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Abstract- The performance of learners at school certificate level or grade twelve
level has not been consistently good among day secondary schools despite the so many
efforts that the government and its cooperating partners have provided to uplift the
education opportunities of learners like free education policy and many others, still the
outcomes have not been proportion to the inputs. A study therefore was done to try to
unveil the leading factors to this under-performance of learners academically at school
certificate level specifically dealing with day secondary schools. In this study,
administration and management of a day secondary school was to be tasked for the
under-performance of learners. The study made use of qualitative method with real data
of performance of learners collected from guidance department, and information
collected from learners, teachers, HODs and head teachers through questionnaires and
interviews respectively. A case study research design was used to collect data from
three selected day secondary schools of Petauke District, Eastern Zambia. The findings
indicated that administration and management of the day secondary schools contributed
a lot to the performance of learners academically through identification of key roles
that institutional leadership played. Further, the findings indicated that indeed the
performance of learners at school certificate level greatly depended on the
administration and management of a day secondary school. Lastly, some practical
practices of management were pointed out as proven to guarantee producing and
maintaining of good results at the identified level In summary, it was clearly revealed
that with the right administration and management of day secondary schools, practicing
best management practices, good academic performance at school certificate level
would be harmonized. Additionally, the study made recommendations that included,
putting up boarding facilities in day secondary schools so that learners were monitored
to curb indiscipline, appointment of leadership with appropriate qualifications and
experience, increase on existing infrastructure, establish good flow of information to
and fro in the structure of management, have frequent career talks with learners, have
a compulsory well defined program of rewarding and giving incentives to deserving
learners and teachers, government to deploy good number of qualified teachers to day
secondary schools and many other measures.

Keywords- Academic Performance, School Administration, Educational Management, Day
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1. Introduction

Overview

In this chapter is a presentation on the introductory part of the study that was conducted
under the title, “Effects of school administration and management on Grade Twelve
(12) school certificate performance of day secondary schools: A case study of Three
schools in Petauke District, Eastern Province of Zambia”, a study conducted at three
selected day secondary schools of Petauke District, Eastern Zambia. As the title
indicates, the study tried to establish the role played by management and administration
of a school in trying to regulate the performance of learners at school certificate level.
This was carried out only in the context of day secondary schools which almost have
the same facilities and similar conditions of operations.

The relationship of administration and management of a school and performance of
learners at school certificate level, is not well confirmed that they are variables
dependent. It is therefore with this regard that the research saw a gap and tried to unveil
the phenomenon behind performance of learners at the identified level and the
administration and management of a school.

Background of the study

The education sector of the country, Zambia has undergone different reforms that range
from education policies to curriculum changes. The action behind all this has been to
meet the global demands of the 21st century challenges. Zambia has not been left out
in these reforms, having seen the gaps that exist between what is being taught in
institutions of learning and what is expected in the production and service delivery
sectors leaves much to be desired, hence calling for reforms.

The school certificate level of education serves as the foundation to attainment of
tertiary education in trade schools, colleges and universities. Day secondary schools
outnumber boarding secondary schools which gives an implication that many learners
come from day secondary schools. The narrative clearly indicates that national pass rate
at school certificate level is greatly affected by the performance of learners from day
secondary schools.

There were great efforts invested in the education sector globally, like the ones
embedded in the MDGs, that was the one which clearly showed a roadmap of the future
of the education of this country, Zambia. Universal primary education, meant a lot to
the Zambian context as primary education served as the foundation for secondary
school education whose outcomes clearly were measured through performance at
school certificate level.

The struggle to improve the education of the Zambian children brought so many
initiatives starting from the government to its cooperating partners, local or
international ones. Initiatives like the KGS, FAWEZA, the free education policy, were
a few of the many programs that were put in place to see education of children not
failing. These were just examples of initiatives in the context of Zambia. Additionally,
other global focus directions were issued with some financial and material support to
see the education of all children a reality.
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With so many efforts and policy directions made clear, however, one thing was certain,
there was no significant difference in terms of outcomes of education proportional to
the inputs. The reason for the discrepancy was not well established, whether it was
because of the learners, type of policies or the teachers who were at the centre of the
implementation stage of the policies and initiatives, the reason was not clear.

Therefore, the study conducted presumably might have dealt with one or two of the
factors that led to performance that was not well pleasing to the entire country and most
specific, the education sector. Dealing with day secondary schools, Petauke, Nseko and
Kaulu of Petauke District, Eastern Zambia was a unique experience that brought about
different concerns that deserved a very listening ear that would lead to action, if the
narrative of the education sector of this country, Zambia was to have some significant
difference.

Statement of the problem

There was still continuous poor performance at school certificate level in many of the
day secondary schools despite having continued support by the government in terms of
finances and materials. On the other hand, few of the day secondary schools were
performing to the expectations of the set standards by the education sector. The striking
difference between well performing day secondary schools and the non performing
school raised a concern that was worth studying. Therefore, a study was so appropriate
to be conducted, as it would help to unveil the underlying phenomenon which would
eventually help in addressing the discrepancies experienced and facilitate good policy
planning and formulation, and implementation.

Purpose of the study

The main purpose of the study was to ascertain if there was any relationship between
the performance of learners at school certificate level and the administration and
management of a day secondary school. While other day secondary schools produced
good results, others produced results not desirable, despite having same human
resource, same infrastructure, and other facilities but there still existed a gap. Hence
only an in depth investigation was ideal to try to establish the reasons, whether they had
to do with learners, management styles or practices, or teachers, or other things that
were to be unveiled.

The other purpose was to investigate if there were any proven principles of management
that were to be embraced uniformly by all day secondary schools managers and
administrators to guarantee producing good results which in this case meant results at
school certificate level.

Lastly, make recommendations to the education stakeholders on what was expected to
be put in place for all day secondary schools to perform as expected and contribute
positively to the country’s pass rate at school certificate level.

Objectives of the study
General objective
The main objective of the study was to:
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e Investigate the effects of administration and management on performance of Grade
Twelve (12) school certificate of day secondary schools.

Specific objectives

The study went with the following specific objectives:

1. To identify key roles that administration and management of day secondary
schools play to determine good academic performance of learners.

2. To investigate if the administration and management of an institution greatly
determines the academic performance of learners at school certificate level.

3. To ascertain practices of management and administration of a day secondary
school that would be recommended to produce and maintain good academic
performance of learners at the identified level.

Research questions

The research was guided by the following research questions:

1. What key roles do administration and management of a day secondary school play
to determine the performance of learners Grade Twelve (12) school certificate?

2. Is the academic performance of learners at school certificate level greatly
determined by the administration and management of a day secondary school?

3. What are practices of administration and management that would be recommended
to day secondary schools’ institutional leaders to produce and maintain good
academic performance of learners at school certificate level?

Significance of the study

The study was carried out to clear the gaps in academic performance of learners in day
secondary schools, investigate if it was a matter well attributed to by management and
administration of schools or just some other factors. The study would not only add to
the body of knowledge but would also clearly indicate to the managers and
administrators of day secondary schools about some proven practices of management
which were practical to bring about good academic performance of learners at school
certificate level and just generally would empower individuals with effective
management practices. Lastly, the investigation was to make plain some of the action
measures in form of recommendations to be made to education stakeholders to come
on board and put in place what it takes to produce and maintain good academic
performance of learners at school certificate level, be it service delivery or policy
formulation.

Delimitation

The study with the title, “Effects of school administration and management on Grade
Twelve (12) school certificate performance of day secondary schools: A case study of
Three schools in Petauke District, Eastern Province of Zambia,” covered three day
secondary schools of Petauke District, namely Petauke Day, Nseko Day and Kaulu Day
secondary schools. All of which were from within Petauke District of Eastern Zambia,
easily accessed and because they had the experience of having different managers and
administrators at different times for a good long time, hence guaranteeing perfect
experiences of both success and failure in terms of performance of learners
academically.
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Additionally, the same schools were chosen because of the fact that they had large
population at school certificate level from which the sampling was done as the study
required. It was the time of the year when learners were preparing for the 2025 national
examinations such that all whatever concerned their performance was of special
importance.

The study took into consideration qualitative type of research and considered a case
study research design because of the specific area and specific population from which
data was collected and it was at the convenience of the researcher. In the research
method used and the research design used both objective and subjective data was
collected.

The study was prepared to be conducted in the last one third of the year 2025,
specifically the months from September to December, while taking note of the national
examinations that were starting towards the end of the month of October.

Limitations of the study

The study was intended to be done by the end of the year 2025 in which data was
collected. However, some setbacks were encountered that dragged the process to a time
not intentionally prepared for. The data collected and presented was not a general
representation of the day secondary schools of the entire country but limited only to the
context of the three sampled schools of Petauke District, Eastern Zambia.

The first issue had to do with the same selected schools from which data was to be
collected. From the two schools data collection went successfully. However, one of the
schools gave problems on the part of the HODs and the head teachers, who were not
able to give needed data immediately, hence the process was lengthened.

The factor of time for data collection paused a challenge also. It was the third term of
the year when the schools had concentrated all their programs in preparing for the end
of year national examinations even though there was good response generally from all
respondents, but only the aspect of time was not strictly adhered to.

The other constraint had to do with finances. The researcher was financially unstable
to carry out the study by putting in place all what it took to undertake the study in the
determined time-frame. This setback equally had a negative effect on the entire process
of the research writing.

Lastly, the usual factor of commitments at the place of work. This could not easily
provide for time which was needed to attend to the demands of the research writing.
Despite all the constraints, there was still determination that saw all impossibilities
converted into opportunities and had the research done.

Operational definition of key terms

The research had the title “effects of school administration and management on Grade
Twelve (12) school certificate performance of day secondary schools: A case study of
Three schools in Petauke District, Eastern Province of Zambia” had key terms defined
and described as they were used in the research work.

5
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Administration and management

Administration defined in the context of education is “the social process concerned with
identifying, maintaining, motivating, controlling and unifying formal and informal
organized groups of humans, financial and material resources within an integrated
system designed specifically to achieve predetermined goals and objectives”, MOE
(2003:7). On the other hand, management was defined by the same document as the
“science and art of mobilizing and organizing human, financial and material resources
in order to achieve organizational goals and objectives in terms of goods and services”.
Therefore, the two terms, administration and management are concerned with effective
use of available human, financial and material resource to achieve set institutional goals
and objectives.

Day secondary schools

Day secondary schools are simply organized institutions of learning offering formal
education running from Grades 8 to 12 within the guided framework of education
provision. These schools may either belong to the government or other private entities,
but one thing in common among them is that they don’t offer boarding facilities and
their learners have to walk from their homes to schools and back on daily basis.

Good academic performance

Good academic performance simply describes the learners’ scores in the subjects they
learn at school, during the school certificate national examinations. The expected scores
for one deemed to be successful are to start from 50% and above in all the studied
subjects at school, while school certificate level simply refers to the level also called
Grade Twelve as it is commonly known by many.

Conclusion

The chapter began by giving the background of the study in which the importance of
education was highlighted and how the government has been taking up its role through
massive support. Then academic performance of the learners at school certificate level
not being according to the expectations tasks the management and administration of the
day secondary schools perceived to be behind this, were to be engaged to get to know
the phenomenon and see the way forward.

It is therefore from such a background set that the study developed on, giving clear
indication of the situation of poor performance of learners being a problem. This was
done through the different parts of the chapter to try to magnify the importance of such
a study done and later on create a basis that would not only add to the body of
knowledge but also serve as a basis for good policy formulation and implementation by
the stakeholders in education for a changed tomorrow.

II. Review of Related Literature

Overview

This chapter presents the concept of administration and management of schools in
relation to learner academic performance at school certificate level, which starts with
conceptual framework that expands into elements of the variables involved. The
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theoretical framework comes through towards the end as also the research gaps over
the study are addressed.

Introduction

The administration and management of a school is at the centre of the operations of an
institution, determining the system through which it functions. According to
(UNESCO, 2009), the effectiveness of administration and management of a secondary
school is judged by the extent to which schools generally meet the expectations of the
society within which they are established. Additionally, the role of educational
management in secondary schools involves the application of management principles
in designing, developing and effecting resources towards achievement of educational
goals (Okumbe, 2001). The society on the other hand, expects good academic
performance of learners at the at school certificate level as in the context of Zambian
education.

