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PLENARIES
(in alphabetic order by the speaker‘s surname)

Jeff Bezemer | Institute of Education (UCL), London | j.bezemer@ucl.ac.uk
Gunther Kress | Institute of Education (UCL), London | g.kress@ucl.ac.uk
TECHNOLOGIES, TEXTS, TRANSLATIONS: MEANING MAKING IN HEALTH CARE WORKPLACES
In this talk, we explore meaning making in environments where health professionals work together on complex practical tasks: The Intensive Care Unit (ICU) and the Operating Theatre (OT). Taking these environments as case studies, we consider how ‗technology‘ might be accounted for within a social semiotic framework. In the ICU and OT, technologies make available live information about the patient (e.g. their heart
beat), e.g. on screens. Our aim is, first, to develop a social semiotic account of how this information is presented, visually and/or aurally; how and when team members engage with (‗read‘) what is presented; and
how in a variety of modes they communicate and respond to their reading of information. Second, we aim to
characterize how technology ‗translates‘ sensory information (in this case, about the patient), and how (some
of) these translations are subsequently ‗translated‘ by human actors (in this case, health professionals),
prompting further action. Third, we reflect on our empirical examples to consider the primacy of technology
in accounts of meaning making.

Marina Bondi | University of Modena and Reggio Emilia, Italy | marina.bondi@unimore.it
SPECIALIZED DISCOURSE ON BLOGS: FOCUS ON DIGITAL (INTER-)TEXTUALITY
The talk picks one of the strands of the conference – specialized discourse and digital textuality – and discusses the impact of digital affordances on the way we use digital texts in relation to the contexts within
which we use them. We look at blogs, and academic blogs in particular, as a case in point. Starting from the
wider context, i.e. the rapid expansion of digital means of communication and the global extension of the
participation framework in Web 2.0, we look at the impact it has had on academia. Academic discourse has
become a massive commercial industry: the increasing marketization of knowledge has created intense debate on the notion of visibility, self-promotion, ranking and assessing impact. Outreach (engagement with
stakeholders and the public) has become a major strand. The expansion of international publishing in English
has posed problems of communicative inequality and highlighted the need to favour access to knowledge
(for example with open access publishing and education). Digital means of communication have also determined a general need to be ―always on‖, and its inevitable consequence: the omnipresence of work (―fast academia‖). The expansion of technical affordances has originated new communicative formats and radically
changed traditional ones.
Blogs and social media are often seen today as ways of promoting research and facilitating public access to
knowledge creation and dissemination. If the social media have eroded the role of blogs in other fields, this
is not the case in academia. Blogs help scholars promote their research and engage with wider audiences as
well as with other academics. Both blogs and social media increase the possibility to make use of multimodality, they allow interactants a relative degree of anonymity (or multiple and dynamic identities), they potentially reach a vast audience (with different social and cultural understandings and practices), they allow
the creation of user-generated content (with the general dynamics of talk in interaction), as well as different
degrees of participation and types of communities. When compared to other social media, however, blogs
offer greater opportunity to engage with more complex forms of textuality and intertextuality. What still
makes blogging very popular in academia may also be the fact that it consents some ―slow thinking‖, allow13

ing participants to progressively develop their ideas in forms that are less structured than traditional publications but more open to the development of an argument than other social media. Different fields may also
have further reasons. It has been claimed, for example, that one of the reasons why there are so many economics blogs is that blogging, as a form of public communication, allows more room for policy matters and
even brings policy back to the centre of the academic debate.
Using different empirical case studies from the field of economics, we will look at questions like: are there
recognizable discourse structures in blog posts and comments? How fare are the style, the organization and
the presentation of the text influenced by the affordances of the medium? What are the dialogic features of
blogs and posts? How far do they collapse oral and literary traditions, or public and scientific communication? How does their argumentative development compare to more established forms in academia or in the
media? How are different semiotic modes and different textual voices integrated in the text? Linking to other
texts adds content (or background information) and at the same time authenticity and veracity to what is presented. In academic contexts it also recalls the key role of academic dialogue in the construction of
knowledge. This may explain the centrality of reflexive, intertextual activity in both posts and comments, as
comments often just contribute personal perspectives or beliefs, but they can also provide supporting or refuting evidence and even parallel argument, with its own intertextual links. The nature of textuality can thus
be studied in its realisation in texts and interpreted in the context which defines the cultural structures and the
social activities involved.

Carey Jewitt | Institute of Education (UCL), London | c.jewitt@ucl.ac.uk
IN-TOUCH: DIGITAL TOUCH COMMUNICATION
I will explore multimodal digital communication and interaction as embodied and felt through a series of
three case studies from the IN-TOUCH project, a five-year ERC Award on Digital touch communication.
First, ‗Tactile Emoticon‘ which investigates how touch may be brought into the arena of remote digital
communication through the design and use of a prototype digital touch device for sending and receiving
touch. Second, ‗Imagining Remote Personal Touch‘ which uses exploratory, multidisciplinary workshops
and rapid prototyping to explore the past, present and socio-technological imaginations of remote digital
touch communication. Third, ‗The Art of Remote Contact‘, a case study in which we worked with artist to
produce interactive artefacts presented during an exhibition that provoke digital touch experiences and reflects on the role of artists in helping shaping technology and society.
These three interconnected case studies illustrate how we are working across multimodal and sensory ethnographic perspectives, arts, design, and HCI methods. I will discuss how this interdisciplinary lens has
stretched the boundaries of multimodality in productive and challenging ways, that are useful for our exploration of digital touch communication, including the education of touch sensitivities and values, capacities,
and practices, and for multimodality both theoretically and methodologically.

Rodney H. Jones | University of Reading, UK | r.h.jones@reading.ac.uk
THE RIGHT TO LOOK
The talk explores who has the ‗right to look‘ in social science research, how that right is claimed and negotiated, and what sort of responsibilities are associated with it. The current interest in research on multimodal
communication, particularly involving digital media, has given rise to a range of ethical challenges for researchers in the social sciences, particularly linguists who were previously preoccupied with written texts
and transcripts of verbal interaction. Different modes carry different ethical responsibilities for researchers
because the mode though which communication takes place has important implications for people‘s ability to
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control information and manage their identities (Jones 2005). This is particularly true for visual communication. Moreover, visibility is historically tied up with the exercise of power and practices of surveillance;
claiming the ‗right to look‘ at someone or something is invariably an act of dominance (Mirzoeff 2011). Negotiating who has the right to look at whom, when and where is a central problem of social interaction in the
age of cell phone cameras, social media sites and rapidly changing norms concerning ‗publicness‘ and etiquette surrounding visibility. This problem is even more complicated for social scientists whose professional
practices of looking can intersect in complex ways with participants‘ own practices of looking and of managing visibility.
In order to explore these complications, I will present two case studies of visual research into everyday practices of surveillance using digital media The first case study involves a Hong Kong video artist who engaged
in televideo cybersex with hundreds of men and later combined video captures of these interactions into a
multimedia art installation called ‗I am an Oriental Whore‘. I examine how, through this project, the artist
occupied multiple subject positions – that of an artist, a researcher, and a participant – and how each of these
positions created different ethical frameworks for his practices of looking. The second case study involves
the analysis of cell phone videos of police violence against African Americans. It focuses on both how the
micro analysis of such artefacts can reveal the ongoing strategies people with less power use to negotiate the
right to look at the powerful, as well as the potential reproduction of racial and institutional power in the
gaze of the researcher.
In both of these examples understanding how researchers claim the ‗right to look‘ is less about traditional
ethical concerns such as privacy and consent, and more about what Kant called ‗practical anthropology‘, the
way ethics are worked out on the level of social practice. In both of these cases, claiming the right to look is
deeply embedded in everyday and professional practices of particular groups, and well as histories of racism
and oppression, and they cannot be evaluated without confronting these practices and these histories. At the
same time, in both of these cases, claiming the right to look is not just about individuals claiming the right to
see, but also to be seen. Researchers who insert themselves into such negotiations must come to terms with
how to productively represent people‘s practices of visibility in ways that honor both the political projects of
participants and the demands for rigor associated with empirical research. The questions that digital technologies pose to scholars of the visual, I argue, are not primarily questions of meaning, but questions of social
action. They are questions about how people use visuality to claim political rights, sometimes in the face of
physical or psychological violence, and questions about how researchers can most productively claim their
own right to look under such circumstances. Answering these questions requires uncovering the ontological
assumptions that frame our seeing (Lather, 1993), confronting the spaces of power/knowledge that are part of
all practices of visuality, and of asking ourselves not just ‗what are we looking at‘, but ‗who are we to look?‘
References
JONES, R. H. (2005) ‗You show me yours, I‘ll show you mine‘: The negotiation of shifts from textual to visual
modes in computer mediated interaction among gay men. Visual Communication, 4 (1), pp. 69-92.
LATHER, P. (1993). Fertile Obsession: Validity after Poststructuralism. The Sociological Quarterly, 34 (4), pp.
673-693.
MIRZOEFF, N. (2011). The Right to Look: A Counterhistory of Visuality. Durham: Duke University Press Books.

David Machin | Örebro University, Sweden | david.machin@oru.se
WHAT CAN MULTIMODALITY TELL US ABOUT HEALTHY AND ETHICAL FOOD?
Over the past decade healthy and ethical foods have become widespread in our societies. Governments have
promoted better eating out of concerns for rises in diet related illnesses. But this has also become colonized
by food marketing, by the growth of ‗political consumerism‘ and has being coupled with personal style. In
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this talk I look at some examples from a project on ‗communicating healthy and ethical food‘ to explore how
multimodality can help us to think about the way that ideas about these things, produced by marketers, become distorted and infused into the material objects around us and the spaces we visit and ultimately shape
how we think about them. I also reflect, using experience from this food project, on how research using multimodality should engaged with and learn from concerns and developed ideas in other disciplines.

Theo van Leeuwen | University of Technology, Sydney – University of Southern Denmark | leeuwen@sdu.dk
FUNCTION AND IDENTITY IN MULTIMODAL COMMUNICATION
This lecture will present a two-pronged approach to multimodal analysis which combines ‗functional design
analysis‘ and ‗identity design analysis‘. It will argue:
 that functional design is increasingly global and homogenized, while identity design is increasingly
diverse, aesthetic, and oriented towards meanings and values;
 that while functional design analysis relies on de-contextualized generic conventions, identity design
analysis requires a context-sensitive, parametric approach and an element of creative interpretation;
 that while in modernity function superseded meaning (Zijderveld 1979), in postmodernity meaning
returned, but as an expressive superstructure which ultimately leaves modernist functionality intact,
if invisible.
It will conclude by showing that the combination of functional design and identity design it proposes is fundamental to the structure of contemporary semiotic technologies such as PowerPoint and Word.
Reference
ZIJDERVELD, A. C. (1979). On Clichés - The supersedure of meaning by function in modernity. London:
Routledge.
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COLLOQUIUM
MULTIMODALITY 2.0: NEW THEORIES, NEW METHODS, NEW CHANCES
Organisers
John Bateman | University of Bremen
Carman Ng | University of Bremen
Jana Pflaeging | University of Salzburg
Hartmut Stöckl | University of Salzburg
Janina Wildfeuer | University of Bremen

Content and Objectives
So-called ‗digital media‘ give rise to diverse socially and historically situated practices; like all media, they
are biotopes for semiosis (cf. Winkler 2008: 213), in which semiotic modes participate and realise meaning
on the basis of their material and semiotic qualities (cf. Bateman 2016; Bateman et al. 2017). With technologies and applications evolving swiftly, digital forms are often claimed to break new ground in the manipulation of materiality and, consequently, pose new challenges to both theoretical and empirical work in multimodality. The take on multimodality we present in this panel offers methodologies and analytic schemes that
shed light on various ways of organising materiality in digital environments. In particular, we pay close attention to the relations that hold between the materiality provided in digital contexts, semiotic modes that
arise from and within it, concrete artefacts and performances that are created drawing on such modes, and,
ultimately, the interpretations of modes and their intersemiotic relations. Not least, we thereby seek to revisit
and renegotiate what supposedly ‗digital‘ communication actually comprises.
Building on the contributors‘ 10 years+ of extensive work in multimodality, this panel proposes a sufficiently broad and robust foundation, a theory and methodology of multimodality geared towards practical application. We seek to chart inroads into more comprehensive and systematic investigations of communication in
digital environments through a triangulation of theoretical, methodological and practical positions.
Adopting a theoretical perspective, John Bateman (Abstract 1) revisits the relation between (‗digital‘) media
and modes, and questions the benefits of the wide-spread distinction between the ‗digital‘ and the ‗nondigital‘. Janina Wildfeuer (Abstract 2) presents a methodological discussion of discourse semantics and textual logic as two particular concepts relevant to the analysis of digital environments. Jana Pflaeging‘s (Abstract 3) contribution relates directly to Bateman‘s and Wildfeuer‘s talks in that she presents complex composite infographics of the theoretical and methodological points they make. Carman NG (Abstract 4) zooms
in on the case of Alternate Reality Games and their use of the digital environment. While Hartmut Stöckl also presents a case study on social advertising, his contributions rounds off our presentation of new approaches to multi-modality by offering a more broadly conceived analytical framework from a rhetorical perspective.
The panel‘s overall aim is to position itself in critical relation to the conference‘s general objective towards
discussing digitality by providing more systematic and robust approaches to the analysis of multimodal
communication that allow the precise definition and distinction of media and modes and their comprehensive
analysis in various multimodal environments.
References
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BATEMAN, J. A. (2016). Methodological and Theoretical Issues for Empirical Investigations of Multimodality, in
N. M. Klug and H. Stöckl (eds). Handbuch Sprache im multimodalen Kontext. Berlin: De Gruyter, pp. 36-74.
BATEMAN, J.A., WILDFEUER, J., HIIPPALA, T. (2017). Multimodality. Foundations, Research, Analysis. A
Problem-Oriented Introduction. Berlin: De Gruyter.
WINKLER, H. (2008). Zeichenmaschinen: oder warum die semiotische Dimension für eine Definition der Medien
unerlässlich ist, in S. Münker and A. Roesler (eds). Was ist ein Medium? Suhrkamp Verlag, Frankfurt am Main, pp.
211-222.

1.
1. DIGITAL: IS THAT EVEN A THING?
John Bateman | University of Bremen | bateman@uni-bremen.de

The talk will present a critical discussion of the concept of digitality and the rather blurring distinction between ‗digital‘ and ‗non-digital‘ media with regard to its usefulness for and within multimodal analyses. It
will demonstrate that the organisation of virtual digital forms most often involves various forms of recreations of other media and that it is therefore necessary to exercise considerable caution when speaking of ‗digital media‘. Instead, it is necessary to concentrate on the semiotic modes in the digital environment and the
evolving artefacts and performances that changing materialities afford.

2. DISCOURSE SEMANTICS AND TEXTUAL LOGIC: METHODOLOGICAL CONSIDERATIONS FOR DIGITAL MULTIMODAL ANALYSIS
Janina Wildfeuer | University of Bremen | wildfeuer@uni-bremen.de

This talk discusses two relevant methodological concepts for the analysis of digital environments and the resulting artefacts and performances with regard to their usability and appropriateness for comprehensive empirical analyses. As one methodological specification for these analyses, the notion of discourse semantics
has been introduced to the field as particularly suitable for the combination of both qualitative and quantitative approaches (cf. Bateman 2011, 2016). Within this context, it has most often been applied to and used as
a particular configuration of semiotic modes which provides the necessary interpretative mechanisms for determining the intended range of interpretations of these modes (cf. Bateman 2016, Bateman et al. 2017). A
further notion intrinsically related to the concept of discourse semantics is that of a textual logic of meaning
making in digital media, which puts the focus of analysis on the inferences and logical conclusions to be
made when interpreting digital multimodal artefacts (cf. Wildfeuer 2014, 2018). The textual logic thus gives
one particular view of the mechanisms involved in multimodal meaning making which focuses on logical
operations throughout the reception of the artefacts and performances. The talk will critically discuss, compare and triangulate both notions as essential methodological frameworks for the analysis of digital environments and particular the now needed empirical work with them.
References
BATEMAN, J. A. (2011). The Decomposability of Semiotic Modes, in K. L. O‘Halloran and B. Smith (eds). Multimodal Studies: Multiple Approaches and Domains. London: Routledge, pp. 17-38.
BATEMAN, J. A. (2016). Methodological and Theoretical Issues for Empirical Investigations of Multimodality, in
N. M. Klug and H. Stöckl (eds). Handbuch Sprache im multimodalen Kontext. Berlin: De Gruyter, pp. 36-74.
BATEMAN, J. A., WILDFEUER, J., HIIPPALA, T. (2017). Multimodality. Foundations, Research, Analysis. A
Problem-Oriented Introduction. Berlin: De Gruyter.
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WILDFEUER, J. (2014). Film Discourse Interpretation. Towards a New Framework for Multimodal Film Analysis.
London: Routledge.
WILDFEUER, J. (2018). It‘s all about logics!? Analyzing the Rhetorical Structure of Multimodal Filmic Text. Semiotica, 220, pp. 95-121. DOI: https://doi.org/10.1515/sem-2015-0139.

3. VISUALISING THE THEORY AND METHODOLOGY OF MULTIMODALITY
Jana Pflaeging | University of Salzburg | jana.pflaeging@sbg.ac.at

It is in the very nature of multimodality to explore meaning-making that integrates a broad range of semiotic
modes. Somewhat paradoxically, scholarly exchange about multimodal phenomena, especially work that develops a theoretical argument, still seems to adhere to a rather logo-centric tradition (Pflaeging 2013, 2018).
Notwithstanding, there is ample potential for visualising complex theoretical positions, e.g. by drawing on
the inherent visuality of verbal metaphor (Pflaeging 2015). Rather than being decorative embellishments to a
verbal text, such visualisations can fulfil an epistemic function in the complex process of knowledge dissemination. Having a background in fine arts/graphic design, I have created visualisations for colleagues working in various areas of linguistics (e.g. in text linguistics, Brock/Pflaeging 2018; in media linguistics, Schildhauer 2016; in conversation analysis, Luginbühl et al. 2016; and in multimodality, Stöckl 2016, Pflaeging
forthcoming) and audiences (e.g. scholars and first-year students, see esp. Pflaeging/Brock 2017). Accordingly, my contribution relates directly to the talks proposed by Bateman and Wildfeuer. Together, we have
created several composite infographics that complement their explanations of a theory and methodology of
multimodality.
References
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4. MORPHING HYBRIDITY: EXPLORING ALTERNATE REALITY GAMES
Carman Ng | University of Bremen | carman.ng@uni-bremen.de
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This presentation discusses methodological complexities in applying multimodal approaches to examine alternate reality games (ARGs). ARGs communicate transmedial narratives across digital environments and
the real world; encompassing diverse media forms, from multimedia, social networks, to live performances.
Multimodally complex, ARGs blur boundaries between reality and fiction, digital and physical gameplay,
complicating the research and theorization of gameplay experiences. Such endeavors remain challenging because of the ontological hybridity of digital games, which interweaves subjective experience, activity, and
technological materiality (Leino 2012). Moreover, ARGs increasingly constitute serious-purpose interventions, such as fostering youth-based social innovations (Evoke 2010, 2017). To articulate the materiality and
multifaceted implications of ARGs, the presentation intersects empiricism-driven multimodality in theorizing
transmediality (Bateman 2017) and socio-semiotic multimodality of learning and communication
(Bezemer/Kress 2016). Specifically, I address the transmedial textualities of ARGs; the experiential requisite
of play; and difficulties in documenting ARGs for research. Grounding the presentation are case analyses of
Speculation: Nexus X (Hayles/Jagoda/Lemieux 2014), a pedagogical inquiry into finance capital via science
fiction; and Unknown 9 (Reflector Entertainment 2018), a conspiracy thriller transmedial franchise that has
been unfolding since September 2018, across such platforms as ARG, videogames, comics, podcasts, novels,
film, television, and live events.
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5. A RHETORICAL TAKE OF MULTIMODAL COMMUNICATION: THE CASE OF SOCIAL
ADVERTISING
Hartmut Stöckl | University of Salzburg | hartmut.stoeckl@sbg.ac.at

Since its conspicuous use in the title of a seminal essay (Barthes 1977/1964), the rhetorical has surfaced in
multimodality research in essentially three ways (cf. Bateman 2014: 119-136). First, the notion of rhetorical
figure was adopted for the study of visual images (Durand 1987) and then quickly gave rise to the idea of
verbo-visual rhetorical figures (Bonsiepe 1968; Gaede 1981; Mcquarrie/Mick 2003; Phillips/Mcquarrie
2004; Mulken 2006). Second, efforts to model multimodal coherence have used conjunctive rela-tions (Martin/Rose 2007, 119) between visual and verbal propositions to develop a rhetori-cal structure
(Mann/Thompson 1988) of multimodal texts. Third, accounts of multimodal genre (Stöckl 2015: 56-60) emphasize the close connection between elements of the situation, most notably function, and choices of semiotic resources. Despite the recognition that the design of multimodal communication is a rhetorical process
(Kress 2010: 121), which re-quires rhetorical strategies (Hiippala 2014: 114) that deploy multimodal struc20

tures, no consistent rhetorical approach has yet been conceived. The present paper outlines just such a comprehensive rationale for analysing multi-modal communication rhetorically (cf. Stöckl 2014: 379–390 for
visual rhetoric). Rhetoric is understood here as the study of goal-directed or task-based multimodal (inter)action between communicators, who make strategic structural choices on the basis of optimum effectiveness
and situational appropriateness (cf. Olson 2007: 3, 12f.; Koch/Schirren 2016: 221-226). Rhetorical multimodal analysis offers a number of advantages: it makes all kinds of dynamic contexts (cf. Wildfeuer/Pollaroli 2018: 180-182) the crucial point of departure for meaning-making in a rhetorical situation, it
highlights plausible socio-cognitive effects of multimodal structures as results of heuristic cognition, and it
allows shifting perspectives between different levels, e.g. context/ situation, topoi, argumentation, figures,
discourse structure etc. How the analytical hermeneutic works will be exemplified on case studies of social
advertising drawn from a sizeable corpus compiled between 2017 and 2018 from Lürzer‟s Archive. The rhetorical situation of social advertising differs from commercial contexts in that it aims at ―raising (…) awareness and thereby calling on the recipient to support social action or adopt an (…) opinion‖ (Stöckl/Molnar
2018, 267). The paper will investigate the genre-specific multimodal rhetorical strategies generated in this
special context by scrutinizing the following aspects of multimodal rhetoric: image content (types), linguistic
means, verbo-visual rhetorical figures, multimodal argumentation and rhetorical discourse structure. A brief
glance sideways at the social advertising films posted on social media will allow an assessment of how different medial affordances affect multimodal rhetoric.
References
BARTHES, R. (1977/1964). The Rhetoric of the Image, in R. Barthes. Image-Music-Text. London: Fontana, pp. 3251.
BATEMAN, J. A. (2014). Text and Image. A Critical Introduction to the Visual/Verbal Divide. Abingdon-New
York: Routledge.
BONSIEPE, G. (1968). Visuell/verbale Rhetorik. Zeitschrift für Visuelle Kommunikation, 17, pp. 11-18.
DURAND, J. (1987). Rhetorical Figures in the Advertising Image, in J. Umiker-Sebeok (ed). Marketing and Semiotics. Berlin: De Gruyter, pp. 295-318.
GAEDE, W. (1981). Vom Wort zum Bild. Kreativ-Methoden der Visualisierung. München: Langen-Müller-Herbig.
HIIPPALA, T. (2014). Multimodal Genre Analysis, in S. Norris and C. D. Maier (eds). Interactions, Images and
Texts: A Reader in Multimodality. Berlin-Boston: De Gruyter, pp. 111-123.
KOCH, N., SCHIRREN, T. (2016). Verbal-visuelle Rhetorik, in N. M. Klug and H. Stöckl (eds). Handbuch Sprache
im multimodalen Kontext. Berlin: De Gruyter, pp. 217-240.
KRESS, G. (2010). Multimodality: A Social Semiotic Approach to Contemporary Communication. London-New
York: Routledge.
MANN, W. C., THOMPSON, S. A. (1988). Rhetorical Structure Theory: Toward a Functional Theory of Text Organization, Text, 8 (3), pp. 243-281.
MARTIN, J. R., ROSE, D. (2007). Working with Discourse: Meaning beyond the Clause. London-New York, Continuum.
MCQUARRIE, E. F., MICK, D.G. (2003). Visual and Verbal Rhetorical Figures under Direct Processing versus Incidental Exposure to Advertising. Journal of Consumer Research, 29 (4), pp. 579-587.
VAN MULKEN, M. (2006). Towards a New Typology for Visual and Textual Rhetoric in Print Advertisements.
European Advances in Consumer Research, 7, pp. 59-65.
OLSON, L. C. (2007). Intellectual and Conceptual Resources for Visual Rhetoric: A Re-examination of Scholarship
since 1950. The Review of Communication, 7 (1), pp. 1-20.
PHILLIPS, B. J., MCQUARRIE, E. F. (2004). Beyond Visual Metaphor: A New Typology of Visual Rhetoric in
Advertising. Marketing Theory, 4 (12), pp. 113-136.
STÖCKL, H. (2014). Rhetorische Bildanalyse, in Netzwerk Bildphilosophie (Hrsg). Bild und Methode. Theoretische
Hintergründe und methodische Verfahren der Bildwissenschaft. Köln: Halem, pp. 376-390.

21

STÖCKL, H. (2015), From Text Linguistics to Multimodality: Mapping Concepts and Methods across Domains, in
J. Wildfeuer (ed). Building Bridges for Multimodal Research: International Perspectives on Theories and Practices of
Multimodal Analysis. Frankfurt: Lang, pp. 51-75.
STÖCKL, H., Molnar, S. (2018). Eco-Advertising: The Linguistics and Semiotics of Green(-Washed) Persuasion, in
A. Fill and H. Penz (eds). The Routledge Handbook of Ecolinguistics. London-New York: Routledge, pp. 261-276.
WILDFEUER, J., POLLAROLI, C. (2018). When Context Changes. The Need for a Dynamic Notion of Context in
Multimodal Argumentation. International Review of Pragmatics, 10, pp. 179-197.

22

PANELS
(in alphabetic order by the convenor‘s surname)

MULTIMODAL STRATEGIES IN HEGEMONIC AND EMERGENT DIGITAL DISCOURSES
Convenors
Isabel Alonso Belmonte | Autonomous University of Madrid | isabel.alonso@uam.es
Manuela Romano Mozo | Autonomous University of Madrid | manuela.romano@uam.es

Content and objectives
This panel draws on Multimodality as a key concept when analyzing real discourse events. Language is
clearly not the only means of sense-making in communication; different non-verbal resources and modes
carry different meanings, emotions and attitudes (Bednarek/Martin 2010). In addition, new media are providing an increased range of affordances in communication (Kress 2011) and consequently, new theoretical and
methodological tools are needed for their analysis. In this panel, multimodal discourse strategies are explored
in a variety of communicative situations using a critical socio-cognitive approach to show how speakers/writers make use of different means –visual, acoustic and verbal– in order to make their discourse more
engaging (Romano/Porto 2016). More specifically, our main objective is to present an interdisciplinary, integrative perspective to the study of hegemonic and emergent digital discourses (websites, digital stories,
online newsbites, Twitter, etc.). We understand hegemonic and emergent discourses as forms of action and
social interaction (Bourdieu 1994), multimodal texts which are created continuously in an ever-changing society through ever-changing media and semiotic modes. Discourses are considered emergent when they
transmit and generate alternative, outlying versions of reality, which differ from the more hegemonic ones
(Giménez Montiel 1983, Raiter 2003, Raiter/Zullo 2008). In short, both types of discourse transmit a mediated image of the individuals and communities they represent, as well as of their ideological and social stance
(Van Dijk 2014, 2018; Fairclough 2003).

Individual abstracts
1. EMOTION AS A DISCURSIVE ENGAGING STRATEGY IN DIGITAL STORIES
Maria Dolores Porto | University of Alcalá | mdolores.porto@uah.es

Emotion is an essential element in social interactions, particularly in communication (Boiger/Mesquita 2012,
Foolen et al. 2012). However, this aspect has been largely neglected when teaching a second language and
for this reason speakers of a foreign language tend to be low proficient in the expression of emotion
(Cadwell-Harris 2014, Dewaele 2013). In this paper, multimodal literacy is proposed as an effective tool to
overcome these difficulties and so encourage L2 learners to convey emotion through different modes in their
interactions. More specifically, a group of university students in their 1 st year of English Studies Degree were
asked to create a Digital Story on a personal experience that would eventually be published in YouTube.
Then, students themselves carried out a post-task analysis of the small corpus of stories in order to determine
which of them were potentially more engaging for an unknown audience on the Internet. In their own views,
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the key element seemed to be the expression of emotion through different modes, namely textual, visual and
acoustic. This way, the results showed, on the one hand, that emotion is highly relevant for successful discourse interaction and, on the other, that multimodal literacy can help language learners to overcome the difficulties of expressing emotion in a foreign language in real communication environments.
References
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2. MULTIMODAL PERSUASIVE COMMUNICATION IN ENGINEERING CORPORATIVE WEBSITES
Silvia Molina | Polytechnic University of Madrid | silvia.molina@upm.es

Websites are expressions of corporate culture and reveal ways doing and communicating the company‘s
identity across national boundaries in order to persuade customers and stakeholders. Attention is paid to the
range of different modes that these websites use to make meaning and establish their identity: who we are
(Kress/van Leeuwen, 1996; van Leeuwen, 2005a, 2005b, 2006; Jewitt 2009) – and in doing so, offer new
ways of analyzing language. This study addresses two research questions. First, How do companies use these
different modes to construct their public identity? Second, how can all these modes be handled analytically?
For that purpose, ten corporate websites, selected on criteria of excellence, international scope and type of
business (Navantia, Damen, etc.) are examined. Recent findings on the analysis of multimodal discourse
(Jewitt 2009) are used, paying special attention to the homepage. The study concludes with a discussion of
the potentials of multimodal analysis and their strategies for persuasive communication in these websites,
which are also examples of promotional discourse. Findings presented can be of interest for discourse analysists and researchers working in multimodality and persuasion studies.
References
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3. FRAMING EFFECTS IN MULTIMODAL ONLINE NEWS: A CASE STUDY
Isabel Alonso-Belmonte | Autonomous University of Madrid | isabel.alonso@uam.es

This paper presents a case-study analysis of the most salient multimodal framing devices in a sample of
newsbites, a special genre of digital news (Knox 2007; Porto/Alonso 2016), about the opening of the US
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Embassy in Jerusalem last May. For this purpose, 34 newsbites published in different on-line mainstream
newspapers in Europe were collected and analysed following seminal studies on multimodality (Kress/van
Leeuwen 2006; Kress 2010) and frame media analysis (Goffman 1974; Eldman 1993). Findings unveil a distinctive set of patterns of text-image interaction grouped around five categories: Distance; Agency; Emotions; Cultural Schemas and Visual Juxtaposition. It is claimed here that these multimodal devices are used
as framing effects by newsmakers to create and manage communities of shared values about the PalestinianIsraeli conflict in the context of European media discourse. These findings can be of interest for discourse
analysts and media researchers.
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4. CREATIVE MULTIMODAL STRATEGIES IN RECENT SPANISH PROTEST MOVEMENTS
Manuela Romano Mozo | Autonomous University of Madrid | manuela.romano@uam.es

Protest movements are real laboratories for the observation of online creativity processes since they merge
the need of a community to express their feelings of outrage against the political and economic status quo
and the need to persuade interlocutors to join them. Following recent critical and socio-cognitive approaches
to discourse multimodal metaphor (references), this paper analyses the most salient strategies used by Spanish protestors in their creation of multimodal metaphorical slogans for recent movements (15M and Las
Mareas) across different media (banners, posters, blogs, twits, hashtags) from 2011-2017. Findings reveal the
power of concepts such as cultural domain, embodiment, recontextualization, multimodality and transmodality in the explanation of how the slogans are created and how their meanings and functions change as they
migrate from one mode to another (verbal, pictorial and acoustic) and across different media or means of distribution as powerful metaphors for social action.
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MULTIMODAL CRITICAL DISCOURSE ANALYSIS
AND ONLINE CORPUS ANNOTATION OF VIDEO WEBSITES
Convenor
Anthony Baldry | University of Messina | apb.disgesi@gmail.com

Content and objectives
This panel explores the idea that MCS (Multimodal Corpus Studies) and MCDA (Multimodal Critical Discourse Analysis) are two research strands that naturally come together when the evolutionary aspects of
meaning-making in society are explored. It is argued that MCDA – see Djonov, Zhao (2013) Machin (2013),
Bednarek, Martin (2010), Moschini (2014), van Leeuwen (2013) and many others – can achieve new insights
through the systematic comparative and evolutionary dimensions that MCS – see Baldry (2000, 2004, 2005,
2007); Baldry, Thibault (2005) – brings to bear when the basic unit of analysis in corpus studies is no longer
the relationship between words and written texts but those between the units of meaning (e.g. phases, scenes
and intercuts) that make up digital(ised) videos.
While MCDA, like CDA, may well deal with social and political values associated with major rallying
points such as slavery or hate speech, it can also address apparently humdrum details buried in videos that,
taken collectively, have equally important social and political implications. An example of such buried discourses (Machin et al. 2016: 304) is the re-editing of the 1968 Public Information Film (Baldry/Kantz, 2009:
248) in which the original phone-box call to the coastguard service came to be replaced in 2006 by the use of
a mobile phone. As well as an amusing social comment, it is also an example of the changing interplay between the various sources of power in society governing public awareness of medical emergency resources
which, as explained below, MCS studies capture. By allowing manual annotation of a corpus of videos and
subsequent corpus searches to be carried out, MWSWeb‘s dedicated Voice annotation functionality makes it
possible to establish patterns in the transmission and manipulation of individual human voices, thus enabling
critical assessments to be made about how this basic semiotic resource has been conditioned in the last seventy or so years by social, institutional and technological factors.
The panel is constructed in terms of two evolutionary perspectives – the technological and the sociosemiotic, much of the exemplification relating to the medical field. As regards the first perspective, Davide
Taibi and Ivana Marenzi reconstruct their efforts to turn the MWSWeb system, built initially as a system for
the annotation of episodes in the House M.D. TV series, into a more open ―authoring‖ system enabling users
to annotate films they select from online video repositories such as YouTube and to compare the results of
their annotations through corpus searches. They also describe the design of such a platform, taking into account the very different status of the video, technologically and socially, for the current generation of scholars and students as compared with the early stages of the digital age.
The socio-semiotic perspective is divided into two strands: retrospective and prospective. The first regards
the studies undertaken by Anthony Baldry and Deirdre Kantz in relation to video presentations of the NHS,
the UK national health service, in its seventy-year history, a diachronic dimension complemented by the
more prospective engagement undertaken by Francesca Coccetta in relation to the nascent Video Abstracts
genre which seems set to change the way in which the social values underpinning biomedical research come
to be expressed.

Individual abstracts
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1. TOWARDS OPEN MWSWEB: FUNCTIONALITY PLANNING IN ONLINE VIDEO ANNOTATION AND CORPUS SEARCH SYSTEMS

Davide Taibi | CNR-ITD, Palermo | davide.taibi@itd.cnr.it
Ivana Marenzi | L3S Research Center, Hannover | marenzi@l3s.de

A recent publication about online video annotation in relation to the multimodal analysis of the House M.D.
TV medical drama series highlighted our views about the ―value of specialised corpora in the process of encouraging students to advance their critical discourse analysis (CDA) skills by exploring the subordination of
lexicogrammatical selections to textual and intertextual forces in the production of discourse‖ (Taibi et al.,
2018 in press). With its scene-based annotation and search functionalities, the MWSWeb platform is an example of the online video annotation that can be carried out without prior training in either MCDA or MCS.
While a major goal of the MWSWeb initiative is to promote student annotators‘ engagement with CDA, it
does so through judicious functionality planning of hierarchically-organised sets of annotational and search
labels, such as the Voice Management functionality, which are designed to be re-used with re-adjustments by
end users. The success with which corpus annotation can be achieved with annotational labels, i.e. without
necessarily carrying out word searches or relying on traditional word-based concordances, is in part due to
the team‘s many experiences with online video editing that have sharpened awareness of the need to adapt
such systems to match the pace of online developments. For example, the evolution of online video repositories is such that video annotation systems no longer require videos to be uploaded as instead was the case
with the online MCA video annotation system (Baldry 2004, 2005; Coccetta 2004) which predated the foundation of many of today‘s free online video viewing sites for example Vimeo.com (November 2004),
YouTube.com (February 2005) and TedTalks on Ted.com (June 2006). Exploring the technological flexibilities and constraints of digital video repositories in their current stage of evolution is thus of considerable importance in the support of both MCS and MCDA.
*****
2. DIACHRONIC STUDIES OF VIDEO PRESENTATIONS OF THE UK‘S NATIONAL HEALTH SERVICE
Anthony Baldry | University of Messina | apb.disgesi@gmail.com
Deirdre Kantz | University of Pavia | deirdre.kantz@unipv.it

Through its comparison of the videos that exist in the various video libraries that deal with the NHS, the paper attempts to reconstruct the changing identity of the NHS in its relationships with the public. A study of
the evolution of video presentations of the NHS may be seen as part of the work in establishing new areas of
investigation for multimodality (Baldry 2000; Baldry/Kantz 2009), healthcare in particular (Kantz 2014). In
this respect, the presentation is also conceived of as a contribution to multimodal digital literacy studies (Marenzi/Kantz 2013) but also as part of a strategy concerned with providing evolutionary and historical approaches to multimodality that will be beneficial for both undergraduate and postgraduate medical students
who need to gain a wider vision of the communication challenges raised by Public Health (Baldry 2011;
Kantz/ Marenzi 2016). Though recent reforms of the NHS have spawned many websites, there is to date no
―NHS Video‖ website that brings together the various video presentations of the NHS that have appeared in
the course of its seventy-year history. For analysts concerned with tracking critical moments of change in the
evolution from pre-digital to digital video genres and the way they tie in with the overall shifts in Public
Health communication strategies and underlying governmental policies, such overviews of the NHS need to
be brought together in a virtual environment so that detailed comparisons can be made. Currently, such a resource is little more than an ideal, as linking video overviews of the NHS found in different video repositories needs to be much more than a mere stock-taking exercise establishing the online whereabouts of such
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videos. Although it involves various IT challenges, the affordances created by online video annotation and
search tools that allow different video repositories to be linked virtually will make the effort involved worth
the candle.
*****
3. VIDEO ABSTRACTS: DISSECTING THE VALUES OF A NASCENT SCIENTIFIC COMMUNITY
Francesca Coccetta | Ca‟ Foscari University of Venice | francesca.coccetta@unive.it

In recent years, scientific researchers have been encouraged by publishers to use Video Abstracts (VAs) primarily as a means of consolidating readings of their papers within their research community and extending
the readership to a wider circle. In so doing researchers are given the opportunity to transcend the confines of
Research Articles (RAs) and provide a behind-the-scenes view of the underlying research process. Whether
intentionally or otherwise, this form of ‗deregulation‘ means that VA scientific communities are emerging
which express the values and ideologies behind their research. All this dictates the need to reconsider methods and techniques used in the analysis of online videos promoting those that facilitate the investigation of
how a discourse community‘s ideologies and values are endorsed in these texts. Investigating, disseminating
and critiquing new forms of scientific dissemination and scientific commentaries entails switching the focus
from those that have grown up around scientific video websites with large viewerships such as Ted Talks to
smaller viewerships which are still highly significant in terms of the bonding processes they trigger. All this
can be appropriately explored by bringing together the methods of MCS (Coccetta 2008) and the objectives
of MCDA. Thanks to the study of the analysis of component meaning-making subunits, in particular the
analysis of phases and intercuts, such an approach makes it possible to suggest, predictively, which VA subgenres are likely to be consolidated in the future and those which, in all probability, based on past trends in
the formation of online video genres, will not.
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MEDIATION, REMEDIATION AND TRANSMEDIATION IN MULTIMODAL LITERACY: CRITICAL REFLECTIONS ON RESHAPING DISCURSIVE REPRESENTATIONS
Convenors
Giuseppe Balirano | University of Naples “L‟Orientale” | gbalirano@unior.it
Antonio Fruttaldo | University of Naples “L‟Orientale” | afruttaldo@unior.it

Content and Objectives
Media are continually reproducing and replacing other media or the contents they convey, and this continuous process of shaping and repurposing is integral to media themselves (Bolter/Grusin 1999). Remediation
always entails a discursive reshaping of the source materials (Prior/Hengst 2010), in a continuous intertextual
chain (Fairclough 2003) that fashions and is fashioned by old and new practices. The final artefact not only
depends upon other media in the cycles of remediation, but also entails reproductions of the societal values
and system of beliefs it embodies. The study of remediated texts allows a further understanding of how different semiotic resources can be transmediated in order to point to ―new processes of authoring in which
texts often develop in a layered fashion as they shift from medium to medium‖ (Benson 2017: 16).
The aim of this panel is to explore to what extent processes of remediation can be best approached via multimodal tools of investigation (Kress/van Leeuwen 2001; O‘Halloran et al. 2016). In particular, how the
study of semiotic remediations might be informed by research on multimodality. It is our intention to discuss
the different ways in which specific contents are resemiotised in their transposition, what changes can be
highlighted and what transformations the content undergoes in these conversions. Furthermore, it is also our
intention to discuss and use as a tool of investigation a recently developed theory of multimodal analysis referred to as multimodal prosody (Balirano 2017a, 2017b). Forms of remediation can thus be analysed by also
looking at which types of discourses are continuously reproduced in shaping a specific representation.
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Individual abstracts
1. TRANSMEDIATING CRIME: COLLOCATIONAL MEANINGS IN SEMIOTIC SYSTEMS
Giuseppe Balirano | University of Naples “L‟Orientale” | gbalirano@unior.it

The aim of this contribution is to present and further discuss a recently developed methodological approach
of multimodal investigation referred to as ‗multimodal prosody‘ (Balirano 2017a, 2017b, 2017c) in resemiotised products. Developing from and expanding the well-established linguistic theory of semantic prosody
(Hoey 2005) to multimodal resources (Kress/Van Leeuwen 2001), such an approach aims to aid the investigation of the co-deployment of several semiotic resources in discourse. To this end, the re-trans-mediated
versions of the Italian novel Gomorrah (2006) by Roberto Saviano, first in a film and recently a successful
TV series, will be taken into scrutiny by looking at which types of discourses are reproduced in shaping several multimodal representations of organized crime. In particular, I will discuss the extent to which the audience continuous experiencing of criminal actors‘ identities, mediated via an additional or a combination of
media channels, may affect behavioural patterns, especially when associated with particular multimodallyconveyed representations.
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2. NEW WAYS TO REMEDIHATE: DIGITALLY-MEDIATED DISCURSIVE PRACTICES OF GENDER-BASED
HOSTILITY

Eleonora Esposito | University of Navarra | eleonora.esposito84@gmail.com

This paper presents a number of epistemological considerations related to remediation as a defining feature
of the participatory web, grounded in the results of a multi-lingual pilot of a main research study (H2020MSCA-IF-2017). The study investigates phenomena of digital misogyny against highly visible, political and
institutional female figures in Europe. More specifically, the pilot maps the multimodal discursive prosody
(Balirano 2017a, 2017b) of online hate against women in the public sphere by collecting and analysing a
corpus of multimodal instances of image-based sexual harassment (i.e. videos, images and memes) on Social
Networking Sites (SNS) from three different linguistic landscapes and political cultures in Europe, namely
Italy, Spain, and the U.K. This paper advocates a Social Media Critical Discourse Studies approach (SMCDS) to online hostility. As ―a socially committed, problem-oriented, textually based, critical analysis of
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discourse (manifested in communicative content/practices)‖ (KhosraviNik 2017: 586), SM-CDS deals with
discourse as its central object of analysis and its dialectical relationship with the social and political sphere of
our life worlds. This paper envisions both audacious interdisciplinarity (KhosraviNik/Esposito 2018) and
substantial intersectionality (Lykke 2010) as the epistemic way forward to make fresh contributions both for
the fast-developing scholarship in Social Media Discourse Studies as well as for studies on Digital Hostility
within a strong Multimodal perspective.
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3. THE SATURATION OF TIME AND EXPERIENCES: A MULTIMODAL ANALYSIS OF A SINGLE MAN
Antonio Fruttaldo | University of Naples “L‟Orientale” | afruttaldo@unior.it

The following contribution analyses the remediation of the novel A Single Man (1964) by Christopher Isherwood in the homonymous drama movie by Tom Ford (2009). In particular, by using a multimodal approach
(Kress/van Leeuwen 2001) and, more specifically, the theory of multimodal prosody (Balirano 2017a,
2017b), the aim of this contribution is to investigate how specific linguistic choices and patterns of representation found in the novel have been remediated in the movie. Special emphasis will be placed on how the
saturation of the stream of consciousness is translated visually in the movie. This will allow exploring further
the techniques used by Tom Ford in the remediation of a novel that explores and almost pushes to the extremes the mechanisms that bring to life in a continuous state of becoming the consciousness of the main
character.
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*****
4. SPECTACULAR ISIS – REMEDIATING THE JIHAD CAUSE: FROM GLOSSY MAGAZINES TO VIDEO CULTURE

Margaret Rasulo | University of Campania “Luigi Vanvitelli” | margherita.rasulo@unicampania.it

Drawing on a copious magazine production, the communicative logic of ISIS has moved on towards the exploitation of yet another powerful media outlet: video platforms. By turning to video, ISIS strengthens its
propaganda machine, the ambition being that of continuing the inspirational radicalization process set in motion by its terrorist magazines. ISIS knows only too well that online media discourses are being increasingly
fuelled by emotive triggers which have proven to be more powerful than the less dynamic magazine images
albeit still very potent recruitment tools (Rasulo 2017, 2018). The aim of this study is to provide evidence
that the terrorist organization expertly makes use of remediation strategies to reshape discursive representations of the jihad cause as well as reaffirm its system of beliefs. To this end, the study collects a corpus of 10
online videos produced by Al Hayat Media Center, a selection of which will be analysed and presented in
this paper. The multimodal tools of investigation and the subsequent comparative analysis regarding both the
magazine and video productions will afford a view of how the latter fulfil multiple functions, from recruitment and radicalization to sowing fear and intimidation (Callimachi 2016).
References
CALLIMACHI, R. (2016). A News Agency with Scoops Directly from Isis, and a Veneer of Objectivity, in New
York Times. Available online at <http://mobile,nytimes.com/2016/01/15/world/middleeast/a-news-agency-with-scoopsdirectly-from-isis-and-a-veneer-of-objectivity.html> (Last accessed: October 26, 2018).
RASULO, M. (2018). The Islamic State Male Warrior: Using Performativity to Reaffirm Hegemonic Masculinity,
in G. Balirano and O. Palusci (eds). Miss Man? Languaging Gendered Bodies. Newcastle upon Tyne: Cambridge
Scholars Publishing, pp. 87-117.
RASULO, M. (2017). Packaging Anti-Terrorist Attitudes through the Powerful Language of Coloring Books. ESP
Across Cultures, 14, pp. 91-123.

