadier
STelehiell SqaaTiAs HPTee 30T giRIeTor oT, Tagddr aeyrear AT fafaer
doterar o ABge o, INeT Rvas gler o, @@ ardeRor dor,

ek dIveh 3MER 0T, G JHTeledT Hller HAfdh T Arieee o,
STeIeRTeAT TSl T dTee T ATEE T ATfgdl Jiaroy, qiees  ollsed  (Slel AT
1098) SE ATl 30T ScAET ThReAT {aT JIALT STefeplell e ST TS
HIRIET-

deh &1 ¢ Hidsy . dTehrar fAdrE Fgutel qurar faerd g
ATHATRZA STelehlaA] ASUIAT ST 30T JaT FIIEm ITcITaR T CICEIRR
Il g1 aTel FgT fhicar guehran HET g Q. STolehiedl Hes(d IR qof
Silael A SETdT . [EcTa] AGUIAT STelehiedl HHET SV Ol d TR
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3UTIANSTAT IOV, FTHEY MU FI AT STeihiall fASUmAT dar Fraerd
AT HHSTCN. IEcTAX AGUIAT STeleh IMOT GTefeniALd IR fawaes for
TRIGTUTISTS T SIS AT TR 31Te.

aeagd:

o

1. https://www.bhaskarhindi.com/city/news/mobile-squad-to-provide-education-to-
street-children-in-nagpur-nashik-437788

2. https://lwww.dainikprabhat.com/street-children-will-learn-moving-team-project-of-
women-and-child-development-department/

3. Ra FEaw sg3ehe dar s e HAAT STer=ler fed gush (),
AT
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23
TS (FURE) THATF SIfAcA AHTNE HHaT0T: HISrET IRT

Rarar siswrastt go
Heal. JTedideh
fORYs FATSIRR HglidedTer ATy
AR : WHANSS FHET0T & HehoUsdl 3eleh Slofsll HIHA Hd. SATEIIATAT Afdeh

JYATHEY  AHASIh  3chaTulaT  FAY  gldl. Saadlideh  (FART) ATATGIR
Sri¥card  cgaeuTaee U7 FA@ATAY  HSIAIUI, HIHATGh  HIACR &Sl

FIGHCHAT Hed0T JUHAT ST Il FIASIH 3HHhaToT Fgoral Il FIATS
FHETOTE IRST Ycdeh SATGEATTSATT IH, SIOhead  ARTURS 36 Feed,
aaT¥s AiATSI 30T GITaIoNT HETHAT Agedll oXd. SATGERIAT (FHIURT)
TqUTcHeh aTTeRUT RS 3¢, SATGHT (HURE) T HATSET HET 3HHAT Fg06T
AT aad 30T 1 g FATSITSN SEEeR 3T, SATTHRITST A= arerd a9
HIITYRIAT FHA oTH TABUATATS <AraarfAss (HdRe) FATSS gridicardl IR
3E. AEARA sAfdehdd U Uil THcTeT o e uifgs).  edraarre
(Frafke) 3mger 3nfe TUAFET FATSTST Aldd 39U ATaTH 3.

HEY e AGHTAS (HIURE) HAATSIS e, HAGS  3helol, SATGHTAS
sifaend,

&I

AT I SHTaaTar 38el X 3 Toed] FETH Hhel JalhR oIl
gur 3nfRa 3R, Gt fAfay gRerar HaTAde F FUATH STAAT SArgHad
Hed HMUT AR IRUMA & HPRIcA® CHA Adid. IEGHR™T Yol HATSTS
Eﬂ?l?rqur refauarardt 30T AEaT aifedT AT Gghrd 3Tadsh  37Tfor
3afeTd A, A YATOT HATS 30T SATGETT § Tehlshi=ll YXeh 3THOT 3MTaeTeh
. AEATSS fahmrd feR FUA cJd@A YeThR BT IRST 37Te.
ATEIATTA HRA 3. 1980-90 TAT RAFIA SHTERTA HSAT WA HWA HSAT
JHATONT dlé STell. 1990 AR AR & SIETdicheol EadRel, oarar IR
U ARAT el fagel ddauieeR diGel. AT HEdW 3cTNhgA  HIHATSID
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SISTEERIq HH HATAT ald SAell. AR aard e F#ATor g3 ogien
Fafiaa oAl IRe [T Smel. SeTtd, SIfAe, arfoy, HAIERT dTR cHGHT]
arér gl TuTfass ararfaie 3oy 3nfdes arara aRadoma aikemar § wanfaser

HIIMS ST, FgUI  SAAHATl HASS STSeeRy Hgedrdl 3Ted. (Kawadkar,
Corporate Social Responsibility: Role in Rural Development, 2018)
ATYRUIA:ET  SAIqAdsh  AHNGIh  &lfdcd  #FgUTSl  ‘SIdardlal  ATATISIh

Seorarer 3T, AAfoe SEeERT 9] qISuT g1

AT gaad Aol deelldrdl  Uicdleld  &kd  31for - g
AT FHAEAT HSATC FHed I MO FRATFARIOT, HFd SiIded STIToITaTer
3¢gFA . AN ade IOT AIAGNG Faeyr AT {egiarar suAer o
HATSTHRIT §EAGTT TIIAT STl AlAd TSR 0T Ao #a1T &F GATeh A
Hed dcd 3Med. (SeTeeTel JATAUS 3% AT d&h 2001) Segrenen faeprd
AT AR 3aeds  3g, aar ademar afaunt e #=or &
Seedl STaEl e, €1 SIeeerl F@edel Sl 3ehloT Yol ohikd 3&dld. ar
SeTaeRear AT 2013 g TPRA AGAIAS ( FHURT ) ATATGIHR HIIGT
Feifaer 30T AT HGTSTAUl dhell. AT HRACTS AR ATHTOIR Gard GROT
fedia smer. a0, 3R, A, aofl, Fiee G 3uwA, aEoT e,
TERICRTS, Higell FEIfARIOT gl faward & & Frel. I1 AT IRomA
HAgcaredT 891 dAig, HUAERAET Ufgeldl 318, HTATOS Seddieded ASAT JHUTER
HTH HIHATAT ATATISIR SR ATETATTA ¢ ST 37T

FHETOT FEUTS fRoT JUEU], FURVI: Yodeh @aTd 3/hatoT Xery foar
roTel el / Aslelredr ATETATT 8l 3THd. 3haTond Telell a1 30T T
Soler 39T Tm RWIS AT ST 3iehefor 3nfor Aol 3heTuT AT e
JIMAINBAT a1l g, FHh&TUT IR HUd JAAET HERT Tl d T dIR
F6d ATl Udid. HANGIS 3FheTond Icdeh ot 3rdelear fohar ddeiedn
TFdIdT AT A Shell ST

Ao 3ReTOT. TEIGr Aol fohar 3ushATear AU gfRda dgemel
gIUATET, 9T T o ddeedl AU s faarvarar weftd 3fsRy / saanisr
FPR, AT FEEUS dUHUIATEAT THRRIET THATILT ATATGI 37heTund ardr.
HEICAT el Yok gl Aolear anendfen g1 3ffeR @aeeer 3me, o
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USRI o Fegelld °ol 3HYUal o 801 § HYUIAEl oendiay 3deidsl 31Te.
USET USlaR Al SrAGIel &held 17 (1,2,3) SR AHEAAT IMTACT &1
Tfdecdl 99 FIHAFNIR SERW IR ISR 31, d8T Tefdeear a9
AISTeid AT 37h&T0T oardl AUeR & IATHer ASeler 3Me. defed
AT FEE T3 T, RAEEN Ferg oF JurHol, A, ids ger '@
FIETE T AMHAH Y& ST YA SUARRS 3. FHASIS Hhaiom fahy
gl TATOT e, IREhan: Ao FE HEEUd, e HaaATgTar §HR Aisd
grfgst I §U 3.

