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Abstract 
The study analyses the practices in Continuing Vocational Education and Training (VET) 
centres in the City of Buenos Aires (Argentina), in particular those related to gender discrimi-
nation and the ways in which these institutions promote gender equality and/or legitimate ine-
qualities. The methodology of the research was primarily based on field work carried out in 4 
VET institutions in 2017. The study focuses on two highly dynamic employment sectors in 
Buenos Aires: computer science and aesthetics. Within the findings, it can be highlighted that 
the patterns of access to specialties replicate the predominantly feminised or masculinised 
character of the sectors of employment. The expectations of future insertion are perceived 
with greater difficulties by the women students inter-viewed. However, some of the studied 
centres have been challenged by the broader social process in the country towards gender 
equalities and have addressed the gender dimension, by means of a variety of strategies. 
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1 Introduction 
This presentation analyses the practices in Continuing Vocational Education and Training 
(VET)1 centres in the City of Buenos Aires (Argentina), in particular those related to gender 
discrimination and the ways in which these institutions promote gender equality and/or le-
gitimate inequalities.  

The methodology of the research was primarily based on field work carried out in 4 VET 
institutions in 2017. The study focuses on two highly dynamic employment sectors in Buenos 
Aires: computer science and aesthetics. The central question is how gender segregation is 
produced, reproduced and faced in VET institutions.  

 
 
                                                 
 

1 In the Argentina, the so called “vocational training”, strictly speaking, is a terminal programme (not 
providing access to higher education). VET is different from the “technical” stream, which is de-
veloped in formal secondary and tertiary education, and which provides access to a higher level 
of education. 
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In particular, the specific objectives will be to analyse: 
 

1 The gender disparities concerning the accessing different specialities, including self-
selection. 

2 The expectations of female and male students in VET with respect to their personal and 
employment development. 

3 The centres approaches with respect to gender inequalities. 
 

2 Gender segregation: between social reproduction and new demands 
Gender segregation in VET has been shown in studies in our midst and in other contexts 
(Bates, 1991; Skeggs, 1997).  Literature on VET has pointed out inequalities in many fields, 
beginning by the distribution of students within VT fields. Taking into account the gender 
segregation within specialities, some research studied differences in the motivations and in-
terests of men and women when selecting the specialities (Seoane, 2013). Family socializa-
tion, the desire for upward social mobility, the promotion of certain specialities as public pol-
icy, as well as the individual ability to cope with prejudice and adversity along educational 
experience are some of the influences in those elections (Evans, 2006; Tylor, Hamm and 
Raykov, 2015). "Gender codes" (Subirats, 1986) are developed in VET institutions producing 
and reproducing (by selection, representations, and practices) gender stereotypes.  Moreover, 
VET centres always establish gender perspectives even if there are not explicit (Millenaar, 
2014). Literature also shows that VET is not only a framework for learning but it can result in 
an identity transformation, by way of a regulation between own expectations and the require-
ments demanded in the labour market (Colley et. al., 2006). In addition, there is evidence that 
males tend to have better labour insertion after the courses, as well as greater mobility to-
wards the formality and qualified occupations (Millenaar and Jacinto, 2015). 

Our perspective is that the changes that occurred in the years 2000 in Argentina regarding 
women rights and empowerment have led educational and training institutions not only to 
reproduce but also to be agents of questioning and, in some cases transformation. Currently, 
gender issues have burst forth in public debate forums in the country. Although it is possible 
to recognize significant milestones in the last 15 years in the incorporation of a gender per-
spective in the education system, the research questions surrounding the production and re-
production of gender inequalities in VET have become more relevant within the context of 
these new demands in the public agenda. 

However, public policies for vocational training don’t put in evidence an incorporation of 
the gender perspective in relation to the democratization of access to courses, in the institu-
tional or pedagogical management nor in teacher training, or regarding the denaturalization of 
discrimination in the labour market. With these starting points, our research was aimed at 
studying whether VET centres have been challenged because of the above-mentioned broader 
social processes. 

3 Gender inequalities in VET: the cases of computer science and aesthetics 

3.1 Access to courses  
The well-known problem of gender segregation in enrolment is evident in the two specialties. 
However, in both cases segregation reflects different social processes. In the City of Buenos 
Aires, computer courses represent 12% of VT enrolment, mainly attracting participants with 
previous technical training and who continue studying, in many cases, to the higher level. The 
proportion of women is 53.6% (UEICEE, 2017). That is to say, an apparently balanced gender 
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distribution is presented. But in the courses studied in depth, the proportion of women is 
lower because they are Programming training oriented. In fact, within the specialty, the pro-
portion of women varies greatly according to the level of skills which the courses aim at: 
women are in the majority in basic computer science whereas in programming there is a ma-
jority of male students. 

In contrast, the aesthetics courses (in 2017, 9% of the total VT enrolment), show a high 
concentration of women: 93% of students (UEICEE, 2017). These figures are in relation to 
the weight of women in that labour sector. 