*****
5. MENTAL HEALTH AWARENESS CAMPAIGNS: REMEDIATION TO FIGHT STIGMA AND DISCRIMINATION
Sole Alba Zollo | University of Naples “Federico II” | solealba.zollo@unina.it

Public communication campaigns are an essential part of our life. We live in the era of the ―permanent campaign‖ (Perloff 2003), where campaigns are undertaken to influence people on every topic, ranging from personal to social issues. Nowadays, more and more national and international institutions‘ websites are devoted
to mental health awareness campaigns to fight stigma and discrimination. The analysis will be conducted on
a corpus of videos collected from the websites of some British and American non-profit organisations, which
create and promote public service announcements focusing on social issues. A critical analysis of multimodal
discourse (van Leeuwen 2013; Machin 2013) will allow to investigate how mentally ill persons are represented in the collected videos and to what extent remediation contributes to raising awareness, changing public attitudes and behaviour towards mental illness, especially among the young generations. The use of webbased videos in classrooms is becoming more and more popular as the integration of several modes (audio,
video, animation, colour, text and music) seems to provide rich learner-content interaction by allowing learn34

ers to use their visual and auditory senses to learn complex concepts. Consequently, this study will also try to
verify if ―remediation‖ can be not only a persuasive tool to raise awareness on mental illness in reducing
stigma and discrimination, but also a didactic instrument in EFL classes to help students improve their English competences and enhance multimodal critical literacy skills.
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APPROACHING NEW MULTIMODAL LITERACIES
Convenor
Flavia Cavaliere | University of Naples “Federico II” | fcavalie@unina.it

Content and Objectives
The spreading of new multimodal and multimedia forms, and the countless affordances the Internet and social platforms permit, have shaped new participative environments (Jenkins 2006), not only in social/popular
settings but also in institutional, academic, technical and scientific ones. From a cognitive perspective, approaching the variety of contemporary new literacies entails both the enhancement of traditional human decoding abilities and the development of new domain-specific skills. Contemporary narratives include not only hypertexts, but all kinds of narrations; from novels to art exhibitions, from political campaigns to tourist
websites, and hence require new competences in their audience. In the contemporary semiosphere, the traditional linear and sequential way of narrating and/or representing contents is often ‗out-of-joint‘ and has been
substituted by an oftencomplex nexus of messages deployed through mixed/blended codes and spread over
multiple platforms and media.
For example, in advertising, where the pragmatic aim is to capture the readers‘ attention in order to persuade
them to buy products, information can be conveyed either by omitting certain aspects of the message while
foregrounding the most appealing interpretations, pursuing surprise effects, and so on. These effects occur in
a number of contexts from TV commercials to site-specific ads in websites, including videogames. In-game
advertising requires the players to go through the ads in order to continue playing, so that (s)he becomes,
simultaneously, an actor in the game and a potential buyer. On-line operating newsrooms increasingly follow
a variety of strategies to effectively communicate news, such as graphs and diagrams that summarise and/or
visually represent information. Embedded videos and hypertextual links to other websites are common features, apart from typically catchy headlines, which now frequently undergo a process of testing by readers.
Additionally, Bassnett (2014: 127) emphasizes «how with electronic media accelerating the pace of communication […] translation as a profession is having to adjust accordingly». In the same vein, Pym (211:417)
calls for the need to train new/website translators able to produce a ‗straight translation‘ which should enable
them to cope with «the design of the webpage, which is as important as its linguistic content […] it should be
built for use, not just for reading. A webpage cannot be designed or written in the same way as a printed
page». New perspectives are opened by both ‗teletranslation‘ (a reorganization of translation towards a scene-by-scene approach by using visual metaphors to translate more complex semiotic systems) and the usergenerated translations in Web 2.0 environments. Translation practices are thus shaping alternative, technologically-enhanced scenarios, which encourage the development of translation as a mass, open, interactive
and collaborative task (O‘Hagan 2016).
To give another example, open-access online scientific research articles are proposed in different steps, the
first presentation often consisting in an enhanced abstract, complete with images and graphs. Corporate
communication, too, moves along similar lines. Drawing on the resources of Multimodal Critical Discourse
Analysis (MCDA), and also exploring some cognitive aspects of the phenomena under analysis, the papers
of this panel investigate the transformations in different forms of narratives/representations brought about by
new technological resources, offering insights into the development of new forms of intertextuality and/or
multimodal story-weaving. New issues concerning the close relationship between translation and technology
are foregrounded, from interdisciplinary and cross-cultural perspectives. Some papers also discuss pedagogical implications.
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Individual abstracts
1. THE MEDIA-SAVVY NARRATIVES OF GREENPEACE
Lucia Abbamonte | University of Campania “Luigi Vanvitelli” | lucia.abbamonte@unicampania.it

Greenpeace, the non-governmental environmental organization founded by two environmental activists in
1971, has now developed into a corporate, media-savvy company with offices in over 39 countries that dedicates great attention to mainstream communication. The thousands of short videonarratives of Greenpeace,
advertising and promoting its campaigns, are retrievable from both YouTube and Gp websites. The multimodal composition of these videos, explicitly meant to engage more volunteers and donors, deploys appealing film sequences of landscapes, variously marked by the anthropic impact, whose meanings are disambiguated and reinforced through the texture of the verbal level, rich in symbolic allusions. The use of some lines
of appeal, typical of advertising languages, is apparent, such as the foregrounding of wonderful natural settings. From a broad Multimodal Discourse Analysis perspective (Ascher/Pincus 2013; Bateman 2014; Chandler 2016), and through the lens of ecolinguistics (Stibbe 2015), this paper will investigate some recurring
features of these videos, with a focus on the effectiveness of Gp‘s communication modes and the new multimodal literacies entailed. Also, we will consider the synergy between these videos and the articles of Unearthed – Gp‘s UK journalism project (founded in 2012) committed to reporting on every environmental issue. From a socio-cognitive perspective, we can notice how the mediascape outlined by the variety of Gp‘s
corporate communication channels, which include the interactive platform Greenpeace Greenwire, demands
both new and more traditional literacies, whose linguistic-cultural implication will be discussed.
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2. ‗CONNECTING THE WORLD OF SCIENCE‘ - FACEBOOK FOR SCIENTISTS
Flavia Cavaliere | University of Naples “Federico II” | fcavalie@unina.it

In the past few years, the global community of researchers has been sharing new innovative knowledge dissemination practices, including social networking sites (SNSs). Despite early skepticism about the online
platform‘s ability to gain traction within the scientific community, academic social networks (ASNs) are now
used by millions (van Noorden 2014). Among the most popular ASNs, namely, ResearchGate, Academia.edu, Mendeley and Zotero, Research Gate (RG) is reportedly the largest one in terms of active users. Established RG has since grown; the company, modelled after Silicon Valley startups, is currently headquartered in Berlin, with computing infrastructure in Toronto. To date RG has raised over $100 million capital
from investors including, among others, Bill Gates, Wellcome Trust, Goldman Sachs, Four Rivers Group,
with a membership
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mushroomed to more than 1.5 million. RG was established in Boston in 2008 by the Harvard-trained virologist Ijad Madisch, with the aim «to connect researchers and foster collaboration» (reported in Winter 2015).
RG in fact allows scholars to share publications and present their research, build an online portfolio, search a
database
of user publications, track demand for published articles, list scientific conferences, post public queries, contact other users, find a new/right job, etc. RG main affordances thus mainly entail knowledge dissemination;
self-promotion (Barbour/Marshall 2015) and enhancing cross-borders and cross-disciplines (Kelly 2013).
Additionally, not only does the site offer same features as that of other SNSs (Ovadia 2014), but has also an
interface with other diffused social networks such as Facebook, Twitter and Friend Feed of LinkedIn, so researchers can connect with already existing profiles. The New York Times defined RG «a sort of mash-up of
Facebook, Twitter and LinkedIn, with profile pages, comments, groups, job listings, and ―like‖ and ―follow‖
buttons» (Lin 2012). In this open-world RG dimension the most archetypal way of disseminating/sharing
knowledge, typically based on a dyadic teacher-student(s) or parent(s)-children relationship, has been substituted with new multimodal tools which require an interactive, collaborative information-management system
where also podcasts, blogs, videos, even fictional, can be exploited for educational purposes. The present
study aims both to investigate the potential of ASNs and to examine if and how the RG‘s multimodal affordances make science easier to access and to share within/across the disciplines. More specifically, from a
multimodal discourse analysis perspective (Kress 2010, 2001; Kress/van Leeuwen 2006), RG videos intended to illustrate scientific discoveries to mainstream audiences will be analysed.
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3. TRANSLATING DISCOURSES ABOUT ‗ITALIANNESS‘ IN WEBSITES
Eleonora Federici | University of Naples “L‟Orientale” | efederici@unior.it

When analysing and translating the visual elements of advertisements translators must keep in mind that advertisements are multi-modal texts and as such, can be analysed through multi-modality (Kress/van Leeuwen
1996; Baldry 2000). Semiotics, marketing and behavioural research, globalization/localization studies, Criti38

cal Discourse Analysis and Multi-modal analysis are the keys to open the advertising world as much as
Translation Studies. We can say that the interest in the field began in the 90s with Tatilon (1990) who focused on the study of functional equivalence in translating advertising texts, to Guidière‘s studies on translators‘ intercultural approach and globalization/localization issues at the beginning of the 2000s, which clarified the strategies of advertising localization, specifically the verbal-graphic localization and the iconographic localization. Another scholar who enriched the debate on the translation of advertising text is Beverly
Adab, whose publications highlighted in the same years the translator‘s key-role in the translation of advertising campaigns (1999) and formulated a set of guidelines to evaluate the target text and optimize the translation output (2000). Cristina Valdes‘s research has also demonstrated that being aware of marketing strategies behind the source and target text is a core issue for the translator (2000 and 2004). Starting from the idea
that ―the receptor is one of the main factors that govern the production of advertisements and the translation
strategies‖ (Valdes 2008: 37), Valdes outlines the criteria of ―acceptability‖, that is if the text is acceptable
for target market receivers. She also underlines the importance of creativity in the translation of advertising
texts, as creative language exploits both expressive and aesthetic possibilities and add connotative meanings
to the verbal text. Jeremy Munday (2004), highlighted the importance of pragmatic competences and of an
interdisciplinary approach in translating advertising texts also. Starting from these premises I will analyse
different case-studies made of websites of Italian food products advertised for an Anglo-Saxon audience.
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4. DIGITAL DISCOURSE, REAL ENVIRONMENT: COMMUNICATING THE MARINE LITTER ISSUE ON THE
EC‘S INSTITUTIONAL WEB PAGES
Marina Niceforo | University of Naples “Federico II” (Italy) | mniceforo@unior.it

Last October 24th, 2018, the European Parliament endorsed a proposal submitted by the European Commission aimed at tackling the issue of marine litter, in particular by banning some plastic products that most often end up in the world‘s oceans and seas. The proposal is part of the broader Circular Economy Action Plan
(2015) and the subsequent Plastics Strategy (2018) through which the European Commission pledged to lead
―international efforts to reduce plastic pollution worldwide through relevant platforms and fora‖ (European
Commission, 2018). The related awareness-raising campaign, The seductive power of single use plastics,
was launched via the www.bereadytochange.eu institutional web page. The aim of the present study is to analyse from a multimodal perspective the array of strategies employed to represent and communicate the marine plastic pollution issue and, more specifically, the objectives of the EC‘s campaign. The enticing visual
contents, the colourful images, and the witty language of the webpage‘s hypertext will be observed following
the criteria of multimodal critical discourse analysis; in particular, the linguistic and terminological approach
will serve as the privileged methodology of investigation. Furthermore, other aspects such as the trending
hashtag #ReadyToChange, or the availability of links to popular social media will be considered. Finally, a
conclusive remark on the addressees of the campaign – the citizens of the EU – will reveal a conceptual flaw
in the EC‘s campaign and institutional communication, as big corporations and plastic producers fail to be
addressed as main stakeholders in the plastic pollution discourse.
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5. SUMMATIVE INTELLIGENCE CONCEPT (SIC) AND MINDSIGHT WITHIN THE FRAMEWORK OF MULTIMODAL APPROACHES TO COMMUNICATION

Silvia Osman | Christian University UCDC | silviaosman.s@gmail.com
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The unprecedented technological advances of science and technology push nowadays at the boundaries of
communication conventions and undoubtedly trigger changes in human personal, social, cultural, educational, professional development on multiples levels. Resilience and creativity seem to be the skills humans need
to develop in order to survive this multimodal, integrative, technologically thriving global communication
society. Mindsight, a central concept in interpersonal neurobiology, and Summative Intelligence (SiC), the
unbelievable capacity of the brain to create, generate, wire and rewire constantly neuronal networks and
complex circuits, both pave the way of achieving the necessary knowledge to cope with the technological
and communicational challenges we are continuously exposed to. Understanding the extraordinary physiological capacity of the brain and its remarkable plasticity (through Mindsight and SiC) can be essential and
leads to the development of a large array of teaching techniques, part of an innovative quantum learning process (i.e. the data acquisition learning process which considers instrumental the perspective of the subject/observer and neuroplasticity of the brain) yet awaiting exploration and charting. The information conveyed to a subject is an integral part of an ever changing, fluctuating learning environment and the way in
which the subject perceives the data offered within the lecture format and views the entire process becomes
essential within a multimodal communication environment. The perspective of the observer is described as
instrumental in quantum physics and quantum psychology and therefore it should also be central to the quantum learning process as a whole, while working on developing instrumental creativity and resilience. Of
course, due to its newness, the field needs to be thoroughly defined and instruments extensively detailed, yet
the present paper aims to familiarize its audience with the concepts of Mindsight and Summative Intelligence
within this enlarged framework of reference.
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―CAN YOU JUDGE A BOOK BY ITS COVER?‖: A MULTIMODAL ANALYSIS OF THE BIBLE FRONT COVERS
AND HOME PAGES

Cristina Pennarola | University of Naples “Federico II” (Italy) | cpennaro@unina.it

The Bible is one of the most widely translated and read books in history available in as many as 1250 languages and in multiple versions within the same language. As many as fifty-nine English language versions
are included in The Bible Gateway website, differing across periods of time, creeds, and language use. Although the Bible has significantly permeated society, culture and literature in Christianised Europe through
the ages and even influenced language usage, its study by now seems to have been mostly restricted to a theological domain, with the discussion of its historical or mythological foundation and meaning, its literary,
religious and social impact (Mack 2014). Little has been said about the textual and graphic (r)evolution underlying the recent passage from book to a hypertextual format (Soukup/Hodgson 1997) and how increased
online accessibility and digitalization can reconfigure its textuality, and also affect the critical reading experience of the public at large (Landow 2006). The present study sets out to investigate the textual thresholds of
the Bible (Genette 1997) in two very different media: book and website. A collection of popular English Bible and home pages will be analysed according to a multimodal framework with particular regard to narrative and conceptual representations; composition (Kress/van Leeuwen 1996) and resemioticization
(O‘Halloran 2011).
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7. RAPPING THE SHEDS: ASPECTS OF MULTIMODALITY WITHIN THE MEN‘S SHED MOVEMENT
Douglas Ponton | University of Catania | dmponton@hotmail.co.uk

The men‘s shed movement originated in Australia during the 1990‘s and has spread widely throughout other
parts of the world, including the UK. It aims to combat social isolation, and other associated problems that
may affect men after retirement. Elderly men share a space where they engage with one another, typically
through carpentry and similar pastimes, and also communicate with one another about their daily problems.
It can be viewed as a community-centred initiative that tackles problems related to aging (Ormsby et al.
2010), loneliness and social isolation (Steptoe et al. 2013). Through analysis of interviews conducted in
men‘s sheds in Scotland and online material, this study looks at the role of multimodality within the movement. It focuses, for example, on the significance of the artefacts produced by the men, which may be standardised, according to shared templates. The benches, bird-boxes, flower display units and other objects they
produce serve specific functions in the local community. As multimodal artefacts in themselves, however
(e.g. Kress 2010) they also carry subliminal messages from the shedders into the community itself; these regard the continuance of productive life into retirement, a sense of the renewed purpose and hope of the participants; of solidarity and, since the products are often wooden, also of sustainability and ecological values.
The objects form part of the promotional activity of the sheds, activities which have spread across social media, a dynamic interpersonal context, imposing pragmatic conditions that will also be explored. One multimodal product, for example, is the ‗Men‘s Sheds Rap‘, a humorous song with accompanying video, available
through Facebook/Youtube. Apart from attracting potential members, such products construe solidarity
across the web with the Sheds movement globally and promote a positive sense of identity and social possibilities that transcend the local context. Meanwhile, a stereotypical interpretation of male/female differences
has it that men tend to be less open about their problems than women, hence the particular suitability of
men‘s sheds as therapeutic spaces (Nurmi et al. 2016). In a context where the presence of women may be
controversial, the paper also explores the multimodal construction of masculinity within the men‘s shed
movement.
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8. ―I‘M NOT GONNA JUDGE YOU FOR WHAT YOU EAT‖: INTERDISCURSIVE IDENTITY CONSTRUCTION IN
YOUTUBE TUTORIALS PROMOTING VEGANISM
Małgorzata Sokół | University of Szczecin | malgorzata.sokol@usz.edu.pl

This paper aims to investigate how adolescent vloggers interdiscursively negotiate their identity in YouTube
tutorials promoting veganism. YouTube, one of the most popular videosharing sites and ―personally expressive media‖ (Lange 2014), offers a potentially powerful, informal environment for learning and civic engagement, which requires new literacy skills. On the one hand, young people‘s competence on YouTube involves learning technical and participatory media skills related to making and distributing videos. On the
other hand, ―making videos presents participatory and ethical challenges, as people create and share media
that may circulate in perpetuity to unpredictable publics. Knowing what to share is an important aspect of
media literacy‖ (Lange 2014: 9). In addition, being a user-generated platform negotiated by ―amateur participants‖ (Burgess/Green 2009), but where strict delineations between amateurs and professionals are problematised, YouTube gives an
opportunity to young, non-expert people to ―participate fully as networked citizens and self-actualized individuals‖ (Lange 2014: 9). Drawing on the resources of Multimodal Critical Discourse Analysis and Koller‘s
approach to the study of collective identity in terms of sociocognitive representations (2012), this paper will
investigate the interdiscursive strategies that vloggers use to construct their identity in relation to veganism
as a healthy and sustainable lifestyle choice. The data come from the popular lifestyle channels, in which
promotion of veganism intersects with the related topics, such as ecology, sustainability, animal welfare. The
YouTubers under study use interdiscursive strategies to construct an identity of engaged and conscious consumers. At the same time, they present themselves as ordinary and their dietary practices as normal and routine, playing down the ethical and moral aspects of veganism to avoid hostility of non-vegans, and counterbalancing the potential views that it is difficult to remain healthy as a vegan. Their interdiscursive performance relates to the multiple, often conflicting roles that participation on YouTube involves.
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THE POPULIST USES OF MULTIMODALITY IN SOCIAL MEDIA
Convenor
Massimiliano Demata | University of Turin | massimiliano.demata@unito.it

Content and Objectives
In the last two decades, political discourse has undergone major changes in the way its communication and
messages are structured. This is mainly because of the internet, an environment which has the potential to put
together different semiotic resources in almost infinite combinations, leading to what has been called a
―webidrization‖ (Moschini 2010) of political discourse. The web page itself is ―a dynamic and interactive interface between the user and the possibilities of the website as a whole‖ (Baldry/Thibault 2006, 105) and, on
the internet, the interaction of verbal and graphical image elements, or conventions of visual semiotic resource systems, have more than ever become essential to the expression of meaning (Lemke 2009). In particular, social media, which are characterised by their interactive nature and user-generated contents
(boyd/Ellison 2007; Herring 2004, 2007), have become a key communication arena in politics because their
many-fold (and ever-evolving) multimodal affordances are being exploited to the full, opening up creative
ways to construct discourse (Petroni 2011) and recasting political campaigns and propaganda. As the semiotic resources available in social media are both verbal and visual, an understanding of how political texts are
constructed in the digital environment can only come through a critical analysis of how different semiotic
choices are combined to build multimodal ensembles constituting important segments of certain discourses
(Machin/Mayr 2012).
This panel aims at offering a critical approach to multimodality in the digital environment of politics. More
specifically, the speakers of this panel will address how populist politicians and movements spread their
messages by using the multimodal affordances of social media in an original way. Populism, and especially
right-wing populism, is a characterizing feature of today‘s politics and has been very successful in many
countries (e.g. Austria, Italy, the UK, the USA). According to Mudde and Kaltwasser‘s famous definition,
populism is ―a thin-centred ideology that considers society to be ultimately separated into two homogenous
and antagonistic groups, ‗the pure people‘ and ‗the corrupt elite,‘ and which argues that politics should be an
expression of the volontè gènèrale (general will) of the people (Mudde/Kaltwasser 2012, 8). This distance
between ‗the pure people‘ and ‗the corrupt elite‘ and, conversely, the personal and close relationship between
the populist leader and ―the people‖ have been discursively constructed mainly through the affordances of
social media, which often communicate an impression of authenticity (Demata 2018; Jacobs/Spierings
2018). On the basis of the empirical evidence drawn from social media and using a variety of analytical approaches, the speakers of this panel will attempt to answer a set of interrelated question: is there a typically
populist use of the multimodal affordances of social media? What are the main differences between ―traditional‖ uses of the multimodal affordances and the populist one? How does the interaction of different semiotic resources (e.g. words, images, videos) play in the populist paradigm of people‘s ―purity‖ and authenticity?
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‗A VICTORY FOR ORDINARY (CONNECTED) PEOPLE‘. SOCIAL MEDIA, MULTIMODALITY AND POPULISM

Massimiliano Demata | University of Turin | massimiliano.demata@unito.it

Populism is the most important contemporary political phenomenon and, not surprisingly, has become a favourite area of study in Political Science, Media Studies and Discourse Studies. Much discussion has been
devoted to the nature of populism itself, i.e. whether it is a ―thin ideology‖ (Mudde 2004), a political style
(Canovan 1981, Laclau 2005), a political strategy (Jansen 2011) or a political/performative style (Moffitt
2016). Populist leaders have found a favourite communication medium in social media, an environment
which allows a discourse of (apparent) authenticity between the populist leader and ―the people‖ (Demata
2018; Jacobs/Spierings 2018). However, while populism has been often discussed in terms of its verbal performances, much less attention has been devoted to the multimodal aspects of populist communication in social media. This paper analyses how populist leaders use the affordances of social media unlike ―traditional‖
politicians, and how certain distinctive traits of populism (e.g. the ―people vs elite‖ dichotomy) are semioticized in multimodal texts. Starting from texts from the Brexit and Trump‘s campaigns, I develop a framework which assesses the multimodal nature of populist communication in social media. This is done through
a ―triangulation‖ of Multimodal Critical Discourse Analysis (Machin/Mayr 2012; Machin 2016; Ledin/Machin 2017), Computer-mediated Discourse Analysis (Herring/Androutsopoulos 2015) and Political
Science. This approach attempts to give new answers on the communicative and ideological appeal of populism.
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2. ―I SAY IT FOR YOU!‖ – VERBAL AND PICTORIAL SELF-PRESENTATION STRATEGIES IN H.-C. STRACHE‘S RHETORIC ON TWITTER
Helmut Gruber | Vienna University | helmut.k.gruber@univie.ac.at

This presentation is based on Moffitt‘s (2016) characterization of populism as a political style (rather than an
ideology). Stressing the importance of leaders for populist movements and the importance of social media as
a central stage of communication between populist politicians and their followers, this approach provides the
ideal theoretical framework for a socio-pragmatic analysis of Heinz-Christian Strache‘s presence on Twitter
between spring 2017 and autumn 2018. During this time, Strache – leader of the Austrian far right-wing
populist freedom party (FPÖ) since 2004 – changed his political role from leader of the biggest opposition
party to vice-chancellor in the Austrian government. Applying an analytic approach combining the analysis
of illocutionary and rhetorical structures of tweets, Goffman‘s (1959) work on self-presentation, and Kress
and van Leeuwen‘s (1996) visual semiotics (cf. Gruber 2019a,b), all tweets Strache posted between May
2017 and November 2018 will be analysed. Dividing the overall corpus into four sub-corpora (pre-election
campaign, election campaign, post-election campaign coalition negotiations, government phase) will allow
to investigate the central research question how Strache negotiated (discursively and rhetorically) his passage
through several political roles. Furthermore, continuities and changes in his self-presentation (between ordinariness – belonging to ―the people‖ and extraordinariness – transcending ―the people‖ as a government politician, cf. Moffitt, 2016) during these four time-spans will be scrutinized.
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3. MULTIMODALITY IN IMMIGRATION DISCOURSE IN A CONTRASTIVE PERSPECTIVE
Maria Ivana Lorenzetti | University of Verona | mariaivana.lorenzetti@univr.it
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Populism is ubiquitous in nowadays global political landscape and emerging populist leaders on both sides of
the political spectrum reflect today‘s ever-changing society even in their communicative style (Moffitt
2016), relying heavily on social networks as a tool of political communication and propaganda. This socially-mediated communication allows leaders to bypass journalists or any type of gatekeepers and foster the viral diffusion of populist contents and the exacerbation of tones (Mazzoleni/Bracciale 2018). Political posts
on social networks usually involve multimodal contents, complex constructions in which the verbal and the
visual element are integrated in the aim to persuade and often manipulate the recipient. Immigration is a crucial issue in the agenda of these populist parties and leaders, who exploit the multimodal affordances of the
internet to delegitimize some ―dangerous other‖ over an alleged ―cultural incompatibility‖ (van Dijk 1987;
Taguieff 2001). Relying on both the discourse-historical approach (Wodak 2015) and multimodal critical
discourse analysis (Machin/Mayr 2012), this paper examines how multimodal resources contribute to shape
and bias immigration discourse and highlight specific ideologies through the recontextualization of social
practices (van Leeuwen/Wodak 1999) in a corpus of social network (Facebook, Instagram) posts by populist
leaders in the USA and in Italy, such as Donald Trump, Bernie Sanders, Matteo Salvini and Luigi Di Maio in
the period 2016-2018.
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4. DIGITAL POPULISM AND EUROSCEPTICISM IN THE MULTIMODAL POLITICAL COMMUNICATION OF
LEGA AND MOVIMENTO 5 STELLE
Franco Zappettini | University of Liverpool | franco.zappettini@liverpool.ac.uk
Marzia Maccaferri | Goldsmiths, University of London | m.maccaferri@gold.ac.uk

Our presentation is based on a larger project which analyses the discursive productions of Italian political
parties Movimento 5 Stelle (M5S) and Lega (and those of their leaders) across different multimodal platforms (e.g. websites, Twitter and blogs) in the run up to the 2019 European Parliament elections. Our project
aims to identify the role of multimodal/digital forms of communication appropriated by M5S and Lega leaders in their communicative strategies and in the vehiculation of specific discourses relating to: a) the recent
surge of populist and sovereigntist movements across Europe (Wodak/Khosravinik/Mral 2014; Müller 2016;
Pirro/Taggart 2018) and b) in the larger historical process of (de)Europeanisation of Italian politics (Rosanvallon 2008; Urbinati 2014; Tarchi 2015; Albertazzi/Giovannini/Seddone, 2018). Interpreting populism at
the intersection of ideological and communicative dimensions (Mudde/Kaltwasser, 2018), our investigation
will highlight the multimodal realisations through which leaders Matteo Salvini and Luigi Di Maio portray
themselves as ‗men of the people‘ capitalising on the distribution of such messages on digital platforms
(Kelsey/KhosraviNik, 2019). At the same time, we will emphasize how such new forms of mediatization are
46

seized upon by Salvini and Di Maio to resemioticise (Iedema 2001) historical discourses (Kosseleck 1988;
Stråth 2006) that, we argue, are culturally rooted in the legacy of Italian fascism (Mammone 2015; Finchelstein 2017). Our preliminary analysis will delve on this aspect by showing the multimodal use of specific
tropes and signifiers and their interplay with the Government‘s political discourse on the relation between
Italy and Europe.
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5. WHEN POLITICS GOES ON AIR (ON MY WALL). FACEBOOK LIVE AS A NEW POLITICAL COMMUNICATIVE TOOL

Marianna Lya Zummo | University of Palermo | mariannalya.zummo@unipa.it

Combining critical discourse analysis (CDA) with multimodal discourse analysis, this presentation explores
the ideological meaning(s) shared by political (i.e. populist) actors on Facebook live-stream videos (LSVs),
and the specific use politicians make of such multimodal tool. (Pretence of) Closeness, democracy and unfiltered communication with online followers are now recognized communicative realities in social networks.
Populists, in particular, benefit from the digital social environment to give ―the impression of spontaneity
and matter-of-factness‖ (Demata 2018: 73), to promote new types of interactions (Sorensen 2018), and to
reach new paradigms of visibility (Veum/Moland Udrum 2018). LSVs offer new communicative ways to
politicians, who turn overlooked moments into relevant campaign talks, exploiting both the algorithmic prioritization of such live stream while they are live (Rossetti, 2018), and a sense of spontaneity and authenticity, as well as the possibility not only to talk to the ―People‖ but right to the Facebook follower. As a media
text, such videos reflect the digital culture and social practices, and elicit various emotional responses in
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people. As a multimodal text, LSVs use multiple modes to create meanings, that need to be studied as a relation of different semiotic resources (Thibault 2000, Bezemer/Jewitt 2010, Bezemer/Mavers 2011). As such,
CDA and multimodal analysis, are used to explore critically the particular use some populist actors make of
LSVs as effective communication strategy to boost authenticity, sincerity and (self-)connection to the ―People‖, analysing the linguistic choices, as well as the multimodal elements of a LSV ad hoc corpus. The multimodal affordances are seen as maximizers of the emotional content of populist messages and as tools for
the construction and sharing of populist ideology.
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EMPOWERING DIGITAL LITERACIES IN EFL CONTEXTS –
MULTIMODAL AND INTERNATIONAL PERSPECTIVES
Convenor
Volker Eisenlauer | Universität der Bundeswehr, München | volker.eisenlauer@unibw.de

Content and Objectives
As innovations in media technologies increasingly affect all aspects of our daily lives, digital literacies are
increasingly important to encourage and empower EFL learners in their L2 practices. Digital technologies
not only provide better access to a great variety of language resources to their learners, but also have a motivating effect on the reading and writing practices among English learners (Motteram 2013). It is therefore a
challenge for EFL educators to build on learners‘ digital literacies and provide material that can interest and
engage students (Hafner 2013). On the other hand, students often lack the language and knowledge to reflect
on their digital and multimodal practices in a critical and fruitful manner. While many learners operate emergent learning applications intuitively and with great ease, few appear to examine and evaluate the quality of
the employed digital resources in terms of their individual learning objectives. Though there is scientific
consensus digital media can be effective in second language acquisition (Viberg/Grönlund 2012), the underlying multimodal meaning making practices remain widely unexplored.
It is therefore the purpose of this panel to explore digital literacies in EFL contexts from a multimodal and
international perspective. The panel focuses not only on the novel skills and competences associated with
multimodal and digital language learning practices, but also on how to empower EFL students in the changing landscape of digital and multimodal learning resources across Europe. We welcome both theoretical and
empirical contributions that explore a vast range of topics, including but not limited to the sub-themes indicated below:
 What skills and competencies are required for a critical and fruitful engagement with multimodal
and digital language learning practices in cf. language learning Apps, VR language learning classes,
blended learning environments, and others?
 What disciplinary knowledge areas and teacher competencies need to be developed so that teachers
become confident and well-equipped users of digital resources?
 What are the features of the tasks that facilitate engagement with digital resources (examples from
teaching practices, cf. project work, lessons plans digital learning environments)?
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1. CRITICAL DIGITAL LITERACIES IN MULTIMODAL LANGUAGE LEARNING ENVIRONMENTS
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Volker Eisenlauer | University der Bundeswehr, Munich | volker.eisenlauer@unibw.de

Current mobile and virtual learning applications are the latest link in a chain of language learning materials
that are designed to trigger self-directed and holistic learning experiences. The easy-to-use and visually engaging learning environments provide contextualized input and offer various options for practicing language
comprehension/production. Though there is scientific consensus that digital media can be effective in second
language acquisition, the underlying multimodal meaning making practices remain widely unexplored (Eisenlauer 2012). Existing studies commonly focus on basic operational skills in using digital environments or
examine at a more general level how the communicative competence among EFL learners may benefit from
using instant messengers and other social media tools in the language classrooms (cf. Lotherington/Ronda
2014, Liu et al. 2015). This paper explores key tenets in the concept of digital and multimodal literacies and
discusses their applicability to contexts of mobile assisted language learning. The integration of insights from
multimodal theory with findings from mobile learning helps to identify a set of novel and digital mediaspecific textual practices. Data from a classroom project on applied media literacy shall serve to assess the
ways how digital and multimodal literacies can be nurtured, encouraged and reinforced within and beyond
the EFL contexts.
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2. DEVELOPING PRIMARY SCHOOL STUDENTS‘ MULTIMODAL LITERACY IN DIGITAL ENVIRONMENTS
Styliani Karatza | University of Leeds | skaratza@enl.uoa.gr

The critical analysis and interpretation of multimodal texts, such as online news and websites, has become a
crucial, or even indispensable, skill in the digital age (O‘Halloran et al. 2017). The present paper responds to
the strong need for educators to teach students to critically approach, evaluate and appropriate multimodal
texts (Lim et al. 2015) and to design syllabi that integrate digital literacy and English for international communication (Petroni/Sindoni 2017: 205). The paper reports the findings of an exploratory case study on a
multimodal digital literacy (MDL) syllabus which was developed for the teaching of English as a Foreign
Language in the context of the Integrated Foreign Languages Curriculum for a 5th grade class in a Greek
primary school. The MDL syllabus was designed and implemented with the view to raising students‘ awareness of multimodal meaning resources and their critical interpretation and understanding. The paper discusses the effects of the implementation of this task-based syllabus and the development of children‘s multimodal literacy through the use of a variety of multimodal digital texts. The designed tasks focus on meaning
making processes using various multimodal literacy indicators in texts used in reading comprehension (cf.
Karatza 2017) and practicing students‘ understanding of image-text relations. This action research has used a
mixed-method approach to derive findings. Specifically, it employs classroom observations, think-aloud pro50

tocols and especially designed tasks with open-ended items used at a pre- and a post- instruction stage together with interviews. Overall, the paper intends to evaluate the effectiveness of the MDL syllabus and suggest kinds of age- and context- appropriate tasks which aim at raising students‘ multimodal literacy in digital
environments.
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3. MULTIMODALITY, TASK AND DIGITAL RESOURCES: ELEMENTS OF COURSE AND TASK DESIGN IN
TEACHER EDUCATION

Nora Nagy | University of Pécs – Eötvös Lorand University | nagy.nora@pte.hu

University students in English Literature and Language teacher education programs are often expected to engage with a wide range of digital texts during their studies and teaching practice. They are often seen as
knowers with intrinsic digital knowledge at hand. However, there is a need for multimodal literacy development to equip students with a theoretical framework to access any text at any time during their studies. In a
course called ‗Making Meaning with Visual Narratives‘, I implemented tasks to help students enact the theoretical knowledge about multimodal social semiotics, visual grammar and image-text relations in text analysis and task design. The first part of the course focused on equipping the students with a toolkit to approach
multimodal and digital texts; the second part engaged them in exhibition visits, multimodal text analysis and
website research. My assumption was that this engagement with explicit instruction and thorough scaffolding
in class would result in increased awareness of the meaning-making potential of digital resources. Data collected during the course comprised questionnaires about the use of digital texts and student feedback, tasks
designed for and with students, and student writing samples. In this talk, drawing on theories of multimodal
literacy development (Domingo/Jewitt/Kress 2014; Jewitt 2008), knowledge-building (Maton 2014) and
task-based learning (Long 2016), I will describe tasks which contributed to the transfer of multimodal
knowledge practices (Maton 2014) to digital learning resources. Based on the results of the qualitative content analysis of the collected data, I will demonstrate the positive impact of explicit knowledge-building
about multimodality on digital literacy, present some digital resources and highlight some elements of tasks
which provide scaffolding in the engagement with texts.
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4. VISUAL COHESION IN DIGITAL MATERIALS FOR THE TEACHING OF ENGLISH AS A FOREIGN LANGUAGE
Bessie Mitsikopoulou | National and Kapodistrian University of Athens | mbessie@enl.uoa.gr

In the context of the Digital School Project of the Greek Ministry of Education, digital materials in the form
of learning objects were developed by a team of experts who worked for a period of over four years. Overall
more than 900 learning objects were developed, which were used to enrich nine English Language Teaching
textbooks for primary and lower secondary education (Mitsikopoulou 2014, 2015). This paper will report on
the designers‘ concerns and systematic attempts to develop threads of visual cohesion (Karatza 2017; Liu
and O‘Halloran 2009; Royce 2007) at different levels. It is argued that the different types of visual signposts
enhanced both learners‘ and educators‘ awareness of the digital materials‘ role in the interactive textbooks
and contributed to increasing their recognisability and accessibility.
References
KARATZA, S. (2017). Visual matters in language testing: exploring intermodal meaning-making in reading comprehension source texts, in E. Karavas and B. Mitsikopoulou (eds). Developments in glocal language testing: The case
of the Greek national foreign language exam system. Oxford: Peter Lang, pp. 127-154.
LIU, Y., O‘HALLORAN, K. L. (2009). Intersemiotic texture: Analysing cohesive devices between language and
images. Social Semiotics, 19 (4), pp. 367-388.
MITSIKOPOULOU, B. (2014). Materials design for the digital enrichment of the Greek EFL textbooks. Research
Papers in Language Teaching and Learning (RPLTL), 5 (1), pp. 48-69.
MITSIKOPOULOU, B. (2015). Digital textbooks and the politics of content enrichment in EFL textbooks, in X. L.
Curdt-Christiansen and C. Weninger (eds). Language, ideology and education: The politics of textbooks in language
education. London-New York: Routledge, pp. 181-204.
ROYCE, T. D. (2007). Inter-semiotic complementarity: A framework for multimodal discourse analysis, in T. D.
Royce and W. L. Bowcher (eds). New directions in the analysis of multimodal discourse. Mahwah: Lawrence Erlbaum
Associates, pp. 63-109.

52

NEW ADVANCES IN THE MULTIMODAL STUDY
OF WEBCAM-MEDIATED SECOND LANGUAGE TEACHING
Convenor
Nicolas Guichon | Université Lumière Lyon 2 | nicolas.guichon@univ-lyon2.fr

Content and Objectives
All four presentations included in this panel deal with webcam-mediated second language teaching (Guichon
2017). This pedagogical setup is continuing to gain momentum as more students around the world choose
this modality to learn a foreign language (Kern 2014), albeit in courses delivered by institutions or in telecollaborative projects between geographically-distant peers. Because online language learning and teaching are
mediated by an array of technologies (in particular a webcam, a microphone, and text chat), one possible approach to studying this pedagogical situation is to focus on the multimodal aspects and uncover the many
facets of the online participants‘ activities (Guichon 2013). Following Sindoni (2013)‘s multimodal study of
spoken and written discourse in online interactions, the panel aims to study key aspects pertaining to second
language pedagogical stakes (teachers‘ provision of instructions and their attention to the rhythm of the interaction, learners‘ negotiation of meaning, teacher-learner‘s discursive positionings) from an interactionist
perspective. Issues related to online embodiment, screen investment, harnessing the affordances of the
webcam and time sequencing will be addressed by the participants of the panel with a view to further our insights into the orchestration of semiotic resources in language learning interactions when they are mediated
by a webcam.

