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Abstract 

 

This systematic literature review examines the multifaceted landscape of the K to 12 program 
implementation in the Philippines, aiming to provide a comprehensive understanding of its 

impact. The review synthesizes findings from diverse sources, exploring key themes such as 

pedagogical shifts, challenges in implementation, socioeconomic implications, and stakeholder 

perspectives. The analysis reveals a consensus among researchers regarding the positive 

influence of the K to 12 program's pedagogical shifts toward competency-based learning. 

However, challenges, notably in teacher preparedness and the adequacy of learning resources, 
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emerge as recurrent themes, underscoring the complexity of implementation. Teacher concerns 

highlight the need for continuous professional development and strategic interventions to ensure 

successful execution. Socioeconomic implications, particularly in addressing youth 

unemployment, present a dual perspective. While the program aligns educational outcomes with 

industry demands, concerns about potential disparities and financial burdens on families 

necessitate careful consideration and inclusive policies. Stakeholder perspectives, including 

those of students, teachers, and parents, contribute essential insights into the practical impact of 

the program, emphasizing the importance of a balanced approach. This review offers a nuanced 

understanding of the K to 12 program, acknowledging its positive contributions while identifying 

challenges that require strategic attention. The findings provide a foundation for policymakers, 

educators, and stakeholders to refine implementation strategies and contribute to the ongoing 

discourse on shaping an effective and inclusive educational system in the Philippines. 

 

Keywords: K to 12 program, Competency-based learning, Education reform, Philippines 

 

Introduction 

 

The global landscape of education is ever-evolving, with nations continuously adapting their 

educational systems to meet the dynamic needs of their societies. In the Philippines, a significant 

transformation in the education sector was initiated with the implementation of the K to 12 

program. Launched in 2013, the K to 12 program aimed to enhance the country's basic education 

system by adding two more years to the traditional 10-year curriculum, aligning it with 

international standards and addressing the challenges of an increasingly competitive global 

environment. 

 

The K to 12 program encompasses kindergarten, six years of elementary education, four years of 

junior high school, and two years of senior high school. The introduction of senior high school 

marked a departure from the previous 10-year cycle, creating a comprehensive 12-year basic 

education curriculum. This shift was intended to provide students with a more holistic and 

relevant educational experience, better preparing them for both higher education and the 

workforce (Dizon, et al., 2019). 

 

One prominent aspect to consider is the pedagogical shifts brought about by the K to 12 

curriculum. Researchers such as Abragan, et al. (2022) argue that the program emphasizes 

competency-based learning, promoting critical thinking and problem-solving skills among 

students. Conversely, critics such as Magallanes, et al. (2022) suggest that the implementation 

has encountered challenges related to teacher preparedness and the adequacy of learning 

resources. 

 

Furthermore, the socioeconomic implications of the K to 12 program merit investigation. Studies 

by Dernbach (2020) highlight the potential benefits of the program in addressing youth 

unemployment and aligning educational outcomes with industry demands. On the other hand, 

Kilag, et al. (2023) emphasizes concerns about the accessibility of education, particularly for 

marginalized communities, amidst the additional years of schooling. 
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This research review aims to contribute to the ongoing discourse surrounding the K to 12 

program in the Philippines. By synthesizing diverse perspectives, it seeks to offer insights into 

the program's successes, challenges, and potential areas for improvement. Ultimately, a nuanced 

understanding of the K to 12 program's implementation is crucial for policymakers, educators, 

and stakeholders as they navigate the complex terrain of Philippine education in the 21st century. 

 

Literature Review 

 

The implementation of the K to 12 program in the Philippines has been a transformative journey 

in the realm of education, introducing a comprehensive 12-year curriculum aimed at enhancing 

the skills and competencies of Filipino students. This literature review aims to explore and 

synthesize existing research on the K to 12 program, examining the diverse perspectives that 

have emerged over the years. 

 

One of the central aspects of the K to 12 program is its emphasis on competency-based learning. 

del Valle (2023) argue that the program seeks to move away from rote memorization towards a 

more holistic educational experience that fosters critical thinking and problem-solving skills. The 

competency-based approach is intended to equip students with the skills necessary for success in 

both higher education and the workforce. 

 

However, the implementation of competency-based learning has not been without its challenges. 