ATRAAT AT AETAd ITedT T HIATHT HEEIT TIHTIT TAR ATSUT TATTAH
HIS e TR 3Te.

AT TafdoledT Aaad Farar gHRET JUrguITaT &7 AT 318, shdes oirerefi=r
gfdfell A X Halen MR 3O EeTe e INNUT AHS HEHTRIAr
qurgar Aa.

ScaRaldcardl gHT: HIATSIe 3hafomedl ATETATS Fardr HgHamel orerelf atider
SO, ATl AIAT U, AT @l dIrFul & @ dd AT
3caReAcardl g5l 39d. faaReear 9ea=r 3cal fAaUT § & 3caierndcg 3Tfor
IRehdd gfdfee Fgordr Jsd.

dR fHaror 307 qreqyaer: AAIfSS  heomedl ATEIATTA TRy fHaRoT,
e faaReArE 3cck O, R I Al IISQIEr 0l 30T d Siedd TAR
HAIZO IrSTeiar ATAA gl

HAITSS 3heT0T & Accqqden Tishar 3. Arsiell / HAT 3mEet, erenddf fas,
JcheT FHAGSIEoN, HAT TT&T 0T qUrgell scardiar AL Ird giar. (Frehs
AT, SITYTa Wi, AT 00R )

gHfGe Bee durael: gycde caradride Gl 3iHheTuT Hid oeld. &
ATATSS FHA A il ATHATSIR R8T 0 deTd. TEedr s
iAo 321, GHATST HeIdIUNATS!, Aol RaTaTel Ul &I hell 38
IEEddl ARl AT Fddell SUATHTS dHT  cIIEATTATIT  Alfgdia@rdr  ar
PR 37haT0T hel ST

ISBN: 978-93-340-0881-4 Page | 175



A PATHWAYSOF VIKSIT BHARAT @2047

sfew Uh foellad AT AQ, WHAGE @Y 0T AN STelell Bl
SHUGTATS 3TRYeh JHTUT AT FHalrd [aaeeT TaR a3 gefdeld 37e.

1. Joid Aled AURATALT HWATST FIIhA, HHARATS! HIRAAHI, JHeTa&dih
30T ARTHSAFEAS JSHIR T SAdell H FURUITAST holel Teel ScATGren
FATA gl

2. 9YTEROT: GLTEROTT T&TOT 0T JATO0T JewoT o g3 S

3. I&]: TEJAT HHR T Toled, Golld FUROM 0T, FhAe waiied 0T Irar FATAA
gld.

4. AR VoIR TATAN et Srrrean fashrard Aerere gor.

5. FIAMSS 3MOT Hgd Hodomedl Aot Tdide], HAYNT HedT0T H0T, TUTielh
amarar fdshrE a0 3.

TR HEhidh HIUA FXO AT Sar FACGA  HHANSS SR
SIS0l 37TaeTeh 318, (https://old.mu.ac.in, 2021)

AT 3heTOMd BRIS 3Ted, ST 3Uhd [haT FIIPATAT IEAHAEY SIiedm
A HREHA TEAUATd IR 3R grar oot 3nfor oA @germer srad.
TISTATAT HAGSSNAUlT &I 39edl TS g AT SMeld oAl A Adaoid
FEHH, URUTHSRDAT dGIAUIAES!  Ycelqdeh & H{d  IEAd.  AHD
gASS  3iHeTUTd  HIUIdel  dlg  &ld  olel, dAldd  3UhHAIT  JTE@T 37T
HAGIATGUIFAEY ik Tad: HEHTN gidid. IT TG 3YhATd el 3cad Adrd.
o aiffcarar e, FI%HHE  3MEel, AGSSaull SATET §19d 37heToT §
TUfAS qrdediay giul 37a3s g, HTHTIS SIfdcararad ciledl 3T drefdur,
AT TEHET, IREAhdT dIGfAUATATS HIATTOIR  3iheToT glor 3T 3R,
graTfoles 37eheTor 30T UreeiehdT, 3UhATT 3T 30T TATAhT GgHTeT I
3UHATT Thoddl 3cdd IRUTH gidr. InfAer [Fera ared soaardr .0a.311.
39shA 30T fAefrar 3ualer I ArATfSes 3iRaTor gIoT 37aeds 3Te.

AT 3HaT0T SAIGHIITT  (FTARC) TTHIGIR cIIETEEs HIUlaX R ¢d.
AT 3Hetor gieer Hedle AW @8l Shied aid.

1) sifdsrdr: carq@rEa= (FARC) Afde MURTGR FH FOIMT ATGThAT 38,
HTHIN, Sculce, TEJEAT 0T Jared) fhadl ThaREdr &aul, ograr &oll e
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HERTF 3. ST, TATAROT, TATfeieh ATHTIOIR FATAAT aifclehclel SIH HIOATAT
TR 3Te.

2) AT FefY: SIEEATAT §d FHAAN Hed FAT GROT HT@UATA IR
3R, Tt AT Tl A, Sgra g1 ger, S, g 3for folemar e ST
3) FHIR [l IUrEcar T@ell S ARTIer, Wiald 3T s
fSRIoTT Ut 3caa T@ HaTF 37Tg. TcAhlIell HIATSAT fSHION HIATT T,
TafehdT, MchTgsT U aIdTaul 37l UIfgal. Shadnl JgRIe HRIGHT R I
gl ETdIUl AT 3.

4) 3YHTEG: SAGER (FARE) € d Hail Gofl TG AT ATST Fest
O JHIERIF  ITg. a&q IO YT dd RiAU, A9y fhAd, ST T@A @
SIS Sl 3R,

5) UdTeROT I&TOT  SATAHRATT  (FARE) Jcdles UihddHe gar, diof, Si#erd
UATEROT  HIQIT GHUNR TGN Bld g, AEER¥H  (RERe)  ArASS
STl ATCYATIS JATGOT T&TUT 0l 3Tadeh 3Te.