Therefore, this chapter outlines the basis of how the performance of the learners is much
dependent upon the input of the management and administration schools. It starts by
pointing out the conceptual framework which gives a clear indication of the factors or
variables that indeed give the relationship between management of a school and the
performance of the learners. In the second case there is an attempt to unveil why it is
inevitable to cite management and administration of a school as the determining factor
for its success or failure.

Lastly, the four major groups of independent variables are pointed out and how they
are as such in determining performance of the learners at the identified level of
education in secondary schools. These also serve as source of insightful information in
the section of research gaps of the study.

Conceptual framework

The study basically worked with the concept that good academic performance is the
sure outcome of effective management and administration of government day
secondary schools. According to Ogunbameru, (2004) Management is the process of
attaining organisational goals by effectively leading and controlling the organization’s
human, physical, financial and informational resources, while management practices
refer to the administrative activities carried out in the school for the attainment of the
school goals and objectives (Makuto, 2014). Educational management is the application
of management principles in designing, developing and effecting resources towards
achievement of educational goals, judged by the extent to which schools generally meet
the expectations of the society (Nzoka and Orodho, 2014).

Having noted the significant relationship between management and administration in
secondary schools and academic performance of learners, then it can further be
elaborated that different factors of the school’s management contribution matter and
determine student outcome in the process of education. Heneveld (1994), identified a
number of factors that are school-related, which are organized into four groups
determining or influencing student outcomes. The figure below identifies the four
groups of factors as independent variables while the outcomes of the learners or learner
performance as dependent variable.
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Independent variables Dependent variable

Administration and management

practices Good academic
- Supporting inputs performance of
learners (student

- Enabling conditions

- School climate outcomes).

- Teaching and learning

process

Figure 2.1: Independent and dependent variables

Source: The Origins and Development of Education in Zambia (Book) - 2025.

The figure above has four groups of independent factors will have a detailed
explanation on how they are such significant to influence the outcomes of the learners
in education at school certificate level in the work that follows.

School Management roles and strategies

School management according to Lamb and Fullarton (2018), has increased attention
to school improvement has brought great contribution on school effectiveness and the
effective management strategies also give a clear line that enhance school performance.
The key factor of good school performance is school management as it was
acknowledged that effective management is critical in shaping success in schools
(Spillane et al, 2014). The expensive school management studies have indicated and
documented management roles believed to contribute and nurture schools' academic
performance. There is a great deal of evidence indicating that school management has
a big impact on academic attainment (Leithwood and Jantzi, 2015).

In the management of education indeed there lies power to determine school
performance and that of learners. This is so in the sense that as earlier pointed out, the
role management plays is critical as it institutes a culture that is the main feature to
producing the desired performance of learners. According to Beare, Caldwell &
Millikan (1989), Edmond identified one feature associated with most successful
schools. The feature identified was the leadership of the institution. Therefore,
according to Heneveld (1994), the major groups of the features necessitated by
management and administration of the school to guarantee its success are discussed
below.

Supporting Inputs

In supporting education of an institution, there is expected to have a combined effort of
the school management and the community or the parents or guardians. This is so
because learners come from their homes where it is expected that they are in good health
and prepared to learn. Not alone, communities are also a source of financial and
material resources and also they effect a good communication that maintains
collaboration in implementing governance and authority of the school.

8
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Stakeholder Engagement

The process of education does not only start in the classroom and end there. It is a
process that is also a product of so many efforts put in place by interested groups sharing
a common purpose of wanting education to serve as foundation of all manner of
development. Effective stakeholder engagement has increasingly been recognized as a
key factor in improving learners’ academic performance. When stakeholders
collaborate, they create supportive learning environments, enhance accountability, and
ensure that learners’ academic, social, and emotional needs are addressed. According
to Freeman (1984), stakeholders are those who can affect or are affected by the
achievement of an organization’s objectives. In education, stakeholder engagement
involves participation in decision-making, policy formulation, resource mobilization,
monitoring of learning progress, and support for teaching and learning activities.

Stakeholder engagement enhances academic performance by creating supportive
learning environments, improving resource availability, strengthening accountability,
and promoting holistic learner development. Collaborative efforts help identify
learning challenges early, provide appropriate interventions, and sustain learner
motivation. Additionally, stakeholder engagement ensures that education is relevant to
learners’ social and economic contexts, thereby increasing its effectiveness.

The teachers and school leaders are central stakeholders in education. Effective
collaboration among educators promotes curriculum alignment, effective teaching
strategies, and continuous assessment of learner progress. According to Bush & Glover
(2014), strong leadership encourages professional development, teacher motivation,
and a culture of high expectations, all of which positively influence learners’ academic
performance.

The role played by parents in the education of their children is so critical to academic
success, in that they are the ones who monitor homework, communicate with teachers,
and encourage learning at home, hence help reinforce classroom instruction. Studies
show that learners whose parents are actively involved in their education demonstrate
higher academic achievement, better attendance, and improved motivation (Epstein,
2011). Parental involvement also fosters positive attitudes towards the process of
learning and the discipline of learners.

Government stakeholders, on the other hand, provide policy direction, funding, and
quality assurance to the process and hence guarantee the quality of education good
academic performance. Government also carries out timely inspections that also exert
pressure on the schools to work hard towards the expected performance standards.
Understanding the role of leadership in organizational success, the education system
ensures that authority is given to the right people to enhance the needs of the education
system, Kelly (1999).

Learners themselves are equally stakeholders of their own education and play a very
significant role in the success of their education. When students are engaged in
decision-making processes, such as school governance or classroom activities, they
develop a sense of ownership and responsibility for their learning. Active learner
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participation increases motivation, self-confidence, and academic engagement, which
are essential for improved performance (OECD, 2019).

According to UNESCO (2017), partnerships between schools, communities, and
governments help address inequalities, improve infrastructure, and ensure access to
quality education, leading to better academic outcomes for learners. Community
involvement contributes resources, mentorship, and real-world learning opportunities
that enrich the educational experience.

Teaching and learning materials

Teaching and learning materials play a critical role in the educational process,
particularly at the secondary school level where learners are introduced to more
complex and abstract concepts. These materials include textbooks, charts, laboratory
equipment, audio-visual aids, digital resources, and other instructional tools used by
teachers to facilitate learning. The availability and effective use of teaching and
learning materials significantly influence learners’ academic performance, motivation,
and overall understanding of subject content. One of the major importance of teaching
and learning materials is their ability to enhance learners’ understanding of subject
matter. Abstract concepts, especially in subjects such as mathematics, sciences, and
geography, become easier to understand when supported with concrete instructional
materials. According to Bruner (1966), learners grasp concepts more effectively when
instruction moves from concrete experiences to abstract ideas. Visual aids such as
diagrams, models, and charts help learners visualize content, leading to deeper
comprehension and improved academic performance.

Teaching and learning materials also increase learners’ motivation and interest in
learning. When lessons are supported with relevant and engaging materials, learners
are more likely to pay attention and actively participate in classroom activities. Schunk,
Meece, & Pintrich, (2014), stressed that, motivation is a key factor influencing
academic success, as motivated learners tend to invest more effort in their studies. For
instance, the use of videos, experiments, and interactive digital tools makes learning
more enjoyable and reduces boredom, thereby enhancing learners’ academic outcomes.

According to UNESCO (2015), the availability and proper utilization of instructional
materials improve teaching effectiveness and learner achievement. Effective teaching
largely depends on the appropriate use of instructional materials. Teaching and learning
materials assist teachers in organizing lessons, explaining content clearly, and
achieving lesson objectives. Teachers who use a variety of materials can address
different learning styles, such as visual, auditory, and kinesthetic learners, ensuring that
all students benefit from instruction.

Teaching and learning materials encourage active learning by involving learners
directly in the learning process. Practical activities, experiments, and group tasks
supported by instructional materials help learners develop critical thinking, problem-
solving, and practical skills. Active learning has been shown to improve retention of
knowledge and academic performance (Prince, 2004). In secondary schools, laboratory
equipment and practical tools are especially important for science subjects, as they
enable learners to apply theoretical knowledge in real-life situations. Studies have

10
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shown that schools with adequate instructional resources tend to record higher student
achievement compared to poorly resourced schools (Owoeye & Yara, 2011). When
learners have access to textbooks and other learning resources, they are better prepared
for examinations, assignments, and independent study, which leads to improved
academic results.

Enabling conditions

The school itself should render a very suitable environment that offers the conditions
so important for learning to successfully happen, like leadership, the teaching staff and
other important needs. The leadership of the school plays a significant role in making
available all what it takes to teach and learn while maintaining high instructional
standards through clearly and frequently sharing the mission and goals of the
institution, (Kelly, 1999).

Further, reminding learners of the expected high standards in performance as well as
coordinating learning process enables learners to be focused in their learning and
perform so well in their studies, (Levin & Lockheed, 1991). The communication of the
school leadership to all stakeholders is so important because while keeping an open
door administration it eliminates information gaps. Indeed creation of enabling
conditions is such an important aspect to producing good performance in learners
academically as it shall be noted in details below.

Institutional leadership

Institutional leadership plays a critical role in shaping the academic performance of
educational institutions. Effective leadership influences teaching quality, student
motivation, organizational culture, and the efficient use of resources, all of which
contribute significantly to academic success. In schools, administrators are responsible
for setting a clear vision, fostering collaboration, and creating an environment that
supports learning and achievement. According to Leithwood, Harris, and Hopkins
(2008), leadership that emphasizes learning-centered goals has a strong indirect effect
on student achievement by influencing teacher commitment and instructional quality.

Effective leaders articulate shared goals focused on academic excellence and
communicate these goals to teachers, students, and other stakeholders who play their
part support academic excellence. When institutional goals are clear, staff members are
more likely to align their teaching practices with academic standards and institutional
priorities. Leaders who support Continuous Professional Development (CPD),
encourage teachers to update their skills, adopt innovative teaching strategies, and use
assessment data to improve instruction. By providing mentoring, training opportunities,
and constructive feedback, leaders help teachers become more effective in the
classroom.

According to Hallinger (2011), institutional leadership, which focuses on curriculum,
teaching methods, and assessment, is closely linked to improved academic
performance. When teachers feel supported and valued, their motivation and
effectiveness increase, leading to better student outcomes. Another key aspect of
institutional leadership is the creation of a positive school climate. A supportive and
inclusive environment enhances student engagement, discipline, and academic focus.

11
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Leaders who promote respect, collaboration, and ethical behavior help reduce conflict
and create a safe learning atmosphere. Bush, (2020) stresses that positive institutional
culture has been shown to increase student attendance, persistence, and academic
success. Effective leaders also model integrity and professionalism, setting standards
that influence both staff and students. Institutional leadership is also essential for
effective resource management. According to Northouse (2021), leaders who make
informed and ethical decisions regarding resource allocation contribute to
organizational effectiveness and improved performance outcomes.

Academic performance depends not only on teaching quality but also on the availability
and proper use of resources such as learning materials, technology, and infrastructure.
Leaders are responsible for budgeting, planning, and allocating resources in ways that
directly support academic programs. Strategic leadership ensures that resources are
used efficiently to enhance learning opportunities, especially in resource-constrained
environments. The participation in planning for what is appropriate in terms of
resources and time for each needy area helps in addressing matters that hinder
attainment of higher standard in education (Beare, Caldwell & Millikan, 1989).

Furthermore, institutional leaders act as a link between the institution and external
stakeholders, including parents, governing bodies, and the wider community. Strong
partnerships with stakeholders provide additional support for academic programs and
student development. Leaders who engage stakeholders in decision-making foster trust
and accountability, which can enhance institutional reputation and student
achievement. Collaborative leadership strengthens the institution’s capacity to respond
to challenges and adapt to changing educational demands.

Teaching staff

Effective teaching staff serves a critical role in shaping students’ academic performance
and overall educational outcomes. Teachers are not only transmitters of knowledge but
also facilitators of learning, motivators, mentors, and role models. Research
consistently shows that the quality of teaching is one of the most significant school-
related factors influencing students’ academic achievement.

According to Darling-Hammond (2000), students taught by well-qualified teachers
demonstrate higher achievement levels than those taught by less qualified or
inexperienced teachers. Effective teachers possess strong subject-matter knowledge
and pedagogical skills that enable them to present content clearly and adapt teaching
strategies to meet diverse learners’ needs through a variety of instructional methods,
such as differentiated instruction, formative assessment, and feedback, to ensure that
students understand concepts and can apply them meaningfully.