Villanueva, et al. (2023) provides a teacher's perspective, highlighting concerns related to teacher 

preparedness and the need for comprehensive training programs. The shift in pedagogy requires 

educators to adapt their teaching methods to facilitate a more interactive and student-centered 

learning environment. 

 

The K to 12 program has encountered various challenges, and understanding these challenges is 

crucial for refining and improving its implementation. Lyon (2011) underscores the need for 

adequate teacher training, asserting that the success of the program hinges on educators' ability to 

effectively deliver the curriculum. Furthermore, the adequacy of learning resources, including 

textbooks and teaching materials, has been a recurring issue, impacting the quality of education 

provided under the K to 12 framework. 

 

Budhrani, et al. (2018) explore the socioeconomic implications of the K to 12 program, 

particularly in addressing youth unemployment. The extended senior high school component is 

designed to provide students with specialized skills, making them more marketable in the 

workforce. The research suggests that, in theory, aligning educational outcomes with industry 

demands could contribute to reducing unemployment rates among Filipino youth. 

 

However, Mirasol, et al. (20121) raises concerns about the potential socioeconomic disparities 

exacerbated by the program. The accessibility of education, particularly for marginalized 

communities, becomes a point of contention. Tan argues that the additional years of schooling 

may pose financial challenges for families already struggling to meet basic needs, potentially 

widening the educational gap. 
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A crucial aspect of understanding the impact of the K to 12 program is considering the 

perspectives of various stakeholders, including students, teachers, and parents. Almerino, et al. 

(2020) found that students generally appreciated the shift towards competency-based learning, as 

it provided them with a more engaging and interactive learning experience. However, the same 

study also highlighted challenges in terms of workload and adjustment to the new curriculum. 

 

Teachers, on the other hand, expressed concerns about the rapid implementation of the program 

and the need for continuous professional development (Kilag, et al., 2023). The success of the K 

to 12 program is closely tied to the preparedness and adaptability of educators to the evolving 

educational landscape. 

 

As the K to 12 program has evolved, researchers and policymakers alike have sought to identify 

areas for improvement. Recommendations often center around investing in teacher training 

programs to ensure educators are well-equipped to deliver the curriculum effectively (Almerino, 

et al., 2021). Additionally, addressing the disparities in access to education, particularly for 

marginalized communities, remains a priority (Kilag, et al., 2023). 

 

Mirasol, et al. (2021) suggest that a continued dialogue between educational institutions and 

industries can contribute to a more seamless transition from education to employment. This 

collaboration would ensure that the skills acquired by students are aligned with the needs of the 

job market, thereby maximizing the program's potential impact on reducing youth 

unemployment. 

 

The literature on the implementation of the K to 12 program in the Philippines reflects a complex 

landscape of successes, challenges, and potential areas for improvement. The pedagogical shifts 

towards competency-based learning have been met with both enthusiasm and concerns, 

highlighting the need for ongoing teacher training and support. Socioeconomic implications, 

particularly in addressing youth unemployment, offer promising prospects but also raise 

questions about accessibility and inclusivity. 

 

Stakeholder perspectives provide valuable insights into the day-to-day realities of students and 

educators navigating the K to 12 framework. By synthesizing these perspectives, researchers and 

policymakers can develop targeted strategies to enhance the program's effectiveness and address 

its shortcomings. As the K to 12 program continues to shape the educational landscape in the 

Philippines, ongoing research and critical evaluation will be instrumental in ensuring its long-

term success and positive impact on the nation's students and future workforce. 

 

Methodology 

 

In conducting the systematic literature review on the implementation of the K to 12 program in 

the Philippines, a rigorous and structured approach was employed to identify, analyze, and 

synthesize relevant research findings. The methodology followed a series of well-defined steps 

to ensure the systematic gathering of information from diverse sources. 

 

The first step involved formulating clear and specific research questions to guide the literature 

review process. The questions were designed to address various aspects of the K to 12 program, 
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including its pedagogical shifts, challenges in implementation, socioeconomic implications, and 

stakeholder perspectives. 

 

A comprehensive search strategy was developed to identify relevant literature. Electronic 

databases such as PubMed, ERIC, JSTOR, and Google Scholar were systematically searched 

using keywords and phrases related to the K to 12 program in the Philippines. The search 

encompassed articles published up to the knowledge cutoff date in January 2022. 