AT 3HETUTd JehiX

31) GATSIS YihdT 37heToT: SHATGHMIIERT (FTARE) AhA 38 3 AT Fell
Hedl SITdld AT 8] kel IIedT URUMAGAY HAYA el SId. 39T A
SATGEUTTA JTURRIAT FII chel 0T HY hel AT IRETT HRA AT, Il
1. QATS 3fehaTom geard Foargdl Jeg aREYAR fFas o

2. GASH FHEHATT 329 S0l

3. CHGTUATGRT Sfqeiedl 323 Ted &Y digdd ardr fgem sxfqor.

4. AUMcHS HeIATTA HRA AN FEI Sidel MO Jedal FI S ¢
qTgol.

9) e faaor ravg a@fod a@r aReton e faaomaed nfds anfear
g WA FHcllal $Holed] TUGHAR AU Il AT FRUTHET  FATSIH
TEATEE T, ST cd, HIASS HIGHcAT ¢ THT STofell R oAl slofell T gr@idel
STAY. FTATOIR IS, ATHTGIS &9, ATATGIS 3T, SATAEATIATERT HadRT, 1A
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STeTclT 37TOT Mgk I ARl RidedT ST, AT JEEATS IhaToT AU HiSoT
ST 31T 38T gcell STl

%) FEH 0T TYoT FIATISTh GUeh 3HHaTOT. IT YhRY 3ehaT0T shisirel Hod HIYT
HRAGAT  HUE  HANTS  HAG  Holdid.  HATSD  Ihefomedar T
AISTATITAEY 3TRY7Y, FR&T, RIGT0T, T, 3961, JguoT fAI=0r I ASTAT Fel ST

geH 33heledl ATEIATTA F&H Uil ITaEUTIAIhgs FHIUAT JUMAT HIATY
HIATOT shel ST,

8) AT HAGRT 3heion: fAnfl@d qand @ & &g, s, amgsh &
AT 30T 3eieh AATTSTh HEECAT SATGHITEAT (HIGRE) ATATISTh Sl 3ehaTor
&I el ok / Gl Y&l HRA A, AAcAS h A Sefed 63T
S - - - T ey, e

ST

3) 3fAF TAHIGIS 3h&TT: SUTATATIA el dBl el AT Tehid TTHATGIR

3heT0T IUATAR R od. S TATEROT, 3oif, Aldd TS §. HROT g gch
AGETR EfSe AgedqoT 3.

1. TR 3iheTon: Al SUHAYY S GIUM-al TaeRoig gleil Ser
FUATETS HANT HANSS FHE Tl SR AL ST b3 Fary / ueesh I

YATRIER 8 & 3. qaRoliy gleirar 3gdlel diR &%el o} 391 gafdel
Sld. a7 37gaTlrd ¥S Uiel HeIAYOT &hdel cgid UIofl, gar Irel  I[oTded,

ST Glelel ScATEr TRETUT Shel ST

2. 351 qRETOT / 3{&T0T : AT JHHEToeaT ALTANTSA Ioil ardidoy, AT arad o
30T 3ot TAR FROT A6 HoIATT Shel ST

3. Ald HAREA oGichel: A HHUAE AEEATATE Hocal A AT
4. HIHATARF 3HaT0T. FAHATAUS 3HhaTol FEUIS Hueiedl §d dlod HISTH,
oTareoll, HegATIoT, HYOT HAFNT 30T FATSR Hcdl / Hrdshar quraelr g, a
UfshAT T el HeedredT AT, 8T IT Thdd IUTaedgol HoIATIUT el
Faeadr AU qurEel Sirdrd.

HATT AT ISAT:
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1. AgT Ay, ¢ Remged 99 301 erer a9 Arediciel cqaarish HATSIh STaTaeny
Il a6 JelOlcHs  fAReNUNcAs  316a1E”  (2008) AT IANEHALY  FHE™
SIS ATATOID STTEIGRId dIY Iad 3Tg T &1FTd ST I OI=dT ATHTToTh
TEUAT A el A, IATAS FIATGh  SAGEERT  SUHAIT  HCTHT
2. 37T ga 30T f§He 3R, “TTA1, SAGHR 30T FAST (2016), HME I -
RIS AU WHSS e el EEAT, Yredl HEIAHES  SeIIaarer
TAfeRer fawgs #1ge, aid), TR FAde A1 Sed faega Arfgedr quara
3TelT 3. WrATISIh [dehrarl STaTeery fAeHid, fasrard weanly, gaerrar fawra
HAgcardr 3Te.

3. 3RNT INOT qUfdsh (2004), ‘HRCATNA HGAAS ST HHRIClT HIHATISIR
cIRcarar  3Te@r, a1 FMYUATHEY addeh  Scolldl  FgUTal SR eherduT,
3cIRIoar IRUTHE caaarls AtHEGe &9Td Aol d¢of USfAUuIRT alaal 378,
$ROT WS URUMAS HeFd AR, SHGHRI G0N, Shol IHS HGTl THONT
AHS HqATAS HIHATSR S&cd &F UM YATONT dled 37Te.

4, el AfOT 3fcfhedsT (1987), ‘URA 30T T Irear caraedaehd TiehIunaR
JolellcHs  36ATE, AT M IHET  IAEATIATAT Tl  FHSH
aTiRicaTa] 3MTRA 33TH FOATT ATl T HFAMETER ATATOIR GfdcdTd AT,
RAGIER, HAUN, WHSE MO AsAqrar FAEY g, TAfSIh  afded &
AU STETEERT 37T 316 foseny arqer foerd.

5. 39 AT 0T W faR0T, (2012), AT HRATAT WHE HUSAT TGHTdh
AT gifdcarar 3R, fRiafor 3nfor oAferor Fd 3. a1 YT IR ;LY
TR OT 30T SATTHITAT ATATGTh TSGR STETTcIehIehoT HATTOT 3R oT
o1 e faEgd AUl HoATT ITell. SARTAhIehor 30T 3ETRAROMHS HIHIN
FRUCIA TIET FEaT SIPMdh Tddlak ddR gld 308, FHIR Fe, FHSS
SEEER, §Tef AR hIAS 0T SR dcdH FIASIEEd SA9Mddh Hlelsh T

BI3d I Ul gld 3. cIIGd™l  giHATole SIaTEey & SAfelehdTdr
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TSI 3T IgUAT A, STGHTAh JE& Hied HIATIoh STeTeaRer Jedra
URUT 3@ a9 3. A9y 22 <uagiids SAEeRITAT HIISATT UTolsd

IXOT 3aTH AR,

T gl

3=

1. SATGATTAS (FIURT) ATHATSIR Glidcd T0T ATHIGI 3haToTdT 37T 0T
2. gaEiA&  (FORe) @HATSS If¥icaredr @A HHeToml  3MaRTehdr
JaTHOY.

2T HeholaTdl T JEd FAYAT HRAT TAAS qeedl ALY Helrad eqgirar
qIIR helell 3Tg. GTIHA HUATHEY AT fISATd gEceh, 3igdrel, TN IR a7 aR
delell 3.