Individual abstracts
1. HOW DO LANGUAGE TEACHERS GIVE TASK INSTRUCTIONS IN WEBCAM-MEDIATED LESSONS?
H. Müge Satar | Newcastle University | muge.satar@ncl.ac.uk
Ciara R. Wigham | Université Clermont Auvergne | ciara.wigham@uca.fr

One important pedagogical skill for language teachers is giving task instructions. Research in this area has
largely employed Conversation Analysis to investigate instructions in face-toface classrooms. Studies have
investigated different components of instructions (Markee 2015), their interactive nature (Somuncu/Sert, in
press), and teachers‘ verbalisations of written instructions (Ha/Wanphet 2016). Combining grounded theory
(Strauss/Corbin 1998) and multimodal (inter)action analysis (Norris 2004), this paper explores the key components of experienced language teachers‘ webcam-mediated task instructions and the deployment of embodied and online resources during these sequences. The paper builds on Satar and Wigham (2017) into
webcam-mediated instructions that showed teacher-trainees‘ use of semiotic resources to allocate roles, introduce key vocabulary, and mark different instructions stages for a role-play task. Here, we examine a semicontrolled corpus comprising three English as a Foreign Language lessons given by three experienced online
teachers to pairs of learners for the same convergent information-exchange task. To explore multimodal instruction-giving practices, our presentation illustrates how one teacher achieves modal density through combining online (Google docs and text-chat) and embodied resources (gaze, gestures, and facial expressions) to
clarify key task information and suggest a potential way into task.
*****
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2. AFFORDANCES AND DISCURSIVE POSITIONINGS IN A FRENCH-CHINESE TELETANDEM
Marco Cappellini | Aix-Marseille Université | marco.cappellini@univ-amu.fr

In our paper, we propose to study a tandem language learning environment through desktop videoconferencing, or teletandem (Telles 2009). In this environment, Chinese and French learners studying each other‘s
language interact in pairs to develop their language skills. Our study aims to understand how, through the
videoconferencing environment, interlocutors position themselves and the interlocutor as experts or novices
for the languages and/or topics discussed. In our research, we take an ecological and interactionist approach
to the study of discursive positioning in the videoconferencing environment. Firstly, our approach is ecological insofar as, on the one hand, the data were collected in a natural situation (Bronfenbrenner 1979: 28), the
interlocutors having complete control over the flexibility of the environment (Develotte/Drissi 2013); on the
other hand, because the analysis of interactions is conducted not within a technocentric perspective, but according to the perception of the interaction and of the environment by the subjects in terms of affordances
(Gibson 1979), both communicative (Hutchby 2001) and learning affordances (Van Lier 2004). Secondly,
our approach is interactionist in that we use conversational analysis tools to study the discursive positionings
of interlocutors regarding spoken / learned languages (Reichert/Liebscher 2012) and the topics of interaction.
In our analyses, we will question the relevance of the categories of analysis, notably the categories of "affordance", "manipulation" and "investment" of multimodality on the screen, according to the principle of sequentiality (Dausendschon-Gay 2010: 99) and the principle of integration of semiotic resources (Baldry/
Thibault 2006). The results of the analyses show the emergence of certain ‗sign complexes‘ (Bezemer/Kress
2016: 23) and their routinisation during successive encounters.
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3. A GAZE ANALYSIS OF MEANING NEGOTIATION EPISODES IN WEBCAM-MEDIATED INTERACTIONS
Cecilia Li | Open University | cecilia.li@open.ac.uk

This study proposes to investigate students' gaze during negotiation for meaning episodes synchronous video
conferencing environment. Chinese learners of English are involved in lexically seeded information gap
tasks though one-to-one webcam mediated interactions. This study specifically focuses on episodes when
students negotiated for meaning and aims to discover the role of webcam in such episodes mainly through
analysing their gaze directions. With the recent technological development, video/webcam mediated interaction has become available and popular for online language teaching. It has been widely acknowledged that
the different affordances between text-chat and webcam mediated interactions have a large impact on the
way language learners negotiate meaning and acquire languages (Stockwell 2010; Hampel/Stickler 2012;
Jung/Jie 2012; Wang/Tian 2013). However, very few studies (Guichon/Cohen 2014; Stickler/Shi 2015; Satar/Wigham 2017) have specifically addressed the role of webcam in video CMC for SLA, especially in
meaning negotiation episodes. Therefore, this study sets out to explore the following questions in webcam
mediated interactions: 1) How does the webcam affect students' meaning negotiation routines? 2) How often
do students look at their peers' video images in MNEs? Is there any statistical relationship between the
amount of time looking at their peer's video and the success of meaning negotiation? 3) How do students
perceive the role of the webcam in their task interactions?
*****
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4. TEMPORAL SEQUENCING IN WEBCAM-MEDIATED LANGUAGE TEACHING
Ciara R. Wigham | Université Clermont Auvergne | ciara.wigham@uca.fr
Nicolas Guichon | Université Lumière Lyon 2 | nicolas.guichon@univ-lyon2.fr

In this presentation, we examine how the notions of ‗timescales,‘ that provide a continuum for experientially
and empirically engaging with time in multimodal designs (MODE, 2012), and ‗rhythm,‘ that creates cohesion and structure in multimodal interactions, may help to better understand temporal sequencing in digital
environments. We propose to study these two notions by examining interaction data from the ISMAEL (InteractionS and Multimodality in lAnguage LEarning) telecollaborative project that project brought together
12 trainee teachers of French as a foreign language and 18 undergraduate Business students studying at an
Irish university via the webconferencing platform Visu (Bétrancourt et al. 2011). ‗Timescales‘ takes into account that human activity is situated within and across time. Various timescales can be present in a given
space, providing a cognitive structural framework and leading to variability in pacing and sequencing of social rhythms (Lemke 2000). The interaction data from the ISMAEL project will allow us to examine, for
three tutor-learner triads, ‗didactic time‘ (Chopin 2010, in Alhadeff-Jones 2017) and more specifically ‗time
on task‘ (Berliner, 1990) so as to better understand the temporal sequencing of different pedagogical activities within the project‘s fourth videoconferencing lesson. We will then turn to the notion of ‗rhythm‘ that all
time-based semiotic modes have in common (van Leeuwen 2015) to examine how the tutors and learners
achieved dissimilar rhythmic structures within their interactions by different integrations of time-based
modes into a multimodal whole. We will endeavor to show that rhythm is a device that can make a pedagogically-focused interaction more fluid and, consequently, more engaging, allowing the interactions to participants attain ―interactional bliss‖ (Cosnier 2008).
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NEW FRONTIERS FOR RESEARCH ON LEARNING
AND MULTIMODALITY IN THE DIGITAL AGE
Convenor
Victor Lim Fei | Nanyang Technological University | victor.lim@nie.edu.sg

Content and Objectives
The field of multimodality studies has made notable advances in recent years in the analysis of multimodal
discourse (Jewitt/Bezemer/O‘Halloran 2016; and Bateman/Wildfeuer/Hiippala 2017). The changing nature
of the educational landscape wrought by new technologies in this digital age presents profound implications
on teaching and learning. Kress (2003: 1) argues that learning in the new media age will involve ―human,
cognitive/affective, cultural and bodily engagement with the world and on the forms and shapes of
knowledge‖.
This panel discusses and explores the productivity of the theories in multimodality and multimodal studies in
informing inquiry into domains of emerging interest within learning and teaching. It brings together and attempts to draw connection between theories in multimodality with learning theories and critical technocultural discourse analysis.
Teaching and learning, specifically in terms of pedagogy, assessment, and literacy, serve as the first unifying
theme in this panel. The second theme across the papers is that of digital technology, which has led to the
emergence of the domains of interest. The papers in this panel ranges from the development of pedagogies
for using transmedia narratives (Scolari 2018), the experience of an adult writer in multimodal composing,
the exploration of multimodal assessment with learning analytics (Worsley et al. 2016), and why critical literacies should account for ways digital platforms convey the intentions and ideologies of their creators in attempting to ―shape‖ the user.
The first paper explores how transmedia storytelling can be harnessed to develop multimodal literacy in students. The paper proposes a framework to evaluate transmedia narrative designs as well as propose principles for developing suitable, inclusive pedagogies for students to experience and actively create transmedia
stories.
The second paper reflects on an adult ESL writer‘s process of producing a multimodal composition. It argues
for the importance of semiotic knowledge of technology and that the transmodal chains between traditional
and new literacy practices can help writers to improve their understanding of both written and multimodal
texts
The third paper discusses students‘ meaning-making in Science within the context of assessment. Recognising that the assessment of students‘ meaning-making based on multimodal representations, yield richer understanding about the students‘ learning, this paper discusses the possibilities and challenges in developing
digital systems to mine multimodal information and leverage developments in learning analytics to inform
students‘ learning.
The fourth paper examines several learning-related platforms as digital objects, focusing on the implications
for the theorizing, research, and instruction of digital literacies. The authors argue that built into digital experiences - ―user experience‖ being a primary construct and gaze of designers - are ideological constructs conveyed not simply through semiotics but through the logic, process, and structuring of interactions.
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Individual abstracts
1. TRANSMEDIA STORYTELLING: A MODEL FOR EMPIRICAL INVESTIGATIONS OF ITS POTENTIAL TO FOSTER LEARNING

Emilia Djonov | Macquarie University | emilia.djonov@mq.edu.au
Chiao-I Tseng | Bremen University | tseng@uni-bremen.de
Victor Lim Fei | Nanyang Technological University | victor.lim@nie.edu.sg

Transmedia storytelling (TS) is where a story is experienced or created across different media platforms (e.g.
book, film and interactive app). Studies of TS in educational contexts stress the promise of transmedia storytelling to encourage participatory learning, but tend to confuse student engagement with learning, and do not
identify specific areas of learning that it supports (cf. Munaro et al. 2016). In this presentation, we propose a
method for towards conducting empirical investigations of the use of TS and its potential for learning, such
as the development of empathy, across the school years. The model combines three types of analysis: (1)
multimodal designs of transmedia narratives; (2) young learners‘ interactions with and interpretations of these narratives; and (3) the software young learners employ for TS. Our model is inspired by multimodal studies that highlight the value of analysing how the same narrative is presented across different platforms for (a)
learning about the affordances of different modes and media (Tseng 2017) and (b) promoting critical multimodal literacy (Unsworth 2015, Lim 2018). It also incorporates principles for the critical multimodal analysis of the design and use of semiotic software (Djonov/van Leeuwen, 2018).
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2. EMPOWERING THE POINT: PAINS AND GAINS OF AN ESL WRITER‘S TRAVERSING BETWEEN PRINTBASED WRITING AND MULTIMODAL COMPOSING
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Yiqiong Zhang | Guangdong University of Foreign Studies | zhangyiqiong@gdufs.edu.cn
Kay O‟Halloran | Curtin University | kay.ohalloran@curtin.edu.au

This study investigates an adult ESL writer‘s multimodal composing and traversals across linguistic, symbolic and visual modes in a research article and PowerPoint slides. Adopting a process-oriented approach, and
drawing upon analytical perspectives from ‗academic literacies‘ and ‗transmodal moment‘ informed by social semiotics, this study analyzed multiple types of data, including drafts of research articles and slides,
notes of conversations and interviews, and email exchanges, to track semiotic shifts in chains of semiosis.
Findings show that the writer was initially constrained by inadequate technical skills and multimodal awareness, so he transferred the literacy practices of print-based research articles to the PowerPoint slides by copying the semiotic choices made in the written text onto the slides. In his ensuing attempts to redesign the
slides, the writer gradually developed awareness of the multimodal systems of meaning in PowerPoint software and composition, which in turn empowered him to advance the argumentation and achieve greater
clarity in the research article. The results suggest that the semiotic knowledge of technology is crucial for
multimodal composing, and the semantic expansions taking place through transmodal chains between traditional and new literacy practices can help writers to develop a deeper and richer understanding of both written and multimodal texts.
*****
3. MULTIMODAL ANALYSIS OF STUDENTS‘ MEANING-MAKING IN SCIENCE AND ITS IMPLICATION TO
LEARNING ANALYTICS SYSTEMS

Jennifer Yeo | Nanyang Technological University | jennifer.yeo@nie.edu.sg
Chew Lee Teo | Nanyang Technological University | chewlee.teo@nie.edu.sg

Meaning-making in science, like all other meaning-making, is a multimodal activity (Lemke 1998; Kress/van
Leeuwen 2001). In science, images, besides textual representations, were found to play an important mediating role in helping scientists manipulate informal and pattern-like features of the world that lend themselves
to structural representations of the abstract, and vice versa (Gooding 2004). Visualisation is thus a necessary
sense-making process by which scientists move between representations of differing complexities as they
vary between concrete and abstract levels of thought. Likewise, students‘ sense-making of a phenomenon also involves visualisation, as ―in order to explain, students have to externalize as they clarify, organize and
restructure their knowledge‖ (de Vries/Lund/Baker 2002, p. 68). Despite the multimodal practice of science
meaning-making, assessment (formative and summative) in school science learning prioritises formal textual
representations. Likewise, learning technologies such as learning analytics systems are predominantly textbased. In this presentation, we use case examples from digital and non-digital platforms to show how assessing students‘ meaning-making based on multimodal representations compared to textual representations
alone yields a richer understanding about the students. The differences imply the need for a multimodal assessment of students‘ science learning. The challenge is for learning analytics to develop digital systems that
can mine other modes of representations, in particular informal and visual representations.
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4. INTENTIONALITY IN MEDIATIONAL MEANS: PLATFORM LITERACY AND THE MULTIMODAL INTERPELLATION OF THE IDEALIZED USER

Robert Santiago de Roock | Nanyang Technological University | r.deroock@nie.edu.sg
Mark Charles Baildon | Nanyang Technological University | mark.baildon@nie.edu.sg

With the emergence of platform capitalism (Srnicek 2016), the digital has shifted to being intimately intertwined in learning, political economy, and everyday life in the form of apps and other interactive platforms.
The analytic power of mediated discourse analysis (MDA; e.g. Scollon 2001) is well positioned to unveil
ways such platforms come imbedded with the ideologies of their creators, such as in incidences of algorithmic oppression (Noble 2018), but this requires revisiting the concept of mediation, which is often understood
as passive. In this paper, we explore the ideological terrain of digital objects through the analysis of several
learning-related platforms using MDA augmented by (digital) ethnographic sensibilities of science and technology studies (Brock 2018; Light/Burgess/Duguay 2018; Suchman 2006). We show how platforms render
intelligible and interpellate the user into a particular social order, what is rendered unproblematic and excluded or invisibilized, and ways users resist and make meaning. Built into digital experiences - ―user experience‖ being a primary construct and gaze of designers - are ideological constructs conveyed not simply
through semiotics but through the logic, process, and structuring of interactions. We close discussing implications for the theorizing, research, and instruction of digital literacies.
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LEARNWEB: COMMUNITIES AND DIGITAL ENVIRONMENTS
FOR MULTIMODAL AND MULTIMEDIA INTERACTIONS
Convenor
Ivana Marenzi | L3S Research Center, Hannover | marenzi@l3s.de

Content and Objectives
The panel presents communities and digital contexts based on multimodal and multimedia affordances of the
learning environment LearnWeb (http://learnweb.l3s.uni-hannover.de/). LearnWeb was developed by L3S
Research Center (Hannover) to support and enhance multiliteracy pedagogies (Marenzi 2014a). From the
start, the developers involved communities and groups of users in the co-design of the platform
(Wang/Hannafin 2005). In this way, learners and teachers have become active participants of the learning
process transforming available resources and affordances (Available Designs) into innovative and creative
meanings (the Redesigned) (Kalantzis et al. 2010; Cope/Kalantzis 2015).
In the past few years, iterative evaluation-driven design-based research approach analyses (Mirijamdotter et
al. 2006; Marenzi 2014b) have been carried out involving on the one hand groups of trainee and experienced
teachers as a professional community for sharing resources and practices, and, on the other, students in higher education who use the LearnWeb environment for their studies.
The overall aims of the panel presentations are to discuss: 1. how participants use online multimodal affordances for their teaching profession or their learning and, more specifically, how web searching processes
can become effective learning processes; 2. how their learning and collaborative experience is enhanced
through the multimedia affordances of the platform; 3. how the multiliteracy learning environment is improved through the ongoing feedback of the users.
The presentation will focus on a series of case studies (see individual abstracts) aimed at promoting multiliteracy co-construction of knowledge through open educational practices and resources: YELL/TELL for
teacher education, CELL for academic English L2 for university studies, LabInt for translators and interpreters, multimodality for teachers of special educational needs, and storytelling in English L2 for children in informal contexts (libraries).

Individual abstracts
1. RECONTEXTUALIZING LANGUAGE TEACHING AND LEARNING: THE YELL/TELL AND CELL DIGITAL
ENVIRONMENTS

Maria Bortoluzzi | University of Udine | maria.bortoluzzi@uniud.it
Ivana Marenzi | L3S Research Center, Hannover | marenzi@l3s.de
Elisa Bertoldi | University of Udine | elisa.bertoldi@uniud.it

Multimodal digital communication offers means and environments to contextualise and re-contextualise
teaching and learning languages in events which are transmodal and exploit both offline and online affordances. This presentation focuses on how digital multiliteracies and multimodal practices, and their underlying pedagogical principles are implemented in two online communities of the LearnWeb platform.
YELL/TELL (Young / Teen English Language Learners) is a professional online community open to student
teachers, language teachers and language educators. It has the aim to support multiliteracy awareness and
competence for pre-service, in-service and lifelong learning (Cope/Kalantzis 2015; Jones/Hafner 2012;
Dudeney/Hockley/Pegrum 2013; Marenzi 2014a). It is based on the principles of peer-learning and teaching
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to promote collaborative and reflective practices (Edge 2011; Farrell 2016) within a lifelong teacher education perspective. More specifically, we shall present recent developments of the search interface to improve
web searching processes for multimodal teaching resources. The interface (which is work-in-progress) has
the aim to transform these web searching events into processes for effective professional advancement and
reflection for teachers. The second part of the presentation focuses on CELL (Communicating in English for
Language Learning) as a higher education learning environment to share resources and academic language
learning practices. In particular, we shall present an on-going study about student collaborative annotations
of multimodal texts using the open access tool Hypothes.is (embedded in LearnWeb). The research questions
addressed are how students‘ online collaboration through this tool can contribute to (or hinder) the process of
critical meaning making when analysing multimodal texts. The study is at the cross-roads of critical discourse studies and multimodal studies for pedagogical purposes.
*****
2. LEARNWEB: AN INTERACTIVE MULTIMEDIA ENVIRONMENT FOR TRANSLATORS‘ AND INTERPRETERS‘
TRAINING

Francesca Bianchi | University of Salento | francesca.bianchi@unisalento.it

In the last few years, LearnWeb has been systematically used at the University of Salento in interpreting
courses to support students in acquiring analytical skills, summary skills, and vocabulary knowledge through
the creation of electronic glossaries. The same features have been used by researchers to investigate student
choices in performing higher-order comprehension tasks, and students‘ behavioural patterns in creating a
glossary. This presentation illustrates the various ways in which LearnWeb can be and has been used with
interpreting students. In particular the teaching/learning advantages of the following features will be presented: - TED videos and their transcripts, enhanced with the possibility to interactively select and annotate the
transcripts; - A user-friendly interface for the creation of multilingual glossaries; - An automatic logging system that keeps track of the web pages visited by the students while creating their glossary; - A learning analytics system and visualization tool (dashboard) of the students‘ online activities. Through the dashboard, the
teacher analyses different abilities connected to the creation of a glossary, such as Web search abilities and
information selection abilities. Moreover, the dashboard supports the students, by showing them their patterns compared to the class average; - Social features (forum, sharing, tagging, commenting). It will be
shown how, using this platform which guides students in multifarious uses of multimodal and multimedia
resources, the students acquire not only specialized knowledge and skills needed in the interpreting profession, but also greater autonomy in the use of (online) technology and responsible participation in class activities.
*****
3. LET‟S TELL A TALE: STORYTELLING IN ENGLISH L2 FOR CHILDREN
Elisa Bertoldi | University of Udine | elisa.bertoldi@uniud.it
Maria Bortoluzzi | University of Udine | maria.bortoluzzi@uniud.it
Ivana Marenzi | L3S Research Center, Hannover | marenzi@l3s.de

The project Storytelling in English L2 for young learners (Udine University, Italy) focuses on the power of
storytelling for children in meaningful and informal interaction. The project is based on the identification of
best practices, strategies, methodologies and resources for narration as a fundamental means to develop children verbal, multimodal and communicative skills through the interaction with expert adults and/or other
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children during storytelling sessions. The project is the result of the long-standing collaboration between the
University of Udine and the Municipal Library V. Joppi (Udine, Italy). The library‘s children section is a cultural institution with experience of excellence in promoting reading for children from a very early age. In
collaboration with the University of Udine, the library hosts storytelling events in English L2 (Let‟s Tell a
Tale) for children from 4 to 8. These events are organised by researchers and students of the Department of
Foreign Languages and Literatures and Education. The current topic of the storytelling sessions is Econarratives and Ecology for Children. Project work and storytelling sessions in the libraries are supported by the
online open access digital environment Storytelling on the online professional community for teachers
YELL/TELL (open access community for teaching and learning based on the LearnWeb platform). The Storytelling group is a virtual space that allows users to share multimodal practices, experiences and resources
during and beyond the life of the project; it promotes and supports the active network between library operators, educators, teachers and training courses for teachers in order to exchange ideas, information and proposals. It is a collaborative and creative research environment that allows users to share and discuss multimodal resources and practices on children‘s language learning through narration and storytelling.
*****
4. USING DIGITAL ENVIRONMENT FOR TEACHER TRAINING. MULTIMODALITY FOR SPECIAL EDUCATIONAL NEEDS
Maria Cinque | LUMSA University | m.cinque@lumsa.it

Although inclusive education has now been endorsed as the model for current and future schools in many
countries in Europe, there is still a debate on the usefulness of a co-presence of support teachers and mainstream teachers to facilitate the teaching-learning process and to sustain inclusive practices. We present two
case studies concerning two online communities of support teachers hosted on the LearnWeb platform. The
first consisted of teachers participating in the Master Didattica e psicopedagogia per alunni con disturbi dello spettro autistico that took place between November 2016 and June 2017 at the LUMSA University in
Rome. The second community consisted of teachers who were specializing in Special Educational Needs
(between September 2017 and May 2018) in order to become certified support teachers in schools. The first
community worked on the principles of peer-learning and teaching to promote collaborative and reflective
practices (Edge 2011; Farrell 2016). As well as posting online the resources of the course, participants shared
and tagged videos, participated in discussions on the forum, performed web searches, reflected on their experiences concerning special educational needs of students with autism syndrome. The LearnWeb platform interface helped transform these online activities into processes for effective professional advancement and reflection for teachers. The second community made a more ―traditional‖ use of the online environment, just
uploading and/or downloading resources. Nevertheless, at the end of the course, as part of their final assessment, they produced a multimodal interdisciplinary piece of work aimed at including special educational
needs students into ―normal‖ classes. For these students the benefits of interdisciplinary multimodal modeling activities are double (Kim 2017): (1) promoting multiliteracies development using digital and multimodal
resources for supporting emotional and social experiences in developing comprehension of learners with
special educational needs; and (2) integrating learners‘ everyday experiences for the development of higher
cognitive functions.
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THE ROLE OF VISUAL DISCOURSE IN PUBLIC HEALTH SOCIAL MEDIA CAMPAIGNS:
MOVING BEYOND KNOWLEDGE DISSEMINATION
Convenor
Anna Franca Plastina | University of Calabria | annafranca.plastina@unical.it

Content and Objectives
Social networking sites (SNSs) are becoming digital environments in which health communication is growing in visibility. Exploiting SNSs has been acknowledged as an effective way to expand global reach and facilitate access to credible, science-based health messages by the US Centers for Disease Control and Prevention (2011), and as a crucial 21st-century European strategy in promoting public health by the World Health
Organization (WHO 2013). Public health campaigners are thus strategically harnessing SNSs to boost their
constructive responses to priority health issues in order to enable people to increase control over their health
(WHO 2006) and consequently reduce population health risks. While visuals are still considered crucial in
mass-media health campaigning for drawing attention and retaining message content, they acquire prominence in SNS environments pervaded by visual communication (Vos/Cohen 2017). In a social semiotic perspective, there is still a much felt need to reflect on how social media affordances and constraints reshape social practices (Poulsen et al. 2018), including public health campaigns which strive to successfully attend to
population-based health care. A discussion of the meanings and effects of images in these communicative
contexts (Machin 2014) and of the contribution of the visual in constructing effective multimodal digital discourses (Adami/Jewitt 2016) is therefore timely.
The panel thus intends to bring to the fore the ways popular SNSs like Facebook and Twitter restructure the
multimodal discourses of public health campaigns in the light of the role played by visual language in moving beyond mere knowledge dissemination. It aims at tackling issues including how visual discourse as usergenerated content arouses major interest in public health-related issues leading to participatory engagement;
the strategic visual choices made by experts to accomplish informative and explanatory functions which facilitate laypeople‘s awareness and understanding of complex text-based health concepts; how visual and verbal modes create ‗intersemiotic complementarity‘ for multimodal textual coherence (Royce 2007); how visuals also build trust in the scientific community, and thus help contain the digital spread of misinformation,
which poses a growing threat to public health.
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Individual abstracts
1. FROM KNOWLEDGE DISSEMINATION TO TABOO BREAKING IN SEXUALITY: A MULTIMODAL DISCOURSE ANALYSIS OF A PUBLIC HEALTH SOCIAL MEDIA CAMPAIGN

Rosita Maglie | University of Bari “Aldo Moro” | rosita.maglie@uniba.it
Chiara Abbatantuono | University of Bari “Aldo Moro” | c.abbatantuono@hotmail.it

This study presents a multimodal discourse analysis (MDA) of an online sexuality information service designed by The Kinsey Institute™, which uses Facebook and Twitter to meet the information needs of college-aged adults. The work collected the webpages of these two popular social networking sites (SNSs) containing images from February 2015 to October 2018, yielding an approximate total number of 500 image tokens. Tools of analysis found in Kress and van Leeuwen (2006), Kress (2010) and in Machin and Mayr
(2012) were used to identify a series of salient recurring discursive strategies through which SNSs depict
sexuality and promote sexual health among the younger generation. Data from previous studies, based on the
linguistic analysis of questions written by adolescents and posted online to health websites, showed the presence of sex stereotyping due to a lack of education interventions and policy initiatives, which facilitate unsafe sexual practices, misunderstanding of sexually-transmitted infections (STIs), devaluation of women and
homophobic attitudes towards LGBTQI communities (Harvey 2013; Maglie 2015). The Institute thus exploits the great meaning potentials of visual communication in Facebook and Twitter to inform young people
about sex and STIs, explain sexuality and sexual orientation in a non-judgmental manner and promote social
change in the contemporary sociocultural context of adolescents‘ sexual awareness and behaviour.
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2. A PICTURE OF HEALTH? VISUAL REPRESENTATIONS OF DIABETES IN POPULAR FACEBOOK PAGES
Daniel Hunt | University of Nottingham | daniel.hunt@nottingham.ac.uk

Social networking sites (SNSs) have become a significant medium for the publication and consumption of
health discourse, affording organisations the potential to disseminate health messages to large and interested
publics. In the UK context, however, government health policy has stepped back from social media and encouraged a greater online role for non-governmental health organisations, who now attract sizeable audienc66

es on SNSs (Hunt et al. 2015). Using diabetes-related pages on Facebook as a case study, this paper focuses
on the multimodal representation of diabetes published by three popular state, commercial and charitable organisations. I illustrate that prominent diabetes pages employ a strategy of ‗virtual visual synthetic personalisation‘ (Thompson 2012) that packages linguistic information about diabetes self-management and charitable
volunteering using multimodal signifiers of social intimacy and positive affect. In doing so, these pages popularise scientific information about diabetes self-care, presenting medical content in a way that is visually
engaging while also eschewing representations of physical illness. However, as well as popularising health
information, these pages‘ posts also instantiate common features of advertising discourse, in which the interplay of images, text and hyperlinks function to promote users‘ interaction with each organisation. While
popularising diabetes information and activism, therefore, interaction with popular diabetes pages on Facebook may also increase public exposure to scientifically questionable content and encourage online sociality
over engagement with professional healthcare services. I argue that this in turn reflects the financial motivations of organisations who operate in an SNS context in which audience participation is a commodity.
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3.

HEALTHY PIC HASHTAGGING IN TWITTER: THE ROLE OF INFOGRAPHICS IN #ANTIBIOTICGUARDIAN

Anna Franca Plastina | University of Calabria | annafranca.plastina@unical.it

The character-constrained mode of Twitter is triggering innovative user-driven processes, whereby the
#hashtag is exploited to privilege content promotion over the original function of tagging digital resources.
In this new tagging culture, the hashtag is also being appropriated by health communities emerging in Twitter to expand the reach of public health campaigns. Empirical research has typically focused on hashtagged
meanings in ordinary conversational exchanges, while hashtag functionalities have so far been underresearched in these health communities despite they are gaining momentum. Expanding on previous research
on the discursive functions of the hashtag in public health campaigns (Plastina 2018), this paper analyses
how infographics as multimodal texts (O‘Halloran et al. 2016) operate in Public Health England‘s #AntibioticGuardian account to reduce the global issue of Antimicrobial Resistance. Drawing on a systemic functional approach to multimodal discourse analysis (Jewitt et al. 2016), the study examines the metafunctional
organisation of meanings (O‘Halloran/Lim-Fei 2014) of infographics, and how these (re)emphasise the explanatory and informative functions of visuals blurred by science popularisers (Rodríguez Estrada/Davis
2015), highlighting their role in circumventing Twitter constraints.
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ANALYSING MULTIMODAL DIGITAL DISCOURSE
Convenor
Franca Poppi | University of Modena and Reggio Emilia | franca.poppi@unimore.it

Content and Objectives
Recent developments in digital technology have given rise to the ‗new media‘, which started to spread
around the 1980s and whose characteristics can be described as ―digital, interactive, hypertextual, networked,
virtual and simulated‖ (Lister/Dovey/Giddings/Grant/Kelly 2008: 13). Their interactivity has created the
possibility for instant feedback, altering the communicative flow from a linear to a circular mode (Hall
2006), as users can voice their opinions and affect meanings, while the digital nature has expanded the possibilities of using
different semiotic modes to create meanings.
Old media such as radio, TV or print presented a ―one way‖ or ―one to many‖ communication model that allowed little, if any, delayed feedback. Users played a passive role as they could not take part in the communicative process but were loaded with input in a top-down process. However, the Internet has provided new
media with growing channels for feedback as they incorporate a two-way communication (Logan 2010: 4),
through comment sessions or the possibility of producing content and distributing it online as rebuttal, for
instance. The multiplicity of platforms and distribution channels have given rise to networking practices
among people who share professional and/or personal interests and are members of virtual Communities of
Practice, or ―constellations of interconnected practices‖ (Wenger 1998; Seidlhofer 2011). Virtual encounters
have become as meaningful as face-to-face ones. Different users exploit the affordances of the web to spread
information, engage in different kinds of transactions transcending group memberships and cutting across
speech communities and geographical boundaries as traditionally conceived, promote cultural activities and
strengthen the technological conditions for distance learning.
In the context of new media, (digital) discourse is construed through a multiplicity of semiotic resources,
posing theoretical and methodological challenges for its investigation (Bateman et al. 2017). Defining units
of analysis, methodological procedures for annotation and systematic data analysis are key in order to understand how meaning production, circulation and consumption take place as the Internet and new media have
taken a central position in education and politics, for instance, two critical areas in the constitution of society.
The panel intends to contribute to the debate on digital discourse in its multimodal configuration by discussing how technological development has changed the way interactions, meanings and identities are negotiated
and construed on the Internet. Francisco Veloso will explore the way political candidates plead for their cases through digital campaigning; Cecilia Lazzeretti will focus on the engagement strategies adopted by two
museum blogs relying on different participatory protocols; Franca Poppi will analyse blogs and investigate
how particular choices can be employed to signal to other speakers desirable identities, stances, attitudes and
forms of belonging. Alessandra Marazzi, Margherita Pelleriti and Sara Radigheri will present on the possible
benefits of Technology Enhanced Language Learning (TELL) and describe how a Moodle platform can be
used to implement online language learning at the University of Modena and Reggio Emilia. Finally Satomi
Ura will concentrate on the peculiarities of Japanese organizational discourse by analysing the data from the
online meetings of a parents‘ association.
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SEIDLHOFER, B. (2011). Understanding English as a Lingua Franca. Oxford: Oxford University Press.
WENGER, E. (1998). Communities of practice: learning, meaning, and identity. Cambridge: Cambridge University
Press.

Individual abstracts
1. A SOCIAL-SEMIOTIC ANALYSIS OF 2018 BRAZIL PRESIDENTIAL ELECTION CAMPAIGN VIDEOS
Francisco O. D. Veloso | University of Bologna – Hong Kong Polytechnic University | francisco.veloso@unibo.it

Primarily a discursive construction (Fairclough 2014), politics and electoral campaigns entail the use of an
array of multimodal texts with persuasive purposes, each of them being constituted by specific semiotic resources depending on materiality and semiotic affordance. Among the texts deployed in an electoral campaign, videos seem to play an important role, as they allow for the construction of both ideational and interpersonal meanings simultaneously through different semiotic modes, setting the agenda and building a candidate‘s identity as persuasive strategies. In Brazil, television and video production have, so far, been considered a key element to a successful electoral campaign considering the large audience and a cultural tradition
created by the electoral system that sponsors ‗free-time‘ TV slots for political parties. While time is distributed unevenly among parties, in case of a run-off for the Head of State, the two remaining candidates are
given a five-minute slot each for twelve consecutive days before the Election Day. In this context, social media have grown in relevance as they allow for the distribution of videos even after they have been aired and
also the amplification of meanings. This study aims to analyze campaign videos produced for Fernando
Haddad (PT) and Jair Bolsonaro (PSL), and aired on the first and last days of TV ad campaign during the
2018 Brazilian Presidential Election. The aim is to examine the multimodal strategies of persuasion deployed
in each of the videos to appeal for support. Each video is five-minute long and is divided in sections that focus on the construction of the candidate but also in the deconstruction of the opponent. By decomposing the
semiotic modes (Bateman, 2011) deployed in the data, each scene will be annotated in order to identify the
semiotic modes deployed and their contribution to discourse semantics. Preliminary results show, in Bolsonaro‘s videos, an appeal to emotions to justify the vote for him, without showing any specific official program proposals; his opponent is de-construed through associations with countries such as Venezuela and Cuba, depicted as ―devastated‖ by communism as an informing ideology. Haddad‘s videos focus on social
themes such as wages and security, while de-construing the opponent through narratives of violence to establish a relation of causality between the opponent‘s rhetoric and events taken place after the first poll.
References
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Multimodal Studies: Multiple Approaches and Domains. London: Routledge, pp. 17-38.
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2. INDEXICALITY AND IDENTITY CONSTRUCTION: THE STORY TOLD BY BLOGGERS
Franca Poppi | University of Modena and Reggio Emilia | franca.poppi@unimore.it

Blogs have existed in the cyberspace community since 1998 (Wu, 2005: 426) even though 1999 was the
turning point for the development of this phenomenon on a large scale (Hsu et al. 2008). Researchers use
blogs as a popular mechanism for the quick discussion of scholarly information and fast online communication and public engagement. In this way scientific and scholarly topics are communicated online to very heterogeneous audiences (Mauranen 2013). Since blogs can reach unlimited numbers of readers, English is often used as a lingua franca, both by native and non-native speakers, to ensure the widest possible diffusion.
However, in such on-line contexts the language employed is often not solely directed at intelligibility, but
may also be employed to signal to listeners indexical information about the speaker, specifically membership
in a certain class/group (Henry 2016: 181-182). The present contribution focuses on two small corpora of
economics blogs published respectively by Bibek Debroy and Tyler Cowen. The former is an Indian economist, and economics professor at the Centre for Policy Research in New Delhi. The latter is an American
economist, who is also an economics professor at George Mason University. The preliminary findings which
emerge from the analysis of the word-lists, keywords and key semantic domains seem to indicate that the
two economists employ the English language as an index of both cosmopolitan and local identities.
References
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in China, in P. Holmes and F. Dervin (eds). The Cultural and intercultural dimensions of English as a lingua franca.
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TEFL and applied linguistics, Department of Applied English Ming Chaun University, Taipei, pp. 426-443.
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3. ―WE HOPE YOU SHARE YOUR THOUGHTS WITH US‖. THE ILLUSION OF ENGAGEMENT IN MUSEUM BLOGGING

Cecilia Lazzeretti | University of Modena and Reggio Emilia | cecilia.lazzeretti@unimore.it

Museum blogs have contributed to making more transparent the process through which the institutions create, handle and exchange knowledge, moving from the traditional one-way communication paradigm toward
a two–way communication flow. However, despite its thriving among professionals, museum blogging is
characterised by a paradox: most blogs are written by staff members, offering a ‗calculated‘ view of
knowledge (Simon 2007, Verboom/Arora 2013, Lazzeretti 2016), and comments from users are often disabled or deleted a posteriori. By avoiding an effective interaction and providing ‗institutional‘ contents, museums take lower risk but they also reiterate the old one-to-many communication model, losing all the benefits of social media. The study investigates the engagement strategies adopted by two museum blogs relying
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on different participatory protocols: the J. Paul Getty Museum blog, characterised by full moderation, and
the Victoria & Albert Museum blog, which is only occasionally moderated. Adopting a contrastive/comparative approach, selected blog texts are examined in a discourse-analytical perspective, with regard to rhetorical organisation and communication strategies (Myers 2010). Specific focus is placed on the
textualization process, and in particular on the lexical and interpersonal features deployed to discursively
‗situate‘ and position the two institutions in addressing their publics, within their broader cultural systems
(Sabatini 2015). The outcomes of the analysis are eventually put in relation with the issue of ‗radical trust‘
introduced by Lynch & Alberti (2010), who claimed that ―shared authority is more effective at creating and
guiding culture than institutional control‖ (2010: 15). The analysis suggests that museums still prefer to exert
a gatekeeping role and contain knowledge within their walls in order to maintain their legitimacy, despite the
efforts to give the audience more voice.
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4. INHERENT INTERACTIONS AMONG THE MEMBERS OF A PARENTS‘ ASSOCIATION IN JAPAN
Satomi Ura | Meisei University, Tokyo | satomi.ura@meisei-u.ac.jp

The aim of this study is to investigate how the members of a parents‘ organization exploit online meetings
and social networks to formulate a proposal to the city or metropolitan Tokyo. Thanks to the affordances of
new technologies each individual parent is encouraged to cooperate with the others, building a sense of camaraderie. The data collected from the on line interactions will be analyzed by making reference to the notion of communities of practice as a framework. In fact, the members of this organization are sharing objectives and a common purpose like any other working group. Lave and Wenger (1991) originally outlined the
notion of ―community of practice‖ which was later further developed by Wenger (1998). This approach
points out the manner in which participants construct membership in this association by exchanging messages and sharing information through online meetings. The period under scrutiny goes from March 2017 to July 2018. The parents‘ association groups together people coming from over 26 different areas in the city. All
the members have their professional lives, which has to be balanced with their parental duties. Several communicative channels are adapted by this organization, such as emails among individual members, mailing
lists, text messaging, social network systems, as the parents need to discuss certain common objectives such
as, for example, creating a better environment for both children, parents and care-givers. Since this parent
association includes Japanese parents, utterances, forms or typical patterns displayed in the email texts will
provide evidence of the uniqueness of Japanese discourse. From a discoursal perspective, the Japanese society has a strong preference for harmonious connections. When it comes to solving a problem or decision72

making, whenever disagreement has be dealt with, direct confrontation does disappear, and the topic is usually handled in such a way, so as to preserve an impression of interactional ―harmony‖ (Fujio/Tanaka 2012).
This study provides an empirical illustration of how this inherent aspect of society in Japan manifests itself in
on line communication.
References
FUJIO, M., TANAKA, H. (2012). ―Harmonious Disagreement‖ in Japanese Business Discourse, in J. Aritz and R.
C. Walker (eds). Discourse Perspectives on Organizational Communication. Madison: Fairleigh Dickinson University
Press, pp. 81-99.
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5. DIGITAL MEDIA IN FOREIGN LANGUAGE LEARNING
Alessandra Marazzi | University of Modena and Reggio Emilia | alessandra.marazzi@unimore.it
Margherita Pelleriti | University of Modena and Reggio Emilia | margherita.pelleriti@unimore.it
Sara Radighieri | University of Modena and Reggio Emilia | sara.radighieri@unimore.it

Over the last two decades, in an attempt to provide evidence of the benefits of multimodality, scholars have
been investigating its advantages, both in terms of increased motivation and academic achievements. This is
for instance the case of learning a foreign language, which can be supported by digital media such as computers, tablets, smartphones, along with the use of interactive whiteboards, blogs, interactive storytelling,
video making (Crawford Camiciottoli/Campoy-Cubillo 2018; Makooe 2012; Osipov/Prasikova/Volinsky
2015; Bonsignori 2018). Building on the assumption, on the one hand, that students benefit from Technology
Enhanced Language Learning (TELL) when studying a foreign language and, on the other, on the idea that
TELL offers students various advantages (Laurillard 2002; Benson 2012; Mosavi Miangah/Nezarat 2012),
we started to use Moodle, a free and open-source learning management system, to implement our online language learning offer. There are a number of practical reasons which led us to decide to go online with our
materials, such as the lack of further space in our media centre, a significant drop-off in the media lab attendance during the last ten years, and an increasing number of off-site or working students. Furthermore, our
online learning platform can help provide a better service to our students by customising our material to the
different needs that our distance learners and/or part-time students may have. The state of the art of our materials will be presented and the model followed for creating our online learning environment will be outlined.
Finally, the tools devised to monitor students‘ progress will be described, accounting for issues such as participation, interaction and academic achievement.
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EU-MADE4LL PROJECT PRESENTATION
Convenor / Project Coordinator
Maria Grazia Sindoni | University of Messina | mariagrazia.sindoni@unime.it
Elisabetta Adami | University of Leeds | e.adami@leeds.ac.uk
Styliani Karatza | National and Kapodistrian University of Athens - University of Leeds | skaratza@enl.uoa.gr
Ivana Marenzi | L3S Research Center, Hannover | marenzi@l3s.de
Ilaria Moschini | University of Florence | ilaria.moschini@unifi.it
Sandra Petroni | University of Rome “Tor Vergata” | sandra.petroni@uniroma2.it
Marc Rocca | Rocca Creative Thinking Limited | marc@roccacreative.co.uk

Content and Objectives
The panel presents the project ―EU-MADE4LL - European Multimodal and Digital Education for Language
Learning‖. EU-MADE4LL is an Erasmus Key Action 2 project funded for the years 2016-2019 and involves
the University of Messina (as the main applicant), five EU Universities (Aarhus, Florence, Leeds, Hannover,
Tor Vergata), and a UK-based creative digital agency (Rocca Creative Thinking Limited). EU-MADE4LL
aims at integrating digital literacy and proficiency in English for international communication that are essential requirements for graduates‘ access to today‘s European job market and that are often held separate in
higher education curricula.
The three main project‘s outputs will be presented with a special focus on number 3), namely Common
Framework of Reference for Intercultural Digital Literacy:
1) a moderated digital collaborative environment which supports project management, educational activities and learning analytics. The EU-MADE4LL platform allows (a) searching for, storing and sharing educational resources and practices, (b) sharing materials and research experiences (c) anonymous assessment and
randomized peer-assessment of students‘ digital productions (d) delivering and collecting data from baseline
and evaluation surveys (Intellectual Output 1);
2) an international joint syllabus that integrates abilities for the creation and critical interpretation of multimodal digital texts in English (such as weblogs, websites, CVs, corporate and user-generated videos, and
video based interactions) and is replicable in other academic and non-academic contexts. It includes A) a
common core; B) the delivery of workshops, each focused on a specific digital text type and carried out
through teachers‘ mobility among the participants‘ organizations; C) assignments to increase productive and
metapragmatic awareness; D) assessment and peer-assessment of students‘ learning outcomes (Intellectual
Output 2);
3) a set of guidelines named CFRIDiL (Common Framework of Reference for Intercultural Digital Literacy, Intellectual Output 3) that builds on data gathered during the project and is aimed at expanding both the
Common European Framework of Reference for Languages (CEFR) and that for Digital Competence
(DigComp 2.0). Its goal, among others, is to describe systematically levels of proficiency in intercultural digital literacy for students and European citizens, as well as transversal skills with the analysis of data produced in the Rocca Workshop in Aarhus with the best achieving students from the five universities.
References
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CHANGING PRACTICES THROUGH DIGITAL TECHNOLOGY
Convenor
Søren Vigild Poulsen | University of Southern Denmark | vigild@sdu.dk

Content and Objectives
With the so-called digital turn, we are witnessing how digital devices prompt significant changes in semiotic
practices, as well as in broader social practices. Today, for instance, many practices cannot be performed
properly without digital technologies, e.g., banking or teaching in school. This underscores the mutually interdependent relationship between practice and technology. While this may also be the case with older technologies, digital technology facilitates changes that are unprecedented. As Manovich already wrote in 2001,
new media (and more broadly, digital technologies) are ―programmable objects‖, i.e., they are represented by
digital codes that make them manipulable with a computer, thus practices that enter the digital realm can be
transformed in previously unseen ways. This ―computerization‖ is not simply a technical development, but a
process where ―cultural categories or concepts are substituted, on the level of meaning and/or language, by
new ones that derive from the computers‘ ontology, epistemology and pragmatics‖ (p. 47). In semiotic terms,
this conveys that digital technology holds the potential to not only remediate social meaning-making practices, but additionally the prospect to fundamentally reshape and redesign them (Kress 2010).
This panel seeks to advance further multimodal studies into the interdependency of practice and digital technology (Zhao/Djonov/van Leeuwen 2014; Bezemer/Kress 2016). With an ambition of going beyond technology-deterministic and social construction of technology (SCOT) positions on the technology-practice relationship, papers in this panel investigates how people do semiotic work with digital technology in commercial, educational, organizational, and artistic settings.
With this objective, we hope to articulate fundamental questions of what in fact makes a semiotic practice,
and to discuss related issues, such as online-offline, text-context, mode-media, (digital) materiality and resemiotisation.
The panel presents multimodal analyses of the design and use of digital technology and their connection to
social issues which document changes (and consistencies) in contemporary techno-culture (Agamben 2009).
References
AGAMBEN, G. (2009). What is an apparatus? And other essays. Stanford: Stanford University Press.
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Individual abstracts
1. THE USE OF THE SHOPPING CART WHEN SHOPPING OFFLINE AND ONLINE
Thomas Hestbæk Andersen | University of Southern Denmark | thandersen@sdu.dk
Julia Rytter Dakwar | University of Southern Denmark | juliard@sdu.dk
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In our paper, we shall examine and contrast (i) the consumer‘s use of the shopping cart in offline and in
online environments, as well as (ii) the resources enabling this usage. Our data consists of video and eye
tracking recordings of shopping behaviour in various brick-&-mortar shops and web shops; these data have
been collected in 2018 and have not previously been presented. The data suggest several significant differences in the use of the shopping basket; one observed difference is that in a brick-&-mortar shop, what goes
in the basket, stays in the basket and is eventually purchased, while the basket in a web shop is widely used
as a research and organisational/textual tool, and it is often abandoned before any purchase is made. Our
study is qualitative, and the analysis of our data is anchored in multimodal social semiotics (cf. Kress 2010;
van Leeuwen 2008); however, we enrich our analysis with a transdisciplinary outlook, drawing on more
quantitatively oriented marketing and consumer studies (e.g. Huang et al. 2018, Kukar-Kinney/Close 2010).
Our paper constitutes a part of a larger project on the resemiotisation of buying and selling interaction, as this
social practice is digitalised and moves from brick-&-mortar shops to web shops (‗Resemina‘) (cf. Andersen/
van Leeuwen 2017, 2018).
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2. CHANGING NURSING PRACTICES THROUGH DIGITAL SEMIOTIC REGIMES
Søren Vigild Poulsen | University of southern Denmark | vigild@sdu.dk

On November 17, 2017, the hospitals in West-Zealand, Denmark started using a new digital health care platform. The implementation of new software initiated the biggest process of change in a public organization in
the last 30 years. The platform was introduced to secure a better flow of information to benefit patients on
the one hand, and improve and strengthen collaboration amongst health professionals on the other hand. The
objective of this introduction was to prevent organizational ―silos‖, i.e. groups or departments in the same
organization that do not work together because they do not share information or knowledge. However, a pilot
study examining the effects of the platform on the work of nurses dealing with chronic lung patients and
their working conditions shows that the software on the contrary creates new silos and complicates working
conditions for the nurses in new ways. Using the concept of semiotic regimes, that is, social rules for the use
of semiotic resources (van Leeuwen 2005, 2008; Djonov/van Leeuwen 2012) as a point of departure, this paper documents on a micro-analytical level what kind of regimes are built into the platform and how they are
used to regulate and (re)structure health practices of nurses, and consequently causing a work flow that interferes with these practices. On this basis, the presentation advances the argument that semiotic technology
studies need to pay attention to and shine light on the semiotic work of software companies and the interests
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that they serve. These actors play a crucial role, but rarely gets mentioned in (public) discourses. Yet these
actors operate as a ‗hidden hand‘ of political, ideological, economic, and management initiatives, and thus,
ultimately, function as an instrument of distributed control in the healthcare system.
References
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3. ABC-APPS AS SEMIOTIC TECHNOLOGY
Gunhild Kvåle | University of Agder | gunhild.kvale@uia.no

Digital technologies are in various ways contributing to changes in educational institutions, including kindergartens. In Norwegian kindergartens, iPads and other tablets have become popular digital tools, and the
current national framework plan for kindergartens demands that the ―digital practice‖ of each kindergarten
should encourage the children ―to play, be creative and learn‖ (Ministry of Education and Research, 2017, p.
44). This also pertains to formal and informal language-oriented activities in kindergartens. This paper will
analyze ABC apps aimed at Norwegian pre-school children, i.e. apps marketed with a promise of teaching
children to ―learn to read and write‖. The semiotic technologies of ABC apps come with certain ideas about
what the social practices of literacy involve and should involve; certain assumptions of literacy are inscribed
into the apps. In this paper, I will investigate a selection of ABC apps and analyze and critique how literacy
is recontexualized and promoted. The study will be theoretically informed by social semiotic technology
studies (Zhao, Djonov/van Leeuwen 2014; Kvåle 2016), sociocultural literacy studies (Barton 2007; Barton/Hamilton 1998), and previous studies of ABC resources for pre-school children (e.g. Vollan 2010). The
paper aims at bringing forward knowledge and critical awareness of ABC apps, and at expanding and
strengthening the theoretical-methodological basis for social semiotic multimodal approaches to technology.
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4. ART AS RESEARCH INTO SEMIOTIC TECHNOLOGY – THE CASE OF DAVID HOCKNEY‘S DIGITAL ART
Theo van Leeuwen | University of Southern Denmark | leeuwen@sdu.dk
Christian Mosbæk Johannessen | University of Southern Denmark | cmj@sdu.dk

After a brief historical introduction to brush tool interfaces in digital drawing applications such as Adobe Illustrator and Photoshop, the paper will analyze the semiotic resources made available by Brush Redux, an
app for creating (digital) paintings. It will then analyze how David Hockney deployed the technical affordances of Brush Redux in his art, from his earliest experiments to the accomplished landscapes of the ‗Arrival of Spring in Woldgate‘ series. The paper will interpret this work, together with Hockney‘s writings, as
research in the semiotics of image-making technology. It will conclude with a brief evaluation of the –
mixed, and often negative – critical reception of this work, arguing that the critics have, by and large, failed
to understand the aspects of Hockney‘s digital art that are highlighted in this paper.
References
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5.