Hattie (2009) emphasizes that teacher effectiveness has a powerful influence on student
learning, with teaching practices such as clear learning intentions, constructive
feedback, and active engagement producing substantial gains in academic performance.
When teachers are skilled in lesson planning and delivery, students are more likely to
grasp complex concepts, perform well in assessments, and develop higher-order
thinking skills. Effective teaching staff also influences academic performance through
their expectations and ability to motivate students. Chetty et al. (2014) found that

12
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effective teachers not only improve test scores but also positively affect students’ future
earnings and educational attainment. This highlights the far-reaching impact of
effective teaching on both academic performance and broader societal outcomes.
Teachers who hold high expectations encourage students to believe in their abilities and
strive for excellence. Research indicates that students tend to perform better when
teachers communicate confidence in their potential (Rubie-Davies, 2014). Positive
teacher expectations can lead to increased student effort, persistence, and engagement
in learning tasks.

Motivation is a key determinant of academic success, and effective teachers create
learning environments that foster intrinsic motivation. By using praise appropriately,
setting achievable goals, and making learning relevant, teachers help students develop
a positive attitude toward education. When students are motivated, they are more likely
to attend classes regularly, complete assignments, and actively participate in learning
activities, all of which contribute to improved academic performance.

The classroom environment established by effective teaching staff significantly affects
students’ academic outcomes. Effective teachers create safe, supportive, and inclusive
classrooms where students feel respected and valued. Such environments reduce
anxiety and behavioral problems, allowing students to focus on learning. According to
Emmer and Sabornie (2015), effective classroom management is associated with
increased instructional time and better academic outcomes. A positive learning climate
encourages collaboration, critical thinking, and open communication. This structured
yet supportive environment enables students to engage deeply with academic content
and develop self-discipline and responsibility for their learning. Teachers who manage
classrooms effectively minimize disruptions and maximize opportunities for
meaningful learning.

Effective teaching staff are committed to Continuous Professional Development
(CPD), which enhances their instructional competence and adaptability. Education
systems are constantly evolving, and teachers must update their skills to incorporate
new technologies, curricula, and teaching strategies. Ongoing training enables teachers
to respond effectively to students’ changing academic and social needs. Studies suggest
that schools that invest in teacher professional development tend to experience
improvements in student achievement (Guskey, 2002). When teachers engage in
reflective practice and collaboration with colleagues, they improve instructional
quality, which directly impacts students’ academic performance. Thus, effective
teaching staff are lifelong learners who continuously refine their practice for the benefit
of their students.

The influence of effective teaching staff extends beyond immediate academic
performance to long-term educational and life outcomes. Teachers help shape students’
study habits, critical thinking skills, and attitudes toward learning. Students who
experience effective teaching are more likely to succeed in higher levels of education
and develop skills necessary for lifelong learning.
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School climate

The climate of the school rather the culture of the school plays and communicates a lot
of things. A positive school climate contributes to students’ motivation and willingness
to learn, which in turn improves academic achievement (OECD, 2017). It is through
this that learners are well guided on what is expected of them in conduct and
performance while that of teachers is also observed in the routine activities of each and
every day. Evertson and Weinstein (2006) noted that structured school environments
promote positive behavior and self-regulation, which are closely linked to improved
academic performance. It is in this same regard that the learners are reminded of their
need to work hard and attain academic excellence through past performances shared.
In other ways, schools put all things in place that are a necessity to support desired
academic performance of learners.

The school climate will have to do with teachers with positive attitudes towards their
work through confidence in their delivery and collaboration among themselves to foster
collective attainment of the goals of the institution, (Kelly, 1999). This is done through
establishing order and clear indication of the rules to govern their conduct in classrooms
and at school, which is also well seen in the organisation of teachers as they carry out
their daily activities of the school.

The teachers may also clearly communicate what learners are expected to acquire,
shared objectives of the different subjects and the syllabus that gives them a roadmap
and enable them to prepare in advance for what is expected. The aspect of rewards and
incentives is well clearly defined and serves a significant part in encouraging learners
to work hard so as to maintain academic excellence, (Hawes & Stephens, 1990). The
school climate can be seen in some of the things below, that if they happen then they
make the school environment supportive for academic excellence.

Effective communication

Effective communication plays a vital role in the academic success of students at all
levels of education. Communication is the process through which information, ideas,
thoughts, and feelings are exchanged between individuals using verbal, non-verbal,
written, and digital means. In an academic environment, effective communication
enhances understanding, promotes collaboration, supports critical thinking, and
strengthens relationships between students and educators. Bandura (1997) explains that
self-efficacy, which is influenced by effective communication, plays a key role in
academic success. When communication is clear and purposeful, it significantly
contributes to improved academic performance.

One of the primary ways effective communication influences academic performance is
by enhancing comprehension of learning materials. Students who can clearly
understand instructions, lectures, and feedback are more likely to grasp academic
concepts and apply them correctly. According to McCroskey (2015), effective
communication reduces ambiguity and misunderstandings, allowing students to focus
on learning rather than clarification. When teachers communicate learning objectives
clearly and present information in an organized manner, students are better equipped to
process and retain knowledge, which leads to improved performance in assessments
and examinations. According to Graham and Perin (2007), students who demonstrate
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strong writing and communication skills tend to achieve higher academic results
because they can clearly express their understanding of subject matter.

Effective communication also fosters active participation and engagement in the
learning process. Classroom discussions, group work, and presentations require
students to express their ideas confidently and listen attentively to others. Johnson and
Johnson (2009) highlight that cooperative learning environments supported by effective
communication improve academic achievement, motivation, and social skills. These
interactive communication practices encourage deeper learning by allowing students to
analyze, question, and reflect on academic content. Vygotsky’s social development
theory emphasizes that learning occurs through social interaction and communication
with others (Vygotsky, 1978). Therefore, students who actively communicate in
academic settings tend to develop higher-order thinking skills, which positively impact
their academic achievement.

Another important aspect of effective communication is the relationship between
students and teachers. Open and respectful communication builds trust, encourages
students to seek help, and creates a supportive learning environment. When learners
feel comfortable asking questions or expressing difficulties, teachers can provide timely
guidance and feedback. Hattie and Timperley (2007) argue that constructive feedback
is one of the most powerful influences on learning and academic performance. Effective
communication ensures that feedback is understood and used appropriately to improve
future academic work.

Furthermore, effective communication skills are essential for academic writing and
assessment. Essays, reports, research papers, and examinations require students to
communicate their knowledge logically and coherently. Strong written communication
skills enable students to organize ideas, present arguments clearly, and support claims
with evidence.

Order and discipline

Order and discipline are fundamental components of an effective school environment
and play a critical role in promoting good academic performance. Schools are not only
centers for intellectual development but also institutions where learners acquire values,
attitudes, and behaviors necessary for success in life. As Bear (2010) notes, discipline
that is fair and consistent helps students develop character and social skills that are
essential for long-term academic and personal success. When order and discipline are
maintained, teaching and learning can take place in a safe, organized, and supportive
atmosphere, thereby enhancing students’ academic achievement.

Order in schools refers to the structured arrangement of activities, clear routines, and
adherence to established rules that guide behavior. Discipline, on the other hand,
involves self-control, respect for authority, and compliance with school regulations.
Together, order and discipline create an environment that minimizes distractions and
maximizes learning time. According to Emmer and Sabornie (2015), orderly
classrooms allow teachers to focus more on instruction rather than managing disruptive
behaviors, which leads to improved academic outcomes.
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One of the most significant ways discipline contributes to academic performance is by
fostering effective classroom management. In disciplined classrooms, students are
attentive, respectful, and actively engaged in learning activities. This encourages
meaningful interaction between teachers and students, improves concentration, and
enhances understanding of subject matter.

Research by Evertson and Weinstein (2006) indicates that well-managed classrooms
are associated with higher levels of student achievement and motivation. Discipline
also promotes the development of positive study habits and self-regulation among
students. Learners who are disciplined tend to manage their time effectively, complete
assignments promptly, and prepare adequately for examinations. These behaviors are
directly linked to higher academic performance. Zimmerman (2002) emphasizes that
self-discipline and self-regulated learning are strong predictors of academic success
across different educational levels.

Furthermore, order and discipline contribute to a safe and supportive school climate. A
positive school climate has been shown to improve students’ emotional well-being and
academic engagement (Thapa et al., 2013). When students feel secure and protected
from bullying, violence, or disruptive behavior, they are more likely to attend school
regularly and participate fully in academic activities.

Organized curriculum content

Curriculum content plays a central role in shaping learners’ academic experiences and
outcomes. An organized curriculum refers to content that is systematically planned,
logically sequenced, and aligned with educational objectives, teaching strategies, and
assessment methods. Such organization is essential for promoting meaningful learning,
supporting teachers’ instructional practices, and enhancing students’ academic
performance (Tyler, 1949). When curriculum content is well structured, learners are
better able to understand concepts, retain knowledge, and apply skills effectively across
disciplines.

One of the primary ways organized curriculum content improves academic
performance is by promoting clarity and coherence in learning. When topics are
arranged from simple to complex and from known to unknown, students can build new
knowledge on existing understanding. According to Bruner’s spiral curriculum theory,
learning becomes more effective when key concepts are revisited progressively with
increasing depth and complexity (Bruner, 1960). This logical sequencing reduces
confusion, prevents cognitive overload, and enables learners to grasp concepts more
easily, which positively impacts academic achievement.

Organized curriculum content also supports effective teaching and learning processes.
According to Ornstein & Hunkins (2018), teachers rely on curriculum guides to plan
lessons, select appropriate teaching methods, and allocate instructional time efficiently.
When curriculum content is clearly outlined and aligned with learning objectives,
teachers can deliver lessons more confidently and consistently. Tyler’s model of
curriculum development emphasizes alignment among objectives, content, learning
experiences, and evaluation. Such alignment ensures that instruction remains focused

16



International Journal for Research Trends in Social Science & Humanities
Volume 4, Issue 3
May-Jun 2026, PP 1-54

on intended learning outcomes, thereby improving students’ performance in
assessments.

Furthermore, well-organized curriculum content enhances student motivation and
engagement. Students are more likely to participate actively in learning when they
understand what is expected of them and see a clear connection between lessons and
academic goals. A structured curriculum helps learners track their progress and
recognize the relevance of what they are studying. This sense of direction fosters
positive attitudes toward learning, which research has shown to be strongly linked to
improved academic performance (Biggs, 1996). Another important benefit of organized
curriculum content is its role in ensuring continuity and consistency in education.

Across grade levels and subjects, a well-structured curriculum minimizes unnecessary
repetition and gaps in learning. This continuity allows students to develop essential
skills progressively, such as critical thinking, problem-solving, and communication.
Print (1993), commenting on the consistency and standardization that an organized
curriculum brings, states that it ensures that learners in different schools or regions
receive a similar quality of education, which is important for equity and national
development. When learning experiences are coherent and cumulative, students are
better prepared to meet academic challenges and perform well in examinations and
other evaluations.

Rewards and incentives

Rewards and incentives, whether intrinsic or extrinsic, play a significant role in
motivating students, reinforcing desirable behaviors, and fostering a conducive learning
environment. Rewards and incentives are closely linked to motivation, which is a
critical determinant of academic success. Motivation can be broadly categorized into
intrinsic motivation, which arises from internal interest or enjoyment, and extrinsic
motivation, which is driven by external rewards such as grades, praise, or material
incentives (Ryan & Deci, 2000).

Rewards and incentives primarily support extrinsic motivation by providing students
and educators with tangible or social recognition for their efforts. When students and
teachers are motivated, they are more likely to engage actively in learning tasks, persist
in the face of challenges, and invest time and effort in their core business, ultimately
leading to improved academic performance.

According to behaviorist learning theory, behaviors that are followed by positive
reinforcement are more likely to be repeated (Skinner, 1953). According to Hidi &
Renninger (2006), when students with their educators feel that their hard work is
acknowledged, they are more likely to feel valued and respected, which can enhance
their emotional well-being and engagement in school.

In an educational context, rewards such as certificates, praise, scholarships, or
privileges can reinforce behaviors like completing assignments on time, participating
in class, and achieving high grades. By consistently rewarding such behaviors,
educators can help students develop productive study habits and a strong work ethic,
which are essential for sustained academic success.
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Rewards and incentives are particularly important for students who may struggle with
motivation or confidence. For learners who experience academic difficulties, incentives
can serve as an initial push that encourages engagement and effort. Small, achievable
rewards can help build a sense of competence and self-efficacy, which Bandura (1997)
identifies as a crucial factor in academic achievement. As students begin to experience
success, their confidence grows, and they may gradually develop intrinsic motivation
toward learning. In this way, rewards can act as a bridge that supports students until
internal motivation is strengthened.