HEGYA QT UTRarel gthreeaR faffies nfor qger AfcemulsT AARd Taq
HAANA AT WHATSS &Ti¥cd IUHA 311G M 0T Tl SThATS 400
creredieT Seakerd FgULT fds #udTd el gl

I TARTET HIATTST 3haTuTeread Alfgel ST Ao,

H.F. | GHATOIE HHEIUNd | TRARAT | cFhar) Tkl TFFA
1 g 29 7.3 7.3

2 FefFef 23 5.8 13.0

3 FefiT AT 348 87.0 100.0

THd 400 100.0

IRFT AROTAET Icaercdrar ITATIRATT HTATTOIH heToNaTad Hfgd! aLifdelr
3R, IId Sgfaa, Fr FEH o wg A 3 A9 T §HEYT SRodd
3Tl 3R,

EJd  ARUNALY  AATIRETT  ATSE RTINS Scckaldl 3ol A
TEAT 348 31T AT GATUT 87.0 TeFeh TR, AgHT Bl Sccaledrdl HE&AT 29 3 ged
S YHATUT 7.3 e 378, iAol 37aheTuT HEll - el gld 3caRercar I&ar 23
3T I JHIOT 5.8 THF 3T
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3Wied ARUTAT  faReWoasst 3 TOSC @ld Hl, Icdiaredid  ArAdhEr
HATIGT  37heToT el gid =El o Faifteh FHAT 3T o 87.0 T 3T,
AASI  3hetoT el el gld HEAm 23 YA A AT 5.8 T I
AHATIRHAT  FHATISTR  3heT0T gl A I1 A FHASS  fashrarear dsid
STRHGHTINT AT 3{cTeq 3¢ 3 oI8Td Ad.

HIATISTh  3TheToMel hRICITAR R & 2005 =T TG AMACT AR gl
FIRICATHEY HIOITT 3Tl 3. 2013 =AT YAl 3o ALY IIANASh HAGIH
30T AT AR AT HeHT Sl U3 HRACI GoE ool 30T ArASH
ﬁmﬁa@amﬁwqw* 3WFd GRofAr [ARevumassd 3& TOSC gid &,
SccRelcdrd AMHTIHIET HIHTSS HheToT HElre gid =gl o Faieieh AT 3T
d 87.0 T 3MTE, WA 3eheTol &l th gl §&AT 23 3G card YAT 5.8
cFh IMQ. WHATAFAR ATATSIS IHheToT gid oAl I HAS FASS faehrarear
AISTeld IR AGHI YHTUT Hcded 3Tg 3 JI8Td Ad.

AATSF 3ThaTond i rsaof:

TAfSE  3iheoT § 3Id SiYUT Hfdd AR, cAadde  (FARe) AR
HIATIST SMAcdTedl 3iaieh hRishe JdTdd 3T, Fodeh HRIhATI ga-arel deer
IreaT e s SATaHT e (FTURE) FIATISTh rfdcardl Sl Veh ARET 8.
o

Araals AHASIS SIf¥icd 3UhH TSIl dAlhHgHTdT Odell STUATd! 3TaRdehdT
3. SAGHATAS (FARE) AANGIS Glidcard ATHATGIG 3haToT gl 3aedsd 376,
SIqATAe Ao Scaialdcaredl dfiar araR, 3UshaAT 3TEe, dlidhid HhedTol
ATEfAUATRITT TASS et e ATATT 3r8a HaeTh 3. AT SR
U=l HTIET 2013 HEY GEE Hdel Il HIATSR haToT FlFa HIOAT Rgg
FIUATHY AT TR,

L CGLE

N
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1. SOgaAs (FERke) TATGE giffcard 3Usha JSfad AT TATfhrer

HEHATITAT TaaR 3SR SH1aT.

2. SOIAATAS (PTIRE) THATTSS SIAcaredl 3UshATd TTATGIR  3heToT cgld T

hRCAT AT FIT 2013 ALY GEEA FEel ATd HIHATSR 3HheaToT FlFd FHIogr

REE ATl .

3. SATGHTRAH (HURE) AATGTS alfdcaredr aATiel el JEeeR! FgUT e

SIATATIATAT ATHToTeh 3Ushel HEY TEHTIT Algardr.
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24
afAor e RFmEET Affarar geanmR reaae

gr. R FreeR e
Pol-3TShT shictel Tt HNeTeT Feh, MSTERTCT

AR - MR fSregrer R 6 sffree ¢ A G e fasmmse
ol SOl HYUT ASTERICT foiegr & qdl deR foleedrded @ATASC glar o
AEYA: TSR @ € foehor Taqy fSieeare ey dgiliel FgURT SR gidl.
SRR fSeedrd ThHor &athes tyye TfhaAr e, asfRel foregr & qEIA
HERISE T HTGardT ARl T Eelale STl edied FgU HT@ol STl
AT FHG §T AT fhaT WSAT WGUMAT STl UF HHE AR, ATHNT
EUchd Ao G saredr o) HET g, AT FHERT! HEr Al
aRISe e, ST, N ACT HIY, TURVT T FHAT ST, AT, 3y
SCATE! HROMA AHVT FHAGATT HRTdFRS aRadT gl e, AT Shaet agd
SNaATedl Sfae EeAARY HIH 3Tg. HATTaEHerd Felldrar Siaeurd e
feear Mg, fEaiar Wicfed FROR ade F%a cAraT SfaeeaR Sarauads goat
FOAIET d Il Bb M0 AR IO e GhR fRclcarsl aros
o Sicen fAed TEell 3me. 8T Aeig ¥ e Tauar yarda o
aTeTeRoTRET fAfFA 30T oA gareler 0T 30T WAfdich TR (SisT g o))
heloll hell ITaT THTd FgUTS T TETHIGROT 3@ WSFAT FEOIAT ISl AfGelie
e “gol 30T Hel’ Irehs o1&T fqor wifgst, 3 3 SIOTT dred. 9or 3T
ATGATAT ol 30T HeATEacre QM 0T faeer Tiers FaT ol SUATN IS 1.
TEJA AU @ ISR e’ AfAvT FAeT  fAhrareed Afgerean
AN YHOT & T3geT 3MTeledl TRac=r AUl #0311
HEY Aeg - AACT, HHSTE, TahrE, Afgelr, HgammT
JEATIEAT -

AaTel AT 7 R Saet sevgrear Roidge dderrn fAfddr s
UReN A seddr ReYdla Wed @lar. fEd ayurgA  wRefor oy, 3nfor
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3R (AATEThar 3ol THBIAOT IS e Tehd IAGUT & hel. W SIATSTET
AT S G g3 oo, @ df 3o YR MY offq olarel.
9T IETAT SRR I 3Heieh NSET QMeredT 30T 3R JehR Fiferh, FRI&TT
g TR Sfidel SHIoAredT IReide FeerrEr Afdd s,

AlTd Teh HTATTOIR WON 3TE. FATSIIR I gt ar o +% add
ATEY. AT el HAYT IRl el chk HEINMRAAT 3T 37Te.
AT |9 WeEd 3vear dfrseqol deaa=ar 3mur 3nfor  3maeashases
The AT’ 3Aqe 3T, FgUMTT HATSIA HeAshdd Uehdll fedfet Id. Irara 37y
AT FOCRT TF Tacl TW@adl IRl F&ad: qOT &% A AL crel
G- HISeT TG AT, Shekcredr AT RER " IAATS HHTS JThNTeN
.