TRUTH AND LIES IN DIGITAL VISUAL COMMUNICATION – MODALITY CUES FROM A TECHNOLOGICAL
PERSPECTIVE

Morten Boeriis | University of southern Denmark | boeriis@sdu.dk

This paper focuses on visual modality in contemporary visual communication and attempts to shed light on
visual modality cues and coding orientation (Hodge/Kress 1988: 128; Kress/van Leeuwen 2006: 163). Ravelli and van Leeuwen states about the concept of visual modality as it is presented in Reading Images
(Kress/van Leeuwen 2006) that ―New technological affordances (…) raise questions about the role of modality in contemporary communication practices and require the framework to be adapted and further developed‖ (Ravelli/van Leeuwen 2018: 280). Following this, the paper will revisit the role of visual modality
cues and discuss whether new norms for coding orientation is needed. This is done by taking the affordances
of photo editing software as an approach to understanding modality in digital image production. Both ‗professional‘ editing software and ‗amateur‘ editing software will be taken into consideration as they represent
two very different approaches to the semiotic resources and they lend themselves to very different approaches to conveying modality. Examples will be from more professional photo editing software like Adobe Photoshop and Adobe Lightroom and from dedicated plugins to these such as (retro) analogue-style software like
Nic collection; and these are discussed in relation to more automated filters of camera apps and social media
apps such as for instance Instagram (Poulsen 2018).
References
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TO TEACH AND/OR TO DELIGHT? EXPLORING THE DICHOTOMY
OF „FUN‟ AND „LEARNING‟ IN MULTIMODAL DIGITAL COMMUNICATION
Convenor
Susanne Reichl | University of Vienna | susanne.reichl@univie.ac.at

Content and Objectives
This panel consists of members of the interdisciplinary research platform #YouthMediaLife at the University
of Vienna, Austria, which has at its heart the question of young people's media practices and their media
lifeworlds. One of the platform's research questions is what and how young people learn through their digital
media use: language(s), literacies, social skills or skills that help them develop their identities as teenagers in
fast-changing media lifeworlds. Digital games and the use of social media have always been associated with
the less serious side of things and not been given great pedagogical value. Within the dichotomy of teaching
and entertaining, or in Horace's words, "to teach and to delight", laid down in his Ars Poetica as the tension
inherent in all literature, games, fan fiction, youtube clips and similar media would probably rank closer to
the ‗delight‘ side of things.
It is this dichotomy that we want to explore and challenge in our panel. We realise we are not the first to do
so: a whole line of research is concerned with exploring gamification strategies; serious games have developed into a budding economy; user-generated content and fan fiction is considered data worth studying by
scholars of linguistics and social semiotics. What we want to add to the discussion in our panel is the potential of multimodal digital research to provide insight into young people's media lifeworlds. We therefore
want to offer papers for discussion that allow us glimpses into children's and young adults' interdisciplinary
multimodal digital media practices.
In public discourse, young people's media behaviour is often subsumed under headings such as ‗the digital
natives‘ and associated with deficiencies in terms of basic or advanced literacy skills, social behaviour and a
general dumbing down. We feel very strongly that as academics, it is our responsibility to point out the complexity of the issue, address the diversification and the variability of young people's media practices, and address the binary opposition of the material book as the good medium versus ICT as the bad medium. In all
our papers, we look at the juncture of the material and the digital in young people's lifeworlds, and at how
they become producers and consumers of multimodal digital communication. This way we gain insight into
young people's developing literacies: their media literacies, their multiliteracies, their creativity skills, their
gender awareness and their metacognitive strategies.
Following our individual papers, we are hoping to incite a fruitful discussion across disciplines with international colleagues who share our interest in the media lifeworlds of young people, and who might even be interested in collaboration with the research platform.
For information on the platform and its participants go to https://youthmedialife.univie.ac.at/ 3

Individual abstracts
1. BETWEEN PLAY AND MANIPULATION: TACKLING PERSUASIVE DESIGN THROUGH A SERIOUS GAME
FOR ADOLESCENTS

Barbara Göbl | University of Vienna | barbara.goebl@univie.ac.at
Dayana Hristova | University of Vienna | dayana.hristova@univie.ac.at
Suzana Jovicic | University of Vienna | suzana.jovicic@univie.ac.at
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Digital media have become an integral part of youths´ everyday lives and communicative worlds, thus leaving a growing imprint on their implicit assumptions and practices. In this project, we study how adolescents
handle persuasive design elements in their daily navigation of digital landscapes including social media and
gaming apps. We regard adolescents as online consumers, active producers and expert users facing a rapidly
evolving, multimodal digital world. Building upon a participatory design process, we develop a serious game
that tackles aspects of digital literacy in an accessible, interactive language. The game aims to provide more
transparency on topics such as data privacy and psychological models underlying persuasive social media
and app design. It has been demonstrated that serious games can successfully bridge the alleged gap between
fun and learning and increase motivation and active engagement (Connolly/Boyle/MacArthur/Hainey/Boyle
2012). Our interdisciplinary team combines approaches from social and cultural anthropology, cognitive science and computer science. The data gathered through a variety of quantitative and qualitative methods allows us to identify knowledge gaps and prioritize relevant topics among adolescents for our serious game
development. Furthermore, our project includes adolescents not only as informants, but also as decisionmakers and active designers. This emphasis on co-design principles (Sanders/Stappers 2008) aims to foster
creative engagement and cooperation in tackling the issues of navigating digital spaces.
References
CONNOLLY, T. M., BOYLE, E. A., MACARTHUR, E., HAINEY, T., BOYLE, J. M. (2012). A systematic literature review of empirical evidence on computer games and serious games. Computers & Education, 59 (2), pp. 661-686.
SANDERS, E. B. N., STAPPERS, P. J. (2008). Co-creation and the new landscapes of design. Co-design, 4 (1), pp.
5-18.

*****
2. NEW LITERACIES – NEW AUTHORS. INSIGHTS FROM A PARTICIPATORY RESEARCH PROGRAM ON
CHILDREN‘S EXTRACURRICULAR LITERACY ENGAGEMENT
Nadja Kerschhofer-Puhalo | University of Innsbruck | nadja.kerschhofer-puhalo@uibk.ac.at
Christian Schreger | University of Vienna
Sarah Ritt | University of Vienna | sarah.ritt@univie.ac.at
Werner Mayer | University of Vienna | werner.mayer@univie.ac.at

This contribution is based on material from two participatory research projects, My Literacies and Views
in*2 Literacies, engaging children and adolescents in research on their multiliteracies repertoires in contexts
of multilingualism, migration and multimedia use. Together with a group of 8 female students of grade 8 the
research team explored their literacy practices on the social reading-and-writing platform Wattpad, encouraging adolescents to formulate their own research questions and to explore their extracurricular literacy engagement. The second corpus is based on a long-term project ―The Little Books‖ in a multicultural primary
school (Kerschhofer-Puhalo/Mayer/Schreger 2017). Children (grade 1-4) are encouraged to compose their
own small books (5 pages text + 5 images), which are then printed and published on the website of the class.
A long-term observation of the social processes that go along with this ―small book market‖, interviews with
children and the coexisting electronic and print versions of the small books corpus allow valuable insights
into the multi-faceted media lifeworld of primary school children. Based on data from both projects we explore the literate engagement of students age 6 to 14, their concepts of a ―book‖ and the electronic vs. printdichotomy from their point of view. Their reading and writing practices clearly challenge a number of traditional dichotomies such as reading/writing, print/electronic, fun/learning and others. Last but not least, the
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participatory research design challenges the dichotomy of scientific experts vs. research objects/children/laypersons by involving adolescents directly in the research process.
References
CARRIERE, J. C., ECO, U. (2011). This is Not the End of the Book. London: Harvill Secker.
DAVIES, R. (2017). Collaborative production and the transformation of publishing: The case of wattpad, in J. Graham and A. Gandini (eds). Collaborative Production in the Creative Industries. London: University of Westminster
Press, pp. 51-67. DOI: https://doi.org/10.16997/book4.d. License: CC-BY-NCND 4.0.
EZELL, M. (2003). Social Authorship and the Advent of Print. Baltimore: The Johns Hopkins University Press.
KERSCHHOFER-PUHALO, N., MAYER, W., SCHREGER, C. (2017). Literale Wertschöpfung und das Projekt
der Kleinen Bücher, in U. Eder and I. Dirim (eds). Lesen und Deutsch lernen. Wege der Förderung früher Literalität
durch Kinderliteratur. Wien: Praesens, pp. 147-180.
KOROBKOVA, K. A. (2017). Writing media: Mobile story-sharing apps as new learning ecologies (Order No.
10634480). Available from ProQuest Dissertations & Theses. University of California, Irvine. Retrieved from:
https://search.proquest.com/docview/1990187281?accountid=15340
RAMDARSHAN BOLD, M. (2018). The return of the social author: Negotiating authority and influence on
Wattpad. Convergence, 24 (2), pp. 117-136. doi:10.1177/1354856516654459
SQUIRES, C., RAY MURRAY, P. (2013). The Digital Publishing Communications Circuit. Book 2.0, 3 (1), pp. 324.

*****
3. SPOILER WARNING! – UNFOLDING CREATIVITY, PERFORMANCE AND IDENTITY FORMATION ON
BOOKTUBE
Miriam Mayrhofer | University of Vienna | miriam.mayrhofer@univie.ac.at

In recent years, more and more especially young adult readers of English literature have started to participate
actively on the ―social book reading‖ (SBR) platform BookTube, a community based on the video sharing
website YouTube, to exchange, comment on and even transform the stories they read. All of these developments indicate that the complex communities on BookTube inevitably affect its users‘ reading and their identities as readers, causing the latter to transcend that of the solitary consumer of narratives by including performative, entrepreneurial and creative processes. Recent research has already started to acknowledge the social relevance of BookTube (e.g. Linder et al., Ehret et al., Perkins). In my paper, I will add to the discussion
by employing an interdisciplinary approach to investigate how using BookTube shapes readers‘ processes of
meaning making, their creative appropriation of narratives and their identities as readers. I will also raise the
question in how far a phenomenon like BookTube influences its users‘ development of self-reflection, adaptability and metacognitive strategies in and beyond multimodal SBR environments.
References
EHRET, C., BOEGEL, J., MANUEL-NEKOUEI, R. (2018). The Role of Affect in Adolescents‘ Online Literacies:
Participatory Pressures in BookTube Culture. Journal of Adolescent & Adult Literacy, 62, 2, pp. 151-161.
ENRIQUEZ, G. (2016). Literacies, learning, and the body: putting theory and research into pedagogical practice.
London: Routledge.
LINDER, D., GÓMEZ-DÍAZ, R., ALONSO-ARÉVALO, J., CORDÓN-GARCÍA, J. A. (2013). Social Reading.
Oxford: Chandos.
PERKINS, K. (2017), The Boundaries of BookTube. The Serials Librarian, 73, 3-4, pp. 352-356.
PITCHES, J., POPAT, S., WALLIS, M. (2011) Performance perspectives: a critical introduction. Basingstoke:
Palgrave Macmillan.
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REAGLE, J. (2016). Reading the comments: likers, haters, and manipulators at the bottom of the web. Cambridge:
MIT Press.
SHOEMAKER, P., REESE, S. D. (2014). Mediating the message in the 21st century: a media sociology perspective.
New York: Routledge.

*****
4. ―I TOTALLY DIDN'T SEE IT COMING‖: EXPLORING YOUNG READERS' METACOGNITIVE SKILLS VIA
GOODREADS
Susanne Reichl | University of Vienna | susanne.reichl@univie.ac.at

Goodreads is a platform for readers of all ages to engage in social exchange about the books they read, and
so contribute to a phenomenon that has been refered to as ―social book reading‖. The social media dimension, not unlike Twitter and Facebook, offers users access to a variety of semiotic codes to share their reading experiences and their ratings of certain books and authors with a virtual community. In many of their
contributions, users display an interesting awareness of processes of meaning making and insights into phenomena of empathy and immersion. In my paper I will analyse contributions to discussions on Goodreads
which give evidence of such metacognitive awareness, and see in how far users' comments match metacognitive reading research. This way I am hoping to explore how the social dimension of reading enables collaborative meaning making and, as a consequence, increases literary reading skills.
References
BARON, N. (2013). Redefining Reading: The Impact of Digital Communication Media. PMLA, 128 (1), pp. 193200.
LI, W., YUEHUA, W. (2017). Adolescents‘ social reading: motivation, behaviour, and their relationship. The Electronic Library, 35 (2), pp. 246-262.
LINDER, D., GÓMEZ-DÍAZ, R., ALONSO-ARÉVALO, J., CORDÓN-GARCÍA, J. A. (2013). Social Reading.
Oxford: Chandos,.
MAITY, S. K. et al. (2018). Understanding Book Popularity on Goodreads. Proceedings of the 2018 ACM Conference on Supporting Groupwork, pp.117-121.
REICHL, S. (2009). Cognitive Principles, Critical Practice. Reading Literature at University. Wien: Vienna University Press.

*****
5. ―THE FANON IS REAL‖ OR: THE TRANSGRESSIVE POTENTIAL OF MULTIMODAL MEDIATIONS AND
CONSTRUCTIONS OF GENDER IN FANFICTION

Christina Schuster | University of Vienna | christina.schuster@univie.ac.at

Fan studies have shown the productivity of audiences as ‗participatory‘ (Jenkins 2013 [1992]) and their engagement with the source material, also known as the canon, is expressed in a variety of forms. One of these
fan practices – the writing of fanfiction – with its alterations to and extensions of the canonical material reveals the heterogenous nature of fanfiction writing and the resulting fanon (Derecho 2006). Writing strategies employed by fans are the result of negotiating between deviation and semblance to the canon and display the views of individual fans and the communal fandom. As one of these strategies, ‗refocalizations‘ (as
coined by Jenkins) in which formerly minor characters turn into protagonists, provide insights into fan perspectives and the transgressiveness of fan-constructed narratives. Even more, these reconfigurations in fan85

fiction can be viewed as multimodal mediations on the construction of gender. From the paratext, to the fanfiction proper, and beyond individual fan-texts – this paper wants to analyze how fans use multiple modes to
construct and deconstruct fictional worlds. In particular, my paper will work with texts from the Avengers
fandom to identify fanfictions as potentially transformative spaces in which not only stories but also discourses on gender can be negotiated and re-thought.
References
DERECHO, A. (2006). Archontic Literature: A Definition, a History, and Several Theories of Fan Fiction, in K.
Hellekson and K. Busse (eds). Fan Fiction and Fan Communities in the Age of the Internet. Jefferson: MacFarland, pp.
61-78.
DE LAURETIS, T. (1987), ―The Technology of Gender.‖ Technologies of Gender: Essays of Theory, Film and Fiction. Indianapolis: Indiana UP, pp. 1-30.
JENKINS, H. (2013). Textual Poachers: Television Fans and Participatory Culture (20th ed). New York:
Routledge.
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EXPLORING COMMUNICATION PRACTICES THROUGH WHATSAPP
Convenor
Alfonso Sánchez-Moya | Complutense Madrid – VU Amsterdam | asmoya@ucm.es

Content and Objectives
With the advent of the Internet and its social networks and applications, interpersonal communication has
gained new dimensions that transcend the traditional time and space separation among people who are communicating. We are therefore witnessing the emergence of different types of social communities of practice
(see Becker/Stamp 2005; Yus 2017; Bou-Franch/Garcés-Conejos Blitvich, (in press, 2019). A large body of
research has attempted to examine the key determinants (i.e., perceived interactivity, perceived privacy, and
user behavior) that influence synchronicity in an attempt to define social media communication applications.
More specifically, research on WhatsApp has focused on different aspects of instant messaging such as discovering language variations in text interactions (Pérez-Sabater 2015) and its multimodal nature; analyzing
the specificity of digital writing (Vázquez-Cano 2012); comparing discourse features and communicative
practices in the use of textese across generations (Sánchez-Moya and Cruz-Moya 2015); and, more recently,
studying the emotions users choose to self-present in their profile status (Maíz-Arévalo 2018).
This panel contributes to the existing literature by exploring different communication practices through
WhatsApp both in English and Spanish. More specifically, authors attempt to deepen scholarly understanding of the new pragmatic norms that people need to master in order to become an effective member of these
social communities of practice. The combination of research methods from Pragmatics, Discourse Analysis,
Social and Discursive psychology brings the special flavour of this panel. The scope of the submissions includes the following topics: 1) the expression of humour in Whatsapp Groups from a cross-generational perspective; 2) self-presentation strategies in WhatsApp statuses; 3) the use and functions of emojis in
WhatsApp groups; and 4) conflict management in WhatsApp chat groups.
References
BECKER, J., STAMP, G. (2005). Impression Management in Chat Rooms: A Grounded Theory Model. Communication Studies, 56, pp. 243-6.
BOU-FRANCH, P., GARCÉS-CONEJOS BLITVICH, P. (in press, 2019). Analyzing Digital Discourse: New Insights and Future Directions. London: Palgrave Macmillan.
MAÍZ-ARÉVALO, C. (2018). Emotional Self-presentation on WhatsApp: Analysis of the Profile Status. Russian
Journal of Linguistics, 22 (1), pp. 144-160.
PÉREZ-SABATER, C. (2015). Discovering Language Variation in WhatsApp Text Interactions. Onomázein: Revista Semestral de Lingüística, Filología y Traducción, 31 (1), pp. 113-126.
SÁNCHEZ-MOYA, A., CRUZ-MOYA, O. (2015). WhatsApp, Textese, and Moral Panics: Discourse Features and
Habits across Two Generations. Procedia – Social and Behavioural Sciences, 173, pp. 300-306.
VÁZQUEZ-CANO, E. (2012). Mobile Learning with Twitter to Improve Linguistic Competence at Secondary
Schools. The New Educational Review, 29 (3), pp. 134-147.
YUS, F. (2017). Contextual Constraints and Non-propositional Effects in WhatsApp Communication. Journal of
Pragmatics, 114, pp. 66-86.

Individual abstracts
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1. HUMOUR IN ONLINE CONVERSATION: A CONTRAST STUDY BETWEEN JUNIOR AND SENIOR GENERATIONS OF WHATSAPP GROUP USERS
Olga Cruz-Moya | Universidad Pablo de Olavide | ocrumoy@upo.es
Alfonso Sánchez-Moya | Complutense Madrid – VU Amsterdam | asmoya@ucm.es

Digital discourse has become a salient way of communication in post-industrialized societies, in parallel with
the widespread use of mobile devices (Thorne et al. 2015). Particularly, WhatsApp groups have become increasingly popular, since they connect people who share family ties, hobbies, workplace, studies or friendship, amongst others (Aharony/Gazit 2016). Online communities develop communicative practices in which
humour and playful language has an important role, not only to reinforce shared values but also to enhance
solidarity and social cohesion (Oliveira 2017). In these contexts, humour is often intertwined with many of
the affordances of communicative devices, i. e., the use of paralinguistic resources, emojis, pictures or gifs
(Hirsch 2017). This paper seeks to analyse the expression of humour in two Spanish WhatsApp groups
whose members belong to different age cohorts: one consists of friends between 20-30 years old; the other is
integrated by former workmates over 60. Our objective is to determine whether the expression of humour relies in linguistic, multimodal or contextual keys (Yus 2011). Additionally, we explore whether the age variable can explain the pragmatic differences found in both groups, or, on the contrary, there are some other reasons that need to be further addressed (Alcántara-Pla 2014). This is part of a broader research project that
aims to investigate communicative exchanges in WhatsApp groups from a cross-generational perspective.
References
ALCÁNTARA-PLA, M. (2014). Las unidades discursivas en los mensajes instantáneos de wasap. Estudios de
Lingüística del Español, 35, pp. 223-242.
GAZIT, T., AHARONY, N. (2016). Factors explaining participation in WhatsApp groups: an exploratory study.
Aslib Journal of Information Management, 70 (4).
HIRSCH, G. (2017). Humor appreciation in the digital era. Lingua, 197, pp. 123-140.
OLIVEIRA SANTOS, M. C. (2017). Un espacio de interacción socio-afectiva a través del WhatsApp por mujeres
mayores brasileña‖. Caracteres: Estudios Culturales y Críticos de la Esfera Digital, 6 (2).
THORNE, S. L., SAURO, S., SMITH, B. (2015). Technologies, Identities, and Expressive Activity. Annual Review
of Applied Linguistics, 35.
YUS, F. (2011). Cyberpragmatics: Internet mediated communication in context (vol. 213). Amsterdam: John Benjamins.

*****
2. A DISCURSIVE EXAMINATION OF THE USE OF EMOJIS IN TWO WHATSAPP GROUPS: A MATTER OF
AGE?
Alfonso Sánchez-Moya | Complutense Madrid – VU Amsterdam | asmoya@ucm.es
Olga Cruz-Moya | Universidad Pablo de Olavide | ocrumoy@upo.es

Digitally mediated communication is one of the most rapidly growing areas within the field of applied linguistics (Napoli 2018), which partly explains the gradual interest that online discourse is generating (BouFranch/Garcés-Conejos Blitvich 2019). While a prominent bulk of previous research has widely investigated
more established social media (Maíz-Arévalo/García-Gómez 2013), less attention has been yet paid to the
discourse generated in WhatsApp its communicative practices (Calero-Vaquera 2014). In a similar fashion,
despite its widespread occurrence in this kind of exchanges, there is still a relative paucity of research concerning the several roles that emojis play in these communicative contexts (Al Rashdi 2018). Considering
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that research examining digital practices among users with under-developed experience with media technologies is still uncharted (Sánchez-Moya/Cruz-Moya 2015), this paper applies a cross-generational approach to
scrutinise the analogies and divergences in the use of emojis. To this end, the multimodal discursive production of two generationally different Spanish WhatsApp groups is analysed from both quantitative and qualitative standpoints, reflecting upon both the communicative patterns found at the micro-level of discourse and
interview-generated insights from participants in each group. Findings elucidate the most recurrent patterns
in which both WhatsApp groups engage when incorporating emojis in their online exchanges. Furthermore,
the most frequent pragmatic functions emojis serve are also identified and contrasted in the light of this
cross-generational comparison, a line of research which also paves the way for further studies in forthcoming
explorations.
References
AL RASHDI, F. (2018). Functions of emojis in WhatsApp interaction among Omanis. Discourse, Context & Media.
BOU-FRANCH, P., GARCÉS-CONEJOS BLITVICH, P. (2019). Analyzing Digital Discourse: New Insights and
Future Directions. London: Palgrave Macmillan.
CALERO-VAQUERA, M. L. (2014). El discurso del whatsapp: entre el Messenger y el SMS. Oralia: Análisis del
discurso oral, 17, pp. 87-116.
MAÍZ-ARÉVALO, C., GARCÍA-GÓMEZ, A. (2013). ‗You look terrific!‘ Social evaluation and relationships in
online compliments. Discourse Studies, 15 (6), pp. 735-760.
NAPOLI, P. (2018). Mediated communication. Berlin: De Gruyter.
SÁNCHEZ-MOYA, A., CRUZ-MOYA, O. (2015). Whatsapp, textese, and moral panics: discourse features and
habits across two generations. Procedia-Social and Behavioral Sciences, 173, pp. 300-306.

*****
3. HUMOUR AND SELF-PRESENTATION ON WHATSAPP PROFILE STATUS
Carmen Maíz-Arévalo | Complutense Madrid | cmaizare@filol.ucm.es

Self-presentation can be defined as ―the process through which individuals communicate an image of themselves to others‖ (Yang and Brown 2016: 404). Self-presentation has been widely studied both in face-toface communication and online. Most online research, however, has focused on social network sites, blogs,
chatrooms, etc. (cf. Papacharissi 2011; van Dijck 2013; Zhao et al. 2008) while less attention has been paid
to other online means of communication such as WhatsApp (cf. Calero-Vaquera/Vigara 2014; SánchezMoya/Cruz-Moya 2015). The growing importance of WhatsApp as a means of communication is undeniable
(Sultan 2014) and most users tend to carefully compose the status that other users will see whenever they exchange phone numbers. The aim of this paper is hence to analyse self-presentation on WhatsApp statuses.
More specifically, my aim is to focus on the use of humour as a self-presentation strategy in WhatsApp statuses and ascertain whether or not there are common patterns with regard to other social variables such as
gender and/or age. To this purpose, a corpus of 206 WhatsApp statuses in Spanish was gathered. Following
both a quantitative and qualitative methodology, the analysis shows the existence of recurrent patterns connected to these variables, which seem to play a crucial role to determine whether users choose humour as a
self-presentation strategy when composing their WhatsApp status as a way to invite rapport-building with
present and potential future contacts.
References
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CALERO-VAQUERA, M. L., VIGARA TAUSTE, A. M. (2014). El discurso del WhatsApp: entre el Messenger y
el SMS. Oralia, 17, pp. 87-116.
PAPACHARISSI, Z. (ed). (2011). A networked self: Identity, community, and culture on social network sites. London: Routledge.
SÁNCHEZ-MOYA, A., CRUZ-MOYA, O. (2015a). ―Hey there! I am using WhatsApp‖: A Preliminary Study of
Recurrent Discursive Realisations in a Corpus of WhatsApp Statuses. Procedia-Social and Behavioral Sciences, 212,
pp. 52-60.
SULTAN, A. J. (2014). Addiction to mobile text messaging applications is nothing to ―lol‖ about. The Social Science Journal, 51 (1), pp. 57-69.
VAN DIJCK, T. (2013). ‗You have one identity‘: performing the self on Facebook and LinkedIn. Media, Culture &
Society, 35 (2), pp. 199-215.
YANG, C. C., BRADFORD BROWN, B. (2016). Online self-presentation on Facebook and self-development during the college transition. Journal of youth and adolescence, 45 (2), pp. 402-416.
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CONFERENCE ABSTRACTS
(in alphabetic order by the author‘s surname)

#READYTOCHANGE: A MULTIMODAL DISCOURSE ANALYSIS OF THE EU DIGITAL CAMPAIGN TO REDUCE
SINGLE-USE PLASTICS
Maria Cristina Aiezza | University of Sannio | mariacristina.aiezza@unisannio.it

Plastic is a functional and ubiquitous material in our daily lives and economies. Nevertheless, the way plastics are currently produced, used and discarded is causing serious harms to the environment, especially to the
seas. Initiatives to eliminate the over-consumption of plastic goods are gaining momentum around the world.
The European Union is also implementing measures aimed at restricting the use of single-use plastics. In particular, the European Commission is currently conducting a public communication campaign to raise awareness of the impacts of products such as cotton buds, plastic bags and cutlery, while suggesting sustainable
options. Like many institutions, the EU exploits the reach and interactivity of social media to communicate
with citizens, by managing several thematic Facebook, Twitter and YouTube accounts, apart from its institutional web portals.
The present paper focuses on #ReadyToChange, the EU digital strategy to reduce single-plastics use. The
study examines a corpus collecting the textual and multimodal materials published about the issue by the EU
Commission
Directorate-General
for
Environment
on
its
specially-designed
websites
(https://www.bereadyto-change.eu/ and https://plastics-strategy.prezly.com/) and on its social media channels (Facebook, Twitter and YouTube) since June 2018, also comparing the way the same campaign is
adapted and conveyed through the different digital media. The research applies Multimodal Discourse Analysis to the study of web-mediated institutional communication. In particular, the study investigates the persuasive strategies enacted by the EU to appeal its audience, with a focus on the selection and representation
of the impacts of unnecessary plastic consumption and on the promotion of alternative solutions.
References
EUROPEAN COMMISSION 16/01/2018. A European Strategy for Plastics in a Circular Economy. Brussels: European Commission.
JEWITT, C. (2016). Multimodal Analysis, in A. Georgakopoulou and T. Spilioti (eds). The Routledge Handbook of
Language and Digital Communication. London-New York: Routledge, pp. 69-84.
HANSEN, A., MACHIN, D. (2013). Researching Visual Environmental Communication. Environmental Communication, 7 (2), pp. 151-168.

*****
LANGUAGE LEARNERS‟ DIGITAL READING PRACTICES IN TWITTER
Afnan Alaloula | Princess Nourah bint Abdulrahman University – Newcastle University | a.alaloula@ncl.ac.uk

It has been more than twenty years since the New London Group's framework on multiliteracy and its practices in language education. This broader reconceptualization of literacy as social practice and complex
meaning making affects the ways learners learn and use the target language. This research aims to offer a
deeper understanding of how language learners read in Twitter and the multimodal resources they attend to
while reading English Tweets. Twitter‘s potential to facilitate language learning has been the focus of previous studies (Antenos-Conforti 2009; Blattner et al. 2016; De Larreta-Azelain 2013; Lomicka/Lord 2012);
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however, there is a dearth of research on English language learners‘ digital literacy practices in Twitter.
Therefore, this mixed-method study aims to explore language learners‘ digital reading practices fostered
through the use of Twitter's multimodal resources and to contribute to the literature on recipients‘ perspectives on multimodality (Bucher 2017; Jewitt 2012; Kress/van Leeuwen 2006). The participants were English
language learners at Princess Nourah bint Abdulrahman University in Saudi Arabia. To provide a holistic
understanding of language learners‘ digital reading practices, data were collected from 101 semi-structured
questionnaire responses, as well as 25 learners who kept a journal during a period of four weeks. The learners were asked to weekly share a minimum of three tweets which they find difficult to comprehend, write
down a description of what they understand, and how they figure out the meaning e.g. from images,
hashtags, or reading comments. Learners‘ journals were thematically analysed to investigate to what extent
learners drew on written language and to what extent they drew on other multimodal resources. The analyses
provide insight into learners‘ lived experience of reading and meaning-making in Twitter.
References
ANTENOS-CONFORTI, E. (2009). Microblogging on Twitter: Social networking in intermediate Italian classes.
The next generation: Social networking and online collaboration in foreign language learning, 59, 90.
BLATTNER, G., DALOLA, A., LOMICKA, L. (2016). Mind Your Hashtags: A Sociopragmatic Study of Student
Interpretations of French Native Speakers' Tweets, in Handbook of Research on Foreign Language Education in the
Digital Age. IGI Global, pp. 33-58.
BUCHER, H. J. (2017). Understanding Multimodal Meaning Making: Theories of Multimodality in the Light of
Reception Studies. New Studies in Multimodality: Conceptual and Methodological Elaborations, 91.
DE LARRETA-AZELAIN, C. (2013). Learners Attitudes Toward Collaborative Writing in E-language Learning
Classes: A Twitter Project for German As A Foriegn Language. Revista Española De Lingüística Aplicada – RESLA
(Revista Espanola De Linguistica Aplicada), 26.
JEWITT, C. (2012). Technology, literacy, learning: A multimodal approach. London: Routledge.
KRESS, G., VAN LEEUWEN, T. (2006). Reading Images: The Grammar of Visual Design (2nd ed). London:
Routledge.
LOMICKA, L., LORD, G. (2012). A tale of tweets: Analyzing microblogging among language learners. System, 40
(1), pp. 48-63.

*****
ACADEMIC WRITING IN ENGLISH IN DIGITAL ENVIRONMENT: REFLECTING ON MULTIMODAL LITERACY
Antonia Dilamar Araújo | Universidade Estadual do Ceará | dilamar@gmail.com
Vânia Soares Barbosa | Universidade Federal do Piauí | vaniasb@ufpi.edu.br

This paper investigates the production of multimodal texts in the teaching-learning context of English language in a Brazilian public university. The need to understand how meanings are constructed in different
written textual genres and the development of multimodal literacy in digital environment has led us to examine the production of multimodal textual genres of students in a academic writing course. The aim of this paper is to analyze the meaning making of learners when integrating verbal and non-verbal modes in the writing of essays and movie reviews and their development of multimodal literacy, based on the theory of multimodality (Kress/van Leeuwen 2006, 2010) and visual literacy (Callow 2008). Using an analyticaldescriptive and qualitative methodology, we analyzed a corpus of ten argumentative essays and ten movie
reviews produced by university students in the first half of 2017, in the digital Google drive platorm in a procedural and collaborative approach. The results showed Google Drive as a useful tool for the production of
multimodal texts and, consequently, for the development of multimodal literacy. We observed that in writing
texts in a digital environment, learners used a combination of semiotic features, mainly written verbal lan92

guage and static images, constructing meaning relations and integrating verbal and visual languages. The results also revealed the predominant use of relationships in which the image is subordinated to the written
text. The use of such relationships indicates that, despite the combination of different semiotic modes, in
making meanings, learners are more dependent on verbal language than images. The choice of images integrated with the written texts also pointed to the students' multimodal literacy level in the conscious use of
images to capture the attention of the audience (teacher and classmates) and as a way of representing and resignify reality.
*****
RECOGNITION OF STUDENT RESOURCES IN DIGITAL ENVIRONMENTS
Arlene Archer | University of Cape Town | arlene.archer@uct.ac.za

This presentation aims to investigate effective ways of teaching and assessing for diversity across modes and
media in a digital age. Students come to Higher Education with a range of experiential and semiotic resources from their home and educational environments. Some of these resources are valued by the academy,
whereas others less so. This has implications for pedagogy, including assessment practices. This presentation
draws on the notion of ‗recognition‘ in thinking about assessment. ‗Recognition‘ is about seeing the resources that students bring with them, and valuing these resources by including them in the curriculum as
well as formal assessment practices. The recognition of students‘ resources is key to a transformative agenda
in Higher Education. This paper argues for the value of developing metalanguages in order to surface resources by finding ways of talking about them, to include these resources in the curriculum, and finally to
utilize these metalanguages of recognition in both formative and summative assessment practices. More specifically, it focuses on metalanguages for assessment of multimodal texts in digital environments. Designing
assessment to accommodate and harness increasing diversity in terms of language, culture and educational
preparedness within the student population is critical in developing contexts like South Africa and globally
where diversity is a feature of Higher Education.
*****
HANDS: A PRELIMINARY CORPUS-BASED MODEL FOR VISUAL/VERBAL FILM ANALYSIS
Cristina Arizzi | University of Messina | arizzic@unime.it

With the advent of online film repositories (Arizzi 2012), sociosemiotic models capable of systematically
characterising specific aspects of films need to be developed within multimodal corpus linguistics (Baldry,
Thibault 2006). Hands are a good example. Their significance in the flow of visual and verbal meaningmaking needs to be described in terms of their functions in: providing visual foci for viewers; cohesionproducing deixis; blocking unwanted outcomes; hand-raising expressing collective will etc. Developing a
model raises meaning categorisation issues such as: how basic hand functions are distinguished from those
recognised as culturally and contextually specific and how they are tied to gesture, gaze and movement in
verbal/visual referencing. The model developed prioritises the commonest over the less frequent patterns in
the TV medical drama series House M.D and used the House Corpus tools (Taibi et al. 2018 in press). Three
steps were undertaken: developing a preliminary hands model from a sample of the over 1000 scene transcripts in which the word hand(s) appears; applying the model to a significant sample of scene transcripts to
test and refine it; using the side-by-side visual/verbal tools to analyse specific relationships between hand
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visualisations and verbalisations in a further effort to validate the model. Finally, the paper briefly discusses
the model‘s potential in relation to other TV series.
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*****
THE GRAMMAR OF VISUAL DESIGN AS A TOOL TO READ IMAGES: A READING EXPERIENCE WITH PRESERVICE TEACHERS

Vânia Soares Barbosa | Universidade Federal do Piauí | vaniasb@ufpi.edu.br
Antonia Dilamar Araújo | Universidade Estadual do Ceará | dilamar@gmail.com

Due to the increase on production and spread of multimodal texts over the last twenty years, a special attention has been given to the understanding of the integration between text and images. The Grammar of Visual
Design (GVD), by Kress and van Leeuwen ([1996] 2006) has been one of the most useful tool to read images so far. Different studies have shown the grammar‘s potential to enhance reading images and, thus, promote visual literacy. However, fewer studies have focused on the meaning-making production of its users
while reading multimodal texts and their visual literacy development. The theoretical basis are the principles
of multimodality (Kress 2010), GDV, and Callow‘s (2008) framework for assessing visual literacy. This
presentation discusses visual literacy in a Brazilian teaching educational context, by analyzing the meanings
made by eight undergraduate students, while reading an advertisement before and after being exposed to
GDV (Kress/van Leeuwen 2006) in Brazilian English as a foreign language (EFL) in Higher Education. In
the analysis, answers to questions concerning the use of Callow‘s three dimensions in students‘ responses to
the reading activities proposed and if they were influenced by the knowledge of the grammar were examined.
The participants awareness of their own visual literacy as well their evaluation of workshop experience were
also examined. The results showed that students became aware of their visual literacy as they started adopting the grammar metalanguage to talk about multimodal texts, although some of its categories were not identified. We noted that Callow‘s model (2005, 2008) provided a kind of the participants‘ interpretation X-ray
by showing a shift from a more affective to a more critical and compositional point of view after they had
been taught how to read images.
*****

HOW MULTIMODAL AWARENESS HELPS TO MAKE SENSE OF A NEWS EVENT THROUGH INSTAGRAM
MEMES? AN EMPIRICAL ACCOUNT TO THE END OF CUBA PARTICIPATION ON MORE DOCTORS P ROGRAM

Jan Alyne Barbosa Prado | Universidade Federal de Ouro Preto - Bremen Universität | janalyne@gmail.com

The article seeks to analyse strengths and constraints of selected memes posted and circulated on Instagram‘s
stories and feeds related to the end of the participation of Cuban doctors on ―More Doctors‖ Brazilian Feder94

al Program. We selected 10 relevant memes related to the event, which circulated on Instagram feeds and
stories between November 16th and 24th. First, we apply and test the proposition of structural or paradigmatic
characteristics which enable news memes to perform newsworthy functions, as a multimodal artefact, and to
materialize hybrid or former news formats and genres in digital environments. After that, we proceed to discourse semantics in order to understand how multimodal awareness increases the potential of evaluating the
coherence of memes in order to make sense of an event based on real-world indicators. In this sense, I argue
that multimodal awareness of news memes has the potential of engaging people for critical media discourse
reading and news production.
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*****
MULTIMODAL IDENTITY IN THE INFORMATIONAL MODELING OF COMPUTER-MEDIATED DISCOURSE
Aliaksandr Barkovich | Minsk State Linguistic University | albark@tut.by

Computer-mediated discourse is linguistically more transparent and structured than traditional discourse. Its
multimodality fits hyper-coverage of speech practice and allows enriching its representation. Interdisciplinary and linguoinformational integrity of computer-mediated discourse allows the creation of metadescriptions, which could hardly be realized within traditional paradigmatics. Since such meta-descriptions
are created for discourse, they should consider a wide range of communicational dimensions. Widespread
synthetic modeling is available for discourse mediated by computer– alongside with analytical kind of representation (morphological, lexical, etc.). Both speech practice, created with the help of computer, and speech
practice created without the assistance of computer, but later adapted to it, are being used in computermediated discourse. Here they co-exist syncretically, creating new quality of speech practice. Some authentic
features characterize immanent specificity of computer-mediated discourse. For example, polycode, which is
a feature inherent not only to computer-mediated discourse, but highly characteristic for it, forming its phenomenological essence. In the same way the remotability could be identified as an essential feature of computer-mediated discourse. The multimodality of the computer-mediated discourse is evidenced by the active
usage of both oral and written forms of speech and is characterized by their active combination in various
situations. It works in synchronous/asynchronous, monologic/dialogic/polylogic and other communicational
modes. Here multimodal identity is supported by the use of new language means, such as creolized ones. In
addition to ―classic‖ kind of language signs (letters, ciphers, pictograms, hieroglyphs, et al.) the new ones
appear in computer-mediated discourse – logogram, ideogramme, emoticons etc. This rage of innovative
means could be continued with infograms or informicons. They embody concepts in multimodal form in particular. They became distinctive images of computer-mediated discourse strongly due to their informational
functionality, for which traditional text is too narrow.
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*****
ARTIVISM IN THE EFL CLASSROOM. TEACHING AND LEARNING MULTIMODAL DIGITAL COMMUNICATION THROUGH MURALS