Moreover, non-material incentives such as verbal praise, positive feedback, and
opportunities for leadership can be just as effective as tangible rewards in both
educators and students. These forms of incentives support students’ psychological
needs for autonomy, competence, and relatedness, which are central to self-
determination theory (Ryan & Deci, 2000). By meeting these needs, educators can
encourage deeper engagement and long-term commitment to learning.

Teaching and learning process

Quality of outcomes at a school is a result of lengthy of time learners spent on learning
while the learning time in the classroom is also used efficiently, Hawes & Stephens
(1990). It also takes eclecticism of teachers to carter for every learning ability of each
and every learner. There should also be the use continuous and comprehensive
evaluation through variety of given assessments and checked to give feedback and for
remediation purposes so that every learner is covered, ibid.

School Time

School time plays a crucial role in shaping students’ academic performance and overall
educational outcomes. It provides a structured environment where learners engage with
curriculum content, teachers, and peers in ways that promote cognitive, social, and
emotional development. Adequate and effective use of school time has been widely
recognized as a key factor influencing students’ academic success. One of the primary
ways school time contributes to academic performance is through instructional time.
Instructional time refers to the amount of time students spend actively learning under
the guidance of qualified teachers.

Research has consistently shown that increased instructional time, when used
effectively, leads to better academic outcomes (Carroll, 1963). School hours allow
teachers to deliver lessons, explain complex concepts, and assess students’
understanding. Without sufficient school time, students may struggle to grasp essential
knowledge and skills required for academic success. School time also ensures equal
access to learning opportunities for students from diverse backgrounds.

Many learners rely heavily on school as their main source of academic support, learning
materials, and exposure to structured education. According to UNESCO (2015),
schools help reduce educational inequalities by providing a common learning platform
for all students, regardless of their socioeconomic status. Regular attendance and
adequate school time enable students to benefit from resources such as libraries,
laboratories, and technology, which may not be available at home.
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Another important aspect of school time is the development of discipline and routine.
Attending school regularly helps students build habits such as punctuality, time
management, and responsibility. These habits are essential for academic success, as
they encourage students to complete assignments on time, prepare for examinations,
and remain focused on their studies. School time also promotes student engagement
and interaction, which are critical for effective learning.

Active engagement helps students retain information better and develop higher-order
thinking skills such as analysis, problem-solving, and critical thinking (Fredricks,
Blumenfeld, & Paris, 2004). Through classroom discussions, group work, and
extracurricular activities, students actively participate in the learning process.. These
skills are essential for achieving strong academic results across subjects.

Furthermore, school time allows for continuous assessment and feedback. Teachers use
class time to evaluate students’ progress through tests, quizzes, and informal
observations. Feedback provided during school hours helps students identify their
strengths and weaknesses, enabling them to improve their performance. Hattie and
Timperley (2007) emphasize that timely and constructive feedback significantly
enhances learning outcomes. In addition, school time supports social and emotional
development, which indirectly influences academic performance. Interaction with
peers and teachers helps students develop communication skills, teamwork, and
emotional resilience.

Teaching Strategies

Effective teaching strategies not only enhance students’ understanding of subject matter
but also foster motivation, critical thinking, and lifelong learning skills. Differentiated
instruction allows teachers to adapt content, process, and assessment methods to meet
individual student needs (Tomlinson, 2014). Therefore, the deliberate selection and
application of appropriate teaching strategies are essential for attaining good academic
performance. Teaching strategies refer to the methods, techniques, and approaches
educators use to facilitate learning.

Research consistently shows that students learn more effectively when instruction is
well-organized, student-centered, and aligned with learning objectives (Hattie, 2009).
For example, strategies such as explicit instruction, cooperative learning, and formative
assessment help students grasp complex concepts and monitor their own progress.
When teachers employ clear explanations and structured lessons, students are better
able to connect new information with prior knowledge, which improves retention and
understanding.

Another important contribution of effective teaching strategies is increased student
engagement. Active learning strategies, such as group discussions, problem-based
learning, and project-based activities encourage students to participate actively in the
learning process. According to Prince (2004), active learning improves student
performance by promoting deeper cognitive processing rather than passive
memorization. Engaged students are more likely to stay focused, develop positive
attitudes toward learning, and achieve higher academic outcomes.
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Teaching strategies also support diverse learning needs within the classroom. Students
differ in learning styles, abilities, and backgrounds, and a single instructional approach
may not be effective for all learners. By using a variety of teaching strategies such as
visual aids, hands-on activities, and technology-enhanced instruction, teachers can
create inclusive learning environments that promote academic success for all students.

Additionally, effective teaching strategies contribute to the development of self-
regulated learning skills. Strategies that encourage goal setting, self-assessment, and
reflection help students take responsibility for their own learning. Zimmerman (2002)
emphasizes that self-regulated learners tend to perform better academically because
they can plan, monitor, and evaluate their learning processes. Teachers who integrate
metacognitive strategies into instruction empower students to become independent and
confident learners.

Continuous and Comprehensive Assessment (CCA)

Continuous and Comprehensive Assessment refers to a systematic process of
evaluating students’ progress throughout the learning period using diverse assessment
methods. Unlike one-time examinations, CCA integrates formative and summative
assessments such as quizzes, projects, presentations, observations, portfolios, and
classroom participation. According to Black and William (1998), continuous
assessment provides timely feedback that helps learners identify their strengths and
weaknesses, thereby improving academic performance. Regular assessment allows
students to monitor their progress and take responsibility for their own learning, which
leads to deeper understanding and long-term retention of knowledge.

One major importance of CCA is its role in promoting holistic development. Academic
performance is not solely determined by examination scores but also by skills such as
critical thinking, creativity, collaboration, and problem-solving. CCA evaluates both
scholastic and co-scholastic aspects of learning, ensuring balanced development. Rao
and Kumar (2015) argue that comprehensive assessment enables educators to recognize
individual differences among learners and support their unique learning needs. As a
result, students are more engaged and motivated, which positively influences their
academic achievement.

Another significant advantage of Continuous Comprehensive Assessment is the
reduction of examination-related stress. High-stakes examinations often create anxiety
and pressure, which can negatively affect students’ performance. CCA distributes
assessment over time, reducing dependence on a single exam. This approach creates a
supportive learning environment where mistakes are viewed as part of the learning
process rather than as failures. Studies indicate that students assessed continuously tend
to show improved confidence and better academic outcomes (Kaur, 2018). CCA
enhances the quality of teaching and instructional decision-making. Through
continuous evaluation, teachers gain valuable insights into students’ learning progress
and can adjust their teaching strategies accordingly. Formative assessment data help
educators identify gaps in understanding and provide remedial support when necessary.
According to Nitko and Brookhart (2014), effective assessment practices guide
instruction and contribute significantly to improved student achievement.
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Thus, CCA not only benefits learners but also strengthens teaching effectiveness. In
addition, Continuous Comprehensive Assessment fosters active learning and student
participation. Since assessment methods are varied and interactive, students are
encouraged to engage in discussions, collaborative projects, and experiential learning
activities. This active involvement increases motivation and promotes meaningful
learning experiences. When students are actively engaged, they are more likely to
perform well academically and develop positive attitudes toward learning.

School administration and management

School administration and management play a critical role in shaping the quality of
education and influencing students’ academic performance. Effective administration
provides direction, coordination, and support for teaching and learning processes, while
sound management ensures the efficient use of resources to achieve educational goals.
In modern educational systems, the success of schools is increasingly linked to the
competence of school administrators and managers, particularly principals and senior
leadership teams.

One of the primary ways school administration contributes to academic performance is
through instructional leadership. Research indicates that strong instructional leadership
positively influences teacher effectiveness, which in turn enhances student achievement
(Hallinger, 2011). School administrators set the academic vision, establish high
expectations, and create an environment that prioritizes teaching and learning. When
administrators actively support curriculum implementation, monitor classroom
instruction, and encourage professional development for teachers, instructional quality
improves.

Effective school management also ensures the proper utilization of human, financial,
and material resources. According to Bush (2020), efficient management practices
create stability within schools, which is essential for sustained academic improvement.
Schools that are well-managed tend to have adequate teaching and learning materials,
well-maintained facilities, and equitable distribution of workloads among staff. Proper
resource management reduces disruptions to learning and allows teachers and students
to focus on academic tasks.

Another important aspect of school administration is the creation of a positive school
climate. Administrators influence school culture through policies, communication
styles, and interpersonal relationships. A safe, inclusive, and supportive environment
fosters student motivation, discipline, and engagement, all of which are crucial for
academic success. Studies show that schools with positive climates experience higher
levels of student achievement and lower rates of absenteeism and dropout (Hoy &
Miskel, 2013).

School administration also plays a key role in monitoring and evaluating academic
performance. Through regular assessment, data analysis, and feedback mechanisms,
administrators can identify areas of weakness and implement targeted interventions.
This data-driven decision-making helps schools improve teaching strategies, provide
remedial support, and track progress toward academic goals. Leithwood, Harris, and
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Hopkins (2020) emphasize that effective leadership practices, including performance
monitoring, significantly contribute to improved student outcomes.

In addition, effective school management promotes collaboration among stakeholders
such as teachers, parents, and the wider community. Administrators who encourage
parental involvement and community partnerships strengthen support systems for
students. Such collaboration enhances accountability and reinforces learning beyond
the classroom, leading to better academic performance.

Management styles

Academic performance is a crucial indicator of students’ learning outcomes and overall
development. Among the many factors influencing academic achievement,
management styles in educational settings play a significant role. Management style
refers to the approach, methods, and strategies that school leaders and educators employ
to guide, supervise, and motivate students and staff (Bush, 2019). Understanding the
impact of different management styles is essential in creating an environment that
fosters high academic performance.

Several management styles are commonly observed in educational institutions,
including authoritarian, democratic, and laissez-faire approaches. An authoritarian
management style is characterized by strict rules, high control, and clear expectations,
which can ensure discipline but may limit creativity and student autonomy (Leithwood
& Sun, 2012). In contrast, a democratic management style encourages participation,
collaboration, and shared decision-making, which has been linked to increased
motivation, engagement, and better academic outcomes (Bush, 2019). Laissez-faire
management on the other hand, involves minimal supervision, allowing students and
teachers to operate independently, which may foster self-directed learning but risks lack
of guidance and inconsistency.

The relationship between management style and academic performance is mediated by
several factors, including teacher motivation, student engagement, and classroom
climate. Studies have shown that schools led by principals who adopt participative and
transformational management styles often report higher student achievement
(Leithwood et al., 2020). Such leaders foster professional development, encourage
collaboration, and create a positive school culture that supports learning. Conversely,
overly rigid or unsupportive management styles can lead to low morale among teachers,
disengaged students, and lower academic performance (Hallinger, 2011).

Understanding the significance of management styles can inform policy and practice in
educational institutions. For instance, administrators can adopt flexible, student-
centered approaches that balance discipline with empowerment. Teacher training
programs should also emphasize leadership and management skills, equipping
educators to apply styles that enhance learning outcomes. Furthermore, regular
feedback mechanisms can help school leaders adjust their management strategies to
meet the evolving needs of students and staff.
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Professional qualifications and experience

Professional qualifications cover the formal education, certifications, and specialized
training that teachers or academic mentors possess, while professional experience refers
to the practical exposure and years of practice in the relevant field. Both these elements
play a pivotal role in shaping a conducive learning environment, enhancing teaching
quality, and ultimately improving student performance.

Firstly, professional qualifications ensure that educators possess the requisite
theoretical knowledge and pedagogical skills to deliver effective instruction. Teachers
with higher academic qualifications are more likely to employ evidence-based teaching
strategies, foster critical thinking, and adapt lessons to diverse learning needs (Darling-
Hammond, 2017). For example, a mathematics instructor with advanced qualifications
in education and mathematics is better equipped to explain complex concepts, design
challenging exercises, and assess student understanding comprehensively. Such
proficiency directly correlates with improved student outcomes, as learners benefit
from accurate, structured, and meaningful instruction.

Secondly, professional experience complements formal qualifications by providing
educators with practical insights and problem-solving skills. According to Hattie
(2009), experience allows teachers to manage classroom dynamics, anticipate learning
challenges, and implement strategies that have been proven effective in real-world
settings. Experienced educators can identify students’ weaknesses early, provide
targeted feedback, and mentor learners in ways that promote sustained academic
growth. Moreover, they often serve as role models, demonstrating discipline,
professionalism, and a commitment to lifelong learning, which can motivate students
to emulate these behaviors.