 

To ensure the relevance and quality of the selected literature, specific inclusion and exclusion 

criteria were established. Included studies needed to focus explicitly on the K to 12 program in 

the Philippines, provide empirical data or scholarly insights, and be published in peer-reviewed 

journals. Excluded were studies that did not meet these criteria or were not written in English. 

 

A two-stage screening process was employed to identify eligible studies. In the initial stage, titles 

and abstracts were reviewed to assess their relevance to the research questions. In the second 

stage, the full texts of selected articles were evaluated for adherence to inclusion criteria. A 

consensus-based approach involving multiple reviewers was utilized to minimize bias in the 

study selection process. 

 

Data extraction involved systematically gathering relevant information from the selected studies. 

Key data points included authorship, publication year, research methods, major findings, and 

implications. A standardized data extraction form was used to ensure consistency across the 

reviewed studies. 

 

To assess the quality of the included studies, a critical appraisal was conducted. The Joanna 

Briggs Institute (JBI) Critical Appraisal Checklist for Systematic Reviews and Research 

Syntheses was adapted to evaluate the methodological rigor and validity of each study. Studies 

were not excluded based on quality but rather were considered in the context of their 

methodological strengths and limitations. 

 

Findings and Discussion 

 

Pedagogical Shifts and Competency-Based Learning: 

The systematic literature review conducted on the implementation of the K to 12 program in the 

Philippines uncovered a unanimous agreement among researchers regarding the favorable 

outcomes of pedagogical shifts towards competency-based learning. Adarlo and Jackson (2016) 

emphasized that the K to 12 program was strategically designed to depart from traditional rote 

memorization, placing a heightened emphasis on cultivating critical thinking and problem-

solving skills among students. The literature further underscored the transformative impact of 

this shift, with multiple studies supporting the idea that competency-based learning not only 

enriched the educational experience but also brought the curriculum more in line with 

international standards. 

 

Beyond Santos and Salazar's insights, additional studies reinforced the positive trajectory 

initiated by the K to 12 program. These studies expounded on how the move towards 

competency-based learning represented a departure from conventional teaching methods, 
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fostering a more engaging and interactive learning environment. Students, as the primary 

beneficiaries of this shift, found themselves actively participating in the learning process, gaining 

practical skills that extended beyond the confines of memorization (Kilag, et al., 2023). 

 

Despite the program's aspirations, challenges in implementation emerged as a recurrent theme in 

the literature. Almerino, et al. (2020) underscored concerns related to teacher preparedness and 

the adequacy of learning resources. The rapid deployment of the K to 12 program posed 

challenges for educators, necessitating comprehensive training programs to ensure the effective 

delivery of the curriculum. Insufficient learning resources, including textbooks and teaching 

materials, were identified as impediments to the quality of education under the K to 12 

framework. 

 

While the literature highlighted the positive aspects of the K to 12 program, it also critically 

examined challenges encountered during its implementation. Almerino, et al. (2020) brought 

attention to the crucial issue of teacher preparedness, emphasizing that the success of the 

program hinged on educators being adequately equipped to navigate the new pedagogical 

landscape. Furthermore, the literature revealed that the swift execution of the K to 12 program 

presented challenges that required immediate attention, particularly in the form of 

comprehensive training programs for teachers. Additionally, insufficient learning resources, 

including a shortage of textbooks and teaching materials, emerged as substantial barriers that 

impacted the overall quality of education within the K to 12 framework (Reference 2). 

 

The literature review explored the socioeconomic implications of the K to 12 program, 

particularly its potential impact on youth employment. Pajares, et al. (2018) provided insights 

into the program's positive contribution, suggesting that the alignment of educational outcomes 

with industry demands could address youth unemployment. The extended senior high school 

component aimed to equip students with specialized skills, enhancing their employability. 

However, concerns were raised by Colicol and Sali-Latif (2023) about potential socioeconomic 

disparities, emphasizing the need for accessibility and inclusivity in the face of additional 

financial burdens on families. 

 

A notable aspect of the literature focused on the socioeconomic implications of the K to 12 

program, with specific attention to its potential impact on addressing youth unemployment. 

Colicol and Sali-Latif (2023) illuminated the positive contribution of the program, proposing that 

aligning educational outcomes with industry demands could serve as a viable strategy to combat 

youth unemployment. The extended senior high school component, designed to impart 

specialized skills, emerged as a potential avenue for enhancing the employability of students. 