Rita Kupetz | Braunschweig Institute of Technology | r.kupetz@outlook.de
Carmen Becker | Braunschweig Institute of Technology | c.becker@tu-braunschweig.de

The global popularity of Street Art has been fuelled by digital media and Web 2.0, both of which make it
possible to quickly spread images, but also messages and information across the world, granting global access far beyond the original display of local urban space. In our paper, the ―Sea Walls: Murals for Oceans‖
project serves to illustrate how murals in public spaces can be re-contextualized through websites designed in
the foreign language classroom to ―transcend cultural and linguistic boundaries inspiring global change
(PangeaSeed Foundation).‖ In this talk we explore the potential of working with murals (from processing
digital murals and creating a blog to individually sketching and collaboratively making murals) for developing multiple literacies in (foreign language) education. This qualitative, empirical research consists of the triangulation of student and teacher interviews, of learner products and classroom observations. Our findings
suggest that the multiple translations from digital and traditional/artful modes of representation foster the social dialogic learning of students, have a positive impact on (digital) literacy development and are highly engaging and intrinsically motivating. Finally, from these findings, implications are drawn to construct a model
for a multimodal makerspace approach for the language classroom, where murals can be used as a springboard for making, designing, and tinkering while using the foreign language.
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*****
APPLYING THE MULTIMODAL ANALYSIS OF LECTURES IN OPENCOURSEWARE TO TEACHER TRAINING
PROGRAMS IN EMI SETTINGS
Edgar Bernad-Mechó | Universidad Internacional de la Rioja | ebernad@uji.es

This paper focuses on the organizational sections of OpenCourseWare lectures and how the multimodal
analysis of these sections may be applied for teacher training. The current efforts for the internationalization
of non-Anglophone universities has fostered the use of English as a Medium of Instruction (EMI) in many
degrees (Fortanet-Gómez 2013). Furthermore, many of the lecturers in these courses participate in teacher
training programs that prepare them for teaching in the multimodal classroom (Steinert 2010). Although
teacher training programs have been extensively studied recently, little attention has been paid to the role of
multimodality in the lecturers. In this sense, Morell (2018: 70) argues that the ―multimodal competence plays
a crucial role in effective interactive lecturing, especially when the language of communicationis other than
one's own‖. Thus, in this article I look at the data extracted from the multimodal analyses of six different lecturers in the Yale University OpenCourseWare 1 performing two organizational sections each, i.e. fragments
of the lectures in which the audience is told about the directions of the lecture and connections are established with previous and future lectures. The results how that lecturers employ specific combinations of se96

miotic resources that seem to be intrinsic to their lecturing styles (Dudley-Evans 1994). Finally, a series of
suggestions are provided to apply these results in teacher training programs with the aim of raising awareness of the importance of multimodal competence and organizational sections in lectures.
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*****
WHAT HAPPENED TO THE ARTIST? REPRESENTATION AND POSITIONING IN ART MUSEUM WEBSITES
Jennifer Blunden | University College London | j.blunden@ucl.ac.uk

Art museums are important cultural, educational and community resources and we as communities invest
heavily in them, including in their websites. Over recent decades, these websites have dramatically expanded
their scope and their role, developing from marketing tools used to attract visitors, promote programs and
give practical ‗visit‘ information to virtual museums in themselves. They are portals to entire collections;
digital archives for research, resources and a plethora of institutional activities; interactive learning environments; creative spaces, social spaces. They are seen as powerful platforms for broadening access and participation in the visual arts. But what are they actually saying about art and artists, about the visitor and themselves? This paper draws on an ongoing research project into the discourse of art and multimodal social semiotic theory to investigate the representation and positioning of artistic experience and understanding, the
museum visitor and the art museum in a series of art museum websites. It also offers an analytical framework
for further investigation of these important and powerful digital environments.
*****
THE "SOCIAL" INFINITIVE: AN INNOVATIVE TYPE OF INDEPENDENT INFINITIVE IN SPANISH
MICRO-BLOGGING
Cristina Calò | University of Rome “La Sapienza” –“Roma Tre”University | cristina.c91@outlook.com

The intrinsically "social" nature of Twitter pre-orients users to the use of specific linguistics strategies suitable for stimulating homophilous affiliations. In a previous, non-published study (Calò 2015), we found out
that, in Spanish Tweets, this pragmatic goal is often achieved through the use of an innovative type of independent infinitive, which we named "social infinitive". This construction, which seems to serve as a social
"generalizer", allows Spanish users to narrate their own personal experiences, rendering them more "universal" thanks to the use of a non personal form of the verb. In this paper we´ll analyse a set of 15000 Spanish
tweets, collected using TwitterFall and TAGS, in order to quantify the occurrence of this linguistic construction and to provide a functional linguistic description of it.
References
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*****
RE‐ENACTING AND RE‐EMBODYING WAR DISCOURSE: A MULTIMODAL ANALYSIS OF THE WWI GALLERIES AT THE IWM
Mariavita Cambria | University of Messina | mcambria@unime.it

In multimodal critical discourse studies there has been a growing interest in the way discourses on and
around war are construed and infused via the use of monuments, toys, computer games and exhibitions
(Machin/van Leeuwen 2009, Abousnnouga/Machin 2013). Those environments are particularly significant
because they are imbued with specific political and cultural ideologies about the meaning of war and society
resulting from a dominant collective imaginary (Lash 2012). Adopting a multimodal critical discourse approach, this paper sets out to investigate how war discourses are created via the commemoration of past
events and their musealization. It does so by analysing the permanent exhibition ―First World War Galleries‖
at the Imperial War Museum (London). The exhibition contains a plethora of memorabilia, interactives maps
and games alongside a series of first‐hand war experiences the visitors can have such as wearing WWI
clothes, living in a trench and listening to bomb whistles. The aim of the paper is to show how the exhibition
perpetuates a sort of past time sacralisation of the Great War, triggering a simplification of the carnage, as if
it were delivered to a space-time universe which is different from ours. Via the re‐enacting and re‐
embodying of the war experience, the exhibition helps to reinforce and keep alive war discourses as something to be performed, promoting a certain type of militarism lurching between fiction and reality. The paper
advocates for a multimodal de‐construction of the rationale behind certain types of ―experiences‖, thus creating a safe distance from the commemorative rhetoric that feeds the myth of the possibility of a ―good war‖
sublimating the idea of the catastrophe.
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*****
HOW CAN AN ANALYSIS OF TEXT-IMAGE RELATIONS ON INSTAGRAM SHOW US HOW COMMUNITIES OF
USERS ARE FORMED?
Helen Caple | University of New South Wales | helen.caple@unsw.edu.au

Instagram is an image-centric social media application, launched in October 2010, with the explicit aim of
allowing members to share their smart phone photos with the world. Posts typically combine photographs
with a short verbal text, and as such provide fertile ground for multisemiotic analysis. In this presentation I
draw on my previous work (Caple 2008, 2013) examining the image captioning practices commonly used in
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the news media to help decode the relations between words and images on Instagram. The data consists of a
small, specialised data set of 92 Instagram posts made in relation to the 2016 Australian federal election, and
using the discourse tagging hashtag #dogsatpollingstations. My analysis suggests that caption writing in Instagram posts borrows from a range of long established semiotic practices including news discourse, with
more innovative captions perhaps combining a number of practices. Such innovation also appears to concern
the realisation of speaker roles and point of view. To some extent, this may be because, in this dataset, both
dogs and humans post about their election experiences. Thus, I turn to Goffman (1981) and his notion of
‗footing‘ to explore potential shifts in ‗production format‘ and the conflation or separation of speaker roles
(as animator, author and principal). This approach to the analysis has the potential to uncover where real innovation is taking place in the creation of Instagram posts, and with this how communities of users are
formed around shared values and beliefs.
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THE NEW ANIMATED FACE OF XI JINPING‟S MEDIA STRATEGY. PROPAGANDA CARTOONS IN CHINA
Martina Caschera | University of Chieti-Pescara “G. d‟Annunzio” | martina.caschera@gmail.com

From October 2013 to December 2017, six short animated videos (dongman duanpian动漫短片 or katong
卡通) featuring Chinese President Xi Jinping were disseminated online. This phenomenon is part of Xi
Jinping‘s process of ―reconfiguration‖ of Chinese Internet governance, which has brought to a new media
policy that institutionalizes ―Party domination of the message […] across all imaginable media platforms‖
(Bandurski 2016). The proposed paper carries out a textual analysis of these dongman 动漫as part of a
broader digitally mediated institutional discourse, in order to investigate the propagation of official frames.
The analysis of cartoons aims at interpreting these products on visual/verbal and diachronic/synchronic levels to identify main official frames (i.e. official foreign and national policy narratives) and analyze their way
of reproducing core beliefs by drawing on the Party ideology. The theoretical issues addressed (e.g. the relationship between persuasion, legitimacy and framing, media continuity and people‘s emotional identification) as well as the interdisciplinary methodologies adopted (media framing and visual rhetoric), draw and
will impact on the broader field of media studies.
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THE WAR ON MIGRANTS: MILITARIZATION OF THE US BORDER PATROL AS SEEN THROUGH RECRUITMENT VIDEOS

Theresa Catalano | University of Nebraska, Lincoln | tcatalano2@unl.edu
Andreas Musolff | University of East Anglia | a.musolff@uea.ac.uk

Global migration is a worldwide phenomenon that has existed from the beginning of humankind. It is only
the creation, politicization, and militarization of borders that have made it a controversial and much debated
issue around the world today. In order to understand this move from natural borders to their militarization, as
well as the role politics plays in this move, we examine U.S. border patrol recruitment videos on YouTube
and on the U.S. Border Patrol website. Employing multimodal critical discourse analysis and cognitive linguistics, we analyse the verbal and visual metonymies/metaphors found in the videos and the discourses they
advance, as well as their connection to the rhetoric of the Trump administration. In addition, we explore the
way in which these discourses develop a social imaginary (Hursh 2016) that enables much of the American
public to support or tolerate policies and practices such as the separation of children from their families and
using military intervention against Central American caravans. Findings reveal verbal and visual metonymies
that dehumanize and criminalize migrants, while Border Patrol/immigration enforcement discourse create
WAR/WILD WEST metaphor scenarios which provide narratives and arguments to justify the militarization
of the border. The study shows how recognizing conceptualizations of migrants by immigration/border patrol
authorities help us understand how the U.S. government garners public support for unjust policies that ignore
human rights violations and blatantly treat migrants so inhumanely. Moreover, by exposing the connection of
immigration enforcement rhetoric to the Trump administration, it illustrates how right-wing populists maintain power through their appeal to populist ideals and the repetition of core discourses.
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„ALL ABOUT ME‟: CONSTRUCTING DIGITAL IDENTITIES IN A CORPUS OF UK FOOD BLOGS
Daniela Cesiri | Ca‟ Foscari University of Venice | daniela.cesiri@unive.it

The present study is part of a current project investigating computer-mediated communication in food blogs.
In particular, it focuses on the food bloggers, who are semi-experts with some experience but no formal
training in cooking, and how they communicate with a public of other semi-experts, or of amateurs who have
very little experience in cooking. What is particularly interesting to study are the ways in which communication between experts and non-experts happens as well as how the domain-specific knowledge is shared and
transmitted. Previous studies by the author have already ascertained that, in the recipes sections, the food
bloggers present themselves as food lovers with some expertise, thus reducing the distance from their public
to gain more popularity (Cesiri 2016). However, Cesiri (2017) found out that in the comments sections, in
which direct interaction with the public happens, the food bloggers reinforce their role of experts especially
with other expert users, or whenever their role of ‗leaders‘ of the virtual community is challenged by criticism. The present study examines the ‗About‘ sections in the food blogs which contain the presentation of
the blog itself and the blogger‘s bio-sketch. Both qualitative and quantitative analyses are conducted to in100

vestigate the discursive strategies used for self-promotion. Using Wordsmith Tools 7 (Scott 2017), the quantitative analysis examines the recurrent patterns in the corpus, in terms of the food bloggers‘ linguistic choices. Then, the qualitative analysis further investigates these discursive practices in order to see how the bloggers manage to direct the readers‘ attention towards specific traits of their personality which might, ultimately, influence the readers‘ very perception of the blog, determining its success.
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SERIOUSLY FUNNY: WHEN THE MESSAGE BECOMES THE MEANING IN DIGITAL SPACES
Delia Chiaro | University of Bologna | delia.chiaro@unibo.it

It is a truth universally acknowledged that the notion of seriousness and with it, all that is couched in serious
terms is in some way intrinsically more worthy of respect than that of non-seriousness. Suffice it to think of
the weight of Aristotle‘s work on tragedy, while the bulk of his writings on comedy have mysteriously gone
missing for centuries. And without a shadow of doubt, even though we may not like to admit it, in the humanities, there is indeed more prestige attached to, for example, dramatic works in literature and film than
comedic genres. Yet social media have recently brought humorous discourse to the fore, especially, but not
only, regarding the world‘s political stage. And suddenly comedians have turned to politics and politicians
have turned to humour – displaying humour has serious undertones. Over the past decade or so, we have
been witnessing the birth of computer-mediated humour, not only conveyed through traditional verbally expressed humour (Chiaro 2018) but also through a variety of multimodal techniques that include so-called
―memes‖ (i.e. image macros combined with captions), gifs, vids and more. These systems represent an extremely volatile and rapidly evolving instrument of communication. According to Shifman, internet memes
are ―units of popular culture that are circulated, imitated, and transformed by individual Internet users, creating a shared cultural experience‖ (2013: 367), a handy description if we hypothesize that memes may well
shape the mindsets, form of behavior and actions of certain social groups. My talk will focus on bizarre
tropes used on line for political ends in an attempt to demonstrate that politics and humour not only go and in
hand in digital spaces, but are also becoming weirder and weirder (Godin 2011).
GODIN, S. (2011). We Are All Weird the Rise of Tribes and the End of Normal. The Domino Project.
SHIFMAN, L. (2013). Memes in a Digital World: Reconciling with a Conceptual Troublemaker. Journal of Computer-Mediated Communication, 18, pp. 362-377.
SHIFMAN, L. (2014). Memes in Digital Culture. Cambridge: MIT University Press.
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BEYONCÉ‟S MEANING IS INTERSEMIOTIC: VISUAL, LINGUISTIC, AND HYPERTEXTUAL MULTIMODALITY
IN TWITTER, TUMBLR, & P INTEREST
Addie China | University of North Carolina, Wilmington | chinaa@uncw.edu
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Recent explorations of multimodality in social networking sites (SNS) have expanded beyond text-based
analysis to elucidate the roles of different modes in digital meaning making practices (Bourlain/Herring
2014; Zappavigna 2016). While these projects have illuminated the role of visual modalities in SNS, they
nonetheless often focus on interpreting only the visual resources of multimodal posts, and are thus, still
monomodal in emphasis; few studies examine the roles of multiple modes interacting simultaneously in
SNS. To address this gap, in this paper I specifically examine intersemiotic relationships in three SNS –
Twitter, Tumblr, and Pinterest. Through a multimodal discourse analysis (Jewitt 2016) with a social semiotic
theoretical approach, I uncover the visual, linguistic, and hypertextual meanings realized in micro-analysis of
28 posts about American celebrity Beyoncé. Culled from data from my larger project on multimodal meaning making across these sites, I illustrate the various ways that the modes interact with one another to create
meaning in these posts. I compare how the same visual, linguistic, and/or hypertextual elements are utilized
across posts and across SNS with diverse meanings. After categorizing types of intersemiotic meanings and
relationships, I assert that this detailed ethnographic analysis demonstrates how meanings of semiotic resources – even in visual, linguistic, and hypertextual references of Beyoncé – are fluid. I ultimately argue
that in SNS meaning is intersemiotic, relying on interpretation of multiple interactive modes.
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EMBODIMENT OF THE MULTIMODAL METAPHORS IN THE TRANSFER SCHEMA
Serhii Choban | Independent Researcher | choban@ukr.net

According to Halliday, the most common relations between two persons are those of giving and demanding.
The transfer schema refers to the force-dynamic world and may be hypothesized to be a conceptual universal. As Finnegan pointed out, the communication interaction by humans is multimodal, that is, involves more
than one of the senses. Most works on multimodal metaphor focus on visuals and written language or gestures and spoken language. The purpose of our investigation is to analyse multimodal metaphors in the transfer schema that involve such methods of interaction as face, gaze and body parts alongside with some verbal
language (written or spoken). The technique used in the study is based on the conceptual organization of
metaphorical expressions devised by Lakoff and Johnson. Gaze plays an essential role in communication
(e.g. to give a grateful look, a blank look, a sidelong look, the eye, the fish eye, a gaze, a stare, etc.). The
multimodal metaphors in the transfer schema demonstrate either friendly or inimical relations between Agent
and Recipient. The inimical relations between two persons are much more numerous than friendly ones. As
we have found humans fight mostly for the domination and control in different spheres of their life. However
seeking to avoid the physical conflict they use verbal arguments as well as metaphorical somatisms – a face,
eyes, ears, hands, fingers, a back, a heart, shoulders, a neck, legs, etc.
References
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WHAT‟S NEWS? THE MULTIMODAL DISCURSIVE CONSTRUCTION OF NEWSWORTHINESS ON EUROPEAN
RESEARCH PROJECTS‟ HOMEPAGES
Isabel Corona | Universidad de Zaragoza | iscorona@unizar.es

In 2014 the EU launched Horizon 2020, its biggest research and innovation programme ever, with 80 billion
euros of funding over seven years, to be converted into socio-economic benefits. The websites of these projects are a crucial means to spread research outputs and increase the projects‘ visibility, credibility, and reputation. Homepages, as gateways to the sites, tend to present a layout design that organises content as ―a taxonomy of information‖ (Djonov/Knox 2014: 178), where meaning is packaged into multimodal ‗clusters‘
(Baldry/Thibault 2006) which carry out specific functions. High up in the information value system
(Kress/van Leeuwen 2006) of these homepages is the pervasive inclusion of the often called news & events
section. The multimodal analysis takes a corpus of the news & events section, or cluster, from 20 Horizon
2020 research projects‘ homepages and seeks answers to the following research questions: What semiotic resources are used and how is visual and verbal cohesion achieved in this cluster? What content is prioritised,
and for what purpose? What is the reality they construe as ‗news‘? All in all, the purpose of this study is to
gain insight into the communicative function of this cluster within the research projects‘ overall objective of
increasing visibility and impact of their work.
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POPULARIZING COUNTRY-OF-ORIGIN EFFECT THROUGH DIGITAL STORYTELLING: AN ANALYSIS OF
ITALIAN AGRI-FOOD PRODUCTS‟ WEBSITES PROMOTIONAL DISCOURSE
Sara Corrizzato | University of Verona | sara.corrizzato@univr.it

In the last decades, several sectors of Italian production have been able to gain considerably more international market share, taking export practices to unprecedented record levels. As a consequence, Italy has
proved to be one of the main protagonists in the internationalization of agri-food products, encouraging the
promotion of them as well as the cultural background in which such products are made. In this regards, academic interest in market international linguistic techniques adopted by Italian producers in the digital environment has been flourishing (Koteyko 2009). What persuasive linguistic strategies are commonly used by
Italian companies? How do local lingua-cultural traits within online promotional discourse influence international customers‘ behaviour? The present paper explores these questions in the attempt to investigate how
and to what extent the visual/linguistic contextualization of the products/producers within the Italian frame103

work can gain a crucial role in highlighting the distinctive characteristics of Italian agri-food products. Given
the undisputed role of tradition, authenticity and craftsmanship as key concepts of persuasive strategies generally adopted (Bertoli/Resciniti 2013, Corrizzato 2018), special attention to digital storytelling techniques
will be drawn. From the analysis of the English version of a corpus of 200 wine, olive oil and pasta Italian
websites, it is possible to observe how various techniques permeate such promotional texts, which aim at
convincing (prospective) clients to trust products as well as their producers.
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MULTIMODAL VIDEO DIARIES AS PEDAGOGIC TOOLS WITHIN FOREIGN LANGUAGE LEARNING CONTEXTS: INSIGHTS FROM A COMPARATIVE CASE STUDY
George Cremona | University of Malta | george.cremona@um.edu.mt

Sadker and Sadker (Banks/Banks 2010) identify biases which foreign language [FL] teachers, very frequently even without being aware, present to their students in class. These include stereotypes about the country
where the taught foreign language is used as a first (i.e. native) language and prejudices against the people
using the learnt FL as a native language. In this light, at the beginning of the paper, an outline of the representations of Germany of Maltese secondary school students studying German as a Foreign Language in
Malta collected through an ethnographic research exercise will be presented and highlighted. These representations tend to be very limited, biased, one-sided and shallow. As a reaction to all this, the paper will present
the analytical findings [i.e. the pros and cons] of the second part of the research venture which involved the
production and use of a set of multimodal digital video diaries intended to serve as pedagogic tools for the
FL classroom. These were produced by adolescent students from two German schools with students from
very heterogeneous backgrounds. A major conclusion derived from a thorough socio-semiotic Multimodal
Analysis of these digital multimodal video diaries (based on Cremona 2018) suggests that while at the production stage students encounter several difficulties, when used critically as pedagogical tools within FL
learning contexts, these multimodal digital texts can serve to expose FL students to a wider range of realities
and voices. Therefore, as a consequence, biases tend to gradually diminish thus leading to a wider more representative and a more inclusive picture of the context where the foreign language is used as native language.
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BALANCING IDEOLOGICAL STANCE IN AN OPENCOURSEWARE LECTURE: A MULTIMODAL CASE STUDY
Belinda Crawford Camiciottoli | University of Pisa | belinda.crawford@unipi.it

The aim of this paper is to explore the expression of ideological stance in a university lecture that is publicly
available on the Massachusetts Institute of Technology OpenCourseWare platform. It is the first lecture in an
introductory course on microeconomics, and the lecturer is widely known beyond his prestigious academic
role, thanks to his contribution to healthcare reform in the United States as key consultant to the Obama administration for the Affordable Care Act (i.e., ‗Obamacare‘). The analysis sought to tease out how this lecturer‘s particular ideological stance emerges both linguistically and extra-linguistically, drawing on notions
of multimodal critical discourse analysis (Ledin/Machin, 2018), in order to understand how semiotic resources beyond verbal language contribute to creating and imposing ideologies, and thus to shaping social
practices. This was accomplished by carefully analyzing the lecture transcript and the corresponding video to
identify verbal expressions of ideological stance and co-occurring nonverbal cues (e.g., prosodic features,
gaze direction, hand/arm gestures) in a process that was facilitated by the use of multimodal annotation software. Findings indicate that the lecturer‘s contemporaneous use of multiple semiotic modes contributed to
the expression of ideological meanings in subtle but distinctive ways. This type of analysis takes on particular importance within a broader social context characterized by allegations put forward by the American conservative punditry. Because universities are often seen as ‗hotbeds‘ of liberal bias that indoctrinate students
with leftist ideas (Mariani/Hewitt, 2008), lecturers are required to engage in a delicate balancing act, especially when approaching controversial topics in the classroom.
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STUDENTS DESIGN OF MULTIMODAL DIGITAL STORIES
Helene Dahlström | Mid Sweden University | helene.dahlstrom@miun.se

Digital technology, provides an access to different modes within the same device. For students, this can
mean increased possibilities for meaning making in literacy education. Due to this changes Jewitt (2012)
calls for a reconceptualization of literacy as a ―multimodal design‖. Given this new possibility in literacy
practices, there is a need to explore how students, are using these changing conditions for multimodal text
design. This study explores Swedish 11-12 years old students‘ multimodal texts as well as whose voice that
is heard in students‘ multimodal texts. The study has a multimodal approach, which refers to that representation, communication and interaction are more than verbal and treat the choice of modes as significant (Archer/Breuer 2015). The existence of choice for students in text design can be seen as students´ agency through
choices (Bezemer/Kress 2016). The data collection consists of 26 students‘ digital texts. To be able to analyse students‘ choices of modes, video recording of the design process was made. Questions to be answered
in the study are: How have the students taken advantage of the affordances offered by the modes and media?
How do students express themselves about the choices they make when designing the digital stories? Whose
voice is heard in students' multimodal texts?
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THE DARK SIDE OF LOVE: TRANSFORMING LOVE SONGS IN SCARY COVER BOOKS
George Damaskinidis | Aristotle University of Thessaloniki | damaskinidis@hotmail.com

The presentation examines the relation of verbal to visual semiotic elements, and proposes a mediation-based
codification for intersemiotic translation. The examination takes place in the context of the growing interest
in problematizing the verbal-visual divide in the intersemiotic translation of multimodal texts and the need
for a greater awareness of the ways in which differing verbal and visual semiotic elements shape intersemiosis. Based on the concept of translation mediation, a verbo-visual mediated approach to translation is proposed, where both the verbal and the visual are potentially considered as translation factors. Translators slide
along and across the verbal and the visual axes – and between two ends (or extreme points) – to mediate,
thus performing a kind of translation intervention. The sliding will be illustrated by a codification scheme
that builds on other similar efforts to create typologies for text-image interactions in multimodal texts, but
with a focus on intersemiotic translation. This approach employs social semiotics and multimodality for the
empirical investigation of the translation of multimodal texts. By way of illustration, I examine intersemiotic
translations in an artistic project by the Brazilian designer and illustrator Butcher Billy who combined favourite love songs of the 70s and 80s with the covers of Stephen King books. The project includes fifteen
song & book mash-ups where Butcher gets inspiration from the pop culture – especially music, comics, and
movies – to come up with something unexpected and thought-provoking. This presentation examines the
dark side of love through the lenses of verbo-visual mediation on pop culture and by bringing twisted aspects
of Steven King‘s classic stories to play with the original meanings of the songs. The cover of a book presents
the first impression for the readers or book buyers. Therefore it is of vital importance this impression is a
good one. This presentation adopts the three-step analytic approach invariably employed by Stephen King to
create the impression of suspense by using anticipatory hints, callbacks, and payoff to increase reader worry.
The reader-viewer of these bookcovers waits in anticipation for the lovers to use their evil intentions to exact
vengeance on one another for the unfulfilled love.
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MULTIMODAL COMPOSITIONS: ANALYZING READING ACTIVITIES ON DIGITAL ENVIRONMENTS
Leiliane de Vasconcelos Silva | Universidade Estadual do Piauí | leilianesilva@yahoo.com
Maria Eduarda Sousa Santos | Universidade Federal do Piauí | mariaeduardaig@outlook.com.br
Vânia Soares Barbosa | Universidade Federal do Piauí – Universidade Estadual do Ceará | vaniasb@ufpi.edu.br

From the caves to the screens, communication has always been multimodal (Kress/Leeuwen 1996). However, as a result of the advances in information and communication technology, it has become even more multimodal, which requires changes in education so that pedagogical practices can be adequate to the multimodal texts that we read in our daily lives. Therefore, some of these practices are related to reading activities,
106

which also means that, in this scenario, the conception of reading should be rethought (Kress 2003; Barbosa
2017). This paper aims to present and discuss the results of two ongoing researches that investigate the pedagogical practices in online reading activities regarding the text-image relationships and how they are, or are
not, explored by the questions provided on those activities. One of the researches investigates reading activities for a specific Spanish course online, therefore they were specially prepared for an specific audience,
while the other research focus on English reading activities available online, for different and unknown audiences. The aim is that, by comparing the results of both researches, we can find answers for the following
questions: will the questions produced for the specific audience relate better with the multimodal text? Is
there any other possibilities of use of the text-image relationships? Would these possibilities promote visual
literacy?
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ANALYSING AND MAPPING THE LANGUAGE OF A PLACE: THE AFOR ARCHIVE
Matteo Di Cristofaro | Independent Researcher | mdc@infogrep.it

The presentation discusses AFOr (Archivio di Fonti Orali, ‗archive of oral sources‘), a multimodal archive
on the history of the Villaggio Artigiano (‗artisans‘ village‘) neighbourhood in Modena, Italy. Funded by the
region Emilia-Romagna, and conducted by OvestLab1 in collaboration with Istituto Storico di Modena2, the
archive is an open collection of materials from the last 50 years, including newspaper articles, official documents, as well as interviews (both in video and text-transcribed format) to the inhabitants of the Villaggio
Artigiano. It is structured to allow for multidisciplinary researches and purposes (i.a. linguistic/economic/historical analyses, artistic performances/renditions). As a case study we investigate the language features that have characterised the neighbourhood, from its creation (1953) up to the present day.
Through Corpus Linguistics, GIS (Geographic Information System), and Public History we focus on identifying how the Villaggio Artigiano has been represented and ―narrated‖ throughout the years by its inhabitants, the media, and the historiographic community. The results are then used to analyse the relations between the language of the community and the places in a diachronic dimension. Subsequently the linguistic
data is used to create a graphical visualisation that maps the network of relations (among people and places)
that the archive materials outline. The collaboration and reciprocal ‗hybridisation‘ of the disciplines involved
constitutes a distinctive trait of this project, one that allows to respect one of the cornerstones of oral history:
the inseparable relation between space and memory3. The digital archive is not in fact a mere collection of
stories as told by the neighbourhood inhabitants: through the integration with linguistics, digital tools and
maps it becomes an analytical tool allowing researchers to interpret and understand the history of Villaggio
Artigiano.
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EMBODIED MEANING MAKING IN MUSEUMS: A MULTIMODAL SOCIAL SEMIOTIC APPROACH TO VISITORS‟ INTERACTION IN THE MUSEUM OF LONDON
Sophia Diamantopoulou | University College London | sophia.diamantopoulou@ucl.ac.uk

This paper offers a multimodal social semiotic account of visitors‘ movement and gesture in interaction with
museum digital and interactive exhibits. Drawing on video data from the Swedish Research Council funded
project ‗The Museum, the Exhibition and the Visitor (Kress/Selander, 2012) it attends to how visitors‘ embodied engagement with the exhibits arises in response to physical and interactive exhibits and prompts from
other visitors in two exhibitions at the Museum of London. Responding to prompts from the ‗scripted‘ museum space (Christidou/Diamantopoulou, forthcoming; Diamantopoulou/Christidou 2016) visitors unfold their
embodied performance led by gesture and body movement which ratifies all other modes of communication.
Anchored on Kress‘s understanding of communication as the ‗agentive‘, ‗principled ‘and ‗transformative engagement‘ of sign makers with socially shaped semiotic resources in response to prompts, (Kress 2010) the
paper uses two instances of museum visitors as examples to make a case for the importance of assigning
prominence and recognition to gesture as a meaning making and learning resource in museum interaction.
The paper applies the analytical and interpretative framework of multimodal social semiotics to account for
gesture as an instance of communication and learning within the museum context not only in response to
other visitors but in interaction with exhibits. Drawing on the affordances of interactive and physical exhibits, the analysis focuses on the salience of gesture in communication between visitors and their interaction
with exhibits. Research on museum visitors‘ movement and more particularly gesture has more recently
reached out to adopt multimodal perspectives (Christidou/Diamantopoulou/Christidou, Insulander, etc).
Building on a convergence of theories of ‗communication‘, ‗learning‘ (Bezemer/Kress 2016), ‗embodiment
(REF/Sara Price) and research on gesture (Kendon 2004; Streeck 2009) the paper explores instances of gesture interaction between exhibits and visitors attending to ‗semiotic chains‘ of meaning arising in sequences
of interaction. Through the analysis of these video data the paper argues that such a shift of focus towards
learning requires research tools which attend not only the social shaping of the semiotic resources and the
practices of museum visitors, but also to their shaping by the affordances and materiality of the exhibits as
culturally shaped media.
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MULTIMODAL RESOURCES FOR POPULARIZING SCIENTIFIC KNOWLEDGE AMONG CHILDREN
Giuliana Diani | University of Modena and Reggio Emilia | giuliana.diani@unimore.it

Popularizing scientific knowledge among children is no longer restricted to information books. It also includes websites explicitly addressed to school age children and adolescents who have a different stage of
cognitive development and background knowledge compared to adults but are also the first to live in today‘s
―multimodal hypertext environment‖ and ―already have a multimodal and multimedial communicative competence‖ (Maier et al. 2007: 456). In these web-based educational hypermedia, information is presented appealingly through multimodal strategies (Kress/van Leeuwen 1996; Lemke 1998; Unsworth 2004) to both
educate and entertain (Buckingham/Scanlon 2001). The aim of this paper is to shed light into verbal-visual
interplay in a corpus of scientific websites for children aged between 6 and 10 in English as well as into the
other resources used to popularize scientific knowledge, combining information and fun. The basic methodological framework of this study is discourse analysis, with reliance on notions taken from multimodality.
This provides instruments suitable for identifying cases where the visual mode interacts with the verbal mode
to support popularization strategies. The analysis shows how the verbal mode exploits the visual mode to
render information more accessible to children and contribute to their understanding.
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DOCUMENTING MULTIMODAL COMMUNICATION IN EARLY YEARS‟ MUSIC TEACHING AND LEARNING
FOR TEACHER TRAINING PURPOSES

Zoe Dionyssiou | Ionian University | dionyssiou@gmail.com
Charalampia Sidiropoulou | London Metropolitan University | hara.sidiropoulou@gmail.com
Mitsi Akoyunoglou | Ionian University | mitsiako@gmail.com

Music teaching and learning is primarily multimodal (Kress 2010; van Leeuwen 1999), as it draws on a multiplicity of semiotic resources alongside music (e.g. singing, movement, rhythm, posture, gesture, instruments, visual resources). In the context of the early years, our understanding of musical communication be109

tween children and parents has been enriched by the theory of communicative musicality (Malloch/Trevarthen 2009). Combining notions of this theory with multimodal semiotics, a program of music education for babies and toddlers was designed by the Department of Music Studies, Ionian University, and
applied by student music teachers, with the aim to promote communication between children and parents
through weekly music sessions. A number of these sessions were video-recorded, screened and processed by
the researchers, with the purpose to support student music teachers and experienced early years‘ teachers in
furthering their training and professional development. The selection of videos was based on a set of criteria,
so as to represent the variety of music activities and communicative experiences in which children of different age groups (1-4 years old) and their parents were engaged in. Following a qualitative design, the selected
videos were presented to a group of student music teachers and early years teachers who voluntarily participated in the study. After screening the videos, participants were engaged in focus group discussions, facilitated by the researchers, over a period of two months. The video material was purposefully selected by the
researchers so as to encourage careful observation of child-parent, child-child and child-teacher communication by attending to the multimodal character of their interaction, especially given that some of the younger
children were non-verbal. Dialogues between student teachers and experienced teachers proved particularly
stimulating for both groups and raised their awareness of the ways in which young children communicate
multimodally. Drawing on the thematic analysis of the focus group data, the paper will identify a set of principles for promoting a deeper understanding of young children‘s communicative musicality and its multimodal character, from the part of music and early years teachers.
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MULTIMODAL ANALYSIS OF USING VIDEO GAME MINECRAFT TO STUDY BA-CONSTRUCTION IN CHINESE
Jin Dong | University of Hawaii at Manoa | dj415@hawaii.edu

This study studied the process of using a video game Minecraft to facilitate teaching ba- construction in
teaching Chinese as a second language. According to multimodal approach (Baldry/Thibault 2006), language
analysis should not be limited in linguistic field. It should also extend beyond the linguistic semiotic to include other meaning-making modalities. By using multimodal analysis through the software ELAN, this research aimed to find out whether a video game can provide a more natural situation for students to produce
the target ba- construction, what the characteristic of students' learning is through this process. The result
showed that all target structures of ba- construction showed up in the real communication and real problemsolving situations. The study also revealed that ba- construction is most frequently triggered in instruction
and exposition, especially when responding to ―how‖ questions. This research showed that video games do
provide a more natural problem-solving situation to use the target language, which is absent in classroom
teaching. Also the finding of this research supported the argument that language education should not only
be at a micro level (van Lier 2002, 2004). Using video games to facilitate language learning promotes language education to a macro level. It also provides students with various things which includes experiential,
contextual, emergent, and activity-based quality driven experiences. Therefore, the current research argues
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that quality driven experiences are sources of human inspiration and aspiration, which should not be taken
away in educational situation.
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GETTING „WOKE‟: PEDAGOGICAL PROPOSALS FOR TOMORROW‟S MULTIMODAL DIGITAL ENVIRONMENTS

Melinda Dooley | Universitat Autònoma de Barcelona | melinda.dooly@gmail.com

The world seems increasingly aware -or ‗woke‘ to cheekily borrow from teen internet slang- about the need
for all citizens to have ‗21st century skills‘ for ‗global citizenship‘. One can find references to ‗global citizen‘, ‗critical cosmopolitanism‘ or ‗digital, global citizenship‘ in many diverse fields, from Applied Linguistics to Artificial Intelligence. Despite the disparity of fields now interested in this theme, almost all discussions have one thing in common: their discourse usually includes ‗multimodality‘ – both as concepts of ‗performativity‘ as well as more applied aspects around multimodal competence. The plethora of projects, studies and publications now available regarding multimodality implies the need for some critical debate regarding exactly what it means to be a ‗multimodally competent‘ person. As both participation in work and leisure
activities move progressively towards communicating and interacting with others through multimodal digital
environments, we should ask ourselves how education can play a role in supporting the acquisition of the
‗appropriate‘ multimodal skills for what some are now calling the ‗Pluralist‘ generation. This talk will explain a recently completed project that aimed to extend beyond the most frequently cited 21st century competencies commonly known as the ‗4Cs‘: critical thinking (often combined with problem-solving); communication, collaboration and creativity. Our remit was to imagine, to the best of our abilities, the inevitable
shifts in social interactions which increasingly take place through multiple communication arenas– and how
effective educational perspectives and practices can help train students to be ‗critically‘ literate in such environments. An overview of the most thematically salient issues that emerged during transnational interviews
of individuals from a broad mix of professions will be presented, followed by a description of a pedagogical
proposal, carried out in hypermediated, multimodal environments, that places ‗techno-collaborative‘ skills,
‗techno-creativity‘, ‗techno-social‘ skills and ‗techno-ethnic‘ awareness as the core of the ‗multimodal global
citizen‘.
*****
INSTAGRAM AS A SEMIOTIC ECOSYSTEM: EXPLORING EVERYDAY BROWSING USING A MEDIATED DISCOURSE ANALYTICAL APPROACH

Gloria Yan Dou | University of Hong Kong | gloriadou2@gmail.com

In recent years, Instagram has become one of the most popular platforms for young people to share their everyday moments and interact with others. Spending from a couple of minutes to hours per day on Instagram
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has become part of their habitus (Bourdieu 1977). This study proposes a new way of conceptualizing Instagram in the online-offline nexus, with a particular focus on Instagram browsing that is always situated at a
specific moment in time and place in users‘ daily life. When such a site of engagement is repeated regularly,
a ‗nexus of practice‘ is formed (Scollon 2001). This social action that is taken by the social actor on a daily
basis, mediated through various kinds of mediational means, can also be taken as a social practice. The data
for this study include screen movies, diaries, and interviews. During a one-week period, several young people based in Hong Kong were asked to record their phone screen whilst browsing Instagram, to keep a brief
diary of their Instagram use and its context, and to answer some questions about their interpersonal relationships and personal choices and values. With these data, the actions that the user performs before, during and
after browsing Instagram at specific time and place during a day are recovered. Analysis is conducted around
the three elements of a mediated discourse analytic framework, namely discourse in place, interaction order,
and historical body, giving consideration to both online and offline activities involved in their Instagram
browsing. In this sense, Instagram can be regarded as a ‗semiotic ecosystem‘ (Scollon/Scollon 2004) where
multiple cycles of discourse interweave. This study yields preliminary yet promising results by demonstrating how Instagram data and user behavior can be understood from a linguistic, particularly mediated discourse analytic, perspective.
*****
A MULTIMODAL APPROACH TO CHINESE SUBTITLING OF ENGLISH-LANGUAGE FILMS
Songyan Du | Queen Mary University of London | s.du@qmul.ac.uk

Given the prevalence of audiovisual resources in this day and age, interlingual audiovisual translation is of
great significance to cross-cultural communication, and allows audiovisual materials such as films travel beyond linguistic barriers and reach diverse linguistic communities. Among the various types of audiovisual
translation, subtitle translation is commonly recognised by researchers as a primary form (Snell-Hornby
2006; Díaz-Cintas 2012; Pérez-González 2014) and is the most popular one in Chinese context (Qiao 2009;
Yu 2013), but it has not been systemically examined through a multimodal spectacle. The research investigates subtitle translation of English-language films into Chinese from a multimodal perspective. It suggests a
detailed examination over the translation and contextualisation of film into another language or culture
through a complex multimodal array involving visual, auditory and linguistic elements. Considering that
meaning in film arises out of the multiple interaction of various modalities (Bateman/Schmidt 2012; Tseng
2014; Wildfeuer 2016), subtitle translation of film needs to be analysed and investigated as a multimodal
process. Such recognition elicits discussions on the possibility for translation scholars to import insightful
theories from multimodal research (Taylor 2003; Chuang 2006; D az-Cintas/Remael 2007; P rez-Gonz lez
2014). Meanwhile, in audiovisual translation studies, there has been increasing attention to the interplay of
language and other meaning-making modes (D az-Cintas 2009; Pérez-González 2014; Bogucki 2016). By
examining the inter-semiotic relations within a multimodal phenomenon with annotating and transcribing
software, the research looks into the modal integration of interlingually subtitled film to reveal its meaningmaking mechanism. In particular, the interconnection between subtitle and other semiotic modes as well as
the multimodal nature within text are scrutinised. Furthermore, the analysis explores the correspondence between conflations of multimodal resources and specific translation strategies. The study sees itself as a contribution to subtitle translation research, a salient strand of audiovisual translation studies. At the same time,
it helps extend the scope of multimodal research.
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DEVELOPING L2 FACULTY‟S MULTIMODAL LITERACIES: AN INVESTIGATION OF MULTIMODAL TEXT
AND LESSON DESIGN IN THE CONTEXT OF A HYBRID GRADUATE-LEVEL COURSE FOCUSED ON MULTILITERACIES

Beatrice Dupuy | University of Arizona | bdupuy@email.arizona.edu

Multimodal literacies are a core component of 21st century literacies and second language (L2) faculty are
thus expected to incorporate multimodal practices into their instruction. While there is consensus amongst
stakeholders concerning the necessity of teaching multimodal literacies, many L2 faculty report feeling unprepared for multimodal pedagogies (Coyle/Yanez/Verdu 2010). However, little empirical research has yet
been conducted to understand how to best prepare future L2 faculty in the understanding and development of
multimodal texts. Grounded in Gee‘s situated socio-cultural approach (2010) and Bezemer and Kress‘ social
semiotic theory (2008), this study seeks to fill this research gap by investigating how graduate students enrolled in a hybrid graduate-level course focused on multiliteracies applied their theoretical knowledge in two
multimodal practices: the design of a multimodal response (web poster) to an assigned reading and the creation of a multimodal lesson to teach L2 learners. Specifically, answers to the following questions were
sought: How do study participants 1) make use of their theoretical knowledge about multimodality to develop their own multimodal texts? 2) integrate multimodal practices in their design of web-based lessons for L2
learners? Each data set included one web poster, one multimodal lesson, and two case narratives, one for
each production. The web posters‘ content analysis focused on core concepts of multimodal analysis (Jewitt
2011): mode, semiotic resources, and intersemiotic relationships. A coding scheme was developed to analyze
the lesson focusing on goals and multimodal pedagogies. The case narratives were coded inductively for
themes and usages. Findings indicate that courses that engage future L2 faculty into thinking deeply about
multimodality and applying their newly developed knowledge in concrete explorations have the potential to
prepare them to integrate multimodal pedagogies in their instruction, although challenges and limitations exist.
*****
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“WITH GREAT TASTE COMES GREAT RESPONSIBILITY”: A MULTIMODAL CRITICAL DISCOURSE ANALYSIS OF CORPORATE STORYTELLING

Göran Eriksson | Örebro University | goran.eriksson@oru.se
Ariel Chen | Örebro University | ariel.chen@oru.se

This paper examines how snack brands represent themselves as producers of healthy food through company
stories on their websites. In the new public health era, adopting a healthy diet is not only seen as a key solution to the obesity ‗epidemic‘ but has also become an individual responsibility and personal value. This has
created a profitable opportunity for food producers. Healthy snacks are now one of the fastest growing sectors in the food industry. The concept of eating healthily is not straightforward nor well-defined. This raises
the questions: (1) how do snack brands represent themselves as producers of healthy products? (2) what kind
of healthy eating ideas do they communicate to consumers? and (3) how can these ideas potentially affect
consumers‘ diet choices? Research has shown that consumers interpret their exposure to, and experiences
with, brands and products through stories. This paper, therefore, studies the company stories of healthy snack
brands, through a Multimodal Critical Discourse Analysis, to answer the questions raised. The results show
that healthy eating is colonised by a moral discourse which is employed by these companies as a marketing
tool. The morality and healthy qualities of food are communicated at a symbolic level. We argue that while
positioning themselves as moral companies that provide healthy snack options, their company stories can potentially confuse consumers and lead consumers to consume less healthy food while having the intention to
eat healthily.
*****
FOSTERING LEARNER AGENCY: CREATING A LEARNER-CENTERED APPROACH TO ASSESSMENT
THROUGH COMMUNICATION SELF-EFFICACY AND EP ORTFOLIOS
Rick Evans | Cornell University | rae27@cornell.edu
Traci M. Nathans-Kelly | Cornell University | tmn46@cornell.edu

Bezemer and Kress (2016) claim that ―the agency of learners and their semiotic work is not recognized – either because power keeps them invisible or because power has prevented the development of tools for the
recognition of semiotic work.‖ In collaboration with a mechanical engineering department, we created a
communications curriculum responsive to both critiques. The curriculum begins with two ―partnered courses,‖ one sophomore engineering design course and a communications course emphasizing written, oral, visual and electronic communication. Then, through ―teaching partnerships,‖ the curriculum provides supplemental instruction in select junior and senior level courses. In order to assess this curriculum, and more importantly, to transfer power and foster learner agency; we developed a communication self-efficacy (CSE)
survey tool that allows learners to claim their agency as communicators. In addition, by facilitating folio
thinking or those practices associated with creating ePortfolios, we encouraged learners to make their multimodal semiotic work visible.
Self-efficacy is the core construct enabling the development of this tool and has proven to be a powerful predictor of achievement in areas general – academic achievement – and specific – computing, engineering design, engineering modeling (Bandura 1997). We introduce the construct, describe the tool and present the results. These results reveal a transformative self-empowerment that endures. Also important are folio thinking
and the ensuing ePortfolios ―because they enable … [learners] to authentically represent their own learning
in a way that makes sense to themselves‖ (Penny Light et. al. 2012). We offer examples of learners‘ ‗evidencing‘ their increasing multimodal communication abilities.
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COMPUTING CROSS-MODAL RELATIONS BETWEEN TEXT AND IMAGE REPRESENTATIONS
Ralph Ewerth | Leibniz Information Centre of Science and Tech. – Leibniz Universität Hannover | ralph.ewerth@tib.eu
Christian Otto | Leibniz Information Centre of Science and Tech. | christian.otto@tib.eu

Multimodal information is omnipresent in the web and comprises, for example, videos, online news, educational resources, scientific talks and papers. Besides multimodal web search, there are other interesting applications for multimodal data, e.g., human-computer interaction, digital humanities (graphic novels, audiovisual data), or learning environments. From a computational perspective it is difficult to adequately make use of
multimodal information and cross-modal semantic relations. One reason is that the automatic understanding
and interpretation of textual, visual or audio sources itself is difficult – and it is even more difficult to model
and understand the interplay of two different modalities. While the visual/verbal divide has been investigated
in the communication sciences for years, as summarized by Bateman (2014), it has been rarely considered
from an information retrieval perspective – which we do in this talk. We present machine learning approaches to automatically recognize semantic cross-modal relations that are defined along several dimensions:
cross-modal mutual information, semantic correlation, status, and abstractness. These dimensions are based
on own previous work (Henning/Ewerth, 2017) and Martinec and Salway‘s (2005) taxonomy. The presented
approaches utilize deep neural networks and multimodal embeddings. Typically, deep learning requires a
large set of training data and we describe two strategies to overcome this issue. Finally, we outline possible
use cases in the fields of search as learning, indexing of open educational resources and scientific papers, or
news exploration.
References
BATEMAN, J. (2014). Text and image: A critical introduction to the visual/verbal divide. London: Routledge.
HENNING, C. A., EWERTH, R. (2017). Estimating the Information Gap between Textual and Visual Representations, in Proceedings of ACM International Conference on Multimedia Retrieval (ICMR), Bucharest, Romania, ACM,
2017, 14-22 – https://doi.org/10.1145/3078971.3078991.
MARTINEC, R., SALWAY, A. (2005). A system for image–text relations in new (and old) media. Visual Communication, 4 (3), pp. 337-371 – https://doi.org/10.1177/1470357205055928.