Additionally, the combination of qualifications and experience contributes to
curriculum development and instructional innovation. Teachers who are well-qualified
and experienced can integrate contemporary research, technological tools, and
interdisciplinary approaches into their teaching, creating engaging and relevant
learning experiences (Darling-Hammond et al., 2020). Thus enriched learning
environment fosters critical thinking, creativity, and independent learning key
components of academic excellence.

Indispensable Practices

The administration of education of a country is so important that the main objective
would be to offer solutions to the problems that society faces, and as such inputs of
different stakeholders are the only solution to attaining this. Different suggestions can
be arrived at as the way off attaining desired learner performance, however a few are
going to be stressed out. Some of the practices to be emphasized have already been
stressed out with only some addition of valuable information while others have to be
added to the ones indicated.

Leadership style on academic performance

Leadership of an institution plays a very significant role in determining its culture, and
that translates into the academic performance of the learners. School management
practices play a pivotal role in shaping the behavior and discipline of students in
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secondary schools. Effective management ensures a conducive learning environment is
maintained, promotes respect among students and staff, and minimizes behavioral
issues, Phiri and Chanda (2025).

Effective leadership styles, such as transformational and participative approaches,
foster a positive school culture, where students feel valued and respected.
Transformational leaders inspire students and staff by setting high expectations and
modeling ethical behavior, which promotes self-discipline among students (Booth,
2011). On the other hand, participative leaders engage teachers, parents, and students
in decision-making processes, ensuring a collaborative approach to addressing
disciplinary issues that contribute greatly to academic performance of the learners.

It is therefore only with a leadership that is transformational and participatory that
educational and institutional goals can be achieved, as all stakeholders are engaged with
their contribution valued so much. This inclusivity enhances students' sense of
responsibility and accountability, as they feel involved in creating and adhering to the
school's disciplinary policies that are a very significant ingredient to attaining academic
excellence.

Teacher-student relationship

The relationship between teachers and learners add greatly to the performance of the
learners academically. Their health relationship eliminates information gaps in terms
of needs of learners and expectations of teachers from learners. According to Phiri and
Chanda (2025), teachers are central figures in fostering effective classroom
management, as they are responsible for creating an atmosphere where students can
focus on learning and personal development.

The ongoing support by teachers encourages students to embrace discipline as part of
their personal development, improving academic performance and social integration
within the school environment which is the only way through which academic
performance can be of value since the positive modification of behaviour is a holistic
one. Chanda (2024), noted that these relationships create a foundation for effective
communication, enabling teachers to address disciplinary issues constructively and
guide students toward better behavior. By implementing strategies such as teacher
mentorship programs and regular teacher-student interaction sessions, school
management enhances the quality of relationships, which can reduce instances of
indiscipline, hence improved academic performance is equally attained.

Parental and community involvement

The involvement of the parents and community in attaining good behavior in learners
that translates into good academic performance is so practical and achievable. It is the
parents who are the owners of the children or the learners and these parents and
guardians form the community which is so pivotal in instituting the culture of the school
to which learners are expected to adhere. In addition, parents' involvement in school
management, including decision-making processes related to curriculum,
extracurricular activities, and school policies, contributes to the overall effectiveness of
school operations. Ncube (2013) added that when parents are proactive, their presence
and influence can deter student misbehavior, guide students in making responsible
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choices, and cultivate an atmosphere where both academic achievement and discipline
are prioritized.

Moreover, parental engagement help schools better understand the socio-economic and
cultural backgrounds of their students, enabling the development of tailored
interventions that address specific behavioral and academic challenges, Chanda (2023).
Ultimately, active parental engagement enhances student outcomes by creating a
collaborative partnership between the home and school, fostering discipline,
responsibility, and academic success, Phiri and Chanda (2025).

Monitoring and evaluation

School management teams can use monitoring and evaluation tools to ensure that
interventions are applied consistently across all students, regardless of their
socioeconomic background or academic performance. Chanda & Siyunda (2023)
explained that frequent evaluation through feedback from students, teachers, and
parents fosters a participatory approach that enhances accountability and supports the
development of a positive school culture. The continuous assessment of discipline
programs also promotes equity and fairness in the application of disciplinary measures,
minimizing the risk of bias and favoritism.

Moreover, data-driven insights derived from these practices help school administrators
identify emerging challenges, such as bullying or absenteeism, and design proactive
strategies to address them, (Curran et al., 2019). By fostering transparency and
inclusivity in decision-making, monitoring and evaluation reinforce students' trust in
the disciplinary system, ultimately contributing to improved behavior, academic
performance, and overall school harmony.

Theoretical framework

The subject on management of schools in this thesis was grounded in the contribution
of Henri Fayol (1841-1925), one of the classical theorists of management also called
the father of modern management. The proponent asserted that "to manage is to forecast
and plan, organize, command, co-ordinate and control" which should be very key for
any institution to meet its objectives and goals.

Management is all pervasive and common to all human-undertakings, whether in home,
business or government. It is concerned with drawing up the broad-plan of operations
of an organization with assembling personnel, coordinating and harmonizing effort and
activity. The five common activities of management that he precisely identified are
planning, organizing, commanding, coordinating and controlling discussed in brief
below.

Planning

The planning function is crucial for an organisation because it is a guide to achieving
goals, a basis for decision-making and risk management, and facilitates monitoring and
evaluation (Rahman, 2012). Managers therefore are expected to design practical plans,
consider tangible and intangible resources, as well as take into account work processes
and future trends.
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Organizing

This process includes job identification, task classification, activity coordination,
performance evaluation, and delegation of authority and responsibility. Through this
approach, organisations can ensure that each department has the expertise to suit their
needs, creating an efficient framework for achieving common goals (McNamara, 2009;
Rahman, 2012).

Commanding

Commanding function, or direction, is an integral part of the daily operational process
that aims to ensure the smooth implementation of tasks (Edwards, 2018). According to
Rahman (2012), the function involves providing direction and instructions to workers
so that existing tasks can be completed effectively and efficiently.

Controlling

The fourth function is controlling which is a supervisory function which serves a pivotal
role in verifying that all tasks are carried out as directed. In addition, in producing goods
or services, the control function guarantees that the quality meets predetermined
standards (Edwards, 2018).

Coordinating

The final function is coordinating, which is a function to create working relationships
between individuals and between divisions so that good synergy occurs. According to
McNamara, (2009), the coordination process is carried out to avoid communication
chaos, unsupported worker vacancies, and many other matters.

Summary

The function of the management at a school set up is important, as it makes use of the
identified activities above and implementing them to the latter so as to guarantee the
attainment of institutional goals and objectives. Workplace relations can only mean
something to the extent of producing good performance of learners in conduct and
academic work if the identified activities of management incorporate and value each
member’s contribution to the running of the school.

Methodological strengths and weaknesses in the literature
The literature basis of the study had both limitations and strengths and these are as
follows:

Strengths

e  Availability of information from the studies conducted before gave a very good
foundation for addressing the identified research problem.

e  The information on the subject was widely sourced from African education context
that made possible a critical analysis of what it tried to address in relation to the
study.

Weaknesses

e  The case study design used in the process of study was only appropriate for a short
period of time and was only able to analyze the status of the problem for a short
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time compared to a longitudinal one that would take some good long time to unveil
everything of importance.

e The study may only be of help to the African context of education that share almost
same challenges in their education because of similar education systems.

e The previous studies done were also limited to only few selected schools and if not
all, most of them were either located in urban or peri-urban areas that had a
limitation of giving a comprehensive picture of the problem.

The above situation of merits and demerits was only helped by the research approach

type that the study adopted, the qualitative. The approach or method with its design

enabled the research problem to be rationally identified and have some possible
solutions unveiled as a way of addressing it.

Gaps in research important to Petauke District

Many of the studies that were conducted before, on the subject, were not in the context
of Zambian educational administration, specifically Petauke District. The same studies
conducted have not had the school certificate level failure of learners as a problem while
not also narrowing the problem to Day Secondary Schools only.

Therefore, the case of Petauke will greatly benefit from the outcome of the studies
conducted, including those other places that perhaps are in the situation of Petauke
District and being a day secondary school. Additionally, the findings will offer an
encouragement and understanding that management should be positive-outcome
oriented for it to be called functional.

The issue of academic performance of learners at school certificate level will be
addressed from a different approach that is collectively calling for involvement of
relevant stakeholders while also management and administration of day secondary
schools will have a clear understanding that making learners perform well academically
is mostly dependent or entirely on them.

In other words, the process of policy formulation in schools and district level will take
a different approach, based on the outcomes of the study. There are certain neglected
factors in education that should be given attention if the desire of the country is to have
the best academic performance from learners.

Conclusion

In the attempt to attain academic excellence, the literature started by pointing out the
conceptual framework that highlighted the independent and dependent variables,
management and administration of day secondary school and performance of learners
at school certificate level respectively. The independent variables were described in
details including their role the played in the education process of learners.

The practices of management including the indispensable ones were equally pointed
out as the ones that were to be behind academic success of learners at school certificate
level. In the same vein, it was clearly indicated that practices of management as
suggested and contributed by Henri Fayol, the father of management covered under the
theoretical framework are so practical to produce results.
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The literature basis of the study was described as having both limitations and strengths,
in that it covered a wide range of studies conducted on the subject but not in the context
of the Zambian education administration and from Petauke specifically where the study
was conducted.

Lastly, with so many elaborations made it has been indicated that indeed the academic
performance of learners at school certificate level greatly is dependent on the
administration and management of an institution. It is therefore, with the above
insightful knowledge that the identified problem of poor academic performance at
school certificate level in all Day Secondary Schools would be reduced

II1. Research Methodology

Overview

In this chapter are the research design, research site, the population, sampling
techniques, research instruments and data collection procedure covered. The study with
the title “Effects of school administration and management on Grade Twelve (12)
school certificate performance of day secondary schools: A case study of Three schools
in Petauke District, Eastern Province of Zambia namely, Petauke Day Secondary,
Nseko Day Secondary and Kaulu Day Secondary Schools. The study was conducted in
a systematic way, putting into consideration all the factors that enabled it to bring out
and present reliable process and valid outcomes.

Research design

In this chapter a research design is said to be a roadmap or structure through which a
research is done. It clearly indicates and clarifies the steps involved in the research
process from the data collection stage to its analysis. A research design as described by
Orodho (2003) is a scheme, outline or plan that is used to generate answers to research
problems. Tromp and Kombo (2006) added that a research design is an arrangement of
conditions for collection and analysis of data in a manner that aims to combine
relevance and purpose.

The study made use of case study research design because of the fact that detailed
information of the phenomenon was needed. The study also needed to give a general
and comprehensive picture of the problem and solutions. The study was intended to
describe a unit in detail, in context and holistically, for which only a case study research
design was appropriate for the challenge.

A qualitative research type was ideal for the study while a case study research design
was considered appropriate. It was qualitative in nature because of the fact that all
information collected through engagement of learners, subject teachers, HODs and
head teachers was analyzed as such. In qualitative research, feelings and insights are
considered important (Orodho and Kombo, 2002). The guidance departments of the
schools were also able to provide quantitative information about the performance of the
schools at the identified level which served as substantiated data about inconsistent
differences in performances in some selected years.
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Research site

According to Orodho and Kombo (2002) the selection of a research site should start
with a larger population and through progressive elimination, end up with the actual
site where data is collected. Therefore, the selected research site was arrived at through
a purposive sampling, starting with the part of the country Eastern Zambia because of
the fact that the region has been outperforming other provinces in the country at school
certificate national examination level consecutively for four years. Petauke District was
selected through purposive sampling because of the fact that it was easily accessible to
the researcher.

Finally the three selected day secondary schools were equally selected through
purposive sampling because of having large population from which reliable and
systematic sampling was done and they were easily reached by the researcher besides
being established day secondary schools for a long time. The selected schools were in
a state of being able to provide the answers to the research questions and also offer
recommendations to help improve the situation of poor performance to the users of the
information in the research.

Population

A population is a group of individuals, objects or items from which samples are taken
for measurement (Tromp and Kombo, 2006). A population also refers to the entire
group of persons or elements that have one thing in common, from which a sample is
taken.