AT SNaelld UhAAIOl a8 Tohl AT -39 31E@0m=aT  Uqecidc
TAE AFddl U Ry AT uaEdedr twiaeomie Safedea i
STedler AFAN THATIOY THAT Fhedlel FA Yo g, R HHRIT AR 1=
A AT FaEeRIdl JA0fid ared. e AT Hdedel caardredl HidaTaqad,
AT, HAAT, HHGASSA a6 BId . Irard Y cgehcdrear faeprarear
HHSTAT ${fAHT HgcaquT .
3elsh I FHY AT AL I AT Fedh T TGeT SN el it St
AT AT, HROT el Berd Hrere IR fhal Sl qeidr gld 3. THETd
Ad S, YA, 9UT, SIqaraTd Wi Ugd AN, Il IR deTaeTedm
3T Al AT HYUT HHACAT T qoT gl 3.

HHETT &1 Teh WA 1€ 3 AT Todeh FEe HIAToh HEAHEY
3 d8T d F 3RE cgaffud aRvgeRlar nfor deFed whr 9 9w
faeard FIH SIUARIAT T FAd A, FHSTAHEY IAGUMAT Tk heFeilel
ATT HHACHITT JGUIAT GH-AT hFclagel YH 0T el dled ddd 3Maear
THCTATSE S 3MYershl U, fAATH Freal. FHAISIS TeChlAldd FHeT § Th Fg
3Te.
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* RATdIe Afger FfAFR:

to fSH ¢Ry¥¢ TYFd AT HTUSRET HGTIh V0T Fdehel. ST SER
T, T T TITT STATAT 3T 3Ted. 30T =T gfassar g@ ¥R 3.
TATYATOY $RAT TIAUTH held ¥ HEY A TR, SF9mar FfahR 30T I
s IWER 3R foo 3T, UST Fadd 0¥ 3iedy FA "ear, folar, gaie,
dafFdes deEa.

I GAAT A SATHEY & Sligardl §AAdT H10T JAITT 3THR
WA MOT TGS SFGHT HIOIArT AUHR & FAGIIAT dlelell  3TTeITel
AT FaTHIRIOT HI0T HTGTH 3R, 3Hfedca Afgen qareaor, 3nfde, ararfors,
3TIITF 3Te.
i warHiEor

AAGHARIT TSIl Saaurd HeAr Rear 3. e diearfed aom
gl @bl oIl SaelecR  3UMUARhS GoleT UGS o oIl B 3ToT
HARR FOAAT 3t YR dcardt anmos & Srcdiern fAsd el 38, &
HeHTd oT ool fEAGTAT WA GIVeh ARl AT 3nfor e geres
O IO &lfdieh FHdCER (SIS SFATOIEY) HATST TJolel HIEe JrATST R
HeTHIRIOT 31T ASFATT FgUTAT Agol.

AfRATAT BeFcl “FoT 0T Hel’ Tehs o ot dIfgSt, 3 3eieh SIOTAT dred.
qUT HTAT ARG “FoIr IO Helieade Ser 0T facer Iiehs Jer oaT o
IS 3R,
AT gaFnllaul 3 AW aRid AAdl fAgerar f&rar g anfo
fARe Tgvar gATOT WS 3.

deafeha giaur ATeldAcddl ATeleh!, TARaar, JfRI8ToT 0T ASHIRIT JEsTeal
AFIAT BRI HAT 3. MO AT TR FEAIRTT Fb goareh AeFaar oo A
3. BFart #Af@edr sl g AT #Agcard g, ATMAOT $ENT 32T
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3ol T v O3 qehd A, dd o gewiear fAvirer saeiee g
AMfge AreArTdd dgael aifget, SeUel SiTel, Trelel & 3SeTel 00% HaTH 37
g 3MYUT AT e Ahd =gl

AT gFRlavA 3ol MAWSET FRT Al HAaesrs &ar e
0T fATETR TEUAT THTUT AS 3T L.https://mr.m.wikipedia.org>wiki
Afger warAHIor

Afgem TeTHROT 3 UPR IRANG Far I3 g, v e
TATPROL, <Al MY YUl Tdced hIUl 3TOT FASTUT SATeT®ehdll, FTERAT HATOT
fRretor, Afgel TTHRIOT FHool . JTOT HAfgeliar AfdYy FAIEaR Sfde-
fAeTRa Ao gvarg 3egAdr &, aeear ogiar folar sffdeT, aAfgen wersieor g
faera 3o remead afar v Agccarar fawT Seem 3. 3T FaTHROT
AT HHTUAGR AIT0T Squar JfoT carer o137 dvary A . HlelHedr
MO 3cUed & SIEH FIEUTdid 30T AR FHodIoT FURTATE W Hed
. e AfgeT FETHRIOTET Hed Mg, Ydl AhNoledl YRUNcAS Side foast
FOGrAT TEIATAT &THAHTST AT S GUI. Afgell WaTHIRIOT HI&RAT, fRIefor,
AreATclTel AT FURT ToiaT & 38 e HeheUell HIVICATE! Tolamedr ol
g 3Mg. Sifdeh 3T Toler Fererdlehor 3raiehal TRER FGelvdTSieT arqdel SiTd
AT, FANA HIOAAT TREHIATIT 815 Akl felor arar aRomA warean
fafRrse T forar weifoie Hedia afeae Ef WETHIIUTAT Haheusdr 3ded
AT, ATl 3% T HETHIIROT fAPMATATE 3TeleY HleAd! HHTELAT 0T 37for
YHIOT dledd. HSIfSd Sicell HeTHIAor & AT TehidlcHs HATIIRT Teh 3TE.
AT g 31O faera.

ART wEANEROT @ R WO W oRUTARY TERedt 3.
ETATAT FRIFT FOMAT TehodT BIIC hebd HEY FaTgTcliel TIMIetT Sed 3Med.
W JfoT T FAerETATST 3redE e gfauala facaqyaer el folT FEw
Yaleld 3§, W Hdcs & <Fh ol felallell FHeldld HAeTald. R 37ed

ISBN: 978-93-340-0881-4 Page | 186



A PATHWAYSOF VIKSIT BHARAT @2047

dgscqlqchidl AR AT TETHIIOMGY 18T shald HIOT=AT [ard geadaiarar Hiicl
STell o, A HTARFT 9¢ TR AhedT Schealld of&Toig dle gigel. 37T
TAREFT 3 GAET SNhT TdTdhdl dared.

Food and Agriculture organization (FAQ) 58T,

AR GeTaiur aregul, § ATRAT HeIIunard! 3Taedsh 3iTg. 10T ITm
ATGATTIT FETHIRIUT SATEAT AT, ST hl, TEICATAT HAFT FAaId 318, O
el FETHIUIT  fEUIqa 3ol Uifgsl. Sgdedl el el 3if8eR
SUATIETT AT HaTeYoT fAseT e aIfgel. o 3Mmard 319 3edkeT 37Tel 3
FI, GUFAHIUTAT AT Slhiall AT Siidaldiel Hgecard Ao goa=h etdar
3HA. 0T AreATe] 1 FOITH FETH AT, FRAFARIOT 10T 37ererciienor
QAT il UehAshiel AIYeT 3Te. FETHIIROT &1 Scule=Iash Jfshar 37e.

facareisll et et &l YR 3T 3ed. 3N watHIeor 3o
ST FRAFATRIOT.