*****
A LINGUISTIC APPROACH TO AUGMENTATIVE AND ALTERNATIVE COMMUNICATION. USE OF A SYMBOL-TO-SPEECH DEVICE BY A NONVERBAL PERSON WITH AUTISM
Gaëlle Ferré | University of Nantes | gaelle.ferre@univ-nantes.fr
Nolwenn Pensivy | University of Nantes | nolwenn.pensivy@etu.univ-nantes.fr
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Augmentative and Alternative Communication encompasses all sorts of alternative communication strategies
among which text-to-speech devices that can be used to complete or replace the speech of a person with a
language and/or communication disorder. One such device, Proloquo2go, is a software developed in 2009 by
the Dutch company AssistiveWare, that uses iconic symbols and a speech output system and we propose to
study its use by a 19-year-old Frenchman with nonverbal autism. Firstly, we will present how this application is organised. One of its features is its vocabulary based on core words, which Tatenhove (2009) describes as words used on a day to day basis (e.g., ―I‖, ―why‖), with a homepage presenting them on a grid of
variable size (adapted to the users‘ motor skills and/or their language level) and containing various folders
devoted to other words. The users‘ motor memory of the words‘ location is assisted by the association of
other semiotic modes like colour outlines encoding word type (Alant et al. 2010). The pros and cons of the
system will then be discussed and illustrated by examples of productions by our nonverbal user who was already using a picture exchange communication system (PECS) but who is now changing to Proloquo2go.
This transition was motivated by the need for a larger and more practical means of communication and we
will show how such a multimodal device opens up possibilities and enhances communication.
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FROM PRINT TO DIGITAL: MULTIMODALITY AND MULTIMEDIALITY IN RICK STEVES‟S TRAVEL GUIDES
Elisa Fina | Ca‟ Foscari University of Venice | mariaelisa.fina@unive.it

Nowadays tourist communication takes place mainly through digital media, and web-based, audio and video
guides as well as apps have gained considerable popularity due to the more diversified fruition modes that
they offer with respect to printed guidebooks. Multimodal discourse analysis has been extensively carried out
in various types of multimodal tourist texts (e.g. Maci 2013; Manca 2016; Francesconi 2014, Fina 2018) to
investigate how different semiotic modes (i.e. writing, the static and moving image, sound, speech) are combined to create meaning. The present study aims to investigate, from a multimodal and multimedia perspective, travel contents produced by American travel writer Rick Steves, which are available as printed/Kindle
guidebooks, audio tours, YouTube videos, and an app for smartphone. Five guides have been selected and
are currently being analysed in all the available formats drawing on the most relevant models for multimodal
discourse analysis (van Leeuwen 1998, Kress/van Leeuwen 2001). The analysis is meant to investigate: 1)
how language and content are (expectedly) re-shaped to fit the different medium of transmission (e.g. from
written text with static pictures to speech in audio guide/video guide with moving pictures, to app);
2) how the semiotic modes involved in each medium are combined for meaning-making (e.g. how music,
sounds and prosody intertwine with speech and/or static/moving pictures). The study is in progress and at
this stage it is not possible to illustrate the results. However, the study is meant to raise key issues about the
aspects that come into play when re-shaping language and content in relation to diamesic variation, as well
as how the complex combinations of semiotic modes can be exploited to their full in multimedia products.
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SILENCE IN MEETINGS IN THE VIRTUAL BUSINESS PROFESSIONAL PROJECT
Inmaculada Fortanet-Gómez | Universitat Jaume I | fortanet@uji.es
Laura Trandafir | Universitat Jaume I | al133787@uji.es

The development of new communication tools based on Information and Communication Technologies
(ICT) is giving researchers the opportunity to deal with new academic contexts and genres that pose new
challenges for the profession (Ruiz-Madrid/Fortanet-Gómez 2017). Online communication has broken the
rules of written and spoken language. Written language was considered to be space-bond, static and permanent, while spoken language would be time-bond, dynamic and transient (David/Brewer 1997). However,
online communication involves multiple people who can be located in several places at different times and
who develop complex interactions concerning multiple actions and aims simultaneously (Kerbat-Orecchioni
2004).This type of communication has become more and more relevant for international companies in recent
years, and consequently training students to deal with it has also become important. At Universitat Jaume I,
as part of the Master course English for International Trade (ELIT), students participated in the Virtual Business Professional Project (VBP). The program consists in gathering students from several courses and different countries in an online community (IBM Connections platform) to complete a designated project. Additionally, in a short interval of six weeks, participants experience real-world using the latest communication
technologies operating in nowadays‘ business world. Students use the IBM platform to communicate via
online forums in order to arrange the virtual meetings or revise the documents uploaded. In this paper we
present a quantitative study of the use of silence in the online meetings held for this project by four teams,
formed by students from Spain, the USA, Canada, China, Croatia, Israel and Hungary. Silence is a multifaceted natural phenomenon in human conversations that conveys information rich in meaning and function.
Results seem to indicate that the use of silence in online meetings may depend on a number of variables such
as members‘ relations or situation.
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“IN FAIR VERONA, WHERE WE LAY OUR SCENE”: A MULTIMODAL ANALYSIS OF THE TOURIST GAZE ON
VERONA
Valeria Franceschi | Università degli Studi di Verona | valeria.franceschi@univr.it

The increasing presence and popularity of online travel blogs has recently added another layer to tourism
discourse studies and to destination marketing, eliciting interest in research on user-generated content in
tourism. Such blogs are a ―reliable source of information on real travel experiences‖ (D‘Egidio 2014: 147)
and provide digital word-of-mouth communication to prospective visitors, potentially influencing their desti117

nation choices (Pan et al. 2007, Wenger 2008). This paper aims at investigating tourist perceptions and representations of Verona from a multimodal perspective, in order to explore the tourist gaze on the city, with
an additional focus to its relation to the popular imagery of Shakespeare‘s Romeo and Juliet. To this purpose,
a corpus linguistics approach will be adopted, employing Sketch Engine to investigate keywords and recurring collocations, whereas Kress and van Leeuwen‘s visual grammar model (2006) will be drawn upon to
analyze other semiotic modes, including images, fonts, and layout. A corpus was created collecting blog entries about Verona from two travel blog platforms: (TravelBlog, Travellerspoint) and individual nonprofessional blogs, for a total of 100 entries published from 2010 to 2018.
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LIGHT AS A SEMIOTIC SYSTEM IN DYNAMIC MULTIMODAL TEXTS
Sabrina Francesconi | University of Trento | sabrina.francesconi@unitn.it

The houses were open on account of the heat, and as I went by I could see into the caves, whose only
light came in through the front doors. Some of them had no entrance but a trapdoor and ladder. In
these dark holes with walls cut out of the earth I saw a few pieces of miserable furniture, beds, and
some ragged clothes hanging up to dry (C. Levi, 1945; transl. by F. Frenaye).
Exiled in tiny Aliano by the Fascists as a political dissident, Carlo Levi thus described the caves of Matera.
The scarce, natural light coming in through the door enabled the protagonist to perceive and acknowledge the
miserable life conditions of inhabitants, who suffered from poverty, lack of hygiene, diseases, mostly malaria, cholera and typhoid. Labelled as a ‗national shame‘ by the Italian Government, the Basilicata city would
be later recognized as World Heritage Site (1993) and European Culture Capital (2019). Against this backdrop, my presentation seeks to discuss how Matera is represented in digital travel diaries, produced by young
international web-artists for tourist purposes. I will rely on the methodological framework of socio-semiotic
multimodal analysis for dynamic texts (Bateman/Schmidt 2012; Burn 2013; Francesconi 2017; Wildfeuer
2014), and I will focus on the use and function of the semiotic system of light. An important marker of modality (Halliday 1978; Halliday/Hasan 1985), light plays a pivotal role in tourism semiosis and is subtly represented in specialised text instances. Rather than a binary and dichotomic system, light is parametric and
graded: the tension between light and darkness, for instance, can be perceived as a continuum, where light
flows gradually into darkness and a range of in-between situations can be envisaged (Kress/van Leeuwen
2006; Edensor 2015). In digital travel videos, more specifically, light is dynamic: it temporally unfolds, within the shot and across shots, through dis/continuity. Various features and their implicatures should be considered. Be it natural or artificial, light source may be single or multiple and this aspect may change across the
video. As for intensity, brightness may increase or decrease while action is being performed or a landscape is
being admired. Light may, alternatively, be directional or diffused and illuminate a detail or the whole scene.
Changes in illumination, brightness and/or direction occur at a certain speed and occur slowly or quickly,
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which makes rhythm meaningful. A noteworthy technique in the diaries is indeed the time-lapse, which manipulates speed and enables, for instance, to condense a sunset in five seconds. Hence, multiple, multifold
and multifunctional light changes (i.e., illumination, brightness, directionality, rhythm) in digital travel diaries differently shape the destination image and the destination fruition. As such, they deserve specialised
critical analysis and discussion, which is the scope of my presentation.
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MULTIMODAL DIALOGUE IN SOCIAL MEDIA AND SECOND LANGUAGE LEARNING: THE CASE OF INSTANT
MESSAGING PLATFORM WHATSAPP
Alice Gasparini | University of Chieti – Pescara “G. D'Annunzio” | alice29682@gmail.com

This paper explores the use of Social Media multimodal dialogue in a second language acquisition context.
The chosen Social Media platform is WhatsApp, an instant messaging application which offers a number of
visual resources for the communication: photos, videos, audios and emojis. From a semiotic point of view,
these can be considered as visual moves to start an interaction; from a teaching point of view, they are defined as inputs, verbal or visual, usually proposed by the teacher, and used to trigger communication among
students. The case study proposed took place in an Italian as foreign language course at the Institute of Italian Culture in Moscow, Russian Federation. In order to expand the exposure to the Italian language and culture, the teacher created a path of linguistic tasks parallel to the formal learning hours. The students had to
carry them out though the WhatsApp chat. Therefore, the instant messaging app became a virtual environment where the students interacted to negotiate the outcome of the task proposed by the teacher. The role of
the teacher passed from initiator of the interaction to observer. This paper examines the advantages of employing such a ―multimodal mix‖ (Janovic/van Leeuwen 2018: 685) in a foreign language classroom. In fact,
this multimodal mix activates the right side of brain hemisphere, the holistic approach and the affective dimension of the learning process, as stated by the principle of bimodality of Marcel Danesi, making the learning experience more effective and satisfactory.
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VERY YOUNG LEARNERS EXPLORING THE AFFORDANCES OF DIGITAL DRAWINGS ON IPADS
Nathaly Gonzalez-Acevedo | Universitat Autònoma de Barcelona | nathaly.gonzalez@uab.cat
Melinda Dooley | Universitat Autònoma de Barcelona | melinda.dooly@gmail.com

The use of iPads in Early Years settings is gaining advocates as can be seen in the number of publications in
educational research and practice regarding the increased use of these tablets in classrooms. The portability,
accessibility and relatively affordable prices of iPads (for most; although it is acknowledged that this is not
so in all contexts); as well as a policies promoting the use of technology and apps that are suitable for very
young
learners have contributed to the inclusion of this digital tool in the Early Years classrooms. This talk will explore pre-schoolers in a collaborative language learning task (English as a Foreign Language), mediated
through the use of iPads, in which very young learners (ages 5 to 6) are prompted to work autonomously
(without the teacher physically in the classroom). The learners are expected to create a digital book of phonetic sounds, complete with illustrations of words related to those sounds. The task requires them to use the
different affordances of the app in the iPad, including inserting images of objects that begin with the phonetic sounds they have at hand. Taking a Social Semiotic Multimodal analysis to look at the orchestration of
meaning making that occurred during the task, the video-recorded sessions show that these young learners
are not only able to communicate through the digital canvas but that they are able to recognize a variety of
affordances of both digital and non-digital media (e.g. paper) and can express themselves through multiple
modes of communication. The study indicates that these very young learners can communicate in digital environments not merely to reproduce non-digital mediums (drawing on paper) but they are also able to use the
affordances of the digital canvas and the app in creative new ways.
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WATCHING THE SOUND: SIGN-MAKING IN MUSICAL EXPRESSIVENESS OF CHILDREN WITH MOTORRELATED DISABILITIES MADE THROUGH EYE TRACKING SOFTWARE

Clarice Gualberto | University of Minas Gerais | clagualberto@gmail.com
Záira Santos Bomfante | University of Minas Gerais | zbomfante@gmail.com
Sônia Pimenta | University of Minas Gerais | soniapimenta1@gmail.com

This paper explores sign-making processes in a software designed for children with disabilities. Through
such platform, kids have the opportunity to express their musicality through eye tracking techniques and human-computer interaction (HCI). Facing such specific visual and auditory sign-making process – in which
the verbal mode is not central – we aim to investigate how the communication happens in the relation between the eye movement, the layout configuration of the screen to be looked at and the sounds produced by
this combination. In this sense, we raise questions regarding the identity projected by the software screen, relating the layout with the music patterns created. To do so, we underpin this study through the lens of a social semiotic multimodal approach, using the notions of interest, choices, agency, affordances and design
(Kress 1997, 2010) as well as categories provided by van Leeuwen (2012) related to the analysis of music
and by Kress and van Leeuwen (2006), regarding the study of the visual aspects of the software.
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MODAL IRONY: EXAMINING DISSONANT MODES IN DIGITAL GAMES
Jason Hawreliak | Brock University | jhawreliak@brocku.ca

This paper presents an analytical framework for examining modal irony in digital games. Modal irony occurs
when two or more modes within an ensemble conflict with each other aesthetically, semiotically, or rhetorically. While other multimodal figures such as metaphor and metonymy have received considerable attention
(e.g. Forceville 2016), modal irony is a relatively under-theorized configuration in multimodal studies (Poggi
2012). A disconnect between parts within an artefact is often viewed as an aesthetic failing or a lack of coherence. In this paper, however, I argue that modal irony can be an effective means for evoking emotional
responses. Like other forms of irony, modal irony can generate humor (e.g. through juxtaposition) and can
serve to foreground individual modes within an ensemble. To flesh out these concepts the paper examines
two exemplars of modal irony in digital games. The first exemplar is a scene from the game Battlefield 1
(2016), a First-Person Shooter set in the First World War. In this scene the developers juxtapose soft music
with a chaotic battle scene conveyed through moving image, which serves to highlight the chaos and horror
of battle. The second exemplar comes from the mobile game Fallout: Shelter (2015), wherein player avatars‘
visual depictions (still image) do not align with events in the gameplay (the procedural mode). The paper
concludes with a hypothetical game design that emphasizes the value of modal irony.
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MODES AND STRUCTURES OF INCLUSION IN POST-DIGITAL CONTEXTS
Lavinia Hirsu | University of Glasgow | lavinia.hirsu@glasgow.ac.uk

Students in current learning environments engage in post-digital literacies (Cramer 2014; Berry/Dieter 2015)
where semiotic resources, technologies and media are constantly attuned to one another (Lorimer-Leonard,
2014). While such practices are dynamic, moving constantly across digital and non-digital resources, students deploy them differently depending on the perceived value that such practices acquire in the academic
environment and beyond. This value differential problematizes how students engage with communicative
modes and structures of knowledge-making they participate in. This presentation draws from data collected
at a Scottish university on postgraduate students‘ practices as they prepared for their language assignments.
The pilot research took a case study approach developed through interviews and image capture. Three international students wore life-logging cameras for a week and recorded their activities in a range of environments: on the university premises, at home, and in the street. The data capture stage was followed by semistructured interviews which focused on patterns of reading, writing and engaging with academic assignments
via digital and non-digital devices. The findings show that students work with a wide range of modes and
practices to complete their assignments. Although they deploy rich modal resources across languages, technologies, and media, students tend to censure or reduce their practices to make them conform to perceived
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academic epistemologies, which operate as structures of inclusion, as well as exclusion. For the participants,
the production of knowledge via academic assignments was perceived to call for standard English, the use of
pen and paper and/or Moodle course site, with an intentional minimization of other modes and digital activities. Students viewed academic practices constrained to a narrow range of languages, modes and media
which, in turn, devalued other post-digital practices in which they participated. This distribution of value has
significant implications for how our students view the possibilities of building knowledge in the university
context and beyond.
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THE NEGOTIATION OF DIFFICULTIES IN COMMUNICATION DURING VIDEO-CONFERENCING
Sabine Hoffman | University of Palermo | sabine.hoffmann@unipa.it

This paper analyzes how speakers negotiate difficulties in computer-mediated communication. Technical
factors, such as bad audio or video connections, may produce even temporary disruption of communication.
At the same time, individual participants may encounter difficulties in handling digital media. Both factors
have proven to be central features of video-based interaction between several interlocutors (Jenks/Brandt
2013). The research on which the paper is based aims to examine how these difficulties are handled by the
interlocutors so as to maintain their interaction. The empirical basis for this study is a collection of international videoconferences, in which six participants with a moderator and a protocol leader, discuss certain preestablished topics regarding school lessons that had been videotaped. The participants are in-service and preservice German teachers from three countries (Italy, the Netherlands, Hungary), who met in various individual combinations on the e-learning platform edubreak. These meetings occurred in the context of a teachertraining program (ERASMUS+ project Developing Teaching Competencies for Extensive Reading Programs
(LEELU), www.leelu.eu). The aim of the analysis is to indicate which verbal and non-verbal patterns of action are used by participants in order to maintain the participants' attention when the above-mentioned disruptions in digital communication happen. Selected sequences were transcribed and documented by photos
taken from the screen. We used the multimodal approach of Sigrid Norris (2004, 2011) to capture the various
modalities adequately, for example, gaze, gesture, body position and body positioning, in addition to the supramental linguistic phenomena. In the paper, lastly, we examine similarities and differences between computer-mediated communication and face-to-face communication.
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THE ROLE OF MULTIPLE SEMIOSIS IN ACQUISITION OF ADDITIONAL LANGUAGE IN BILINGUAL EDUCATION: DIDACTIC MATERIAL ANALYSIS
Maria Eldelita Franco Holanda | UESPI - State University of Piauí | mariaeldelita@hotmail.com
Yolanda Franco Pacheco Sampaio | UESPI - State University of Piauí | francoyolanda.yf@gmail.com

Due to the expansion of bilingual education in Brazil, precisely in the city of Teresina, we decided to research how the semiosis where used in classroom to help students achieve the acquisition of an additional
language – English, in this particular case. Thus, we selected the bilingual program courseware of UNO (a
worldwide enterprise founded on Mexico) to analyze it regarding the suggestions in the teacher‘s manual
concerning the use of multiple semiosis in classroom. As well as the textbook, which we intent to analyze its
images. The hypothesis that motivates this study is that the semiosis are a fundamental condition for the language to be decoded by the children in the context of bilingual education. The role of the semiosis would be
of such importance that without them, there would be no acquisition of the additional language. To do so,
this research is based on authors that discuss bilingualism and bilingual education such as Beardsmore
(1986), Ng e Wigglesworth (2007), García (2009), Baker (2011), the theory of Social Semiotics conceptualized by Hodge e Kress (1988), the concept of multimodality coined by Kress e van Leeuwen (2001). This research will adopt a qualitative and evaluative methodology. At first, bibliographic research will be done on
the theoretical basis that was discussed in the previous section. Then, we will confront these concepts in an
analysis of the teacher's manual and the textbook of the UNO System. Subsequently, we will analyze the images contained in the material, using the Visual Design Grammar as the main theoretical contribution. We
cannot provide any conclusions yet, because it is a work in progress.
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A QUALITATIVE STUDY OF MULTIMODALITY IN MULTIMODAL LANGUAGE TEACHING AND LEARNING IN
ENGLISH CLASSES OF CHINESE SCHOOLS
Jingjing Huang | University of Southampton | jh7e14@soton.ac.uk

This research is about the qualitative study of multimodality based on multimodal language teaching and
learning in English classes of Chinese schools. In China, the application of multimodal language teaching is
popularly used in the classroom. The author plans to study the phenomena of the application of multimodality and visual semiotics in English classes in China to find out how different modes combine to work, what
the processes of meaning made by modes, and what they affect in teaching and learning processes. The author will take fundamental concepts and theories of multimodality to observe teaching and learning in English classes of Chinese schools nowadays. Thus, the author plans to investigate and collect data from selected
schools including a primary school, a secondary school, and a high school. Both qualitative and quantitative
methods will be used in the research data collection. But it mainly focuses on the qualitative methods including classroom observations, small empirical studies in the class, and semi-structured interviews. Therefore,
through this study, the purpose of this research is combing the application of multimodality with language
education to investigate what kinds of modes used, what meanings these modes make, how these modes
work together, how about effects of teaching and learning in English classes of Chinese schools. And analyzing what the current situation of the application of multimodality in English classes nowadays in China, and
its development in the future.
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INTRODUCTION OF THE „COOPING‟ MODEL FOR THE COGNITIVE-FUNCTIONAL INVESTIGATION OF GAMERS‟ ONLINE INTERCULTURAL CONVERSATIONS
Pietro Luigi Iaia | University of Salento | pietroluigi.iaia@unisalento.it

This paper introduces the ‗COOPING‘ Model (COOperation Principles between Internet Gamers), which has
been devised at the University of Salento for the cognitive-functional investigation of online communication
in English involving gamers. The Model is conceived as a development both of Grice‘s (1975) maxims and
of the principles that Guido (2008) identified to describe English lingua-franca (ELF) uses in intercultural
exchanges. Its elaboration aims to widen the standard approaches to the investigation of these new arenas for
―social and cultural activities‖ (Pennycook 2010), which still have ―marginal importance‖ (Androutsopoulos
2006) in language focused research. By examining an initial corpus of conversations, the four phases of the
COOPING Model are illustrated. These phases are meant to foreground and reflect the association between
the subjects‘ cognitive evaluation of the symmetric nature of the virtual discourse communities and their linguistic behaviour. We contend, in fact, that the interactants‘ awareness of the need to cooperate for the
achievement of shared ludic objectives (Mäyrä 2008) urges them to select a common linguistic means, which
is generally represented by ELF variations characterized by authentication (Widdowson 2003) and
translanguaging processes (García and Li 2014), when participants come from different linguacultural backgrounds.
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PREPARING FOR CURRICULUM DISCIPLINES: PRESERVICE PRIMARY TEACHERS AND DIGITAL LITERACY
Pauline Jones | University of Wollongong | paulinej@uow.edu.au

There is widespread concern that schools have failed to deliver 21st century skills, in particular the digital
literacies necessary for studying advanced curriculum fields (e.g. Gallagher/Rowsell 2017). The presentation
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focuses on preservice teachers‘ literacy skills and their preparation to teach disciplinary literacy practices.
Drawing on a project investigating the use of short, student-made digital artefacts as assessment tasks in university science, (Nielsen et al., forthcoming), the paper describes the demands of such tasks in terms of disciplinary knowledge and meta-semiotic understandings. Analysis of artefacts made by the preservice teachers to explain science concepts to primary learners reveals that their makers are challenged to (a) respond to
the task‘s purpose, (b) explain the science accurately, (c) recognise the putative viewer-learners‘ needs and
(c) integrate language, image and audio into a coherent product. Interviews reveal few students have received
explicit instruction in digital media as it is used in disciplines, drawing instead on social media experiences
with varying success in this new professional and academic context. The paper describes an intervention that
scaffolded the students‘ digital authoring by drawing on key concepts from educational semiotics (Unsworth
2008), arguing that theoretically principled metasemiotic knowledge is a crucial factor in preservice teachers‘ professional futures – futures in which they must deliver the multimodal, digital literacies needed for
their own students‘ literacy repertoires.
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REVEALING PERSONAL INFORMATION TO AN UNKNOWN AUDIENCE: AN ANALYSIS OF THE FUNCTION OF
SELF-REFERENCING IN YOUTUBE COMMENTS ON SAME-SEX MARRIAGE
Victoria Kerry | Massey University | v.j.kerry@massey.ac.nz

This study aims to understand the function of self-referencing in YouTube comments about samesex marriage passing into law in New Zealand. Research into YouTube interaction in recent years has turned to analysing the commenting section to enhance our understanding of bottom-up content creation and audience reactions to online media. However, studies have tended to focus on the more antagonistic practices of trolling,
flaming and intense political debate, rather than what could be considered more social aspects of the
YouTube space. Antagonistic practices online are often viewed as a response to the anonymous nature of
online interaction; this research seeks to understand the opposite. It analyses the function of comments which
reveal personal information to a potentially large, unknown, transnational audience. Using the Stance Triangle (Du Bois 2007) as frameworks for analysis, it finds that self-referencing may be used to warrant belonging to the YouTube space, warrant credibility to a point in debate, and explain connections between participants‘ online and offline experiences. The research indicates that much self-referencing is indeed found in
comments where participants align with one another, an indication of harmonious interaction.
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ETHNIC, SAKHALIN-KOREAN IDENTITY IN EVERYDAY (INTER)ACTIONS
Yulia Khan | Auckland University of Technology | yulia.khan@aut.ac.nz

Contemporary studies entailing movements and settlement of various ethnic groups outside their homeland
have received increased attention given major political changes in the 1990s and liberalisation of immigration regimes at the turn of the millennium. Ethnic Koreans from Sakhalin island, located in the Far East of
Russia, enjoy special provisions in the current immigration settings of South Korea under which this particular group is eligible for long-term work visas and in some cases permanent residency (F5 visa) (Korea Immigration Service 2005; Park/Chang 2005; The National Assembly of the Republic of Korea 1999). Many Sakhalin Koreans have relocated to their historical ‗homeland‘ – South Korea, whereas others decided to remain in Russia. Using the example of Sakhalin Koreans, I intend to explore and highlight different facets of
ethnic identity that are produced through (inter)action, including the use of digital devices and online platforms: social media as well as student information portals. Particular attention will be drawn to retention of
cultural and Sakhalin-Korean-specific practices and adoption of the new (to the participants) ones that can
help us develop a better understanding of settlement as process and outcome among ethnically diverse
groups. Drawing on the multimodal (inter)action analysis (Norris 2004, 2011) framework, I closely examine
naturally occurring everyday (inter)actions of two Sakhalin Korean female participants in various contexts
and sites. The examples of participants‘ interactions include checking the child‘s school homework and his
school grades, cooking at home and at work, using a smart phone, and posting various content on social media. Participant 1 resides in
Russia, and is currently a homemaker. Participant 2 has recently obtained South Korean citizenship and lives
and runs family business in South Korea. The dataset comprises of video-recordings, still images, and excerpts from the semi-structured interviews.
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MULTIMODAL AWARENESS RAISING IN AN ONLINE SECOND LANGUAGE ACQUISITION POSTGRADUATE
PROGRAM

Roula Kitsiou | Hellenic Open University | roulakit@gmail.com
Katerina Makri | Hellenic Open University
Maria Papadopoulou | Hellenic Open University | papmari@gmail.com

Multimodal texts in the late modernity have redefined the spaces and the ways we use to find and process information. Digitality has expanded multimodal resources available to students reshaping the digital landscape of the classroom. Meaning-making in educational settings requires a non-hierarchical and inclusive
view on modes and media, so as to facilitate, creativity and flexibility for the demands of a rapidly-changing
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society, as well as alternative perceptions of what constitutes knowledge. Understanding this change and its
implications for language education is fundamental for future educators and curriculum designers. In this
work we discuss aspects of the design and implementation of the new distance learning postgraduate program ―Language Education for Refugees and Migrants‖ (LRM) launched in 2016 by the Hellenic Open University. LRM‘s digital environment offers creative ways of performing multimodality exploiting moodle
platform‘s affordances and trans-media options. Using indicative samples of students‘ responses to the modules‘ e-tivities, we discuss how they are gradually introduced to the concept of multimodality and to processes of multimodal meaning-making. Furthermore, we present the basic design principles that we adopted to
encourage the development of students‘ multimodal awareness. Multimodal resources enable students to
―navigate‖ the concepts in different ways via music, image, written description or video clips enabling different genres of engagement to their interaction. We refer to multimodality (a) as an innovative element of an
applied linguistics course that challenges the dominant exclusively linguistic paradigm, and (b) as part of
processes that require the production of digital or conventional multimodal compositions. In this context, the
interweaving of multimodality and digitality could foster multimodal awareness for language educators. We
conclude referring to the importance of analysing and integrating subjective understandings of multimodality
in second language learning and teaching along with and beyond (trans)languaging towards multimodal
meaning-making.
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EXPLORING LEARNER AGENCY AND DIGITAL AGENTS IN ORDER TO EXPAND THE CRITICAL DIGITAL LITERACY RESEARCH AGENDA

Janine Knight | Universitat Internacional de Catalunya – Uni. Oberta de Catalunya | janine@uic.es
Melinda Dooley | Universitat Internacional de Catalunya – Uni. Oberta de Catalunya | melinda.dooley@gmail.com

Many researchers agree that the role of agency is central in a learner‘s semiotic work (e.g. Bezemer/Kress
2016) and is central to developing the ability to analyse knowledge processes from a critical perspective as
part of the development of multiliteracies (Cope/Kalantiz 2015), including digital literacies. While critical
literacies are not limited to uncovering underlying messages in digital texts, the ability to uncover hidden or
intentional resources-as-agents is increasingly conceived as important given that humans‘ semiotic work can
be appropriated and shaped by digital tools. Furthermore, because it is now possible to interact with computers using touchscreen, voice commands, eye movement, hand gesture, the scope of critical literacies to ‗reading texts‘ rather than interacting with them in other ways arguably needs to be revisited. Such research would
conceivably support a critical digital literacy research agenda that seeks to go ‗beyond users‘ critiques of the
social to the digital‘ (Pangrazio 2016). This implies supporting human agency that not only uncovers and critiques textual and visual messages and the social actors within them, but also takes the agency of digital
screen-based resources into account such as navigational resources on the screen. This study explores what
conceptual tools and multimodal forms of analysis might be adopted and taken by researchers and/or ‗readers‘ of digital texts if screen-based resources as potential agents are to be identified and/or uncovered and
aims to add to conceptual tools already available for critical discourse analysis for educational purposes.
Three illustrative cases, pertaining to university students‘ uses of the screen for the primary purposes of
speaking, reading and writing, are used to bring out the potential of the methodology for multimodal critical
discourse analysis in order to make screen-based resources as potential agents more salient to the ‗reader‘.
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CRITICAL MULTILITERACY SKILLS IN SECONDARY SCHOOL STUDENTS: PRELIMINARY RESULTS
Nickolas Komninos | University of Udine | nickolas.komninos@uniud.it
Piergiorgio Trevisan | University of Udine | piertrevisan@gmail.com
Nicoletta Vasta | University of Udine | nicoletta.vasta@uniud.it

Since about 2003, educators from different areas have reported the need for new literacy skills to meet the
requirements of the changing semiotic landscape of the twenty-first century (Kress 2003; Jewitt/Bezemer/O‘
Halloran 2016; van Leeuwen 2005, Unsworth 2011). In particular, exponents from the ‗New Literacy
Movement‘ (Luke/Freebody 2002, Tyner 2014) have repeatedly used the expression ‗multiliteracies‘ to refer
to the competences that students need to develop in order to actively participate in today‘s emergent forms of
new media. A ‗new pedagogy‘, in other words, is required in order to empower the students in a world dominated by a ‗multiplicity of discourses‘ (Cope/Kalantzis 2014), where the textual is also related to the visual,
the audio, the spatial, the behavioral, and so on. In this perspective, students should be able to critically analyse ‗the visual and verbal codes to make explicit how the choices of language and image privilege certain
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viewpoints and how other choices could construct alternative views‘ (Unsworth 2001, 15). The proposed
presentation will report on the preliminary results of research being carried out in an Italian secondary school
within a so-called ‗digital classroom environment‘. During fieldwork, researchers presented multimodal texts
characterised by (highly) biased ideological positions and asked the students to fill in questionnaires. The
texts were then discussed with the students and annotated using the multimodal analysis software for critical
thinking created by Professor Kay O‘Halloran and colleagues. The focus of the proposed contribution will be
on students‘ critical multiliteracy skills at the beginning of the experiment, and their multimodal awareness
development during the following meetings with the researchers. Best practices in teaching will also be discussed.
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INTERSEMIOSIS IN FILMS: TRANSLATING EMOTIONS IN WOODY ALLEN'S MANHATTAN
Loukia Kostopoulou | Aristotle University of Thessaloniki | lkostop@frl.auth.gr

The intersemiotic dimension in films, although it is not always explored, is an important part of semiosis
(Kourdis/Kukkonen 2015). In this paper I set out to investigate how the synergy of semiotic systems (language, images, colours, typography and sound) in films implies intersemiosis, and can lead to intersemiotic
cohesion (Diáz-Cintas/Remael 2007). Furthermore, I explore how this synergy affects meaning and the final
reception of the film by the target language audience. More specifically, I will focus on the intersemiotic
analysis of Woody Allen‘s romantic comedy-drama Manhattan (1979) and its two film trailers (the original
(1979) and the rerelease trailer (2017)). The analysis of the material will be examined from a translation semiotics perspective and the film will be explored as a cultural artefact inspiring a sense of nostalgia to the
viewer.
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SENSES AND SEMIOTIC VARIETY IN ANIMATION FILMS
Evangelos Kourdis | Aristotle University of Thessaloniki | ekourdis@frl.auth.gr

Detailed knowledge of how the five senses combine in shaping experiential environments will be more and
more essential in the markets of the future, which will have to offer and sell not only products but also the
experience associated with them (Leone 2015). Dubbing and subtitling are based on different senses – dub129

bing is based on hearing and subtitling on seeing – although the two senses coexist in both cases. We know
for these two senses that hearing chronologically precedes reading and this is why a great number of animation and programmes or children on TV are dubbed. Gambier (2013) observes that where subtitling is dominant, dubbing can be found in films, TV programmes for children, cartoons and computer—animated feature
films. Greece is categorized to subtitled countries, and dubbing is very popular for animation and television
series. In the last decades we could claim the high cost of dubbing had as a consequence the augmentation of
subtitled series, even of animation addressed to children less than 10 years old. On DVD, and on many digital and satellite television stations there are dubbed and subtitled versions simultaneously, either in the same
language, or, in the case of DVD, in any combination of the dubbed and subtitled channels available. Discrepancies therefore become visible. As Sanchez (2004) observes this would not be a great problem, if differences were limited to synonyms and/or the reduction of text required by the subtitling medium. However,
differences are far more obvious, as I will present with the study of the animated series Scooby-Doo and the
Ghoul School that has circulated in the Greek market dubbed and subtitled on DVD. I will try to examine
whether the coexistence of intralingual and intersemiotic translation constitute a factor of evaluation of the
quality of the translation process. I will also examine the informational loss in this coexistence, if the English
utterances are dubbed and subtitled in the same way or whether the semantic variety allow us to speak of totally different translation techniques.
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DECAPSULATING MULTIMODALITY WITHIN TRANSLANGUAGING. CHALLENGES POSED BY DIGITALIZATION FOR THE ANALYSIS OF MULTILINGUAL CLASSROOM INTERACTION

Arne Krause | University of Hamburg | arne.krause@uni-hamburg.de

Not only is the theory of Translanguaging (Gracía/Li 2014) informed by a variety of language theories but
also does it incorporate multimodality (cf. Li 2017). Thus, it potentially expands its focus towards semiotic
resources other than language. Given the societal challenge of Digitalization, this poses a variety of opportunities for multimodal analysis, as Translanguaging offers a framework for many constellations in which language is one resource amongst others. However, the status of multimodality within Translanguaging still remains to be contoured and put to use for concrete analyses. This paper seeks to address these aspects by focusing on arguments from an action-centered perspective (i.e. Krause 2017). Building on these theoretical
discussions, this paper seeks to conduct exemplary analyses of multilingual classroom interactions taken
from a research project on multilingual teaching of mathematics (i.e. Redder et al. 2018). It does so with a
determined view on how multilingual teaching and learning can be conducted through the incorporation of
digital technologies. Furthermore, this paper seeks to shed light onto how Digitalization shapes teaching and
learning in a multilingual society.
References
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DIGITAL ENVIRONMENTS AND AFFORDANCES FOR MULTIMODAL E-LEARNING: AN ARGUMENT FOR AN
ICONIC EDUCATION AND INCLUSION OF IMAGE-BASED REFLECTION
Natasa Lackovic | Lancaster University | n.lackovic@lancaster.ac.uk
Alin Olteanu | University of Tartu – Vilnius Gediminas Technical University | alin.olteanu@ut.ee

We present a philosophical proposition of leaning as iconic semiotic engagement, that is, ―iconic education‖,
building on Peircean semiotics (Olteanu 2015, Stjernfelt 2007). An icon is a sign that is related to what it
represents via the quality of similarity. The sensation, creation and understanding of ―similarity‖ is central in
the formation and evolution of knowledge. Furthermore, knowledge development happens as an interpretative multiplicity, which cannot develop from language alone. Rather, apprehension requires schematic structures that are operational for the learner. This reinforces the call for multimodal learning designs
(Bezemer/Kress 2015). We illustrate our argument by discussing possibilities and obstacles for pedagogies
with digital photography, as ubiquitous iconic, in digital learning environments (Moodle). In addition, we reflect on the far-prolonged infancy period of multimodality in higher education, considering possible reasons
for this slow pace. Finally, we propose a digital image reflection and pedagogy as a distinct and necessary
aspect of digital learning, aligned with the ideas of ―iconic education‖. We refer to few pedagogical approaches and designs for image-based reflection in higher education (Lackovic 2010; forthcoming), stressing
the importance of diagrammatic reasoning and critical analysis of imagery.
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FROM INFO TO INQUIRY GRAPHICS: MULTIMODAL LEARNING DESIGNS WITH DIGITAL IMAGES
Natasa Lacković | Lancaster University | n.lackovic@lancaster.ac.uk

The amount of images in modern life (for example, on social media, across digital platforms, and in urban
environments across the globe) is overwhelming. Graphics – pictorial images such as photographs – take
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central part in contemporary digital media communication. However, in spite of the rise of multimodality
approaches, there is little research on how conceptual understanding (Blunden 2014) develops in relation to
images in higher education studies. To fill in this gap, the paper introduces an ―Inquiry Graphics‖ approach
(Lacković 2018; forthcoming), which positions graphics as significant and integrated tools of inquiry in
higher education. This paper will comment on an inquiry graphics study, considering reflections via/from
digital images about an abstract concept in Educational research, provided by 10 diverse PhD students in Education at a UK university. It will address the following questions succinctly: - How do students imagine an
abstract educational research concept, Empiricism, by invoking particular image instances? - How do images
they find relate to the abstract concept? - How do student evaluate the pedagogical potential of such a reflection with images, upon their completion of the task? - What this means for higher education practice, learning and knowledge development? The paper and inquiry graphic approach adds to multimodal and semiotic
theorizing of knowledge and learning (Stables 2005; Bezemer/Kress 2015).
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USING MULTIMODALITY IN TRANSLATION: THE USE OF SNS IN THE CLASSROOM
Vivian Lee | Hankuk University of Foreign Studies | vivian_lee@soas.ac.uk

There has been a recent increased interest in the role that non-verbal semiotics play in written and spoken
texts. While translation classrooms often focus on the verbal dimensions of texts, an increased number of
studies (e.g. Torresi 2008) emphasise the importance of taking into account non-verbal signs that contribute
to the construction of the meanings of the text. Kress and van Leeuwen (2001, 2006) emphasize the fact that
meaning is communicated in various forms other than languages, such as pictorial images, gesture, posture,
gaze, and colour. This paper looks at the application of a pedagogical approach which incorporates the use of
SNS as source texts for a translation task in an undergraduate translation classroom in Seoul, South Korea.
Source texts consisting of extracts from celebrities‘ SNS posts from both PC and mobile versions were used
in class for Korean-English translation practice, after which students kept a learning journal to record their
thoughts on the class and/or task. Findings highlight the benefits of the method, which can enable students to
make observations and contemplations of source and target texts for online readers and mode output. Students were able to contemplate aspects such as space, text size and layout while developing their sensitivity
to the different characteristics of the languages they were working with, such as source and target language
text sentence length.
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SUBJECT LITERACIES AND ALGORITHMIC BIOPOWER: PEDAGOGY OF THE DATAFIED R423
Michael Lithgow | Athabasca University | michael.lithgow@athabascau.ca

