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THE IMPORTANCE OF FIRST LANGUAGE IN ESL CLASSROOMS.

BAXKHOCTD POJHOI'O A3BIKA B KJIACCAX 110 U3YYEHHUIO BTOPOI'O
A3BIKA.

CHET TILI O'RGANIYOTGAN SINFLARIDA BIRINCHI TILINING
AHAMIYATI.

Matkarimova Guzal Furkatjon gizi
ADCHTI —Xorijiy til va adabiyoti yonalishdagi
1 kurs magistranti
Annonation

This research was carried out in order to emphasize the importance of first language in
the second-language acquisition. The study was conducted in secondary school of Andijan
city among pupils of 8-11 grades.The purpose of this research was to identify how L1
grammar and lexicology are essential to know while learning a foreign language and the
way that it makes it easier to comprehend and facilitates the second language acquisition
process. Study group was divided into two subgroups : the first one-those who are masters
of their mother tongue grammar, and the second one those who are totally unaware of it.
The results show that the pupils of first subgroup were able to acquire English language in
a year ,however the second ones could only speak with huge amount of mistakes.

AHHOTALIUSA

D70 uccienoBaHue OBLIO MPOBEACHO, YTOOBI MOAYEPKHYTH BaXKHOCTh TIEPBOTO SI3bIKA B
OBJIAJICHUH BTOPBIM SI3BIKOM. MccnenoBanme mpoBOAUIIOCh B 00111e00pa3oBaTeIbHOM
mKoJe ropoaa Auamxana cpeau ydamuxcs 8-11 knaccos. Llenp nccnenoBanus cocrosia
B TOM, YTOOBI ONPEAETUTh, HACKOJIBKO BaKHO 3HATh IPAMMATHUKY U JIEKCUKY [IEPBOTO
S3bIKA TIPU U3yYEHUH MHOCTPAHHOTO SI3bIKA M KaK 3TO O0JIETYAET €ro MOHUMaHue. ’
oOJieryaeT mpouecc u3yuyeHus: BToporo si3bika. Mccneayemas rpymmna Oblia pa3eneHa Ha
JIB€ TIOJATPYIIIbL: IIepBas - T€, KTO BJIaJIeeT rpaMMaTUKONW POJHOTO s3bIKa, U BTOpas - Te,
KTO COBEpIICHHO €€ He 3HaeT. Pe3ynbTaThl MOKA3bIBAIOT, YTO YUCHUKH MIEPBOU MOATPYIIIIBI
CMOTJIM OBJIaJI€Th aHTJIMICKUM SI3bIKOM 3a '0J1, OJTHAKO YYEHUKH BTOPOI MOIJIM TOBOPUTH
TOJILKO C OFPOMHBIM KOJIMYECTBOM OIIMOOK.

Annotatsiya

Ushbu tadgiqot ikkinchi tilni o'zlashtirishda birinchi tilning ahamiyatini ta'kidlash uchun
amalga oshirildi. Tadqiqot Andijon shahridagi umumta’lim maktabining 8-11-sinf
o‘quvchilari o‘rtasida o‘tkazildi.Tadqiqotning magsadi chet tilini o‘rganishda L1
grammatika va leksikologiyani bilish ganchalik muhimligini va uning tushunishni
osonlashtirish usullarini aniglashdan iborat edi. va ikkinchi tilni o'zlashtirish jarayonini
osonlashtiradi. O'quv guruhi ikkita kichik guruhga bo'lingan: birinchisi - ona tili
grammatikasini yaxshi biladiganlar, ikkinchisi - bu hagda umuman bexabar bo'lganlar.
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Natijalar shuni ko'rsatadiki, birinchi kichik guruh o'quvchilari bir yil ichida ingliz tilini
o'zlashtira olishgan, ikkinchi o'quvchilar esa juda katta xatolar bilan gapira olgan.

Keywords: Second language acquisition, mother tongue, grammar, tenses, language skills,
period of learning.

KinroueBsbie coBa: OBIaJiEHUE BTOPBIM SI3bIKOM, POJHOM A3bIK, TPAMMATHKA, BPEMEHA,
SI3bIKOBBIC HABBIKU, IEPUOJ OOyUCHUSI.

Kalit so‘zlar: Ikkinchi tilni o‘zlashtirish, ona tili, grammatika, zamon, til malakasi,
o‘rganish davri.