HATcer T & AT AT

fodrear erqerear A SEIfds FATaR REIIT GATIRs J8T JdUudTd
3. Farg (Feminism) AT Aldlel U Adl faRyarg 30l a@de qe 3mel.
qIRIATE AT FE SATelell & dRE dTe. HRAHREAT ATl drererell. Ear
Cdl WA HAUAT AR FEhdId EAg WORE @A F e e
TITUTT B, T PIUTT el STol, THTAT HTAT HIUTAT AT INSEhs TATHRRT
T WHATOE FESHATT F& o). AP, 31. HASH, 31, IPRA IATee hetodl
Ycehs Yegl AAcdlel UGUATHl RSl Y ofeTell. I1 §d GsmESAr odd carear
T[T HARNET 90T el Y Shell TR,

HRA AT THUT AhEEITAT AR o gfaerd Eaam med. HRArR dfgere
Heleld gFhicdl Tioea TH-IEY AN AT Fd. W Fcgend T oo
fasgen 3ragreerell fEamear THEEAT ST AT ST wel gloatds dred
AetiOeh, TFpfde T8 MfRET I AT SUTEA. AHAAIERR IAATAT AT
fEa=ar fUSHRIen gsqe wuArEr S Yol Fell Sd 3g, A AFs H
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HROT g, § QAL HIEUT HEGTSF dIeel. AT FgUT S0rar Hiell quT 3fUsHR
HAemar 7guT SR AaSR 0T WEia {Earear §AEqr 34344, § T
Hgcard UISel g1 (Agd AT, el 20¢9),

HesTa awa Afgerear HIfas RAvrarder wgemer, @aefoe Aotarder agamer, aur
ToTehrd [AUTTCTer HEseT arefauarer efScels AR Saa AT HeHTdlel €4 4ROy
Q@O IR AAATSGUT FOT HAgedard dred.

HMusr wifikcarar gsdreT -

¢, PG ATUGT (3’%R) ARG Fedror 0T FhrT AT JAHLY Tl 3T [Ashy
ASS 3§ I, QAT FURUTAT FIAWST HIe! TATS JURF gl3al o], cArdehr
HEIYAT d HRATEAT HAANOT SEA Ueh 4SS Yadeh FEUM ~a1efcii Hglad
IS AT 3ol IO 3Telell TS,

UOT EAT Hedell YehredT g, § el qEde feel o Fgeel I, Eerciary mqof
ol adl, AP o Y 3YedT AldR, Hedld] g ATedT AfaX Hal. ¢
LT e QY. 3o AN, FHodhl, HATA, Teeli=h faceem s Fia gewieh
. STRAINMUC T 5 ToUT AR Afgell fIhrardr arcarer a1 FAT HAgRISEITe
T TG [T FAANA o 8uard 3ilelell 3Tg. ITHET <Al a1
durd fafgel 3me &1, FFar a1 @9 Tvde qewiear sRie’ear . § 3agIoner
fOeg Foed 33 AT HAT SAQGUITAT FHATSTAT HADHR HII? AT FATel Hell.
fETamar Jrernard qevT USqe IUMAT [Ear 3O q¥9 Jeldld qevd 3Ty
AT Sl §T5], AT HIBI TS ST
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3. UIETT ol (28%0) HRAT E-SfiaeT IT TATT AT TH-SNGUI=T 3Terar ool
3, 1 AT T GATToIs T T faaredr el S gatfavges aes
HIAAT HgeedTd! 16 WAl Mg T, T & TOIMIET HfAss e, § AT Sed
3me. 9oy e R Tsear 3w gerae sraar ¢ fAasd e A & -
RN Fredrde foodie f@ael-AfAd 3med, R & & 9¥H Aauol g Ja8 &
Q. THT e AW vk foehrol fafger 3me, 769 € T T SeATer A AT
o TEPRIAS N FoAd. AsFd T & R S Ay ad HH Fe
Al § AT Selel 3TQ
Y. SUHW JoTh-TATaEiel AT T AT FUHLT el 3 ARy Aige 30
Y, ST FATST cFaTAALY o WSSl f[TUR o e Id 4,
& Eeond Rl FRIE AEAThg Hlele 3, a8 a&dieuch & 3
AR IR AR, e vor RGadfead arede Mg, faargideld e
dlec HEAT gl gd HAERIT gld T, Seaaedatd Ivae diledrd & A
fara fohar et @AesEh Ada. ar gd asd ERE Odedrs 3 Fordr IS
$, faare &1 Efen rweler AT T e R sRRiEe 3
9. hd FACH-FAT TIHMETD] USergon I FATT Flell FHETET FATSS Soirar
3TeTal Bl 31T, AT YA = 3@ Asehy Aisel T, Torear g dresvardr gl
o gerre 3tedl 30T J97 AT quded Hed oF cddr 3Rl faterei=n dherelr
%uﬁﬂﬁm@ﬁwaﬁgwm%gmwﬁmmmm%
FIUTHET el FId AR, TOT YogaT cHagRId 30T Taar ffudr amer asfr
ATE. & & YR el I . HIAHAGATT deolcdl RIS S
HETIA Igdl -
39 :

1. GHCHTT AATTSS fahrardiel Afgear TgemeT 3s-raor.

2. HHACHETAT AT E-GEurl AT JATHOY.

3YheYell :

1. §He™ fasramsTed AfgdTeaT JEHET JHOT FHAT 378,
2. gHACHETAT AT F-qEwHed feura fege I,
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q2T FhdaTd! TTHR :
WUfAS AT : HArGd eTg
gz aue : fafay welts o, Al oW, JeNrsey 3
I 81 - ST Aol IMAUT TSI FaTomar 3rgdrel.
1. gHera R wesita Afgarar ggamer Seifaond awoft
ETHIIROT TR 3Tg. Siegl &Far gRiad, aRyot 3nfor scdieer Shae ST
A, degT AT ohiedr YU &THAUAA Wgle ehdld. AT Sivieard HH
SHAAALY FRTET ST 0T O TRk 37TAcY, REN Helrr HaldeT & el
Terde faera & el uihar 3mg, 99 FHeR dey IS
HeccdTedl 3HcledT A HHARS el ald. & dHed e sarawfs
fohar ol gAdAE fhar Riarg o SF Aehd. @He fearn 38
THSTT eIl TeTH 0T 0T Fsfqd 30T 38 Sl FHT TIR FOT
3.