Emerging paradigms of datafication and dataism are introducing ontologic shifts in social perception and
practice founded on the valorization of data as the central organizing value in the hierarchization of knowledges (Harari 2017; van Dijck 2014). What it means to be human, relevant and ―free‖ is no longer certain
within emerging regimes where the production, flow, aggregation and analysis of unprecedented volumes of
information determine conditions of prosperity and authority. These incipient assemblages of information
exchange and evaluation present complex and ever farther reaching social realities within which to navigate
occupations, citizenships and meaning. Preparing youth for futures within this transforming datascape raises
issues of literacy, power and subjectivity alike. In this paper, I explore an approach to literacies that responds
to emergent tensions in biometrics and cybernetics, algorithmic accellerations and social obscalence by addressing literacy as a layered dynamic of situated practices and events encompassing network dynamics, data
flows and computational grammars. Learning to navigate and manipulate these digital relations can help students apperceive assemblages of algorithmic biopower while exploring possibilities for subjectivities with
expanded agencies in datafied contexts.
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RAPPORT AND MULTIMODALITY IN MENTAL HEALTH INTERVENTION APPS
Chun Liu | University of Leeds | mlcli@leeds.ac.uk
Nyle Davies | University of South Wales | nyle.davies@southwales.ac.uk

The therapeutic alliance has been identified as a fundamental aspect of treating mental health issues (Hovarth
/Luborsky 1993). It is characterized by the development of positive rapport between the patient and the therapist which cultivates a positive treatment environment. Recently, there has been an increase in apps designed to address mental health issues. The aim of this paper is to explore how rapport is established in this
context between the apps and the users from a multimodal perspective. Concerning the analytic framework,
this study adopts a social semiotic approach to multimodality and draws upon Spencer-Oatey‘s (2008) rapport management theory. Specifically, the concept of interest, design and motivated signs are being applied
to this study. The design of the apps is the key to realise the apps developers‘ objective of establishing rapport with the users. Such design includes considerations on interface, identity, power and interactivity etc.
The study examines how the affordances of the app are intertwined with semiotic resources used by the sign
makers (app developers) to realise their objective of establishing rapport; how this shapes sign making in
human–apps communication through processes of transduction and transformation; and how the semiotic resources used reflect the app developers‘ endeavour of managing rapport which consists of the following
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three components: face, sociality rights/obligations and interactional goals (ibid). As presented above, this
study draws on a multimodal approach to communication to explore the fields of phycology and pragmatics.
It is hoped to highlight the insights multimodality could offer in both disciplines.
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TOURISM WEBSITES MULTIMODAL ANALYSIS: THE CASE OF INSTITUTIONAL TOURISM WEBSITES RELATED TO SANTIAGO DE COMPOSTELA
Zósimo López Pena | Universidad Internacional de La Rioja | zosimo.lopez@unir.net

The aim of this paper is to show the work which is currently in progress within the Grupo Galabra, a research
group from the University of Santiago de Compostela, in terms of multimodal analysis. Nowadays this group
is developing a research project, funded by the Spanish Government, entitled ―Narratives, Uses and Consumptions by Visitors as Allies or Menaces for the Community Well-Being: The Case of Santiago de Compostela‖. One of the objectives of this project is the analysis of a corpus of official tourism web sites in order
to extract information about the following points: the specialized discourse, the digital textuality in relation
with the tourism in this city, the online discourse analysis produced by this sites and the digitally mediated
institutional discourse around the Santiago de Compostela as the end of the Way of Saint Jacques pilgrimage.
It possible to indicate that a web site is a multimodal artefact (Hiippala 2013) because it consists, as a whole,
in a combination of multiple signs. Tourism web sites is the first contact that a person use to plan its trip, to
spend money and enjoy his/her leisure time. Within the site we can find a discourse created by pictures, videos, texts and all kind of multimedia elements that interact to conform a based on informational/advertising
content. In this sense an institutional tourism website is a complex message composed by a lot of elements
and process. In order to analyze this corpus of web sites we have chosen the multimodal analysis following
Gunther Kress and Theo van Leeuwen (2001), Carey Jewitt (2009), David Machin (2007), among other authors, to structure and extract information that facilitate the discourse analysis of this kind of communicational artefacts.
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THE SUBTITLING OF SWEARING FROM ENGLISH INTO CHINESE: A SYSTEMIC FUNCTIONAL LINGUISTICSINFORMED MULTIMODAL PERSPECTIVE

Siwen Lu | University of Liverpool | siwen.lu@liverpool.ac.uk

Focusing on the films including Four Weddings and a Funeral (1994), Bad Boys (1995) and Criminal
(2016), this paper investigates the subtitling of swearing in films which have been officially imported into
China since 1994, drawing upon Systemic Functional Linguistics (SFL)-informed multimodality. By adopting the method of multimodal transcription, the main focus of this study is to examine the multimodal construction of swearing in films from the three metafunctional levels, to investigate the semiotic interplay between verbal and non-verbal elements in the construction of swearing in both the source text and the target
text, and to consider its effects on the Chinese subtitled version. The results show that the Chinese translation
follows a target-oriented strategy and there is a strong toning-down tendency in terms of the subtitling of
swearing. However, through the multimodal analysis, it is suggested that the toning-down of swearing does
not necessarily result in the complete loss of the original effects as they can be largely retrieved by visual
(e.g. mise-en-scène and cinematography) and acoustic elements (e.g. sound) in films. Existing research
which argues that the toning down of swearing has a homogenizing effects on the target text cannot be sustained from this study as there are micro (e.g. mise en-scène, cinematography and sound) and macro factors
(e.g. genre, co-text and register established on the character‘s first appearance) to cue the functions of swearing. Thus unlike previous studies which are based on a relatively autonomous and decontextualised analysis,
this study presents swearing and its translation in relative heteronomy from their context in the multimodal
text, which highlights the crucial importance of regarding subtitles as only one element in the whole multimodal ensemble and treating the whole film as an entire system.
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USING MULTIMODALITY TO ENGAGE THE GENERAL PUBLIC ON WEBSITES FOR SCIENCE DISSEMINATION
María-José Luzón | Universidad de Zaragoza | mjluzon@unizar.es

There is an increasing interest in research institutions to make their work accessible to the public and make
this public aware of the value and relevance of their research. Many Spanish universities have scientific culture and innovation (UCCi) units, funded by the Spanish Foundation for Science and Technology (FECYT).
Their mission is to communicate and disseminate research by the institution and promote scientific, technological and innovation culture. One important tool to achieve this mission is their website, used to inform of
all dissemination activities and to report in non-technical language important research findings by researchers affiliated to the institution. In this study I explore the use of multimodality on the websites of 10 UCCi
units to communicate science in a way that is engaging for the interested public. I combine the multimodal
perspective (i.e. Jewitt 2016) with the analysis of re-contextualization of scientific discourse (Calsamiglia/van Dijk 2004; Hyland 2010). Through a qualitative analysis of the websites I will show how different
semiotic resources interplay to achieve the following purposes: to establish newsworthiness and show the
value, interest and need of the research carried out at the institution, to make research and results understandable for the audience, to develop the general public‘s appreciation of science as a field where they can participate, and to create the identity of scientists as credible and trusted down-to-earth experts.
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THE ADAPTATION OF SONGS IN THE DISNEY LIVE ACTION BEAUTY AND THE BEAST: A MULTIMODAL
TRANSLATION BASED STUDY

Giulia Magazzù | University of Rome “Tor Vergata” | giulia.magazzu1@gmail.com

Song translation has only recently become an area of interest for research purposes, with the development of
studies on opera, films, folk music, cover songs, and more. While there are many studies on the translation
and adaptation of cartoons (Chiaro 2008; Bruti 2009, among others), not many scholars have researched the
translation of songs in cartoons or live action movies, i.e. re-imaginings of animated films. Some studies on
songs in cartoons and stage musicals can be identified (Di Giovanni 2008; Low 2017), although they do not
seem to focus on the interaction between modes that is typical of this genre. In fact, songs play a fundamental role in animated films or in their liveaction version, conveying meaning via verbal, audio and visual semiotic resources. The growing importance of multimodality concerns all disciplines and also the field of
translation studies. However, although audiovisual translation would seem to be connected to multimodality,
a limited number of scholars have carried out studies in this field (Baldry 2000; Taylor 2003, 2004, 2013;
Perego 2009, among others). This research aims to develop a model of analysis that takes into account the
complexity of songs of the Disney live-action movie Beauty and the Beast and their Italian adaptation, to
show how verbal, audio and visual semiotic resources interact to create meaning, establishing relations of
addition, enhancement and modification with each other, because, as Gambier (2006) points out, it is a paradox to acknowledge the interrelations between the verbal and the visual, or between language and non- verbal, but to leave the research perspective mainly on the merely linguistic level. The findings provide a clearer
understanding of the songs, opening up more possibilities for translators approaching this genre, and suggesting the value of a collaborative approach between translator, director and creative team in the adaptation of
live action movies.
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KINESEMIOTICS: MOVEMENT-BASED COMMUNICATION AS AN INTERDISCIPLINARY RESEARCH AREA
Arianna Maiorani | Loughborough University | a.maiorani@lboro.ac.uk

Kinesemiotics is an emerging research area currently being developed at Loughborough University, UK, by
an interdisciplinary team of researchers in the fields of Linguistics, Engineering and Computer Science. Kinesemiotics has great potential for interdisciplinary projects focused on movement-based communication.
Interest in the study of dance and movement-based communication has increased considerably in recent
years (see for example Peng et al. 2015), especially from specialists in technology. As a worldwide art form,
dance carries and communicates complex cultural values and it is also used in several rehabilitation techniques. However, while recent research categorised movement according to traditional dance notation systems, the use of terminology shows inconsistency due to the lack of a comprehensive grammatical approach
to movement structures. Kinesemiotics works on the Functional Grammar of Dance (Maiorani 2017), which
was created precisely to address the need for a framework to analyse dance as a form of communication and
explore whether dance discourse can be automatically tracked and recorded. The Functional Grammar of
Dance offers a specific theoretical background and provides analytical categories for movement structures
that incorporate space as a meaning-making component. This paper will show recent advances in Kinesemiotics research, including a problematisation of the concepts of Mode and instantiation, and an overview of
data captured during experiments carried out in collaboration with professional dancers.
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THE ESSENCE OF MOBILE TECHNOLOGY IN PRESENT-DAY EFL/ESP CLASSES
Tamilla Mammadova | ADA University | tomammadova@ada.edu.az

Mobile and wireless technology have reached such a high level of sophistication that today it can be more
easily incorporated into teaching and learning processes. However, till present, the teachers‘ attitude towards
the use of mobile technology in EFL and ESP classes is far from being homogeneous. Many instructors
claim that ―smartphones and tablets distract students‘ attention from regular classes‖, and that ―before entering the class students should turn their smartphones off‖ or ―remove their mobile electronic devices from tables‖. Other teachers/instructors contend that mobile technology should be actively used in modern classes
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motivating the students, and facilitating general teaching and learning process. Thus, the purpose of this paper is to examine up to what extent the present day EFL/ESP classes can benefit from the use of mobile devices and applications. For this, 192 ADA university students have been involved into the study conducted
within two academic terms (2017-2018) in an Academic Writing course. The study involves both qualitative
and quantitative method of data analysis. It reveals that such digital functions as notes-taking, taking photos
from boards, video recordings, voice recording, the use of applications, blogs etc. which are very handy for
collaborative writing and group works, have the capability of becoming an integral part of present-day academic writing classes. The research suggests that smartphone technology should be widely applied by university teachers/instructors, and in future may lead to some changes in teaching methodology as a whole.
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USING MULTIMODAL DISCOURSE ANALYSIS TO TEACH GENDER AT TERTIARY EDUCATION
María Martínez Lirola | University of Alicante | maria.lirola@ua.es

Using multimodal texts in a language classroom offers many opportunities so that students can develop multiliteracies and acquire different types of competences. This study, thus, aims to use digital multimodal texts
to introduce gender in a language subject and to deepen into the different social competences university students can acquire when multimodal texts from Non-Governmental Organizations (NGOs) are used. Students
registered in a language course in the degree English Studies will be asked to analyse authentic texts on gender produced by NGOs in order to write an essay. The purpose of the text analysis and the essay is that students deepen in the visual representation of women from other cultures. For its framework of analysis, the
study draws on the main principles of visual grammar (Kress/van Leeuwen, 2006) so that students learn how
to analyse visuals. It was decided to use texts from the NGO Oxfam Intermón in which women from other
cultures appeared because they allow students at tertiary level develop critical thinking and respect for cultural diversity. The data of the study consisted on the covers‘ analysis and the essays; moreover, a survey
was prepared in order to know students‘ opinions about the use of multimodal texts at university level and
the importance of these texts to acquire social competences and learn cultural aspects. The analysis of the
covers, the essays and the survey reveals that the multimodal texts used are useful to develop critical thinking, to bring gender into the classroom and to work on social competences such as social awareness.
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MUSICAL TEXT: AN EFFECTIVE INSTRUMENT IN TEACHING LANGUAGE AND CULTURE IN THE DIGITAL
AGE

Amy McIntire | University of Pavia – University of Milan | amymarie.mcintire@unipv.it

As the first American to graduate from the Moscow Conservatory in Voice, I was thrust into a unique experience where I had to ―survive‖ in a highly competitive new sociolinguistic context. By studying Russian
musical text, I quickly improved my vocabulary, grammar, and knowledge of musical discourse in Russian.
Beyond reinforcing grammar structures and vocabulary studied in class, the study of musical text simultaneously develops cultural literacy, a critical component in learning foreign language as it teaches what would
be appropriate to say in a specific situation. Literal translations do not always convey the ―meaning potential‖ (Halliday 1978). Music improves cultural literacy through the study of composers, history, as well as
the political and socio-economic factors upon which the music is based. What is also unique to the study of
musical text is the fact that there is sound, and sound has meaning (Leeuwen 1999). In tone languages, a
change in pitch changes word meaning (O‘Grady/Dobrovsky/Aronoff 1997), while intonation and phonology
influence meaning in non-tone languages. Nursery rhymes teach infants sound patterning (Hasan, 1985), and
music is used in schools for both first and second language acquisition (Varner, 2012). Music can get
―caught in one‘s head‖ as it engenders a richer set of perceptual relations and many more possible metarelations between these relations (Patel, 2008). Voice code, experiential meaning potential transmitted by
bodily articulation, and provenance, further assist in conveying the meaning of the text (Kress/van Leeuwen
2001). Thanks to digital media platforms such as YouTube, digital media players and digital performance,
facilitating a Multimodal language learning experience with Music is now both highly accessible and effective, and I advocate that this methodology may be applied to a wide range of learning contexts and languages.
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DIGITAL IDENTITIES IN CONTEMPORARY IRAN
Soraya Mehrabi | University of Messina | mehrabisoraya@gmail.com

With the expanding importance of social media, the rise of digital identities becomes increasingly evident,
and we could not neglect their importance when talking about identity (Cover 2015). By adopting a multimodal approach, we will analyse the identity representation of Iranian people through the use of social media
and blogs where they could show aspects of their identity which they usually hide in the public context due
to the socio-political situation of Iran. This is why social media are not only central in the identity construction but also for the political discourse (Featherman 2015). Just think about the way social media were used
politically during the Arab Spring, or during the protests deriving from the Iranian election of 2009. If we
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think about the problems deriving from censorship, the role of social media in the Iranian context becomes
even more complex and contradictory (Khiabany 2010).
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MULTIMODALITY AND NANOTECHNOLOGY: AN ANALYSIS OF VIDEO ADVERTISEMENTS PROMOTING NANOPRODUCTS

Konstantinos Michos | Aristotle University of Thessaloniki | konmichos@gmail.com

It has been more than half a century since the introduction of the concept of nanotechnology in Richard
Feynman‘s lecture ―There‘s plenty of room at the bottom‖ (1959). Since then, nanotechnology has been
linked to various revolutionary and astonishing applications and subsequently heavily invested in. With the
expected results probably delayed more than what was initially intended, there seem to be more references of
nanotechnology in literature and cinema presently than in commercially available products. However, nanoproducts are gradually catching up and an increasing number of advertisements is being published. This
trend coincides with the predominance of the internet in communication, forcing products to compete for
digital impact. At the same time, the internet is better suited for the projection of products with novel and
unusual qualities due to its plethora of modes. The current study analyses a set of commercials of actual nanotechnology products that are currently available for purchase. The sample was accessed online through social network sites or company websites. The scope of the study is to unveil the modes used for the promotion
of these products, how they synergise and how they shape the overall meaning of nanotechnology to consumers.
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RESEMIOTICISATION IN TUNISIAN POLITICAL DISCOURSE: A MULTIMODAL APPROACH
Dorra Moalla Masmoudi | University of Sfax | dorramoalla2@gmail.com

This presentation argues that media discourse is resemioticised, constantly reshaped (Idema, 2003) and this
resemioticisation is mediated and facilitated by the co-deployment of several semiotic resources. To shed
light on resemioticisation, a video from a Tunisian political show broadcast on Nessma TV on Monday 23rd
2012 is analysed.. During this debate, Chokri Belaid, a Tunisian lawyer and left-wing activist was invited to
talk about a specific legal case, ―Persepolis case‖. During the show, I have noticed a resemioticisation of the
purpose of Belaid‘s talk. Thus, Belaid assumed several roles, in addition to the lawyer role, a thinker offering
a model of the Tunisian society in the aftermath of the revolution and a politician criticizing his opponents. A
year later after this show on February 6th 2013, Chokri Belaid was assassinated by religious extremists. This
literal death of the author has triggered several new readings of this video as well as the foregrounding of
others. The objectives of this presentation to discuss the following points: - a few manifestations of resemioticisation in this video; - the realizations of resemioticisation through the integrated use of semiotic resources; - the effect of resemioticisation on representational realities, interactional relationships and intermodal connectedness. To capture the effect of resemioticisation on multimodal choices, the following methodology is adopted. The video is divided into separate frames and shots and each frame or shot is associated
with the semiotic resources. They include speech, kinetic features and cinematography as well as emotions,
head shifts, hand shapes eye brows... etc. which are used in O‘Halloran, (2011) and the HuComTech corpus.
The modes are annotated drawing upon their respective system networks and schemes (for example, gaze in
Tan 2009). The video is divided into different semiotic phases and focus is laid on the shift in interactional
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relationships and representational realities (Kress/van Leeuwen). The shift in intermodal connections is analyzed using Stőckl‘s (2015) model.
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ENROLL NOW! A MULTIMODAL ANALYSIS OF THE PROMOTIONAL DISCOURSE OF UK AND USA ONLINE
ACADEMIC COURSES ON EDX
Antonella Napolitano | University of Sannio | antonella.napolitano@unisannio.it

EdX is a non-profit provider of massive open online courses (MOOCs), i.e. distance academic and professional courses involving online resources, remote assessment and social network interaction. EdX platform
offers courses from some of the world‘s best universities for free upon subscription. One of the features of
the contemporary academic discourse is the process of commodification, as education is being more and
more organised and conceptualised in business terms and is being colonised by advertising practices and
genres. This competitive educational environment is particularly evident on edX, whose lecturers are overtly
called to enact marketing practices to promote their courses. Each course is introduced through an ―About
page‖ – an online substitute for the traditional course catalogue – which includes both a written description
and a short presentation video. The present paper investigates the promotional strategies enacted on a selection of ―About pages‖ of courses offered on edX by UK and USA universities. The research combines discourse and genre perspectives of analysis with the study of multimodal digital communication. The investigation aims at comparing how the multiple semiotic resources available are used by lecturers based in different countries to present and promote their courses. In particular, the study examines the advertising styles
and genre mimicry features exploited by instructors in their videos to introduce themselves and establish a
brand for the course, thus enhancing memorability and fidelisation.
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“WHY DID YOU PUT HAIR AND MAKE-UP OVER MY PHOTO?”: WOMEN‟S CREATIVE MULTIMODAL RESPONSES AS DISCURSIVE ACTIVISM

Brooke Nelson | University of South Florida | brookechrist@mail.usf.edu

Cases of verbal aggression targeting women have been well-attested in CMC research since the early days of
the internet (e.g., Herring 1999). However, new social media platforms provide internet users with new multimodal affordance, creating possibilities for new patterns of social interaction. This study focuses on representations of gendered interactions on Instagram. Known for its highly visual content, Instagram has a reputation for fostering a positive and friendly environment, where users can post images to be shared with others
who have common interests. Yet, in recent months, popular media have noted that Instagram has been ignoring issues of harassment (e.g., Lorenz 2018). In particular, women report high rates of sexual harassment. As
a response, accounts such as ―ByeFelipe‖ have emerged as spaces where women can share and document instances of harassment – and in some cases – their own responses to such acts of verbal aggression. Women
who have been targets of online harassment on Instagram as well as on popular online dating platforms (e.g.,
Tinder, Bumble) post screenshots of abusive messages they have received to the ―ByeFelipe‖ account and
share their experiences with others. Drawing on Hess and Flores (2018), this discourse analytic study provides examples that depict a common sequence of interaction: 1) the man‘s initial hypersexualized request,
2) the woman‘s explicit or implicit rejection, and 3) the man‘s response to the rejection. This analysis documents how women are routinely placed in a double-bind, since they have no way to ―correctly‖ respond to
online sexual harassment from men. In particular, I highlight a more recent phenomenon. In response to the
harassing hypersexualized messages, women create humorous multimodal responses (e.g., GIFs, memes,
photo shop) to illustrate strategies for empowering ways of responding to online sexual harassment. They also apply their knowledge of multiple platforms‘ affordances to construct creative and resourceful responses
and then share these responses by having them published on the ―ByeFelipe‖ Instagram account. These responses in turn disrupt the previously established hegemonic power relations and therefore act as a form of
discursive activism.
*****
DIGITAL LITERACY OF FUTURE TEACHERS OF FOREIGN LANGUAGES IN CAMEROON: CASE OF SPANISH
IN ENS OF YAOUNDÉ
Yvette Marguerite Ngah Eyara | University of Lleida | m.eyara@yahoo.com

The increasingly digital world is affecting the way we learn, teach or work. Learners who don´t have access
to ICT and can´t make use of technology resources are thus a distinct disadvantage. In Cameroon, as a developing country, many students both in professional and secondary schools don´t or receive a poor digital
literacy due to the lack of infrastructure, any program about ICT integration in the curriculum, any formation
of future teachers that integrates digital literacy. The present study focuses its attention on diagnosing the
digital competence of future teachers of Spanish as foreign language at the École Normale Superieure (ENS)
of Yaoundé. This general objective is specified in a series of specific objectives, which are what will guide us
throughout the process of our research: (1) explore and diagnose the digital competence of students from
level one to level five of ENS of Yaoundé; (2) know the importance of the development of digital teaching
competence in the teaching-learning process for educators and trainers; (3) formulate a training proposal for
the improvement of digital teaching competence of Spanish as foreign language in Cameroon. This research
can help to find solutions how to fight digital divide in developing countries as Cameroon. Through literature
on digital literacy and a questionnaire based on qualitative and quantitative methodology we will know the
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self-perception of the digital competence of future teachers and present a proposal for improvement of digital
teaching competence. Learning foreign language can also help to develop digital competence of citizens in
order to be good integrated in the professional world and to understand very well the actual world.
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THE DISCOURSES OF RISK IN MULTIMODAL TEXTS: A SYSTEMIC FUNCTIONAL ANALYSIS OF VIETNAMESE VIDEO ADVERTISEMENTS FOR HELMET AWARENESS

Hoang van Nguyen | University of Melbourne | hnguyen6@student.unimelb.edu.au

The discourses of risk serve to organise the ways in which we understand and respond to potential harms and
threats, which have become a major concern in our daily life. However, the discourses of risk have not been
extensively investigated using textbased methods, and certainly not on the multimodal level. Additionally,
studies of risk discourses are often set in Western countries, and have not been deeply examined in Asian
contexts. Grounded in literature of risk and multimodal discourse, the aim of this paper is to investigate how
risk is constructed in and through semiotic resources in videotexts set in an Asian context. I present a case
study on the discourses of risk in road accidents in Vietnam, based on a Systemic Functional-Multimodal
Discourse Analysis of video advertisements for child helmet awareness. Analysis of the videotexts reveals a
comprehensive picture of risk as discursively constructed across various semiotic modes. Based on this analysis, the discourses of risk in the advertisements are constructed not only through technical-scientific expert
knowledge, but also by invoking traditional Vietnamese values. The two seemingly opposing ideals work
hand-in-hand across different modes to reach its goal, that is, to convey risks and persuade audience to wear
helmets for their children. Findings of the study demonstrate the use of multimodal approach to media and
communication to provide empirical evidence for the discourses of risk in Vietnamese settings, which are
potentially extended to other Asian contexts.
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LEGITIMATION IN TEACHER EDUCATION: A NEED TO SHIFT FOCUS FROM ASSESSMENT TO TEACHING
Marie Nordmark | Dalarna University | mnr@du.se

Increasing demands are put on teacher training education to highlight digital perspectives in school practices.
In this paper I discuss the way discourses construct legitimation for students in teacher training program.
Specifically, while teacher students plan teaching for learning with digital resources for pupils in vocational
program at upper secondary school. The language of legitimation is analysed from the framework of van
Leeuwen (2007). Data consist of 25 students‘ lesson plans, altogether 228 pages. The students are given
freedom to decide the extent and content in the lesson plans; the assignment requirement is to plan for digitalization as a living element. Students get two advice: to familiarize themselves with assessment criteria, as
well as to study general guidelines as formulated in the document for planning and implementation of teaching from the Swedish National Agency for Education. The results show pupils face a wide range of opportunities through modes and media, and attention is on how teachers can assess pupils‘ multimodal texts. The
digital element is about usages of resources. How the digital resources will contribute to development in
learning is not prominent. In the student plans, the pupils‘ writing instead consist mostly of documentation
on task templates and evaluations. Thus, the construction of legitimation face reflection on problems for education training perspectives. Multimodal teaching is challenging for teacher students. Furthermore, it seems
students plan their teaching for a practice in a strong discourse of assessment and less of teaching for learning.
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SITUATED AND CULTURALLY APPROPRIATE SELF-DIRECTED MULTIMODAL LEARNING FOR EDUCATION
STUDENTS AT A SOUTH AFRICAN UNIVERSITY
Jacobus Olivier | North-West University | jako.olivier@nwu.ac.za

This paper reports on the nature of situated and culturally appropriate self-directed (Knowles 1975) multimodal (Bateman et al. 2017; Kress et al. 2001) learning within selected education modules at a South African
university. This approach has become relevant at this university as both contact and distance students are accommodated in the same degree programmes. In the South African university context there is a need for decolonisation of the curriculum (Le Grange, 2016; Smith 1999) as content were traditionally based upon perspectives of the West and the Global North. Thus, it has become necessary to reconsider how higher education could accommodate situated learning (Lave/Wenger 1991) and be culturally appropriate in terms of dynamic sign-making processes (Kress et al. 2001: 27). For this research, a mixed-method approach was followed by means of interviews with lecturers and content analysis of a multimodal corpus (Bateman et al.
2017: 153) of presentations and electronic study guides. This was followed up by a questionnaire aimed at
students. From the research with lecturers and material it is evident that despite some good practices most of
the learning materials and activities are not sufficiently situated or culturally appropriate. Students were divided in terms of these issues. However, recommendations were made in terms of effectively localizing content.
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MULTIMODAL CO-CREATION IN AN ACADEMIC LITERACY MODULE
Louise Olivier | North-West University | louise.olivier@nwu.ac.za

In South Africa and worldwide there is a need to support students with academic literacy. Despite this support, many hurdles remain that stand in the way of student success. One example is dealing with innovative
and interactive teaching and assessment in an ever-changing educational landscape. Furthermore, traditional
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ways of teaching and assessment still mainly focus on reading and writing (Kress 2010) that do not necessarily help students with their studies or prepare them for their future professional lives. To address these issues, multimodal and socio-constructivist approaches were used to make the academic literacy module more
student-centred, versatile, creative, culturally diverse, collaborative, and participatory. The traditional ways
of one-way communication of content by the lecturer changed as the students were not only consumers of
knowledge but became designers, producers and ―co-creators of knowledge‖ (Dawson et al. 2014). In
groups, students were given topics covered during the semester and they had to create one-minute micro videos. A variety of modes and media were used for the planning, producing, evaluation and reflection of the
texts and videos in class and online such as: paper, Word, Google Docs, Google Forms, YouTube, hashtags
and emojis. Various advantages and benefits of this multimodal approach were identified in a mixedmethods study. For example, the students‘ digital literacy and competence were enhanced by enabling them
to use, produce and share information in a variety of modes with a variety of multimedia. Furthermore, the
focus was not only on reading and writing and students‘ multiliteracies were developed that could be used in
a variety of future contexts.
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A JOINT APPROACH TO ENVIRONMENTAL AND DIGITAL LITERACIES
Alin Olteanu | University of Tartu – Vilnius Gediminas Technical University | alin.olteanu@ut.ee

I argue that the shift from print to digital media (digitalization) opens up the opportunity for an ecological
turn. This opportunity is inferred on account of the resemblance between human natural environments and
digital environments. Modern philosophy, framed by its corresponding print medium, has not equipped society with a literacy for interpretative contexts where multitude of sensory channels, meaning modalities and
media overlap. Also, the broadcasting media corresponding to late modernity (or some versions of postmodernism) implies a passive participation only, not engaging citizens actively in public debates. Because they
are par excellence multimodal, and also participative, digital media resemble the human natural environment
more than other technological media that shaped previous stages of history. At the dawn of media theory,
Marshall McLuhan anticipated this similarity, which is now being confirmed by current research in social
semiotics and digital humanities. However, so far these schools did not draw on natural sciences to study
digital modelling in relation to human‘s modelling of the natural environment. The multimodal modelling of
environments of social species, such as humans, has been discussed in biosemiotics and zoosemiotics. I draw
on these theoretical branches of semiotics to discuss semiotic resources and competences in a unified approach, comprehensive of both bio- and socio-semiotics. In light of this discussion, I argue that environmental and digital literacies partly overlap or, at least, present transferable skills. To conclude, I argue that ecosemiotics (semiotic theory of ecology) is a suitable framework for cultural analysis in digital societies. The
main argument lies in the premise of ecosemiotics that representation impacts on the represented. This analysis results in a comprehensive modelling theory, which underpins an ecological philosophy (ecosophy) of
digitalization and aims to complement the scope of media ecology.
*****
145

CULTURAL ORIENTATIONS AND TOURISM DISCOURSE: A MULTIMODAL ANALYSIS OF AGRITURISMI AND
MASSERIE‟S WEBSITES FOR GERMAN SPEAKING TOURISTS
Davide Palmisano | University of Salento – University of Vienna | welcome@davide-palmisano.eu

This project aims to analyse the language of tourism as a specialized discourse as well as to investigate the
way cultural orientations affect tourists‘ choices in the before-travelling stage. To this end, a multimodal discourse-analysis approach has been applied to the promotional strategies implemented on websites of masserie and agriturismi which wish to attract German speaking users. Websites as hybrid media are particularly
worth investigating due to their multimodal nature. Not only words, but also visual and auditory are here taken as useful tool to decode culture. The multimodal approach focuses on the usage of visual representations,
according to the parameters set by Kress and van Leeuwen‘s (2006) visual grammar. A corpus-based investigation of the texts from the websites will then integrate the data of the multimodal analysis, in order to
make assumptions about the persuasion strategies within the two cultures and their linguistic concretisations.
The ensuing results have been applied to the evaluation of translations into German of Italian tourism-related
texts. This has allowed us to assess to what extent the translation strategies currently adopted take into account the cultural expectations of their potential readers. Early results already reveal significant differences
between the two cultural systems and also in reference to how verbal and nonverbal language are at work in
tourism promotion.
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CHILDREN'S EXPRESSIONS OF PARTICIPATION IN PRESCHOOL USING DIGITAL TABLETS
Petra Petersen | Stockholm University | petra.petersen@edu.su.se

In a study of preschools in multicultural and multilingual areas, children‘s different forms of participation
and agency is explored. Particular interest lies on how multilingual children express their possibilities of participation by use of digital tablets. The tablets‘ affordances prove important resources for children to act in
both multilingual and multimodal ways. Incorporating other modes for communication than the verbal majority language, in the preschool day-to-day activities, the children in the multicultural and multilingual areas
were able to express participation in many different ways. The tablets‘ photographical and portable modes
were used by the children to create their own pedagogical documentation and verbal minority language content in different applications was utilized, as well as online resources and locally created resources including
parents‘ co-production of minority language multimodal content. The doubled difficulty of exerting agency
as young children as well as speakers of minority languages is discussed and how the multimodal, digital resources used by the children, in some ways, might overcome these challenges.
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TED TALKS AND THE ENHANCEMENT OF MOTIVATION IN MULTIMODAL ESP PRACTICE
Arancha Pinar | Universidad Politécnica de Cartagena | arancha.garcia@cud.upct.es

Multimodality has made educational institutions reappraise traditional aspects of the education environment
and institutions that teach English for Specific Purposes (ESP) seem to increasingly include multimodal perspectives in their curricula. Multimodality research questions now are positioned alongside more traditional
ESP research questions; ―questions of language forms in monomodal frames‘‖ (Prior 2013: 520): How do
students react when facing the whole interaction of modes? Does meaning conveyed through space, visuals,
gestures, and language simultaneously make understanding easier? Thus, it seems pressing to research if a
multimodal approach to ESP learning motivates students more than traditional approaches. This paper details
the study that was conducted in the Polytechnic University of Cartagena (UPCT), Spain and that explored L2
motivation of undergraduates that study Technical English following a multimodal pedagogy that mainly
draws on the use of TED Talks. These crafted talks offered by leading figures on a wide range of fields, have
unveiled as a set of guidelines for compelling communication these days. They incorporate a set of modes
(language, gesture, body language, and visuals) that work together ‗in order to produce a greater meaning
than either mode could on its own‘ (Rowsell 2013: 147). It is by addressing the different verbal and nonverbal modes that ESP practitioners can unveil how speakers at TED achieve compelling communication whilst
being effective onstage. Students, in turn, if able to realize how different modes are orchestrated in these
talks, might be encouraged to voice their ‗Ideas worth spreading‘ in a Ted-style and emboldened to disseminate scientific and technical knowledge to a wide audience. The angle from which this study will research
motivation of L2 students is Dörnyei‘s L2 Motivational Self System (2009) which relies on the theory of
possible selves (Markus/Nurius 1986). This paradigm encourages a viewpoint of L2 motivation from the lens
of learners as future L2 users.
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SEEING AND BEING SEEN: EXPLORING HOW PEOPLE USE THEIR ORIENTATION TO THE CAMERA DURING
VIDEO INTERACTION

Jesse Pirini | Victoria University of Wellington | jesse.pirini@vuw.ac.nz

In this presentation I report on a study of family video-conferencing sessions, exploring how people make
use of the technologically mediated ability to see and be seen. The study analyses video interactions over
Skype between geographically distant families. Seventeen families participated, including 82 people across
five countries. I apply a multimodal (inter)action analytic framework (Norris 2004; Norris 2011; Norris
2013) to analyse what kinds of modes are foregrounded by videoconferencing technology, and then relate
these modes to social presence (Short et al., 1976). Face-to-face interaction is considered to provide the
strongest sense of social presence, while technologically mediated interactions attempt to match or mimic
this type of presence. My analysis focuses on how participants orientate towards the video camera in video
conferencing interactions, to explore how people take up a technological mediational means to develop a
sense of closeness with distant family. In particular, I explore how the orientation to the camera might take
the place of proxemics in face-to-face interaction. I show how participants demonstrate and call for shifts in
attention/awareness via their orientation to the camera, and relate these shifts to social presence. The findings
have ramifications for understanding and potentially enhancing social presence in video conferencing.
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METAPHOR AND CREATIVITY: MULTIMODAL LINKS IN MULTIMEDIAL INTERACTIONS
Diane Ponterotto | University of Rome “Tor Vergata” | dpontero@yahoo.com

One of the significant questions in contemporary conceptual metaphor theory (CMT) is the relation between
conventionality and creativity in metaphor comprehension /production (Kövecses 2010), especially in specific or professional discourse (Caballero 2003, Musolff 2004). Attention has also been recently paid to multimodal metaphor, i.e. to the presence of the metaphoric conceptualization also underlying other non verbal
forms of expression (Forceville/Urios-Aparisi 2009, Koller 2009). This paper addresses the connection between these two research directions. It focuses on how the creative potentiality of metaphoric conceptualization can contribute to multimodal discourse especially in digital domains. Conversely, it argues that the conceptual links provided by a multimodal discursive context can contribute to creativity in metaphoric expression. For this study, the discursive domain under investigation is political text; the media contexts include
printed press, social media video and campaign websites; the database includes verbal, visual and musical
texts. Analysis is conducted using common (albeit problematic) methods for the identification of metaphorically-driven figurative expression in CMT research. The study relies on both qualitative and quantitative
analysis with recourse also to corpus linguistics software tools.
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MEASURING STUDENT ENGAGEMENT WITH AN ENGLISH LANGUAGE LEARNING APP
Max Praver | Meijo University | praver@meijo-u.ac.jp
Christopher Haswell | Kyushu University | hanswell@flc.kyushu-u.ac.jp
Robert Cvitkovic | Tokai University | bcvitkovic@yahoo.ca

The recent ubiquity of mobile devices has shortened the attention spans of our students. This has, in turn, led
to an accelerated trend of microlearning, short-term, small-unit learning strategies. These strategies can be
facilitated by the use of smartphone apps, capitalizing on the platform‘s popularity and distinct advantages of
portability and familiarity. Consequently, there is an immediate need to understand the usage patterns and
learning effectiveness of these mobile devices in second language acquisition. This study set out to answer
the
following question: To what degree does time on task with an English language learning app indicate increased proficiency with the platform, as measured by pre-post test scores? This presentation reports how an
English language learning app called English Gauge, specifically created for this study and used by 300 students over a 5-week period, performed to answer this research question. The app included grammar, vocabulary, and listening activities of increasing difficulty, with users being encouraged by the possibility of collecting progress
and proficiency-related badges, and a leaderboard of the group‘s progress. Correlation analyses and paired ttests were used to determine the existence and strength of the relationship between the overarching metric of
‗time on task‘, which included total number of sessions, average session length, and total amount of time
spent with the app, and student test scores. Preliminary results show that time spent using the app was positively correlated with students‘ improvement in test scores, a finding that indicates the importance of consistent and
repeated engagement with materials to achieve proficient familiarity. Finally, this presentation will discuss
the implications for designing future English educational apps and how teachers and developers can build on
the conclusions of this research.
*****
TEACHING, LEARNING AND ASSESSMENT OF MULTIMODAL DIGITAL ACADEMIC NUMERACY PRACTICES
Robert Prince | University of Cape Town | robert.prince@uct.ac.za
Jacob Jaftha | University of Cape Town | jacob.jaftha@uct.ac.za

Many academic disciplines make significant demands on students‘ academic numeracy practices in Higher
Education, even in disciplines such as in Law and Humanities, which may not appear to be quantitative in
nature. Quantitative disciplines, such as Engineering and Sciences, also make complex demands, for which
traditional mathematics courses do not always prepare students adequately. Texts (including digital) in quantitative disciplines are constructed using written language, images such as information graphics (charts, maps
or diagrams), and mathematical notation. This paper focuses on meaning‐making through writing and use of
information graphics in a first‐year multimodal academic numeracy course in a South African university. A
component of this course develops and assesses academic numeracy through digital tutorials, the use of
which encourages alignment of teaching, learning and assessment. This presentation examines the academic
numeracy practices of incoming students in these digital tutorials. The practices include drawing inferences
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and constructing hypotheses, perceiving logical relationships, evaluating cause and effect, using different
representations of the same information for different purposes or inferences as well as establishing veracity
of statements. The analysis enables a better understanding of the extent to which these students‘ academic
numeracy practices are aligned with the multimodal academic numeracy practices expected in higher education. The findings will inform the way in which university academic numeracy course tutorials could be developed, which is important in a developing country like South Africa where there is a large need to increase
diversity of access into Higher Education.
*****
CONSTRUCTING „LEGITIMACY‟ AND „RECOGNITION‟: ONLINE MULTIMODAL CASE STUDY OF FEMALE
CLERIC COMMUNITIES IN THAILAND
Piangchon Rasdusdee | University of Leeds | mlpr@leeds.ac.uk

If women are believed to have the same potential as men to attain spiritual awakening through ordained life,
they should be given the same opportunity to enter cleric-hood. At the moment, women aspiring to become
female monks in Thailand have faced challenges in terms of legitimacy and recognition. Although the Buddha had allowed women to be ordained and serve as one of the four pillars to sustain his teachings, the existing female clerics in Thailand are not considered as part of the official Thai monastic community. This research aims to understand how multimodal communication via social media helps these ‗marginalised‘
women to construct discourse conflicting to those of the mainstream; help them to gain support and recognition from the Thai society. The project explores online discourse of the first and the largest female cleric
communities in Thailand via their Facebook – the country‘s most social media penetration platform (Suchit
2018). It will discuss how ‗power structures‘ (Kress 2010) have been distributed to create (i) ‗legitimacy‘,
‗authority‘ and ‗equality‘ with their male counterparts; (ii) their ‗participatory relations‘ with lay communities at local, national and international levels. The research also asks how the interplay and dynamics of
modes and affordances are assembled in the meaning-making to construct such themes throughout studied
period from 2010 to 2018 (Kress/Benzemer 2016). Most importantly, the project will find out how the online
multimodality helps to convey female clerics‘ contributions to sustain Buddhism locally and globally.
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WORKSHOP „IN THE SOUP‟ - HANDS-ON LAB: DIGITAL MULTIMODALITY APPLIED TO THE PEDAGOGY OF
THE WORKPLACE

Marc Rocca | Rocca Creative Thinking Limited | marc@roccacreative.co.uk
Sam Taylor | Rocca Creative Thinking Limited | sj.taylor@me.com

This hands-on Lab will show, from a new perspective, how so called ‗transversal skills‘ can be identified and
developed in academic and vocational contexts. It will also show how these integrated skills need to be in150

corporated in all curriculum design and planning strategies to equip trainers, teachers and students with what
is commonly believed cannot be taught. Such skills include the application of emotional intelligence to relationships; the ability to work effectively within teams of mixed background and experience; functioning at
speed, while delivering outputs on time and in full; identifying and delivering critical actions in any given
situation and the capacity to respond positively to constantly shifting situations. Individuals who demonstrate
high levels of transversal skills are increasingly in demand by employers in all sectors. They especially value
flexibility, creative thinking, resilience and empathy - key factors in success: for the individual, their team
and the organisation as a whole. Transversal skills are crucial but rarely trained. Yet they are vital for professional development, employability and for many aspects of everyday life. This Lab will be of interest to anyone looking for ways to include them in their teaching practice. The hands-on Lab will be led by Rocca
Creative Thinking Limited (Rocca), the labour market partner in the EUMADE4LL project. Its involvement
contributes a business perspective to the project. This complements the teaching delivered by EUMADE4LL
partners bridging academic expertise in multimodality and digital literacy and the transversal skills required
in the job market. Rocca‘s role in the project was to provide a business-oriented perspective to the academic
partners and give feedback on how theories, methods and goals developed during the joint syllabus would fit
in the highly competitive digital market. Rocca delivered a workshop for around 50 highest-achieving EUMADE4LL students held at Aarhus University, Denmark, in September 2018. This provided an insight into
how to thrive in the modern workplace through the development of transversal skills, utilised in partnership
with the specialisms of university training.
*****
TEACHING AND LEARNING MULTIMODAL LITERACY THROUGH DIGITAL TOOLS: THE CASE OF ORAL
PRESENTATIONS

Noelia Ruiz-Madrid | Universitat Jaume I | madrid@uji.es
Julia Valeiras-Jurado | Universiteit Ghent | julia.valeirasjurado@ugent.be

In this paper, we propose a pedagogical approach for teaching and learning multimodal literacy, specifically,
the application of multimodal discourse analysis for genre awareness. The mastery of specific oral genres is
seen as desirable to help students become competent professionals. This is the case of Conference Presentations (CPs) in the academic field and Product Pitches (PPs) in the business field. A salient characteristic of
these presentations is their multimodal nature, which has recently raised an increasing interest in multimodal
approaches to genre pedagogy (O'Halloran et al. 2015; Morell 2015; Palmer-Silveira 2015). The aim of our
approach is to develop students‘ analytical skills to make them aware of the variety of semiotic modes and
the importance of using them coherently (Valeiras-Jurado et al. 2018). The pedagogical approach is facilitated by specialised software with a comprehensive analytical framework that supports the systematic teaching
and learning of multimodal analysis. The pedagogical affordances are shown by the exposition of software
functionalities, sample analyses and the results from a pilot study.
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VALEIRAS‐JURADO, J., RUIZ-MADRID, N., JACOBS, G. (2018). Revisiting persuasion in oral academic and
professional genres. Towards a methodological framework for multimodal discourse analysis of research dissemination
talks. Iberica, 35, pp. 93-118.
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FROM BLACK BOX TO WHITE CUBE AND BACK AGAIN: RESEMIOTIZATION OF ONLINE AND OFFLINE
TEXT-BASED ART
Nicky Runge | University of Hong Kong | nrunge@connect.hku.hk