A population was identified that met the above descriptions and shared the same
qualities of being in the school certificate level or Grade Twelve as commonly known,
like in the case of learners, subject teachers, heads of departments (HODs) and lastly
head teachers, from all the Three selected day secondary schools.

Therefore, in the entire population, a target population of learners was selected in Grade
Twelve, subject teachers, Heads of Departments (HODs) and head teachers. These
groups were identified as so important to providing the data that was needed for the
research and due to the fact that they were the key stakeholders at the centre of the
matter of study.

Sample Size and Sampling Procedures
The sample size and sampling procedures of the population are covered in this section
of the chapter.

Sample size

A process of sampling was done to come up with the sample for study following some
guidelines for selection. Sampling is the procedure a researcher uses to gather people,
places or things to study (Kombo and Tromp, 2006). Sampling is a process of selecting
a number of individuals or objectives from a population such that the selected group
contains elements representative of the characteristics found in the entire group
(Orodho and Kombo 2002).
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The process of sampling is finally to give a sample from which the study is to be done.
A sample is a finite part of a statistical population whose properties are studied to gain
information about the whole (Webster, 1985). Therefore, sample size of the study
comprised of 50 learners from grade twelve classes, 14 subject teachers, 6 HODs and
the three head teachers from all the three schools.

Sampling procedure

The sampling was done following different techniques for each needed sample. A
sampling design guided the selection of the sample. Sampling design refers to the part
of the research plan that indicates how cases are selected for observation (Kombo &
Tromp, 2006).

The sampling procedure used both probability and non-probability sampling systems.
The selection of grade twelve learners from the three schools used a probability
sampling design called systematic random sampling in which 50 learners were selected
from all the three schools. The selection of the 14 subject teachers and 6 heads of
departments used probability sampling called simple random sampling.

The selection of head teachers was done using non-probability sampling design called
purposive sampling. Purposive sampling involves selecting information rich sources
for in-depth analysis related to the central issues being studied (Kombo & Tromp,
20006). Therefore head teachers were selected because of the fact that they constituted
a sample that was directly engaged in administration and management of the schools
involved.

Research instruments

Research instruments are simply tools that a researcher uses in the data collection
process from the selected sample. Appropriate research instruments are chosen based
on the objectives of the research, the respondents selected, availability of time for data
collection. The researcher should be aware that some types of instruments are
unsuitable to some groups of people due to factors such as the literacy level, profession
and culture (Tromp & Kombo, 2006). Therefore, the main methods adopted for use in
the data collection activity involved questionnaires and guided interviews for the two
categories of respondents.

Questionnaires

Questionnaires were resorted to as data collection instruments for the learners, subject
teachers and heads of departments. The contents of the questionnaire were made in such
a way that they would gather qualitative data. They contained the role of school
administration and management providing necessary needs to support good
performance of learners at school certificate level. They were structured in such a way
that each group of respondents were able to see appropriateness and clear sentiments to
which they gave their responses and opinions.

Structured interview questions

In the last category of respondents, were head teachers involved. Interview questions
were structured in such a way that they were able gather information that was rightly
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needed to meet the information needs of the study. Same questions were asked to each
participant so that all had guided way through which responses came out.

Data Collection Procedures

The time for data collection exercise had come and all the data collection instruments
were made ready. Before the actual activity of data collection engagement of school
authorities was sought for, starting with the district education office.

The feedback from the district education office and the school authorities was a positive
one and it enabled the exercise of data collection proceed without serious difficulties.
The selection of respondents in these institutions was so accurate such that all what was
needed in terms of information was given without reservations.

The prepared data collection instruments were given to the selected respondents like in
the case of learners as assisted by researcher assistants. Appointments were equally
made for data that needed to be gathered through interviews like the case of head
teachers and other teachers and HODs who were very busy to respond to respond to the
challenge immediately.

Data analysis

Data analysis refers to examining what has been collected in a survey or experiment
and making deductions and inferences. It involves uncovering underlying structures;
extracting important variables, detecting any anomalies and testing any underlying
assumptions (Tromp & Kombo, 2006).

The data collected was qualitative and needed its specific analysis. The responses of
the participants were grouped into categories of various classes called categorical
variables. The analysis of qualitative data according to Orodho and Kombo (2002), vary
with purposes of the research, the complexity of the research design and the extent to
which conclusions can be reached.

Therefore, the data collected from the respondents was summarized into themes and
topics, according to the variables involved. The data was then coded thematically
accordingly, to facilitate an analysis using Survey Packages for Social Sciences (SPSS)
and by use of descriptive statistics, like frequency tables, graphs and other means even
using Microsoft excel the data was presented.

Validity and Reliability

Validity of a test or instrument is the extent to which it measures what it supposed to
measure. In this case results or findings of an activity are said to be valid if only they
are able to give same results even when the tests or fact finding activities are done
repeatedly by different researchers.

On the other hand, reliability of an instrument is that feature that measures consistently
under varying conditions and at different times. This feature of research instrument
simply signifies its ability to measure the same properties consistently even when it’s
done at different times under different conditions.
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The prepared questionnaires and question formats for the interviews were subjected to
expert checkups for adjustments. With adjustments after a pre-test was done, then they
were ready with both elements of validity and reliability taken care of, hence making
them of standard as advised.

Ethical considerations

The entire process of the research was done within the strict adherence to the ethical
guidelines of conducting a research. It all started with the process of data collection
which was preceded by seeking consent from the district education office, and further
engagement was done to ask for permission to collect data, from the schools’ authorities
and lastly the respondents were engaged before data could be collected from them.

The collected data was also handled with delicacy that was needed according to the
ethical guidelines. In this regard respondents were allowed throughout not to indicate
their mark of identity so that confidentiality was maintained through anonymity. The
collected data was therefore entirely for the purpose of research, value addition to the
body of knowledge and where possible influence the process of policy formulation so
as to improve in the practice of educational administration and management.

Conclusion

The research methodology began with the research design that was chosen, a case study
with qualitative approach, while a research site was settled for through purposive
sampling. The population was identified where some probability and non-probability
sampling techniques were used to come up with the required sample. Systematic
random sampling was used to come up with a sample for learners, simple random
sampling was dome to come up the subject teachers and heads of departments while a
purposive sampling method was used to identify the head teachers that were needed.

Data collection instruments were identified for the respondents involved. These being
questionnaires and structured interview questions, were subjected to expert review and
pre-test before they were administered to the respondents, to enable their validity and
reliability features to be attained.

Analysis of the collected data was done following its qualitative nature, it was coded
and categorized in themes for easy analysis using SPSS. The data was also handled with
the confidentiality that it deserved to preserve the privacy of the respondents as guided
by the ethical guidelines for conducting a research.

IV. Data Collection, Analysis and Presentation

Overview

This chapter presents the outcomes of the third chapter. It presents the analysis of the
data collected from the three day secondary schools though learners in school certificate
level or Grade Twelve, subject teachers, heads of departments (HODs) and head
teachers. Thematic statements from which respondents were giving their responses for
generalization of results to be possible are equally indicated. The presentation is based
on the findings from the research with a title, “Effects of school administration and
management on Grade Twelve (12) school certificate performance of day secondary
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schools: A case study of Three schools in Petauke District, Eastern Province of
Zambia”.

Performance of the learners

The figures below are representations of performance of learners at school certificate
level in the three schools that were selected for studies. The picture confirms the
inconsistency in performance that is usually experienced in the schools for which
reasons are indicated by other presentations in this same chapter.

Day School One Performance
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Figure 4.1: Day School One Performance
Source: Field Data 2025

Day School Two Performance
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Figure 4.2: Day Secondary Two Performance
Source: Field Data 2025
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Day School Three Performance
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Figure 4.3: Day Secondary School Performance
Source: Field Data 2025

The above picture about school performance in the three selected schools clearly
demonstrates that schools have the capacity to perform well by making learners score
very good results at school certificate level. Studies have confirmed that schools led by
principals who adopt participative and transformational management styles often report
higher student achievement (Leithwood et al., 2020).

On the other hand, the performance of learners is seen to have not been to the expected
standard. This is because during the same years, practices used in management to help
learners perform excellently were not performed to the expectation. Hallinger (201 1),
commented that overly rigid or unsupportive management styles can lead to low morale
among teachers, disengaged students, and lower academic performance.

Supporting inputs

There are adequate supportlncF inputs provided at school to promote good
academic performance.
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Figure 4.4: Supporting inputs
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In the case of HODs, the responses concerning supporting inputs indicated that schools
did their best to provide adequate supporting inputs enabling attainment of good
academic performance of the learners. Those respondents represented by a score of
83.3% agreed with the condition while a score of 16.7% represents those that disagreed.

Stakeholder engagement

The fact that the percentages on stakeholder engagement by HODs and subject teachers,
indicate only good and fair conditions showed that there was need of serious
engagement of stakeholders to help in meeting institutional goals and objectives.
According to UNESCO (2017), partnerships between schools, communities, and
governments help address inequalities, improve infrastructure, and ensure access to
quality education, leading to better academic outcomes for learners.

How do rate the administration and management of the school in terms of
stsheholders' engagement to promols good scesdemic performancs of learmers 7
I
e

Figure 4.5: Stakeholder engagement
Source: Field Data (2025)

Responses from the learners about the importance of stakeholder engagement indicated
that it was good enough to help the school in attaining good academic performance

through more than 80% agreeing.

Table 4.1: Stakeholder engagement

[Frequency [Percent  [Valid Percent |[Cumulative
IPercent

Strongly agree 27 54.0 54.0 54.0

Agree 16 32.0 32.0 86.0

Valid .

Disagree 4 8.0 8.0 94.0

INot sure 3 6.0 6.0 100.0

Total 50 100.0 100.0

Source: Field Data (2025)
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Teaching and learning materials

The provision and availability of teaching and learning materials from the three schools
was indicated by a score of 72%. However, the 28% is such a significant number that
can influence the attainment of results in the performance of learners academically.
Therefore, there is still great need by the management to meet the demand. According
to UNESCO (2015), the availability and proper utilization of instructional materials
improve teaching effectiveness and learner achievement.

Table 4.2: Teaching and learning materials

Frequency | Percent Valid Cumulative
Percent Percent
Strongly agree 21 42.0 42.0 42.0
Agree 15 30.0 30.0 72.0
. Disagree 11 22.0 22.0 94.0
Valid .
Strongly disagree 2.0 2.0 96.0
Not sure 2 4.0 4.0 100.0
Total 50 100.0 100.0

Source: Field Data (2025)

Enabling conditions

Under the provision of enabling conditions in all the three schools, the HODs indicated
that the schools did their best to make the environment so supportive and enabling to
facilitate attainment of good academic performance of learners.

Table 4.3: Enabling conditions (HODs)

Frequency Percent Valid Percent Cumulative
Percent
strongly agree 1 16.7 16.7 16.7
. agree 4 66.7 66.7 83.3
Valid .
disagree 1 16.7 16.7 100.0
Total 6 100.0 100.0

Source: Field data (2025).

On the same matter of enabling conditions to be provided by the school management,
subject teachers agreeing with the HODs, indicated that the schools tried their best to
make available enabling conditions to learners’ attaining good academic performance
as indicated in the table below.

Table 4.4: Enabling conditions (subject teachers)

Frequency Percent Valid Percent Cumulative
Percent
agree 13 92.9 92.9 92.9
Valid disagree 1 71 71 100.0
Total 14 100.0 100.0
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Institutional leadership

On the matter of institutional leadership determining the academic performance of
learners at school certificate level, the HODs had a score of 66.7% representing those
that agreed while those who disagreed were represented by the score of 33.3%. It was
thus confirmed by the majority that indeed academic performance of learners at school
certificate level is greatly determined by the leadership of an institution.

Table 4.5: Institutional leadership and learner performance (HODs)

Frequency Percent Valid Percent Cumulative
Percent
agree 4 66.7 66.7 66.7
valid disagree 1 16.7 16.7 83.3
strongly disagree 1 16.7 16.7 100.0
Total 6 100.0 100.0

Source: Field data (2025)

Good academic performance of learners at school certificate level is greatly
dependent on school administration and management.

*7 06 7%

16.7% 16.7%

Frequency

o T T T
agres cismgres strongly disagres

Good academic perfoermance of learners at schoel certificate level is greatly
dependent on school administration and management.

Figure 4.6: School administration and performance of learners (HODs)
Source: Field Data (2025)

The figure and the table below indicate the scores of the subject teachers on the
condition that good academic performance was greatly dependent on the administration
and management of the school. A score of 92.9% represented those who agreed while
those that disagreed were represented by a score of 7.1%.