TEIT TG Secalcdrd! FHerd fashrar desfid gesmeniavar afgr
g AT 3ccield T [Aermeed dgamel glard, fohar A, & S
YUITHIAT AT TATT FATIASE Fhell TR,

.. | RaEor TRATRAT | AFHST TATT
t. | qUTdHgHT | o R4.00%
2. HATHEHAT | 20 Y¥2.04%
3. | qUTa:3rEHd | ok £3.00%
Y. 3A:3THGH | ol 2.04%
'QE‘:'UT Yo Qoo_oo%

SWRIFd FRUNGE 38 AT 3Tel &Y, THUT Yo SccRalcdrish ¢ FHer
faerran HesTa AT TEHET &1 IRATHEHT YA, card AhsT THUT ¥.9 THh
3ME. TR YUIATEEAT IHUMAT SccRelcardl aRaRIAT o 3T, ard AehsT FHATOT
g THFK Mg, R U WEA IHOTAT Seceledre IRAMRAT b 3o, A
ARSI FHUT 2 Tohh 3. TOT QOIT:3r A ST SecRercardl arardr 6
31, AT AhsT JAIUT ¢9 TFh TR
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eI TRONa® 3@T fashy fedr &, @aifte Scckaled § GHar fashmar
HEHTT ATHGAT 3G, A AH3T YA 2.9 THFh T
2. Fgald 9 FHAGHTT FH-98T FATAT gifaomdy aroft

Fgald HAHel dfgel TEPR M1 & W HA Tlelsh  BIGeAd 355
Ffasedd AW #Aad NI 3T, AN TATATGRIUIT FHATSNT dlaidid. <ard
fOaRM=r 99181 AGTaR 37TAY. &2, TATST fhdigl WOId el dif EAT TAT
anTuEs W4T fAAT 318 AR AgHr SlligeuciAYs Afgerar g wuy R8s sen
3Te.

qgeier M AT AT Shaeredr @9 & HfF FERd fead
3EeT, Al e Saelld WORETd  |ErfSS o 70T JRTAT=ar A
JTEAINTe, 3TER, TRERAT a1 AT JTel AR, AAYATOT AGA TIATET

T TMUATHEY 3foTear IREIATAR fohcdt yaATone Faiar gasmsaTor
FAGA el ST, q8T ALY T Faed SNl EIIHATOE arefE et
ST 12 ATISRISY Hel FHASTHEY fohcll JATONT FHI-G&Y FHATAT 38, § ST
HUATTAT WM FeX FRATAT EITATT FHIISS 0T 3MTelel 37TE.
. | RaEor IRATRAT | AHST FATIT
?. AgHT el ¥4.00%
2. Fef-hell | 9¢ 4R.04%
3. ST AT | of 03.08%
'QH‘EUT Yo 200.,00%

3WIFT ARUTEE 38 fAedaid el &1, THoT yo ScoRarcdideh HgHr
HHCHITT g Feald Tl - o FHAA 3G I AT GAAUIR ¢ Seckald 3,
AT AhST FHIUT Y4.00 T 3ME. d HEN - Hth & - W FAEA 3Meadd 314
A SMAUIR ¢ ScoRald 31ge, o ehsT THATUT 9R.04 Tohh 3G T FHGA o
Fedld T - GIY HAGAA FHT AQT A AT SAEUR 02 SccRerd 30, ard
ARSI JATUT .Y TFh 3.
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HeI ARoNaee 37 fashy fFedr 1, @aifts Scorercarear #d Fgald d
HHERTd TH-GeY FAEA el — FEll e I 3Re, T AhsT FAOT 5.9
THFh 3TE.
sy -

1. IMACT AT AT AT EIYATD Ay & GUard $RoT &
TETH 3R, § AT o Hd HHeArd feHa.
. A FHERITS & qENYAT™ Faad @og Fad: 9uar AT S
fege Aa.
. AV FHEATT EHI-08Y JreqrHed fewra g A,
. AV FHEATT TH-G8Y AT e HROT e faar gfthar sraear
fege Aa.
5. afAU FHeEIdd T g qEvedr AUt Eess g e
fege Aa.
39T -
1. Afgerar 3AF A goAeRar AseRAT T 39asy % Ul IR
3e.
2. [Aof@d oA usgel JUUARAT JeIvere Afger wETfREOT=AT HAwAT

N

A W

are Ul IS 3Te.
3. WHe fawe glugrhRar fafay  fawrarcas  wrdsaArl  siAEcEsTai
T IR 3Te.
4. ATGATAT TSI &A1 TET 3T Fdad Ul IR 3R,
e -

1. Hfa Ay (33%%). Afgem FHearor 3nfor AhrE. facar e

2. IMICSA T US JoUT, (26%¢) $RATcHer Afgell fahraAr= arearel, Yehrereh-cedr
1. 9IS STIHS YfeoTahele

3. uifee forem, (2%%0). R EH-Shaet vehrerh ool il Agar afeairar
gI3d HerRla 9s gor feq

4. SUAAG 3HehT, (R0¢¢) Tafaeral mararst &, s WAy Jehrrel AT

5. &hd HerH I, (003). T TAhIETAT AI3elguT, FTTAT Tehrered qor
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. Aed TEACT, (022). HRCAT F 30T ATFARR, SHASATY T, AR

6

7. WISHT JMRT (R00]) HIGATTHT HIATABRIT 3T, GaNar Fehrelel qoT
8. https://mr.m.wikipedia.org>wiki
9

htpps://me.m.wikipedia.org>wiki
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25

giAdar FararT
7 & T gAS, GATSR AgTaeITer, AT,

57,37 fareaaarer Iyeei
3TSldeT eI 9 faear s,

HIYaRT:

3nfeardr &7 TS aR S T@I=ATd, 18T AT ASTRY, ST, SI9RTes HTIMHEY, a&ar
ASATHEY, WSATATT IEded HIOMRT G gicl. FgUTed AAIONIrge & a1 i
fFow g #ge gedr 99 AR Tad: G Hdelel gl 31T gdle g ae
9T Siidel ST glal. 30T credradd fifeer voirdeT dige Ashel T8 el
fohmol fafeer gemes mfeardivda dighe el W AT olehred] FEpcadd
qIgrg, el ATEd. IS fofeurs cra ae 7 s < foamf smena smorer
AN, TR HRAT HAUTT ToTaSAT SUATT o] OGN 3Tl AFTAR
il FA RN TGl FUATT 3. A T UAdlel Hold ¥ JAR &
nfeare STATNAT TAh 8T Ul fSHol W% Tah IRETUT UAT 3MTolel 3R,
b3 AT TCAIGEE ST A &AHEY TarId Tl &1 HrIel IHed JTTell
ST ARy, car ol 9T & S e Sde nfeardiear gatifior FeEmEdr IR
FUATT 3ol 3Te. AT FRIGIGARN T fAIV FHR Yl SHodrd  3Telel
Q. A PRECIAER TS TRIoT HEAT TUUA gUIR 3. ST &
TSI ol WY (2) HEY Fifdlcdolel 38 IR A FHolHAGHR A
Teaelt § e BT Feredm IeTafd s QT Tearde JeadTeaed
ool AHId Hoal I & g9 3ddd Oiifd & ehdld. o eqgiad &7
Teh FECAT 3TOT T &M 9aed R/ATSS fohdl 3 & ORI Odel ST
T o g fancll Hfaefda 3me. 30T cgrear WA= ST Jefold
NPk AETES GOT fhell Q. AT FI S [AURIT U grdedr Ao HEA
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FIOCAT  GATeT TR g ASEUdl  Nad A, 9T H¥eIiddd
ITATIFTATETSAT IO aT FhawT § A7 fHON Ir3raer 3R,
eTah: O, e

YEATaAT —

HRATT Rl g A@ieara’ feardian a9l & Sadl Irear J&g
YAEEEY FH FAMGST Nl IS, I 700 FaR §& ger. dRad afge
A9 TS Aghal (RUIATeN ATTGATH=dr TG TeRfl SR hell. aAged
qaRie ded A1 oATde & 9 Sell 3. ol geter gaATor —

1. 3Nfeardiar faerd carear UidHT d &THAYATOT Sgrd.
2. AT ST @ SATHATaS goFh AT hI0ATT 7.
3. INfEareiar NI 3l AT AThd JMfeardiedr fqhraren 1 eamar g

e WAlhidl gEAGTIRAT .