Nearly three decades ago, British artist Roy Ascott observed that in the 1980s analog and digital media started to converge; combining ‗video, sound synthesis, remote sensing and a variety of cybernetic systems‘ (Ascott 1990: 203). This ‗telematic embrace‘, according to Ascott, implied that the production of artistic meaning was in a constant sense of flux, change and transformation due to the multilayered, simultaneous online
and offline interface. About one decade later, Jones (2004) brought a similar idea to discourse analysis, arguing that ‗virtual‘ and ‗physical‘ spaces and contexts be considered part of the same Umwelt (‗surround‘)
(Goffman 1971). Following on from these insights, this paper examines selected works by three artists working at the interface of online and offline media: Jenny Holzer, Projections (1996-2017); Camille Utterback,
Text Rain (1999), and Julius Popp, Bit Fall (2016). My two interrelated aims are to demonstrate how these
works (a) draw on and combine the affordances of both technologies, and (b) how the audiences interact with
the works responding to their fused physical and virtual surround. In my analysis I will draw on Iedema‘s
(2003) notion of resemiotization, to account for the movement of texts across spaces, media, technologies
and materialities.
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A COMPARATIVE MULTIMODAL ANALYSIS OF SOCIAL MOBILISATION ON TWITTER: A CASE STUDY OF
#METOO, #BALANCETONPORC, #MASAKETCH
Mohamed Saki | University of West Brittany | mohamed.saki@univ-brest.fr
Radia Hannachi | University of South Brittany | radia.hannachi@uviv-ubs.fr

The aim of this presentation is to analyse, from a multimodal modal perspective, three hashtags that deal
with gender and sexual harassment and violence in three different countries: #metoo in the United Sates,
#balancetonporc in France and #masaketch in Morocco. The main aim of our study is to analyse how the social actors engaged in these movements are visually and verbally represented in the texts and images of their
mobilisations. To do so, we will adopt a multimodal approach that draws heavily on Gunther Kress and Theo
van Leeuwen‘s framework (1996, 2001) in order to show how both the visual features and the lexicogrammatical choices made by those engaged in these social movements seek to stage the exercise of a new agency
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and to render it more visible. Indeed, we will pay a particular attention to how the visual messages and the
lexicogrammatical choices in these hashtags are articulated strategically in order to promote countervisual
representations of those how have been victims of gender and sexual harassment and violence for a long time
(Nicholas Mizroeff 2011). Besides, we will also use the social actor analysis framework elaborated by Theo
van Leeuwen (1996) and the visual and linguistic inventory it provides us with to shed light on how the social actors engaged in these three hashtags and their claims and causes are respectively depicted and promoted. We will thus explore what is foregrounded and backgrounded in their multimodal messages in terms of
personalization and impersonalization, inclusion and exclusion, role allocation, genericization and specification. Our analysis has also an intercultural dimension to it since it aims is to sort out the local from the global
in these three hashtags; as a matter of fact, we will see to what extent the forms of agency and the collective
identity that emerge from each of these three hashtags are purely culture-specific and national and to what
extent they are globalized, draw upon and share a common imaginary that transcends national and cultural
boundaries. For this reason, we will take into account the interdiscursivity in the multimodal texts of these
three hashtags and bring to the fore which lexicogrammatical choices and visual representations circulate
from one country to another and belong to a globalized imaginary and which are local.
*****
INTERSEMIOTIC RELATIONS BETWEEN EMOJI AND THE WRITTEN TEXT ON WHATSAPP
Agnese Sampietro | University Jaume I | sampietr@uji.es

Emoji are a popular set of pictographs used in computer-mediated communication to create multimodal messages (Sampietro 2016). The purpose of this paper is to analyze the different ways in which emoji are used in
conjunction with the written text in mobile messages. According to recent studies (cfr. Cramer/de
Juan/Tetreault 2016) emoji may echo the information contained in the written text, complement or enhance it
or replace single words or phrases. Drawing on a large corpus of Whatsapp chats written in Spanish (over
44.000 words), the present work aims at further understanding these intersemiotic relations. The analysis
shows that emoji are used frequently in a complementary relation with the written text they accompany. The
replacement or repetition of nouns, verbs, adjective or multi-words expressions by means of emoji is less
frequent and it is usually employed playfully. A further examination of the corpus indicates that the transfer
of meaning between modes is usually metonymic (cfr. Feng 2017). From a broader perspective, the research
shows that the iconography of comics, visual conventions of other genres and cultural-specific referents are
also significant in the meaning making practices of Whatsapp users.
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STEPPING DOWN THE IVORY TOWER? IMPACT OF MULTIMODALITY IN SCIENCE DISSEMINATION
Carmen Sancho Guinda | Universidad Politécnica de Madrid | carmen.sguinda@upm.es

By analysing instances and exemplars of graphical and video- abstracts, two genres increasingly demanded
by high-impact academic journals online, in this presentation I will explore the effects of multimodal science
dissemination at both a cognitive and social level. For this purpose, I will adopt a blended theoretical framework of Critical Genre and Multimodal Discourse Analysis (Bhatia 2004, Machin/Mayr 2012), Social Semiotics (Kress/van Leeuwen 2006, Mayr 2007) and a pictorial and multimodal metaphor approach (Forceville
2009, Yus 2009) to examine the devices and layouts most often criticised by science bloggers and academic
networks, as well as those provided as exemplars by the author guidelines of JCR journals. Findings suggest
that the democratisation of knowledge by the current participative model of science dissemination may be
questionable. I will finally offer some reflections on this issue and on the possible evolution of the two genres under study.
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A MULTIMODAL ANALYSIS OF ONLINE NEWS ARTICLES ABOUT MIGRATION
Helene Schmolz | University of Passau | helene.schmolz@uni-passau.de

Analysing discourses about refugees has been examined a lot in the last few years and the (often negative)
role played by the media in this context often been criticised. Research, however, has focused on refugees
mostly, and not considered other forms of migration and how migrants in general are portrayed in the media.
The paper so addresses the question of how migration is represented in online newspapers and how the digital character of such discourses influences meaning making in our society. Three English-speaking countries
have been selected: Great Britain, the USA and Australia. The aim is to analyse news articles from a multimodal and linguistic perspective, in particular, how the language (headline, caption, body) and the image(s)
as well as how images within an article are related and how they represent migration, and if differences
across countries can be detected. The research uses corpus linguistics (for analysing the language), (critical)
discourse analysis as well as multimodal discourse analysis.
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PRACTICES OF DIGITAL SELF-PORTRAYAL IN LATVIAN ONLINE SOCIAL NETWORKS
Marija Semjonova | University of Latvia, Riga | marija.semjonova@lu.lv
Irina Novikova | University of Latvia, Riga | iranovi@lanet.lv

The purpose of this research is to understand how female and male students (University of Latvia) make use
of social networks, specifically how they use the medium to connect with others, and how this process structures what is called ‗a digital self‘. As Richard Coyne (Coyne 1995; Coyne 2016) argues about digital communication, there is no need to be sure of the physical presence of an individual since he or she is representing him/herself via mass-communication technologies. Danah boyd (2001) also writes about the user who
presents to audiences a ―faceted‖ identity, ―a fragmented, broken up digital self‖, portraying a narrow view
of a person. Our paper will be focused on the Latvian case study of online self-portraying practices and
communicative patterns, symbolic of a new type of media identity. By making the deep web-analysis data (R
and Python programming language) of creating a digital self by the Latvian users (university students) we
will discuss online profiles, impression formation and impression management in the process of digital selfportraying, as well as other visual and verbal forms of online self-representation and digital self-mastery,
with the task to understand their impact upon creating the self-image of (disembodied) identity that an individual would project into the real environment. Based on the analysis of students‘ online experience, our discussion will also focus on gender, age, class, ethnicity aspects of an online interaction of users with different
groups of ‗others‘ in online/offline communication, as a distinctive ―looking glass‖ that generates a ―digital
self‖ that augments (Jurgenson, Ritzer) the imagined, performed and practiced offline.
*****
FROM “A NEWBIE” TO A PROFESSIONAL CRAFTER: DIGITAL IDENTITY AND FOREIGN LANGUAGE LITERACY DEVELOPMENT OF A BRONY FAN

Liudmila Shafirova | Pompeu Fabra University | liudmila.shafirova@upf.edu
Carme Bach | Pompeu Fabra University | carme.bach@upf.edu

This longitudinal ethnographic case study explores the digital identity and foreign language literacy development of one fan of the show My Little Pony: Friendship is Magic from Russia, Siberia. Drawing on the
notions of new literacies (Lankshear/Knobel 2006) and identity performance (Blommaert 2005), for a year,
we had been following our participant, Shor, who was engaged in the fan practice of crafting pony figurines.
We gathered three interviews (7, 884 words), 45 screenshots from different social networks and an observation journal (3, 209 words). In order to present his work to the international audience, Shor had to learn how
to use English on specific platforms, such as Deviant Art, YouTube, and Patreon, while performing his identity of a brony crafter. These digital platforms had been providing different affordances for a learner encouraging him to write in the specific multimodal genres with the use of links, images, and videos. By the end of
the study, Shor‘s following significantly increased, and his discourse changed into being more professional
and sophisticated. The main contributions of the study consist of: (1) a detailed description of how an initial
user of English could develop foreign language literacies in interconnection with his digital identity devel155

opment of a brony crafter; (2) the role of digital branding in social identity and literacies development, and
(3) the development of the use of digital platforms‘ and tools‘ affordances while writing in a foreign language.
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SOCIAL MEDIA, SOCIAL AGENCY AND LEGAL CONSEQUENCES IN INDONESIA: CALL FOR MULTIMODAL
PEDAGOGY

Ezis Japar Sidik | Universitas Sultan Ageng Tirtayasa – Queen‟s University Belfast | ezis.j.sidik@untirta.ac.id

Increasing affordability of digital products has made them more accessible to all levels of society in Indonesia. Despite its fluctuated economic situation, it is maintained that the internet users throughout the country
rank the top five in the world with more than 143 million users by December 2018 just behind China, India,
the United States and Brazil (www.internetworldstats.com). It is also stated there are up to 130 million users
to spend almost two and a half hours in average for accessing various social media platforms particularly Facebook and Twitter (https://wearesocial.com). These situations have contributed to the configuration of social agency in the community particularly in producing and sharing information. However, the society is often faced with legal consequences due to unlawful process of its production and sharing. Hence, this study
sets to probe some instances of legal consequences from unlawful procedures in creating and sharing the information through social media platform. The data for sample cases derive from online news database of national newspapers. At the end, the study also addresses some implications to national literacy pedagogy as
well as potential employment of multimodal literacy in order to advocate adequate social agency and minimize its legal consequences.
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MULTIMODAL LEARNING AND TEACHING OF MUSIC; USING DIGITAL TECHNOLOGIES TO FACILITATE
YOUNG CHILDREN‟S MUSIC EXPERIENCES AT A NURSERY SETTING
Charalampia Sidiropoulou | London Metropolitan University | hara.sidiropoulou@gmail.com
Mygdanis Yannis | National and Kapodistrian University of Athens | yannis.mygdanis@icloud.com
Zoe Dionyssiou | Ionian University | dionyssiou@gmail.com

This paper will present the findings of a research study, which explores the use of digital technologies for the
purposes of engaging young children with music learning and music making. Specifically, young children
aged between 4-5 years old who were attending a nursery setting in Greece, participated in a series of pedagogic activities that were designed to scaffold children‘s understanding of musical concepts over a period of
4 weeks. These activities incorporated the use of Synth4kids, a web- application virtual instrument for children, with orientation to music learning by means of kinesthetic tools and functions (Mygdanis 2018).
Synth4kids, which makes use of the tablet‘s sensors (touch screen, tilt sensor), was deployed in connection
with Leap MotionTM, a hand tracking sensor providing children with additional options. Specifically, Leap
MotionTM offers extended ways of embodied inter-action in the process of music making (e.g. changing
sound pitch or dynamics through the movement of hands in space). Children were supported in using these
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digital resources through playful experimentation, music games and story-making and their engagement was
observed and video-recorded. The research draws on the theory of multimodal social semiotics, which conceptualises music as a semiotic resource; and as one mode among many in the communicational ensemble
(Kress 2010; van Leeuwen 1999). Using multimodality as its overarching framework, the study sought to investigate how young children‘s musical learning might be supported by the deployment of digital media, and
enriched through the purposeful rhetorical orchestration of the resources of music along with other modes of
communication (e.g. movement; (moving) image; gesture; speech) so as to fulfil pedagogic purposes. This
was pursued, among other, by fostering interdisciplinary connections with other (curricular) knowledge as
well as with children‘s out-of-school interests and experiences of digital and multimodal literacies. In our
presentation we will discuss instances of young children‘s multimodal learning in order to trace the ways in
which digitally-mediated music making opens up possibilities for communicating creatively through sound,
both in the production and interpretation of music along with developing a deeper understanding of abstract
musical concepts.
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ETWINNING AS A TOOL FOR THE DEVELOPMENT OF DIGITAL AND MULTILINGUAL COMPETENCES AND OF
NEW TEACHING, LEARNING, AND ASSESSMENT STRATEGIES

Roberta Signorino | Istituto Comprensivo “L. Da Vinci” Settala, Milan | r.signorino@gmail.com

Over the past few years, a major shift has occurred in education as competency-based teaching, learning, and
assessment are being encouraged in order to meet the challenges of a fast-changing society. In May 2018 the
Council of the European Union adopted a revised recommendation on key competences for lifelong learning,
where special attention is given to developing literacy and digital competence. The latter is not limited to the
ability to use a number of devices and software, but has come to include also a creative, critical, reflective,
and responsible use of digital technology, what Prensky has defined as ‗digital wisdom‘, thus transcending
the early concept of ‗digital nativity‘. Further steps are being taken by EU institutions to support the development of key competences for lifelong learning and to bridge the digital gap in order to achieve full European citizenship, competitiveness, and an inclusive digital society. Education plays a key role in the process,
and has accordingly been the recipient of a number of actions aimed at developing key competences from an
early age. Among such actions, eTwinning (launched in 2005 and now part of the Erasmus+ 2014-2020 programme) has proved to be a valuable tool for effective competency-based, digital teaching and learning
through online cooperation between schools across Europe and the Mediterranean area. The implementation
of eTwinning projects in schools, even from the earlier stages, favours a holistic approach to competences significantly impacting learners, teachers, and the school community as a whole - and the key role played by
technology fosters the acquisition of multilingual and digital competences from an early age. However, despite the encouraging outcomes of the action, some critical issues need to be addressed in order to achieve its
full implementation as one of the most effective means to attain fully vertical digital alignment of curricula
in schools.
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HISTORICIZING THE SEMIOTICS OF PRIVILEGE: INSTAGRAM‟S AFFORDANCES IN CONSTRUCTING THE
AESTHETICS OF TOURIST CONSUMPTION

Sean P. Smith | University of Hong Kong | seanpsmith@hku.hk

With more than one billion monthly active users (Dhillon 2018), the image-sharing social media app Instagram seems to epitomize the broad cultural shift towards multimodal semiotic material. Particularly instructive is the tourism industry‘s embrace of the platform, which offers a useful case for investigating how discourses of power manifest in social media. While Instagram recontextualizes many of the complexities that
generally inhere to photography, the app‘s unique ‗communicative infrastructure‘ (Ledin/Machin 2018) affords far greater dialogism in the amateur production of images, giving rise to the circulation of travel- and
tourism-related motifs that emerge from ideologies steeped in colonial ways of seeing. Locating the aesthetics of popular tourism-related Instagram posts in the colonial picturesque and Romantic imagery of the nineteenth century, this paper seeks to articulate those affordances of Instagram that facilitate the perpetuation of
an imaginary fixing the tourist as natural consumer of local places and bodies, borne out in several widely
disseminated motifs. By historicizing the visual discourse of contemporary tourism and describing how it indexes privileged ways of seeing and modes of consumption, this paper seeks to demonstrate how the semiotics of an apparently democratizing social media continue to embody inequalities underpinning the tourism
industry.
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WHAT COULD WE LEARN BY A VIDEO ARTWORK? – MULTIMODAL EDUCATIONAL EXPERIENCES IN THE
LUDWIG MUSEUM BUDAPEST
Zsófia Somogyi-Rohonczy | Eötvös Loránd University – Ludwig Museum Budapest | zsof.somogyi@gmail.com

As a museum educator we have to work in a multimodal world. All time we have to adjust to the different
knowledges, precognitions and needs of the audience. Hence we have to adopt our strategies and methodologies to the particular group. The key of the fortune of our interpretive work could be that we can understand
how these visitors can use the experiences and the knowledge they got acquainted with in the exhibitions and
how could we help them to get this experiences. The most important questions in the practice of a museum
educator: How could we teach the members of the various generations to read, use and understand the messages in video and multimedial art? How can contemporary artworks help us to prepare children to respond
to and contemplate challenges of their environment? What kind of digital mediums and devices can help us
in this interpretive process? In the Ludwig Museum we organize programs for different target groups from
the primary school students to senior audiences. We know that each group needs different communicational
and pedagogical methodologies and special interpretive attitudes of the museum educator. These methodologies can be informed and the attitudes shapes with the use of audio guides, mobile applications, guided tours,
family days or a creative competitions for teenagers. We have to use a special personalized communication
and educational strategy to connect with our audience. In my presentation I give a critical analyze the multi158

medial and digital contents, strategies and methodologies of six video based exhibitions in the Ludwig Museum with the use the datas, achievements of our Center for Contemporary art Education and Methodology.
The goal of my presentation to show how could these strategies and applications help the museum to successfully communicate with the audiences and how could this innovations contribute to a more engaging experience in our museum in a digitally enhanced museum environment.
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COMMERCIALIZATION OF INTIMACY. THE GENRES AND ADVERTISING STRATEGIES OF YOUTUBE INFLUENCERS

Aleksander Torjesen | University of Agder | aleksander.torjesen@uia.no

Content creators on YouTube appeal to remarkably loyal communities of subscribers by incorporating intimate and personal forms of communication which has previously largely been reserved for blogging.
Through establishing imagined relationships afforded by the platforms interactive and non-linear character,
YouTube has become a breeding ground for self-made influencers within the beauty, lifestyle and fashion
community, as well as a sphere for advertisers to effectively target young audiences (Cunningham/Craig/Silver 2016; Raun 2018). This paper will examine how genres and trends evolve and operate
within Norwegian beauty and fashion communities on YouTube, and will pay particular attention to the increasingly commercialized professionalization of what has previously been regarded as amateur content. The
aim is to contribute to a broader academic understanding of new forms of audiovisual content marketing, and
to offer insight into the online environments in which these practices takes place. To investigate subgenres, I
will implement a quantitative analysis consisting of a categorization of YouTube content. By looking at factors concerning commercialization, genre recurrence and user engagement, the main goal is to answer questions of what the audience is influenced by. Furthermore, I will draw on theoretical perspectives from multimodal and social semiotic theory (Kress/van Leeuwen 2001) and proceed to study the material in depth to
answer questions related to how it is designed to influence.
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FROM LECTURE TO LIVE PERFORMANCE: THE ADOPTION OF MULTIMODAL TEACHING IN LITERATURE
SUBJECTS THROUGH DIGITAL PEDAGOGY AND THEATRICAL EXPERIENCE

Angela C. T. Tse | Hong Kong Polytechnic University | egangela@polyu.edu.hk

It seems to many that the teaching of literary texts inevitably involves a lot of passive transmission of
knowledge, including students‘ own reading, teachers‘ unilateral delivery of literary analysis and evaluation
of literary and academic writing conventions. However, literature subjects can, and should be, taught in an
interactive way, especially in today‘s eventful digital age. With the advent of technology and flexible class159

room setting, students of various language levels will feel less anxious if they can discuss complex issues in
stress-free ways which prevent them from being the centre of attention. Sharing of experience in performance viewing in an off-campus and casual locale also allows students to open up on serious humanities topics which often concern social values and controversies. In view of the above, the author conducted a 4-week
on-site study visit at Yale University, the U.S., in March-April 2019 to explore how experienced teachers in
an internationally reputable institution used innovative pedagogy to maximise the functions of their technologically enhanced classrooms in literature teaching. Class observation, preparation for teaching materials,
redeveloping lessons plans, to name but a few, were some of the activities which the author and her collaborators completed to achieve the said goals. Based on the author‘s collaboration with Yale University, her use
of live performance as a teaching tool and the growing popularity of flipped classroom and blended learning,
this paper discusses how the use of interactive and high adaptability classrooms in the author‘s university,
complemented by off-campus attendance at plays in theatres, can help promote university students‘ literacy
and awareness of the humanities through literature texts.
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FILM SEMIOTICS AND MULTIMODAL REPRESENTATIONS IN EL TEACHING
Sunčana Tuksar | Juraj Dobrila University of Pula | suncana.tuksar@gmail.com

The topic of this paper is the analysis of the metalanguage employed by the marking systems of films. Film
narratives are read in coordination with the multimodal ways of understanding the interrelations between the
film discourse and the identity formation. Accordingly, the following statements are important: 1. Film is a
hybrid art form packed with semiotic connotations; 2. Transmediality is an inseparable trait of a film as a
medium; 3. Narrative organization of the film is a matter of semiotics and the discursive modes and their relationships, thus they are a constitutive part of a critical visual literacy of the 21st century. Together with the
classification of metalinguistic indicator such visual literacy reflects in the awareness of a constructive nature
of filmic representations, as well as in the knowledge about social, cultural and political context in which
such film representations are produced. In the realm of academic EL teaching, this would point to the strategies which assist in constructing the meanings of film representations. The semiotic interpretation and the
applied research methodology combines with the subjectivist theory of identity.
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USE OF MULTIMODALITY IN MUSEUM WEBSITES
Judith Turnbull | University of Rome “La Sapienza” | judith.turnbull@uniroma1.it
Chiara Prosperi Porta | University of Rome “La Sapienza” | chiara.prosperiporta@uniroma1.it

Multimodality is inherent in museum communication, in that physical objects, visuals (images, photographs,
graphs), sound, space and language are co-deployed in exhibitions to construct meaning. Nowadays, with the
democratization of museums, the need to expand and deepen audience engagement has led museums to develop their online presence to encourage people to visit them or simply to share their knowledge with those
people who are unable, for whatever reason, to visit the museums in person. With the affordances that technology provides today, it seems very likely that museum websites will exploit them to the full. The study
will, therefore, investigate the use of multimodal resources in a selection of the websites of art, archaeology,
history and science museums. The theoretical approach informing the research is Systemic Functional Linguistics, which has been adopted and adapted to the study of multimodality in various ways over the years
(Lemke 1998; Meng 2004). The aim is to capture how the semiotic systems complement one another in the
creation of meaning and whether the different subject matters of the museums and their websites influence
the use of multimodal resources. As repositories of knowledge and culture, museums have an interest in disseminating that knowledge, but the websites also have a promotional function, which may be reflected in
their use of multimodality.
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EXPLAINING SCIENCE: MEANING-MAKING IN STUDENT-GENERATED DIGITAL MEDIA
Annette Turney | University of Wollongong | aturney@uow.edu.au

Assessment tasks that require students to create dynamic multimodal artefacts are being used increasingly in
universities to evaluate students‘ understanding of scientific concepts. Part of a trend towards using studentgenerated media in tertiary science education (Hoban/Nielsen/Shepherd 2015), these tasks ask students to
explain complex scientific processes and entities. In recontextualising their understandings, students integrate semiotic resources in dynamic media products. With the proliferation of such assessments in tertiary
settings, there is a need for principled analytical approaches to explore how semiosis operates within these
artefacts. This paper focuses on the analysis of 3 digital artefacts created by students in the tertiary science
discipline of Pharmacology. The artefacts take the form of dynamic standalone presentations and are designed to explain a pharmacological process to a non-expert audience. To explore the semiotic mechanisms
employed, a Systemic Functional approach is adopted here, rooted in Halliday‘s (1978) social-semiotic theory of language and extended to account for multimodal phenomena (Bateman/Wildfeuer/Hiippala, 2017).
This approach with its broad semiotic focus, allows the analyst to examine how meanings are instantiated in
a range of semiotic resources. The analysis reveals how students‘ conceptual understanding and multimodal
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literacy affects their ability to explain scientific concepts. This work highlights the need for the pedagogy
surrounding these tasks to offer support not only in building scientific understanding but also multimodal literacy practices.
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MULTIMODALITY AND ENGLISH AS FOREIGN LANGUAGE: A TEACHER`S PRACTICE FROM A BRAZILIAN
PUBLIC SCHOOL

Maria Zenaide Valdivino da Silva | State University of Rio Grande do Norte | mariahzenaide@gmail.com

Communication has become increasingly multimodal in contemporary society. This fact has prompted reflections on traditional concepts related to text and literacy, and on how pedagogical actions reflect these
changes. Thus, it is objective of this study to investigate the multimodal approach of an English language
teacher at Brazilian public school, at the fundamental level of teaching, about how image has been approached in the English classroom interaction. The analysis is based on social semiotics and multimodality
theories, according to authors such as: Kress and van Leeuwen (1996), Jewitt (2008), Bezemer and Kress
(2008, 2014, 2015), and theory of critical multimodal literacy, represented by Callow (2008, 2013). The
study conducted is an ethnographic with descriptive and interpretative features. Then, one phase of intervention was achieved and one teacher, selected among five who answered an initial questionnaire, was observed
in her classes. To collect the data, some instruments were used: class observation with audio recording, training and conference meetings after the observation, and a final interview to understand the teacher‘s point of
view after the researcher‘s intervention. The data analysed under the qualitative paradigm were: although the
teacher gives attention to the image, she emphasizes the structure and vocabulary of the written language, rather than to explore multimodal aspects. The teacher‘s approach was traditional, seeking to develop basic literacies related to written code. Only written texts were discussed in order to understand their meaning and
ideas. After the intervention, the teacher demonstrated understanding the theory, and highlighted, in the interview, possible changes in her practice, mainly about the need to explore the visual meaning to get the students‘ reading and interpretation. We suggested investing in didactic proposals to develop understanding the
visual/multimodal meanings in English teacher‘s practice. In addition, it is necessary to invest in the pedagogical teachers‘ training.
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TEENAGERS AS YOUTUBERS: IDENTITY BUILDING AND LITERACY PRACTICES ONLINE
Boris Vazquez-Calvo | University of Southern Denmark – University of Santiago de Compostela | boris@sdu.dk

This qualitative study delves into the ways in which three teenage boy friends (JoVa, SeMa and MarSe) from
Catalonia leave traces of and develop their online identity on YouTube. We draw on the tenets of virtual ethnography to build a corpus of data of 10 in depth semistructured interviews of 60‘ each approximately, and
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an annotated log (6,000 words) with screenshots (31) with an analysis of participants‘ YouTube profiles, activity and. To analyse the data, we depart from the theoretical lenses of New Literacy Studies (NLS) (Barton
2007), digital literacy practices (Barton/Lee 2013; Gillen 2014) and Gee‘s conceptualization of identity as an
analytical tool in educational research (2000). While gaming prompts the three boys to consume and produce
videos on YouTube, their personal interests, aspirations and conceptualizations of YouTube make them
adopt different identification processes online through avatars and pictures, language choice (Catalan, Spanish) or video consumption and production patterns. For instance, JoVa develops more of a discourse identity,
using YouTube for socialization and practice of his video editing and drama skills while never relinquishing
Catalan as the language of communication. SeMa, however, develops more of an affinity identity, with his
channels and videos covering exclusively contents on gaming and games and as a way to find and relate to
people who can match his high-level gaming skills. But MarSe, after having explored different genres in video production, finds out that he gets more views for his Spanish-speaking tutorials on software or hardware,
developing more of an institutional identity, closer to what YouTube as an institution would expect youtubers to try and obtain: views, subscribers and monetization. The ways in which the three boys make use of
YouTube with varying degrees of engagement and literacy sophistication elucidate how important it is to incorporate an expanded notion of language learning, literacy and identity (reading, writing, multimodal, multilingual, sociocultural) in young people‘s education. Strand: 1. Teaching and learning multimodal digital
communication. Although in an informal setting of learning, if accepted, I would integrate this proposal under this strand.
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CONGLOMERATES OF LANGUAGE AND IMAGE IN POLITICAL NETWORK COMMUNICATION
Silvia Verdiani | Universität Potsdam – University of Turin – University of Genova | silvia.verdiani@unito.it

In network communication the meaning of a sentence seems to be given by the effect of different perceptions
that are all simultaneously present in the utterance: this effect is achieved using conglomerates of language
and image (Schmitz 2003). We are faced with a metamorphosis of the media communication structure that
overlaps written text and image. The digital dimension assumed by communication in recent years has made
it possible to focus more clearly on the model of these conglomerates. Internet, social media especially, in
fact allow us to observe these conglomerates of language and image while speakers spontaneously create
them; with the advent of digital culture, they became the object of a specific field of study, and refer to image science (Mitchell 2015), and in the German area to Bildlinguistik (Boehm 1995; Kress 1998; Große
2011; Diekmannshenke, Klemm, e Stöckl 2011). My contribution focuses on the fact that the use of language
can as well be non-declarative, we realize that linguistic utterances can do more than reflect a meaning, as
Austin said, they are words designed to get things done: in the same way work conglomerates of language
and image. Indeed patterns of ―speech-acts‖, ―illocutive acts‖, can be adapted to other codes (Schmitz 2007;
Klemm 2011). We can talk about Bildakte, ‖image acts‖, Bildillokutionen, ―image illocutions‖ and try to
transfer categories of linguistics to visual-linguistic communication, in a sort of image pragmatics. It was
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Søren Kjørup (1978, 55-71) wo first tried to develop a model of ―pictorial speech act‖ that is analogous to a
speech act. After him Horst Bredekamp (2010, 59) conceptualized pictures as more than passive object, focusing on the Theory of Speech Acts he managed to describe a Theory of pictorial acts as something that
comes from both the strength of the image itself and the interactive reaction of the one who looks, touches,
listen.
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TACKLING MULTIMODAL DIGITAL DATA THROUGH A MULTIDIMENSIONAL AND HYBRID RESEARCH
SET-UP
Caroline Vincent | Université Lyon 1 | caroline.vincent@gmail.com
Joséphine Rémon | Université Lyon 2 | josephine.remon@univ-lyon2.fr
Samira Ibnelkaïd | ENS de Lyon | samiraibnelkaid@gmail.com
Jean-François Grassin | ENS de Lyon | jean-francois.grassin@univ-lyon2.fr

The notion of interaction can be defined as ―the reciprocal influence of individuals upon one another‘s actions when in one another‘s immediate physical presence‖ (Goffman 1973, 23). This immediate physical
presence is fundamental since it allows individuals to define, negotiate or maintain the situation of interaction and physically identify the participants involved. However, the notion of physical presence appears to be
challenged as of late since the ubiquity of digital technology enables individuals to be perpetually connected
(Prado 2010, 123). Thus Develotte et al. (2011, 49) argue that ―we are witnessing a new chapter of the ‗distant presence‘ phenomenon.‖ Therefore we conduct a research in the hybrid setting of a doctoral seminar involving the use of a telepresence robot, Adobe Connect, a Kubi video conference system, and on site participants. And we question how to tackle multimodal digital data through an interdisciplinary and multidimensional theoretical and methodological framework to meet the hybridity of the interactions. This data consists
of dynamic screen captures complemented by in-room video recordings. This combination of perspectives
and the overlay of transcriptions of spoken output allows the communicative behavior of all participants,
both on and offscreen, to be analyzed. This recordings are complemented by interviews and questionnaires
allowing a meta-reflexive process. Indeed the participants of this study are also the researchers who analyse
and collect the data, thus complexifying but enriching the set-up. There is a complexity of research objects,
theoretical tools and meaning-making processes, apprehended through an evolving collaborative grounding
of hybrid theoretical framework mainly rooted in multimodal conversation analysis (Goffman 1973; Cosnier
2007; Kerbrat-Orecchioni 2010; Mondada 2008; Traverso 2012), visual ethnography (Ruby 1996;
Banks/Morphy 1997; Pink 2007; Dion 2007), phenomenology (Husserl 1929; Merleau-Ponty 1945; Le Breton 2001; Vial 2013), and social semiotics (Blommaert 2005; Jaworski/Thurlow 2010 ; Kress 2010). We
tackle questions such as: What dynamics are at stake from the point of view of attention and politeness?
What are the emerging rules of interaction and conversation? What new interpretation of corporeality is being defined? How do we redefine presence and empathy in this context? The last stage is the publishing process which should also meet this complexity. We envisage the use of SCALAR for this purpose. Indeed the
non-linearity of the data can only be presented through a multimodal tool. We will present the set-up, the
complexity issues at stake, and the first results of our ongoing data analysis.
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TEACHING AND LEARNING DIGITAL MEDIA LITERACY IN PRIMARY SCHOOL: STORYBOARDING AS MULTIMODAL LITERACY

Kostas Voros | University College London | kevoros@gmail.com

In recent decades, the notion of literacy has been expanded beyond print language to include different media.
Such developments in the field have now accepted that an enhanced conception of literacy involves also media literacy, the ability for students to read and write in the new digital media. Mastering the necessary skills
and competencies forms a major part of this expanded definition of literacy. Based on the above understanding of literacy, this presentation reports on a project that considered the teaching and learning of digital moving image language among primary school students. In this, students had to devise and produce a short film;
part of the activity involved the development of storyboards. The presentation looks at the storyboarding activity as a media literacy practice and to the storyboard as a multimodal text in order to consider a number of
issues pertinent to the development of digital media literacy: - What specific literacy conceptions and skills
are required for students to be able to ‗read‘ and ‗write‘ a particular type of a multimodal text such as a storyboard? - How is moving image language and metalanguage acquired through the activity of storyboarding?
- Given that a social model of literacy learning posits that literacy development does not operate in the abstract but is a response to particular social needs and environments, in what ways is media literacy connected
to the identity of the students? Data analysed include the storyboards but also the talking and the discussions
surrounding their production. Thus, a multimodal social semiotic discourse analysis framework is being employed which considers both the media texts but also the language around their construction as sites where
discourses are being enacted.
*****
SITE OF ENGAGEMENT, MODAL DENSITY, AND FROZEN ACTIONS IN LANGUAGE TEACHING VIA VIDEOCONFERENCING

Ciara R. Wigham | Université Clermont Auvergne | ciara.wigham@uca.fr
H. Müge Satar | Newcastle University | muge.satar@ncl.ac.uk
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The number of online language lessons taking place is growing exponentially and increasingly targeting enhanced collaboration and interactivity. Interaction among the learners and teachers are shaped via diverse
forms (synchronous or asynchronous) and modes of communication (e.g. spoken language, gaze, gestures,
print), particularly via webcam-mediated platforms. Research in this area has largely focused on teaching
competencies (Hampel/Stickler, 2012) and multimodal exploration of such contexts has been limited. Earlier
studies have analysed online teachers‘ semio-pedagogical competence (Develotte/Vincent/Guichon 2010),
the way in which a single resource is employed (e.g. gaze, gestures, Wigham 2017) or largely explored the
social or interactive aspects of language learning (Cappellini/Azaoui 2017, Satar 2016). Our paper draws on
Norris‘ (2004) methodological framework for analysing multimodal interaction. The site of engagement for
the study is a webcam-mediated language learning lesson conducted by an experienced online language
teacher with two learners of English via Skype. Using screen-recorded data, we will firstly describe the site
of engagement to demonstrate the range of higher-level actions that co-occur (incl. those of a research project, an online lesson, a language-learning convergent task and task instruction-giving). Secondly, we will
examine the role of the print mode and demonstrate how the teacher‘s modal density varies when an electronic material object (Google docs) is utilised during the higher-level action of instruction-giving. This will
allow us to discuss ‗frozen actions‘ and apply this unit of analysis to both the disembodied and embodied
print mode. This presentation will offer a unique multimodal perspective for the analysis of the online
webcam-mediated language lessons using Multimodal (Inter)action Analysis and offer insights for training
language teachers to harness the potential of videoconferencing environments.
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TEXTUALLY APPETISING, VISUALLY MOUTH-WATERING: MULTIMODAL DISCOURSE ANALYSIS OF INTERNATIONAL RESTAURANT HOMEPAGES

Issra Pramoolsook | Suranaree University of Technology | issra@sut.ac.th
Chalita Yaemwannang | Suranaree University of Technology | lita_ya@hotmail.com

Images play a vital role in tourism industry‘s promotional media such as brochures, posters, and websites
where first impression is important for the success of any business. As people search for tourism-related information on websites, the homepage is the most important page to ignite that first impression in potential
customers (Myers 2012; Landa,2013). Therefore, a homepage should be both aesthetically pleasant-looking
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and attractively informative in order to persuade customers, especially for the restaurant business, to make a
final decision to visit. Photos on websites help attract attention and connect the customers more than textual
descriptions alone. Thus, this paper aims to analyse the relations between visual and textual elements in popular international restaurant homepages and reveal whether any visual elements can be used to substitute
texts in those homepages. Twenty-four restaurant homepages from eight countries were selected for the
analysis. The generalised system of image-text relations by Martinec & Salway (2005) was used as the analysis framework which indicates four status relations and eight logico-semantic relations between visuals and
texts. Results show that some status relations were found in all the homepages, while some were entirely absent from the corpus. Similarly, certain logico-semantic relations were found more frequently than others,
while some were not used at all. Moreover, while many texts were usually accompanied by images, some
images can be used to substitute texts as they can be understood on their own without further textual descriptions. Suggestions on how to apply these findings into homepage design will be offered.
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INTERACTIVITY AND MULTIMODAL COHESION IN DIGITAL FAIRY TALES
Viktoria Yefymenko | Kyiv National Taras Shevchenko University | victoria.yefymenko@gmail.com

Digital fairy tales are multimodal narratives in which elements of visual, verbal and audio modes interact to
create narrative meaning. One of characteristic features of digital fairy tales is interactivity, which includes
the reader‘s ability to navigate the fairy-tale narrative world and shape the way the story unfolds thus creating its individual interpretation. Our aim is to analyze how interactivity affects multimodal cohesion of the
digital narration. The analysis will be based on Donna Leishman‘s digital fairy-tales, in particular, RedRidinghood and The Bloody Chamber. They have a fixed beginning and ending (the latter has two possible
endings) and a number of alternative ways of plot development. The interactive nature of RedRidinghood
makes it possible for the reader to digress from plot development and read the heroine‘s diary or watch her
dreams. The Bloody Chamber offers larger degree of virtual presence, as the reader can modify not only the
environment, but also his or her point of view and observe the events from different perspectives: of Bluebeard, his wife or the narrator. We argue that methods of multimodal analysis developed for filmic narratives, such as constructing cohesive patterns (Tseng) can be applied to digital narratives. Cohesive ties are
revealed by identity chains containing visual and verbal elements, connected with characters, objects, setting,
and their musical accompaniment (Tseng, 2013). Due to the interactive character of the narrative it is possible to skip certain options, which results in missing certain cohesive elements and disappearance of parts or
even whole identity chains.
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Digitalization has transformed the ways news is produced, distributed and received. Contrary to traditional
newspapers, online news is more dynamic and fluid (Knox 2007). New means of expression which transcend
traditional textual boundaries are developed to enrich the variety in news storytelling and news consumption
experience. The present study illustrates the importance of a multimodal perspective in understanding the
meaning-making process in the new media through examining how sports organizations and sports news outlets represent female and male athletes. Despite its potential to counter traditional gendered discourses in
sports, the new media (particularly how modes other than text contribute to meaning-making) has not been
thoroughly investigated. The dataset for this study was assembled during the 2018 Wimbledon Championships from the websites and social networking platforms (Facebook, Twitter and Instagram) of six bodies:
tournament organizer, women‘s tennis association, men‘s tennis association, ESPN, Fox Sports Australia and
BBC Sport. A multimodal corpus of approximately 2.5 million words, 3,000 photographs and 500 videos
was built. Data were analyzed using a corpus-assisted critical discourse analytic approach, integrating corpus
tools (such as frequency lists, keywords, concordances and collocations) into critical discourse analysis.
Kress and van Leeuwen‘s (1996) visual grammar and Goffman‘s (1969) theorization of self-presentation
were also drawn on. The findings suggest that hegemonic masculinity is simultaneously reproduced and
challenged with discourses such as ‗super mum‘ and ‗strong and beautiful female athlete‘. The distinctness
of the narratives produced by combining text with other semiotic modes, and the complexity in addressing
multimodality in view of the rapidly changing mediascape are discussed.
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We explore an increasingly popular commentary system in China, known as danmu (or danmaku). It embeds
viewers‘ timeline-synchronized comments on the video frame, which are colourful, multi-spatial and graphical (Figure 1). This study focuses on the multimodal affordances of the system, and how they mediate online
multi-party commenting and facilitate language playfulness and creativity.
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Figure 1. A screenshot of a danmu video: World Cup 2018 official song Команда (https://bit.ly/2RTtlfI)

Our data come from a popular post titled ‗What are the funny danmu?‘ on zhihu (a Chinese question-andanswer website like Quora), and collected 327 screenshots of danmu from answers with over 1,000 likes. We
identified three resources for playful meaning-making: color, position and symbols. Results show that commenters built
successful humor upon a mix use of multimodal and multifunctional strategies. For instance, colors are used
to identify each other, highlight some messages, and create culture-related meanings. This paper expands
earlier studies on the danmu language (Hsiao 2015; Zhang 2017; Zhang/Cassany, in press) and showcases
how users appropriate the technology, reconfigure and recreate the global media products on a local level.
This knowledge brings an up-to-date understanding of original modes of interaction in the Asian context and
how they transform social and semiotic practices.
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PATTERNS OF INTERACTION IN DIGITAL FOOD PHOTOGRAPHY – A SOCIAL SEMIOTIC PERSPECTIVE
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As the production of food photography is consistently realised through various modal or mood-marking elements illustrating the attitudes towards or commenting on these visual clauses, its form and meaning seem to
employ extensively Halliday‘s interpersonal metafunction concerning social roles and relationships between
entities. Since the producer‘s choices about the images are laden with meaning we made an attempt to deconstruct food depictions occurring in digital environment with the use of tools provided by Kress and van
Leeuwen (1996). Focusing on patterns of interaction, namely perspective, frames, angles and modality we
searched for recurring paradigms in the collated material, which included photos from popular food blogs
(ranked algorithmically) posted on Instagram, a popular online photosharing application and social network
platform. Apart from commenting on the findings and their meaning we hope to open a discussion on the
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role that digital food photography performs in the social media environment and what it says about its audience.
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CHANGE, PROGRESS, INNOVATION… OH MY! CRITICAL MULTIMODAL ANALYSIS OF YOUTUBE CREATORS INTERWEB

Ivana Zovko | University of Zadar | izovko@unizd.hr

In this paper, we analyze the multimodal rhetoric on the YouTube Creators (or Creator Academy) interweb
by detecting catchphrases and platform's instructional metadiscourses. We focus particularly on the analysis
of the blog section Creators Monthly where the company (in the period of March 2016 - December 2017)
promoted updates on new products, applications, interactive features of the channel, and, at the same time,
offered creators new ways to earn money. Firstly, we adopt the social-semiotic (Kress/van Leeuwen 2001;
Adami 2009; Kress 2010) and the critical multimodal analysis perspectives (Machin/Mayr, 2012), while
studying and discussing dominant discourses propagated in this section of the interweb, the multimodal design of blog posts and the instructions on efficient production and distribution of audiovisual texts. More
specifically, we look into the instructional metadiscourses by outlining the linguistic and multimodal features
related to the promotion of creative –powered by you – economy and YouTube communities' identity. The
analysis includes verbal and visual sections and, in addition, the content analysis of advice on how to make
effective videos promoted by content creators in the video-section #creatorspotlight. The results show the
models of these strategies as largely oriented towards (i) the construction of identity features emerging from
the company's advice on adopting representational and interactive patterns; and (ii) the promotion of the
change and innovative features of the platform, the philosophy of constant development, of making and
building the creators' (future) skills, which will result in continuous growth of the community.
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