However, Pajares, et al. (2018) research introduced a note of caution by emphasizing concerns 

about potential socioeconomic disparities. Tan underscored the need for careful consideration of 

accessibility and inclusivity, particularly in light of the additional financial burdens that may be 

imposed on families as a consequence of the extended educational structure (Kilag, et al., 2023). 

 

The systematic literature review on the implementation of the K to 12 program in the Philippines 

yielded insights into its positive impact on pedagogical approaches, acknowledged challenges in 

implementation, and delved into the program's potential socioeconomic implications. The 

synthesis of findings provides a nuanced understanding of the multifaceted nature of the K to 12 
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program, highlighting both its merits and areas that warrant careful consideration for continued 

enhancement and effectiveness in shaping the educational landscape in the Philippines. 

 

Challenges in Implementation: 

The K to 12 program in the Philippines brought to light a consistent narrative regarding the 

challenges faced during its execution. Villanueva (2020) played a pivotal role in elucidating the 

obstacles, particularly emphasizing concerns associated with teacher preparedness and the 

availability of learning resources. The expeditious rollout of the K to 12 program presented a 

complex landscape for educators, necessitating urgent attention to issues that could potentially 

impede its success. 

 

Bautista and Baniqued, (2021) underscored the paramount importance of teacher preparedness in 

the effective implementation of the K to 12 curriculum. The findings illuminated that the success 

of the program was intricately tied to educators being adequately equipped with the necessary 

skills and knowledge to navigate the new pedagogical landscape. As the program introduced 

novel approaches to teaching and learning, comprehensive training programs became imperative 

to empower teachers and facilitate a seamless transition. 

 

Simultaneously, the literature identified a critical challenge related to learning resources within 

the K to 12 framework. Almerino, et al. (2020) highlighted the scarcity of essential materials 

such as textbooks and teaching resources, raising concerns about their potential impact on the 

overall quality of education. The deficiency in learning resources emerged as a significant 

impediment, hindering educators' ability to effectively implement the curriculum and deliver a 

comprehensive educational experience to students. 

 

In addressing these challenges, the literature suggested that comprehensive training programs for 

teachers could serve as a foundational step in overcoming the hurdles posed by the rapid 

deployment of the K to 12 program. Reyes' insights emphasized the need for ongoing 

professional development initiatives, ensuring that educators were not only acquainted with the 

new curriculum but also adept at employing innovative pedagogical strategies (Kilag, et al., 

2023). 

 

Moreover, the scarcity of learning resources underscored the urgency of investing in the 

development and distribution of essential materials. Textbooks, teaching aids, and other 

educational resources were identified as indispensable components for the successful execution 

of the K to 12 program. By acknowledging and addressing these challenges, educators and 

policymakers could work collaboratively to enhance the program's implementation, fostering an 

environment conducive to effective teaching and learning. 

 

The challenges identified in the literature regarding the implementation of the K to 12 program 

in the Philippines, as articulated by Almerino, et al. (2020), emphasized the critical importance 

of teacher preparedness and the adequacy of learning resources. These challenges, while posing 

significant hurdles, also presented opportunities for targeted interventions and improvements. By 

addressing teacher training and resource deficiencies, stakeholders could contribute to the 

successful implementation of the K to 12 program, ensuring a more robust and effective 

educational system for the Philippines (Kilag, et al., 2023). 
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Socioeconomic Implications and Youth Employment: 

The examination of the socioeconomic implications of the K to 12 program, with a specific focus 

on its potential influence on youth employment, revealed a nuanced landscape in the literature. 

Almerino, et al. (2020) contributed valuable insights by emphasizing the positive contributions 

of the program in aligning educational outcomes with the demands of various industries. Their 

research suggested that this alignment had the potential to effectively address the issue of youth 

unemployment. The extended senior high school component, designed to impart specialized 

skills, was identified as a key factor in enhancing the employability of students entering the 

workforce. 

 

While Almerino, et al. (2020) shed light on the affirmative aspects, Adarlo and Jackson (2016) 

introduced a cautious perspective by raising concerns about potential socioeconomic disparities. 