Table 4.6: Institutional leadership (Subject teachers)

Frequency [Percent \Valid Percent  |Cumulative
Percent
\Valid Iagree 13 92.9 92.9 92.9
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disagree 1 7.1 7.1 100.0
Total 14 100.0 100.0

Source: Field Data (2025)

Good academic performance of learners at school certificate level is greatly
dependent on school administration and management.
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Good academic performance of learners at school certificate level is greatly
dependent on school administration and managemeant.

Figure 4.7: Institutional leadership (Subject teachers)
Source: Field Data (2025)

Lastly, learners’ responses on the matter of institutional leadership in supporting
attainment of good academic performance at school certificate level was scored by 66%
agreeing, while a significant score of 34% representing those that were not sure or
disagreeing was not good, hence suggesting that there was need of school leadership to
put its best to facilitate good academic performance of learners. . According to Bush
(2020), efficient management practices create stability within schools, which is
essential for sustained academic improvement.

The leadership of the school is effective to support good pearformance
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The leadership of the school is effective to support good performance

Figure 4.8: Institutional leadership

Source: Field Data (2025)
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Teaching staff

In the figure below is presented the condition dealing with the presence of a team of
teachers capable of doing their best to produce good academic performance of learners.
The scores indicated that 80% of learner respondents agreed that there were teachers to
support good performance while the 20% disagreed or were not sure. A significant
score of 20% is so significant to deserve attention by the school management as it can
cause serious negative impact on learner performance. Hattie (2009) emphasizes that
teacher effectiveness has a powerful influence on student learning, with teaching
practices such as clear learning intentions, constructive feedback, and active
engagement producing substantial gains in academic performance.

There is a capable and effective team of teachers to support good performance
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There is a capable and effective team of teachers to support good
performance

Figure 4.9: Teaching staff
Source: Field Data (2025)

Qualifications and experience

The responses of the subject teachers also confirmed that there was indeed a team of
teachers in the schools to equip learners with necessary knowledge and skills so as to
enable them perform well academically at school certificate level. However, they also
added a comment on the important aspect of qualifications and experience of teachers,
that it increases their effectiveness and efficiency in work delivery as indicated in the
scores of the table below.

Table 4.7: Qualifications and experience (subject teachers)
Frequency |Percent \Valid Percent  |Cumulative

Percent
strongly agree 3 21.4 21.4 21.4
\Valid agree 11 78.6 78.6 100.0
Total 14 100.0 100.0

Source: Field Data (2025)

The heads of departments (HODs) also gave their views about the teaching staff. They
responded that a team of teachers was available and effective but also they added that
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professional qualifications and experience were key in determining performance of
learners academically. The responses given indicated that even HODs attested to the
fact that professional qualifications and experience greatly influenced how teachers and
administrators performed their professional duties. Teachers with higher academic
qualifications are more likely to employ evidence-based teaching strategies, foster
critical thinking, and adapt lessons to diverse learning needs (Darling-Hammond,
2017).

Table 4.8: Qualifications and experience (HODs)
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Frequency |Percent \Valid Percent  |Cumulative

Percent
strongly agree 1 16.7 16.7 16.7
\Valid agree 5 83.3 83.3 100.0
Total 6 100.0 100.0

Source: Field Data (2025)

Effective communication

The table below indicates responses from learners, that there was effective
communication through frequent reminder of learners’ performance that the school
expected. Those who agreed with the condition scored 84%, while those who disagreed
or not sure were represented by a score of 16%. Effective communication is so
significant in all the structures of an institution if it is to be effective in its operations.
Bandura (1997) explains that self-efficacy, which is influenced by effective
communication, plays a key role in academic success.

Trere is frequent g contirusous remander by the school. of high sexpectations in
terms of academic perforrmances
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Figure 4.10: Effective communication
Source: Field Data (2025)

Order and discipline

The importance of order and discipline to the academic performance of learners was
equally pointed out by learners through the responses they gave, and are indicated in
the figure below. It was clearly indicated that order and discipline are a very pivotal
element to academic success. As Bear (2010) notes, discipline that is fair and consistent
helps students develop character and social skills that are essential for long-term
academic and personal success.
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There is a school culture of order and discipline clearly outlined to support good
academic performance
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Figure 4.11: Order and discipline

Source: Field Data (2025)

Organized curriculum content
The organization of the curriculum in the presentation of the lessons was in such a way
that it was able to support good academic performance. This sense of direction fosters
positive attitudes toward learning, which research has shown to be strongly linked to
improved academic performance (Biggs, 1996). A score of 84% represented those that
agreed while the other percentage represented those who disagreed or were not sure.

There is organised curriculum content (lessons) presented to support good
academic performance
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Figure 4.12: Organised curriculum content
Source: Field Data (2025)
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Rewards and incentives

The condition dealing with rewards and incentives had scores which represented only
an average agreeing, making a score of 57.2% while a very significant score of 42.8%
indicated ignorance about having the condition being fulfilled in their schools.

The condition of rewards and incentives is not only a motivation to the learners but also
to the teaching and other staffs to play their role in the school effectively to support the
attainment of school goals and objectives. The small, achievable rewards can help build
a sense of competence and self-efficacy, which is a crucial factor in academic
achievement (Bandura, 1997).

Noted from the responses of learners it is clear that the element of rewards and
incentives was not well attended to by the school management as it deserved. This was
signal enough that even members of staff’s efforts were not always recognized as they
were supposed to. On the same matter, Hidi & Renninger (2006) commented that when
students with their educators feel that their hard work is acknowledged, they are more
likely to feel valued and respected, which can enhance their emotional well-being and
engagement in school so as improve in performance.

The school has a well outiined program of rewards and incentives for both
deserving teachers and learners to promote excellency in performance.
g =u iy tapee
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Figure 4.13: Rewards and incentives (learners)
Source: Field Data (2025)

Subject teachers responding on the condition of rewards and incentives only had a slight
difference from that of learners. Those that agreed with implementation of the rewards
and incentives policy in the schools were represented by a score of 57.1% while the
42.9% score represented those who disagreed or not sure.

Therefore, as said above there is need of school management to pay good attention to
the implementation of rewards and incentives policy which is a very effective
motivation to producing good results in schools.
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Figure 4.14: Rewards and incentives (subject teachers)
Source: Field Data (2025)

Teaching and learning process

The teaching and learning process of the three schools was reported as being effective
by learners through the scores indicated in the figure below. The bigger score indicated
that most of the teachers were able to do their honest part in seeing to it that ;learners
were given the best content to enable them excel even during the school certificate
examinations. Quality of outcomes at a school is a result of lengthy of time learners
spent on learning while the learning time in the classroom is also used efficiently,
Hawes & Stephens (1990).

The teaching and learning process offers conditions that suppent good academic
performance

Wanmsgiy oqpee
[

Figure 4.15: Teaching and learning process (learners)

Source: Field Data (2025)
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The subject teachers’ responses about the matter was equally the same as the one from
learners as indicated in the table below, a clear indication that in the three schools, there
was serious teaching and learning.

Table 4.9: Teaching and learning process (teachers)
Frequency |Percent \Valid Percent  |Cumulative

Percent
strongly agree 3 21.4 21.4 21.4
\Valid agree 11 78.6 78.6 100.0
Total 14 100.0 100.0

Source: Field Data (2025)

School time

The indication of the scores represent the fact that learners spent good long time in the
schools. The score of 84% represented those who agreed. The other score of 16%
accounted for those who disagreed and those who were not sure. School time is only
beneficial if it used appropriately and efficiently to promote academic programs.
Research has consistently shown that increased instructional time, when used
effectively, leads to better academic outcomes (Carroll, 1963).

Table 4.10: School time

Frequency Percent |Valid Percent| Cumulative
Percent
Strongly agree 28 56.0 56.0 56.0
Agree 14 28.0 28.0 84.0
. Disagree 4 8.0 8.0 92.0
Valid (ot ongly disagree 3 6.0 6.0 98.0
Not sure 1 2.0 2.0 100.0
Total 50 100.0 100.0

Source: Field Data (2025)

Teaching strategies

In the teaching process, learners reported to have teachers that used a number of
strategies to deliver their content as indicated in the scores in percentages given in the
table below. The indication of the larger score denotes the fact that a number of teachers
were able to use a variety of teaching strategies in presenting their lessons.
Differentiated instruction allows teachers to adapt content, process, and assessment
methods to meet individual student needs (Tomlinson, 2014).

Table 4.11: Teaching strategies

Frequency |Percent Valid Percent|Cumulative Percent
Strongly agree 21 42.0 42.0 42.0
Agree 16 32.0 32.0 74.0
Valid Disagree 6 12.0 12.0 86.0
Strongly disagree |1 2.0 2.0 88.0
Not sure 6 12.0 12.0 100.0
Tota 50 100.0 100.0

Source: Field Data (2025)
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Continuous and Comprehensive Assessment (CCA)

Assessment is an important integral part of learning which determines the extent to
which learning achieves its objectives. In the table below, the condition of assessment
was represented by 78% score for those who agreed with it, representing the majority.
However, a score of 22% is a significant score to attract attention of school management
as it can affect school performance greatly. According to Nitko and Brookhart (2014),
effective assessment practices guide instruction and contribute significantly to
improved student achievement.

Table 4.12: Continuous and Comprehensive Assessment (CCA)

[Frequency [Percent |Valid Percent [Cumulative
Percent
Strongly agree 16 32.0 32.0 32.0
Agree 23 46.0 46.0 78.0
\/alid Disagree 7 14.0 14.0 92.0
Strongly disagree |1 2.0 2.0 94.0
Not sure 3 6.0 6.0 100.0
Total 50 100.0 100.0

Source: Field Data (2025)

Head teachers’ comments

The interviewed head teachers reviewed a number of issues pertinent to making
possible the attainment of good academic performance of learners at school certificated
level. Some of the cited important matters included the following:

Management style was stated to incorporate a lot of things which were to guarantee
good academic performance of learners if they were well attended to. The identified
factors included the paying attention to the input of teachers through observation and
monitoring and also checking on what learners were doing in all the academic programs
of the school.

It was admitted that matters of motivation to both teachers and learners be given
attention because of the role that it plays to the productivity of an institution. Hidi &
Renninger (2006) commented that when students with their educators feel that their
hard work is acknowledged, are more likely to feel valued and respected, which can
enhance their emotional well-being and engagement in school so as to improve in
performance.

There should be obvious need and attention to providing necessary materials to
maintain consistent and standard assessment policy which help in monitoring progress
of the learners. In the same vein it was clearly stated that management should encourage
an open interactive mechanism between learners and teachers in which learners share
the type of support they expect from teachers while teachers also express their
expectations from the learners.

Management should play an active role in supporting teachers’ professional growth in
all possible ways, so that there should be professional growth and experience that
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eventually benefits the learners. Management should play a significant part in seeing to
it that there should be order and discipline among learners and teachers for the system
of education at school to run smoothly, and eventually contribute to the good
performance of learners in school.

The head teachers had so many things mentioned but lastly, they admitted that indeed
the academic performance of learners at school certificate level greatly depended on
the administration and management of a school. They also stated other minor factors
equally important to support the good academic performance of learners, and some of
them are reflected in the recommendations section of the last chapter.

Conclusion

The presentations of the chapter came from the findings collected from the respondents
in the three selected schools. They include responses of the learners, subject teachers,
heads of departments (HODs) and head teachers.

The matters presented had to do with independent variables grouped into supporting
inputs, enabling conditions, school climate and teaching and learning process. The
dependent variable was learner performance at school certificate level or Grade Twelve
national examinations. The performance of learners at school certificate level for four
years from the three secondary schools is given to show the actual inconsistency in
performance that should be addressed.

The other part dealt with findings of independent variables as given by the learners,
subject teachers, and heads of departments. It was observed that if the variables were
satisfactorily met by the management and administration of schools, including its other
key stakeholders involved in making education delivery service viable in the country
would not only answer to the inconsistent good performance at school certificate level
but would also empower management with good practices of management, hence
guaranteeing attainment of institutional goals and objectives.

Lastly, head teachers had their views to add to the findings about what it takes to
produce good academic results at school certificate level. In their submission it was
clearly admitted that good academic performance at school certificate level greatly
depended on the administration and management of an institution. Other factors were
also pointed out as leading to good performance but not entirely in the responsibility of
the management and administration of a school.