4. Jnfearel e arear AEhide T AATSS ORI STEm & 0T faehrd

TYuTd ITdT.

5. 3Mfeardr Jeramrar Ay g I=arak SAeldl @I J Alddl I SiaeTH
fehcl 3aTael 318 31ET SYGUAT TaT.

AT ST 3MUR 3feardl faehrare €Ror 3@oard Il 3/ gk
gaael. ¢’€o Hlell J. Tel. SN AT EYLTAWICN THT HA IS HI0AIA
FeT Aol 3nfeardiedr &l R Ao aar ASel fohar & Irar 3eArH
FOAES AT FAND FAA Fe Q. A AN 3T wer Aher wwgdy
AP FUITN IR A I & AR Aod AMHATr HAad 37l
RIBRE el

Tl 9333 Iell b3 d AT ST FUATH JTell. IT HCAGEEld Tadd
U7 HEAT FET UcaAlcHs PR GUATT 3Mel. T ATAT FATAA  3ehredr
FAHALY HIUATT 3Tl § | fawT amefior fashrg 3relt 3rcad ferdia 3me.

SIS Teodl AT HRAHEN FE eI NG Sha=lrHAed e gedad
IVF aeer S, ST & WPRI ATH T STall.Afeardar Il g
STaelell AT, ST T STl INfEar FgeT 1M Al REHRIGT adell AeAHS
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nfeardisns 3ctfaag, YS9 AT el dieT groarars! e Gl
HeIaR 3Tdelgel TGUATH Tl 3Tell § Bl 3T 3Mfeardredr faehrdes gelal
STl IT YdaT UehgRel TROTH TearEear Siid=lay HISAT AN SHell. <A s
Infearfiaed fAveRar, e geoldl, RIS 3UEAR, FHUIN0T, AR 371
3o THET AT ST anfeardear el S MEIER e S o el
fAeaal  otel. caear watefior T OROT e AR #eeRyor
HAASSATGUN ST AT T Joedl HoHed IREANAEY Wil BRAT deeT FTel
ATEY. b3 HCAIGEENHD TaIRIST HEUhs R fAwT Ayquard 3mel. g fawy
9OId IS AEYTS 3TaTh I Ufedg I AASRAE JeT shel HRd. ARG
s, AT SIS, ollesh AoT PR A Id [AvT Jarad ToT €T H3 9T
sl M. WJ AT AeT WHREA AT TS IRIEIAT JAR FEr v
AT GEATHS T el T FET AT ARl I AT e, FE @I T
WHR®S 3ed T ITdiel HET AP TA-IRIST G¥THs T dhel 3ed. 9 AW
SR TR TEAhS 9 Sl X M HARR dTgel IredT ACTHALA wrehredr
379eT o gIvarg Hed gise.

HRATAT AIAUTATA S Fold 383 (3) JAR Ued b3 ST HCAIGREd AT
RIS Fordl WY Te ¢ ALY AT Sheledm g ST g TS R ALY oG
FeledT IAHRIT SIS & A9 FAT I dAcgecd R FAGAT HIel 3IdIe
g WEeed T TgA TR RIGD fITdR Hqqfad Sieeirdr &iFren o)
HRAT FTEAT HETETAWTSN HIET oRSrar IAH  HOAHS! Teh HiAG Tfod
FXUAT 3Tell AT AiACN,

1. FAGAAT FRIGR HOssA gred g 9 fa=ar ifsRm@rer  snfgardr
faramar oot gvara amaq.

2. 3feardear ST g SHTATaR g AT HIuATd IaT.

3. INfGarefiear Fdd TIERALT dET FEdalT FAT FHaqar T fRAmRed

e,

a7 fRImREMIT MR Sy A R f3HEX ¢kke S dOdd &7 fawar
FIACT YR hell. AT FRCATHEN R0ty ALY JURUT Fdad Jodlcel efeidd
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AT IATAIAAT  eIaW Al 3uy Ao Adeda Ay 9
THATAIAAT 3T Heel CUITE HAGTAT 2o 3Mcla’k 0¢¥ o Fieol. T ¢
T, 029 el YT UAT FAHGARIAT 9% A Tedeh ama qrsdrell dihaedean
JHIUNTT 3UcleY] & SuATd 3T, 8 el g Imagarafasar adEgd« oar
AT AT IMG/TEN/ATST IreT AHHEITIT FHAUNT T HoITET AfAFR
AHATHCT [T, AT Jfeard= T ArHATdT IfURR o ST, 8 Hher
FEUTS JMEATE R ToTECAul fGlell Tel 31eed qunl 3.
339
UHT SR FTATIHTEATSTEIT JaT FiaUr g H3Ireor.
UHT HRICATCI FTATIHTEATSEIT JaT Fiaur g 3Ireor.
HAMYETS Ageed:
HeX WA 9AT HICIIcTd AATIHEASTIT qaT Fiaur d I@r Hraegrar
3% T AR, 3rqfEa e Taraei™ ifeR @ wded S |,
MY ggdr:
U FRACHIAINT FHATIRHESTTAT AT GIAUTT 3T FOIATET  HMerehlel
AT FAGTOT TGl ara’ hell 3Te.
MY HRTEET:
dehT gaR AMGA Hebolel &%l qUACHE Ugclel HISUN ol 3¢ FgULT
guisTcAs HATU JRMEST aToRell 3Te .
ALY HHeleT: QUH ALT HholHIS! JETRERIST HATffh, TAALAIS, $eTAc 00
ICEC AL
AT FrIET

. STEAT

‘AT & FUIS UCATAT Hhold WY TAT TS (2) ALY g helell

IR & HRAT FfauEear a3, SAHEEY IgAd &R 3o
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3TE. T “HiAUTATT WA 3 Felerel Sildl. AT SR GaRICed] cRearam
faTaR araear I &9 AT ggl AT 3TE.
« UHT FHET FEUTS HA?

TIREd (AT &9 ER) #Eer g IgRd  HenATd  Jgurnn
Fgeo a1 gRAT @ffchear sgareren gfade SISl #gU oF] H0ATT
3Tell.

o« FYSIM AG-TId AHRT & [aEdR) Fraer
« PESAT q\o‘r TIEY - Panchayat Extension to Sscheduled Areas (PESA)

o chegl ] SATell — &7 hTIGl $9%¢& HEY o] STl

o HION AR FeA-HRAT FHE

o IVT HIUTCAT ASATHEY & HIUST A9 3HTe.

3TET U, BeclEaTs, NI, FATTS e2l, SIRES, HERISE, AT, 3T,
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