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inclusive education

residential segregation, 
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full-day education program (FDEP)

A. Evaluation of MRK I Project 

increased interest in individual contact with the teacher 
on the part of Roma parents; 
increased interest of parents of students from 
disadvantaged backgrounds (FDEP) in the activities 
organised by the school (for parents of their students); 
increased interest of Roma parents in contact with the 
teacher's assistant; 

parents of students from SDB are more interested in what 
is going on at school; 
teachers have been noticing better care for the child (from 
SDB attending FDEP) by the family; 
parents are more interested in the school results of their 
child; 
increased interest of parents of students from SDB 
(FDEP) in teacher-parent conferences; 

they have noticed a lower number of students repeating a 
grade; 
they have noticed improved school results of students 
from SDB who attend FDEP; 

have noticed a decrease in absenteeism and truancy, and 
improved behaviour of students from SDB attending 
FDEP. 
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B. Evaluation of MRK II Project 

C.Evaluation of PRINED Project  

highly praised the efficiency of the full-day education and 
rearing program as one of the inclusion tools. The full-
day education and rearing program, as set up in the 
PRINED project, has supported the complex rearing work 
and preparation for school, allowing for a reduction in 
the possible negative influence of the family and wider 
social background on the student; 
presence of the inclusion team at school and its share in 
the improvement of cooperation with the family, 
individualisation of the approach to students, 
prophylactic influence in relation to social-pathological 
phenomena, improvement of school attendance, creation 
of a positive climate; 
very positively assessed the work of professional 
employees and their influence on the extension of 
professional skills of teachers; 
said that the school would need to hire a full-time special 
pedagogue first of all, and that it would be necessary to 
hire several professional employees; 

in their opinion, positives of the PRINED project: more 
efficient cooperation with parents, better climate at 
school, better school attendance, material and technical 
support of school education, improved preparation for 
school and school results, better behaviour of students; 
they pointed out inadequate administrative requirements, 
delays in delivery times (e.g. didactic package), no 
reward for the work, insufficient time granted to the 
project, unclear prospects of the project.  

Main Inclusion Experts

particularly positive about the project was the recruitment 
of professional employees which allowed the schools to 
provide professional service to students and their parents. 
Experts gave positive evaluation to team cooperation at 
schools and bore fruit in the form of better results and 
attendance of students as well as the climate at school 
and/or prevention of social and pathological phenomena; 
drawbacks were noticed predominantly in the project 
management area (insufficient coordination and 
communication of tasks and rules); 
the PRINED project creates an opportunity of a system 
change at the level of school policy (including the 
legislative framework) as well as at the level of schools 
and school facilities (creation of new work positions for 
professional employees, improved diagnostics).

students' progress: improvement of their education 
results, behaviour and communication skills, increased 
self-confidence and motivation of students; 
extension in, and improvement of, school services for 
students and parents: increased complex care for 
students, improvement in after-school and interest 
courses, presence of professional employees at school and 
interventions by them; 
improvement of social relations and climate at school.  

schools which took part in the PRINED project are not 
sufficiently prepared for inclusive education yet;
minimum preconditions and preparedness for inclusion 
relate mainly to practical implementation: real practical 
individualisation of education and evaluation of students, 
and requiring students as well as teachers to be self-
reliant is troublesome;
kindergartens showed better results than elementary 
schools;
inclusion team creates positive conditions for inclusive 
education within schools;
the existence of inclusion teams and teacher assistance 
had a positive effect on the school culture, and 
particularly on the communication, cooperation and 
sharing of information within as well as outside the 
school.  
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a majority of students met professional employees with 
the goal to improve their school results. They appreciated 
the ability of professional employees to explain the topic 
and prepare them for school, their approach, and the fact 
that they had fun with them and could also have a talk 
with them; 
in addition to preparation for school, professional 
employees also provide consultancy services, and 
particularly face to face, in the solution of conduct 
problems, relationship issues in a class, in the family and 
friendships, and help them resolve their troubles or select 
a high school; 
students appreciated the cooperation and said it was 
excellent and they would recommend the cooperation with 
a professional employee to their friends; 
teachers assessed the cooperation with professional 
employees very positively, although at the beginning they 
had to get used to the new situation at school and the 
related change of conditions; 
in the teachers' opinion, the advantage of professional 
employees for students lies predominantly in their 
individual approach. They appreciated direct intervention 
especially with students from socially disadvantaged 
background and with learning and conduct disorders, and 
the professional advice teachers received from the 
professional employees; 
the activity of professional employees in relation to the 
families of students also received positive evaluation; 
teachers appreciate improved school results and 
attendance of students, and the building of self-confidence 
and motivation of students; 
establishment of a relationship built on trust and 
assistance given to students with homework was viewed 
by teachers as a contribution as well.

children of the selected kindergartens reached generally 
better results on a statistically significant basis in the 
final screening test than in the initial screening test;
a statistically significant difference between the results of 
boys and girls was not observed;
improvement of the final screening test results of children 
from socially disadvantaged backgrounds was 
statistically higher than the improvement of the results of 
intact children;
individual development of children who underwent the 
stimulation program was statistically more significant 
than the individual development of children who did not 
undergo the program;
intensive work with children from socially disadvantaged 
background under a targeted stimulation program yielded 
positive results particularly in individual development of 
children between the initial and final screening tests.

It is necessary to secure continuity of project activities, 
particularly the support of inclusion by hiring 
professional employees at schools; 

continue in building inclusive teams at elementary schools 
as well as kindergartens; 
improve the diagnostic process in children and students 
through improvement of the existing manuals, stimulation 
program and methods developed under the PRINED 
project; 
use professional employees to conduct screening tests at 
kindergartens and employ individual stimulation of 
children based on test results; 
continue in the financial and methodological support of 
the full-day education and rearing system at schools. 
Interest courses, children's school clubs, preparation for 
classes, and provision of didactic packages to schools are 
suitable tools to improve motivation of students and their 
parents and they bring about positive results in the 
students' school results; 
in the area of closer cooperation between the school and 
the family, financially support the creation of work 
positions for professional employees at schools; 
prepare and implement the continuous education 
programs, which would further develop teachers' skills in 
real individualisation of education, and particularly in the 
area of assessment individualisation and would help 
remove the misunderstanding of several basic principles 
of inclusion; 
create and verify the methodology for the work of school 
psychologists, special pedagogues, and social 
pedagogues; 
support networking of schools and advisory centres with 
the aim to develop cooperation and share experience not 
only within projects but also within every-day school 
routine; 
implement supervision for professional employees; 
promote the roles and powers of individual professions 
(school psychologist, special pedagogue, social 
pedagogue) in pedagogical circuits as well as in relation 
to other institutions and between parents of students. 
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A. School Open to All National Project 

B. Take Away National Project 
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Rómsky žiak v škole. 

Ku psychológii bytia. 

Romany folk-tale (paramisi) in the inclusive education of 
the pupils from Roma ethnic group.

Deti s problémovým správaním v predprimárnej inkluzívnej 
edukácii. 

Partial cognitive functions in the context of reading 
competence of the pupils with mild intellectual disability in the school 
integration.
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