Introduction

In this day and age, with the development of tourism many cultures started to interfere
each other ,hence people are becoming more involved in learning foreign languages. Thus,
being bilingual has become a significant aspect to succeed in both educational career and
business development making bilingualism the main component in education. In fact, a
bilingual person has more chances to get a better job and to have more achievements than
a monolingual person. Therefore, all schools and universities have to understand the need
for bilingualism by educating students who are able to work in these multicultural
societies. If students receive bilingual education from their first years of school, the level
of proficiency in the second language will undoubtedly increase. In fact, the more students
are exposed to a new language, the easier they learn the target language due to brain
development (Piaget & Inhelder, 1969). That is why today, teachers in bilingual schools
and language teachers are challenged to teach children to help them reach the level of
proficiency required for learning demanding academic content and ensuring complete
cognitive development. Cognitive development is understood in this study as the
construction of thought processes, including problem-solving, decision-making, reasoning,
and language development (Piaget & Inhelder, 1969).

Review of literature and methodology

This research was conducted at state secondary school of Andijan city .This school can be
an example of a bilingual school with an English immersion program where students are
exposed to learn English from their first year of school. Moreover from the 8 th grade
English language is taught in two programs, where the first is only grammar and the
second is other skills (listening,speaking,reading,writing ).

Students were split up into two groups :those who knew grammar of Russian language
well and those who did not. The same teacher taught them both whole school year. Later
on, after their first month of learning tenses there was a special control assessment
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checking their acquisition progress. It is obvious that if children use a language which is
not well developed during writing, speaking, reading or listening activities, the cognitive
system will not function at its best (Cummins, 2000).. The L2=L1 hypothesis states that
the acquisition of the L2 proceeds ~ in much the same way as the acquisition of the L1. L2
acquisition is not seen, then, as a process of habit-formation but as a creative process in
which learners take an active role just as first language learners do. Within this framework,
the role of the L1 as a factor of interference is discarded. This was concluded from several
pieces of research where the errors that learners with different native languages made in
the acquisition of an L2 were compared to the errors made by learnerers of that L2 as a
first language.( M.Luz Celaya Villanueva,2013) .

Results of research

The results showed that the first group was able to achieve excellent scores in all given
exercises where they just needed to know the meaning of Subject, Object and parts of
speech due to the fact that it was easy for them to follow English structures such as
S+will+V . While the second group faced difficulties in differentiating adjective and
adverb e.g slow-slowly , where they did not know their function in speech.However, the
only benefit for the second group was that their fluency in speaking was far better
developed in comparison with the first group,thus those were paying less attention to
accuracy, rathen than fluency .Most of the errors were the same in the second group
.Consequently, they can not be caused by transfer from the native language. They are
"developmental” errors or natural errors in the process of language acquisition and they are
the result of the leamer's strategies. Dulay & Burt (1983), following Bun & Kiparsky
(1972), use the term "goof" to refer to these kind of errors. They classify "goofs" into four
classes and, although one of these is called "interference-like goofs" 2, they explain these
possible cases of transfer as overgeneralizations of the L2 itself. The researchers maintain
thus the coherence of the L2=L1 hypothesis and the idea that second language learners,
especially children, rely heavily on the L2. In another work, Dulay et al. (1982) accept the
existence of transfer errors. They argue, though, that these errors are only cornrnitted in
two specific situations, namely, when learners are forced to perform either before they are
ready for it or in L2 poor environments and in certain elicitation tasks.

In the second language acquisition process, it may be useful for teachers to teach the new
language using the mother tongue as support in order to develop not only the target
language but also the cognitive development required to be academically and
professionally successful. It is a very important aspect in education because second
language teachers in bilingual schools need to ensure that their students acquire a level of
proficiency that will allow them to deal with academic content during the school year. It
has been found that the use of first language in the second-language classroom helps
students make connections with their existing knowledge of the mother tongue, facilitating
the process of understanding.( M.Luz Celaya Villanueva,2013) .
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Research suggests that the knowing first language grammar can be a first aid in the
second-language classroom but should not be constantly encouraged, otherwise the
mother tongue may replace the target language rather than support it. The present study
seeks to address the following question: Does the use of the first language as support in a
second-language classroom increase understanding in kindergarten students during their
first year of school? The Use Of First Language

Conclusion

Second language acquisition is a long-term process that has different stages that teachers
should be aware of in order to ensure students’ learning. Since students in bilingual
schools may have little or no exposure to learn the second language outside the classroom,
it is important for teachers to understand the process by which a second language (L2)
should be taught, using the first language (L1) as support in order to ensure understanding
and learning (Dixon et al., 2012).. However, if children use a language that is not well
developed, the cognitive system will not function effectively. That is why it is important to
constantly refer to the first language to ensure students’ complete cognitive development
(Baker, 2001). According to this investigation conducted among school pupils it is
important to highlight that accuracy in second language can be easily and much faster
acquired, provided that pupils are already experts of their mother tongue grammar.
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