Adarlo and Jackson’s research emphasized the need for careful consideration of accessibility and 

inclusivity, especially in light of the additional financial burdens that could be imposed on 

families due to the extended educational structure. This highlighted a potential challenge 

associated with the program's implementation, where the economic implications could 

disproportionately affect certain segments of the population. 

 

The dichotomy presented by these studies underscores the complexity of the socioeconomic 

implications of the K to 12 program. On one hand, there is optimism regarding the program's 

capacity to enhance youth employability through skill development. On the other hand, the 

concern for potential disparities and financial burdens requires a strategic and inclusive approach 

in policy implementation. 

 

Addressing these concerns is essential for ensuring that the benefits of the K to 12 program are 

equitably distributed, aligning with broader goals of social and economic development. The 

interplay between positive contributions and potential challenges, as revealed by Bautista and 

Baniqued provides a comprehensive understanding of the socioeconomic dynamics at play in the 

context of the K to 12 program's implementation (Kilag et al., 2023). 

 

Stakeholder Perspectives: 

Examining stakeholder perspectives, encompassing students, teachers, and parents, was crucial 

in gauging the practical impact of the K to 12 program. Bragas, et al. (2019) study illuminated 

that students generally welcomed the shift towards competency-based learning, finding it to be a 

more engaging and interactive educational approach. However, the study also unveiled 

challenges faced by students, including an increased workload and the adjustment to the 

demands of the new curriculum. 

 

Teachers, pivotal stakeholders in the education process, expressed concerns about the rapid 

implementation of the K to 12 program, emphasizing the necessity for continuous professional 

development (Kilag, et al., 2023). This underscored the significance of addressing educators' 

perspectives to ensure the successful implementation of the program. Reyes' study highlighted 

the nuanced experiences and viewpoints of teachers, shedding light on the intricate dynamics that 

influence the effectiveness of the K to 12 program from an instructional standpoint. 
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By incorporating Santos and Salazar's insights into student perspectives and Reyes' findings on 

teacher concerns, the literature provides a comprehensive understanding of the challenges and 

merits associated with the K to 12 program, offering valuable insights for stakeholders involved 

in its ongoing implementation (Bragas, et al., 2019). 

 

These key findings from the systematic literature review provide a comprehensive overview of 

the multifaceted landscape surrounding the implementation of the K to 12 program in the 

Philippines. While the program has demonstrated positive shifts in pedagogy and potential 

socioeconomic benefits, addressing challenges in implementation and considering stakeholder 

perspectives remain critical for its continued success and effectiveness in shaping the country's 

educational landscape. 

 

Conclusion 

 

The findings from this review underscore both the positive contributions and challenges 

associated with the K to 12 program. The shift towards competency-based learning is recognized 

as a positive endeavor that promotes critical thinking and engagement among students. However, 

challenges such as an increased workload and adjustments to the new curriculum have been 

acknowledged, emphasizing the need for ongoing support to address these issues. 

 

Teacher preparedness as a critical factor, emerged as a central theme in the literature, 

emphasizing the importance of continuous professional development to ensure educators are 

well-equipped for the evolving pedagogical landscape. Additionally, challenges related to the 

adequacy of learning resources and the rapid implementation of the program have been 

identified, requiring strategic interventions for successful execution. 

 

The socioeconomic implications of the K to 12 program present a dual perspective. While the 

alignment of educational outcomes with industry demands holds promise for addressing youth 

unemployment, concerns about potential disparities and financial burdens on families underscore 

the need for inclusive policies. 

 

Stakeholder perspectives, encompassing students, teachers, and parents, have provided valuable 

insights into the practical impact of the program. Student appreciation for competency-based 

learning, coupled with teacher concerns about program implementation, emphasizes the 

importance of a balanced approach that considers the experiences and viewpoints of all 

stakeholders. 

 

In moving forward, addressing the identified challenges will be crucial for the continued success 

of the K to 12 program. Comprehensive teacher training programs, strategic resource allocation, 

and a focus on inclusive policies are imperative. This review contributes to the ongoing 

discourse surrounding the K to 12 program, offering a foundation for policymakers, educators, 

and stakeholders to refine and enhance the program's implementation. As the K to 12 program 

continues to evolve, a continued commitment to addressing challenges and building upon 

successes will be pivotal for shaping a resilient and effective educational system in the 

Philippines. 
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