Hence, the patterns of access to specialties replicate the predominantly feminised or mas-
culinised character of the sectors and/or sub-sectors of employment.  

3.2 Expectations of female and male students 
Both women and men expressed that the main motivation for training is to use what they are 
learning to become self-employed and/or change jobs in the future, and/or add new skills in 
their own jobs. But female participation in courses acquires broader meanings that differ from 
those specified by men. To be precise, for the former, not only is the assessment of training 
reduced to a technical aspect but it is also related to socio-emotional skills. 

In Aesthetics, it was detected that women tend to consider the learning of a technical do-
main a secondary aspect, valuing changes in attitude linked to subjectivity, like “confidence 
in myself". Thus, the course is also appreciated as a space for dialogue and support in situa-
tions of the domestic sphere, such as gender violence. In this way, aesthetics appears as an 
"appropriate" specialty for women because it is linked with care, emotional states, concern for 
the body and beauty.  

In computer programming courses, women make stronger references to the expectation of 
achieving useful technical skills for their working life. These women have profiles and expec-
tations very different from those that are trained in aesthetics. They attend courses where 
males predominate, but this election is in accordance with their previous educational trajec-
tory. They mostly have a technical high school education diploma. That is to say, they previ-
ously broke prejudices that attribute to males’ greater inclination and ability to carry out tech-
nical studies. When they are interviewed, they show a less stereotyped perception of gender 
differences than that presented by aesthetics students. However, in their testimonies, they 
point out that they perceive at the training centres certain stereotyped images concerning the 
differences between men and women. For example, peers and/or teachers alleging the inferi-
ority of women regarding logical-mathematical skills, expressed through jokes or subtle 
comments. 

The specialties studied are linked to segments of the labour market with marked differ-
ences. Aesthetics, part of personal services, is characterized by resorting to profiles of work-
ers of low or middle educational levels, and has a high proportion of females, significant in-
formal and precarious employment. In many cases, training is in house, no certificates are 
required. In contrast, computer science is compatible with higher training profiles (a majority 
at technical level). It is a sector with a high degree of salaried, formal employment and higher 
remunerations, where the female presence is 1 in 4 workers. 

Within the framework of these differences, the expectations of future insertion are per-
ceived with greater difficulties by the women interviewed. However, there are great contrasts 
between the two specialties. Women in aesthetics are more optimistic about their working 
future. On the one hand, 2 out of 3 women believe that they can acquire a job linked to their 
training at the end of their studies; only 1 out of 3 men believe that they will be able to do so. 
For women, the greatest obstacle is seen as the compatibility of the domestic sphere with 
work outside the home. On the other hand, in computer programming courses almost half of 
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the men believe that they will be able to access a job directly related to the technical specialty 
in which they were trained, while in the case of women only 20% believe that may do so due 
the gender discrimination in the labour market. They confess being "resigned" to the obstacles 
in the labour market even when they have the diploma and appropriate training.  

3.3 The centres approaches concerning gender disparities 
What do institutions do to face these discriminations regarding access to courses and the ex-
pectations of insertion in the labour market linked to training? 

Some of the studied centres have addressed the gender dimension by means of a variety 
of strategies. From the interviewed, the main factor that seems to have fuelled new demands 
for the incorporation of the gender perspective by institutions has been the public mobiliza-
tion around the issue, which includes parliamentary debates, new legislation and policies, and 
around it a strong social movement. 

 
The strategies of the centres include: 
 

• Act at the time of announcements offering masculinised courses to women, democratizing 
access to typically male dominated courses; 

• Incorporate tutors who develop different actions related to gender issues (awareness 
workshops in relation to stereotypes, implementation of action protocols in cases of detec-
tion of gender violence). 
 
Comparing the four centres studied, it can be observed that reproductive tendencies coex-

ist alongside specific non-discrimination interventions, and more complex and multidimen-
sional perspectives. Their gender perspectives and practices ranges from a centre where none 
of the aforementioned strategies are visible to another centre where actions based on strong 
awareness of discrimination appear (teacher training, mentoring, using gender protocols in 
cases of violence, explicit pedagogical strategies aimed at "deconstructing" stereotypes in the 
classes, etc). In the middle of these two contrasting cases, a third centre only acts in critical 
situations like gender discrimination in the classroom or when a student expresses being a 
victim of gender violence; and in the fourth centre, actions linked to the democratization of 
access to the courses but not interventions on other aspects of the gender issue are in evi-
dence. 

None of the centres takes actions linked to the labour gender segregation (where glass 
ceilings and cliffs persist, and certificates and diplomas do not guarantee equal opportunities). 
Even if they have links with companies, the labour market segregation is not questioned or at 
least, they consider they can’t have any influence on it.  

In summary, the VET centres are challenged by the broader social process towards gen-
der equalities. The study reflects changes in both discourse and practices. However, these 
changes vary between centres and coexist with contradictions based on gender bias (in actions 
and perceptions). Last but not least, the centres don’t conceive the questioning of gender divi-
sion of labour as their own role, even if they could contribute to gender awareness. 
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