Therefore, the reality about the responses from the respondents clearly indicated that in
some cases the conditions were successfully met by the school administration and
management. However, the fact that all the conditions were not fully met simply means
that administration and management of various schools still had a lot to put in place if
good academic performance of learners was to be attained and sustained
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V. Summary, Conclusion and Recommendations

Overview

In this last chapter, are presented the findings of the research, the conclusions drawn
from the study and the recommendations for improvement based on the submissions of
the different stakeholders of the research study. The study had selected three day
secondary schools of Petauke District, Eastern Zambia, namely Petauke, Nseko and
Kaulu. The selected schools had been established for a long time, hence they had good
long experience of successes and failures. The respondents of the study included
learners of Grade Twelve classes, subject teachers, heads of departments (HODs) and
head teachers. The study used case study research design whereby qualitative collected
data was analyzed and presented as such.

Summary of the study

The study findings brought out facts that practices of management and administration
of'a day secondary school were the most important things to determine the performance
of the learners at school certificate level national examinations. The four groups of
independent variables were only fulfilled but partially. However, even with their partial
fulfillment done in the process of provision of education they could still achieve great
things.

There were many management practices covered under the four main independent
variables so important to bring about good academic performance of learners at school
certificate level. However, there were some four inevitable practices identified to be
done by management and administration to produce desirable results at the identified
level. They included monitoring and evaluation of teachers’ and learners’ performance,
teacher-learner relationship, parental and community engagement and leadership style
of the school management.

It was also indicated from the study that at the centre of all independent variables
provided, there was to be a part of professional qualifications and accumulated
experience. These were understood as the practical tools with which institutions were
to be run. It was therefore only with them being part of management and teaching staff
that good results would be guaranteed at school certificate level because they are to
serve as tried and tested experiences for desired outcome generation.

The study went to further to suggest that at the basis of all management practices were
key important activities as highlighted in the management studies of Henri Fayol, the
father of modern management studies. Only when such activities take place would
management practices yield positive results in any institution.

The study unveiled the fact that good management practices were greatly responsible
for producing good academic performance at school certificate level as confirmed by
the majority of all the respondents involved in the study. Therefore, the right people
should be allowed to serve in management positions if good academic performance of
learners was to be attained and maintained.
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Implications of the study

The study simply indicated that good academic performance of learners at school
certificate level especially for day secondary schools does not come by chance but by
intentional efforts by the administration and management of the schools. Thus, there
are practices of management that have to be applied by those privileged to be holding
management positions in day secondary schools.

The findings of the study give insight to the situation of day secondary schools in the
entire Petauke District and the country at large about what it takes to produce good
academic performance of learners at school certificate level. Additionally, the findings
of the study equally suggest to the Ministry of Education authorities to play their role
honestly as they allocate human resource in management positions so as to prevent
underperformance that may end up compromising the learners’ outcomes of education.

Recommendations
The researcher collected the following recommendations from some respondents that
are reflected below.

Recommendations for school administration and management

School administration and management as discussed earlier on is greatly responsible
for the performance of learners at school certificate and just performance generally.
Therefore, it would be wise for leadership of the schools to facilitate an effective flow
if information in the organization structure to prevent information gaps. There is need
to take issues of motivation of learners and teachers as matter of importance demanding
deliberate action in form of a policy so as to make work environment very conducive,
while fostering good stakeholder engagement to help combat indiscipline levels in the
schools. The school leadership should also consider involvement of teachers in
planning and running the affairs of the school so as to equip them with management
skills and support teachers in participating in continuous professional and development
meetings for professional growth and experience.

Recommendations for teachers

In the effort to improve results in school, teachers have to equally play a very significant
role. This would be through fulfilling the assessment policy systems of the institutions
and performing academic tasks as instituted by the school with minimum supervision.
There is need to have frequent education and sensitization sessions through the
guidance and counselling department and teachers in general, of learners that remind
them of their need to be goal-oriented in their education hence reduce cases of
indiscipline which greatly affect academic performance and general conduct.

Recommendations for parents and community

The parents and the community at large, are the owners of the learners and the
infrastructure in schools, so that they should help in safeguarding them. They should
help the schools in instilling order and discipline in the learners without interference,
though within the confines of the law. They should also help to lobby for funding from
the government and its partners for improved infrastructure and other necessary school
requirements like boarding facilities through CDF programs while also encouraging
their children to take education seriously.
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Recommendations for the Ministry of Education

The government through the ministry of education should carry out procurement of
computers, tablets and other electronic devices that make teaching and learning easy in
the current digital era. The ministry should also take it so serious to consider
qualifications and experience in management for those to be appointed in leadership
positions, while work towards reducing pupil-teacher ratio in mathematics and sciences
subjects which contribute greatly to the failure of learners in schools. The ministry
should also reconsider use of phones and tablets by teachers in classrooms to help
reduce paper work, thereby improving timely effectiveness and efficiency. The
government through the ministry should clearly indicate its position to help schools on
punitive measures to be carried out in efforts to instill order and discipline in learners.

Contribution to knowledge

The research makes a contribution of making certain the reality that to have good
performance in schools is greatly with the effort and responsibility of its leadership.
Thus, it will enable the ministry of education to work towards considering people of
appropriate management skills and experience to take up management positions.

Recommendation for further research

The research conducted used a case study research design which only gathered data for
short period of time, hence leading to generalizations that may have included some
gaps. Therefore, a recommendation for further research that shall take a longitudinal
research is ideal to be conducted so that certain considerations dealing with
management and its results produced at school certificate level are compared with
management and results of the learners of the same level at other times. This would
clearly ascertain the matter of significance of school leadership on academic
performance of learners at school certificate level.

Conclusion

The research study that was conducted under the title, effects of school administration
and management on Grade Twelve (12) school certificate performance of day
secondary schools: A case study of Three schools in Petauke District, Eastern Province
of Zambia, in nutshell indicated that indeed management of the schools was so key to
influencing performance of learners at the identified level. The findings from the three
day secondary schools of Petauke District gave a general picture of the need to have
effective leadership in institutions of learning to have desired outcomes from learners.

The findings gave further indication of the important role that education stakeholders
play in fostering education administration to be of impact to the country. It was found
out that it is to be initiated and facilitated by institutional leadership through provision
of necessary requirement considered under independent variables. Additionally, it was
made clear of the need for management to embrace the inevitable management practices
as suggested by Henri Fayol while considering the fact that management was to be
effective if it embraced teamwork by all member partners found in learning institutions,
if desired results were to be attained and maintained.

All in all, the study gave clear indication that any institution to be called functional it’s
dependent upon its being productive and this productivity does not come by chance but
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by the deliberate efforts of the management of an institution. Therefore, performance
of learners in schools is greatly a product of the input of the management, thus requiring
an effective and efficient institutional leadership to be instituted in schools. Effective
and efficient leadership can only be attained with education, hence appropriate
qualifications and experience need to be acquired, so as to empower teachers and
administrators with necessary leadership knowledge and skills. It is then after such
things are realized that the education of the country shall regain its pride and meaning.

Reference

1. Anthony, D., Kazaara, A. G., & Kazaara, A. 1. (2023). Performance in English
Subject in Secondary. 2(2), 347-362.

2. Bandura, A. (1997). Self-efficacy: The exercise of control. New York, NY: W. H.
Freeman.

3. Bear, G. G. (2010). School discipline and self-discipline: A practical guide to
promoting prosocial student behavior. Guilford Press.

4. Beare, H., Caldwell, B. J., & Millikan, R. H. (1989). Creating an Excellent School.
Some New Management Techniques. London: Routledge.

5. Biggs, J. (1996). Enhancing teaching through constructive alignment. Higher
Education.

6. Black, P., & Wiliam, D. (1998). Assessment and classroom learning. Assessment
in Education: Principles, Policy & Practice, 5(1), 7-74.
https://doi.org/10.1080/0969595980050102

7. Booth, E. A. (2011). Breaking Schools’ Rules: A Statewide Study of How School
Discipline Relates to Student’s Success and Juvenile Justice Involvement. Council
of State Governments Justice Center, and College Station, Texas A&M University,
Public Policy Research Institute.
https://csgjusticecenter.org/wpcontent/uploads/2020/01/Breaking_Schools_Rules
_Report_Final pdf

8. Britton, B. K., & Tesser, A. (1991). Effects of time-management practices on
college grades. Journal of Educational Psychology, 83(3), 405-410.
https://doi.org/10.1037/0022-0663.83.3.405

9. Bruner, J. S. (1960). The process of education. Harvard University Press.

10. Bruner, J. S. (1966). Toward a theory of instruction. Harvard University Press.

11. Bush, T. (2019). Theories of educational leadership and management (5th ed.).
Sage Publications.

12. Bush, T. (2020). School leadership and management (5th ed.). Sage Publications.

13. Bush, T., & Glover, D. (2014). School leadership models: What do we know?
School Leadership & Management, 34(5), 553-571. Sage Publications.

14. Carroll, J. B. (1963). A model of school learning. Teachers College Record, 64(8),
723-733.

15. Chanda, C. T. (2023). Effects of Civic Education on Learners’ Decision-Making:
A Case of Selected Secondary Schools in Lusaka District, Zambia. International
Journal of Research Publication and Reviews, Vol 4,no 11, pp 409-417, November
2023, Available: www.ijrpr.com, ISSN 2582-7421.

16. Chanda, C. T. (2024). Student Retention in Higher Learning Institutions of
Zambia. International Journal of Research Publication and Reviews, Vol 5, no 6,
pp 433-441, May 2024, Available: www.ijrpr.com ISSN 2582-7421.

50



International Journal for Research Trends in Social Science & Humanities
Volume 4, Issue 3
May-Jun 2026, PP 1-54

L URTSSH )

17.

18.
19.
20.

21.

22.
23.
24.

25.

26.
27.
28.

29.
30.

31.

Chanda, C. T., & Siyunda, A. C. (2023). Reflective Teaching Methods on
Learners’ Academic Performance in Social Studies: A Case of Selected Junior
Secondary Schools in Lusaka District, Zambia. International Journal of Novel
Research in Humanity and Social Sciences, Vol 10, Issue 5, pp: (78-88).
https://:doi.org/10.5281/zenodo.8416905.

Chetty, R., Friedman, J. N., & Rockoff, J. E. (2014). Measuring the impacts of
teachers I: Evaluating bias in teacher value-added estimates. American Economic
Review, 104(9), 2593-2632.https://doi.org/10.1257/aer.104.9.2593

Christopher, F., Komunda, T. R., & Milton, N. (2022). The Impact of Supervision
on the Quality-Of-Service Delivery at Kirima Community Secondary School in
Kanungu District , South Western Uganda. 6(5), 157-162.

Credé, M., & Kuncel, N. R. (2008). Study habits, skills, and attitudes: The third
pillar supporting collegiate academic performance. Perspectives on Psychological
Science, 3(6), 425—453.https://doi.org/10.1111/j.1745-6924.2008.00089.x

Curran, F. C., Fisher, B. W., Viano, S., & Kupchik, A. (2019). Why and When Do
School Resource Officers Engage In School Discipline? The Role of Context in
Shaping Disciplinary Involvement. American Journal of Education, 126(1), 33—
63. https://doi.org/10.1086/705499.

Darling-Hammond, L. (2000). Teacher quality and student achievement: A review
of state policy evidence. Education Policy Analysis Archives, 8(1), 1-44.
https://doi.org/10.14507/epaa.v8n1.2000

Darling-Hammond, L. (2017). Empowered educators: How high-performing
systems shape teaching quality around the world. Jossey-Bass.
Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D.
(2020). Implications for educational practice of the science of learning and
development. Applied  Developmental Science, 24(2), 97-140.
https://doi.org/10.1080/10888691.2018.1537791

Deci, E. L., Koestner, R., & Ryan, R. M. (1999). A meta-analytic review of
experiments examining the effects of extrinsic rewards on intrinsic motivation.
Psychological ~Bulletin, 125(6), 627-668. https://doi.org/10.1037/0033-
2909.125.6.627

Edwards, R. (2018). An Elaboration of the Administrative Theory of the 14
Principles of Management by Henri Fayol. International Journal for Empirical
Education and Research, 41-52. https://doi.org/10.35935/edr/21.5241

Emmanuel, E., Rebecca, N., Kazaara, A. G., & Nicholas, K. (2023). The Effects
Of Job Training On Performance Of Local Government Employees In Ganda : A
Case Study Of Molo Sub- County , Tororo District . 7(2), 65-73

Emmer, E. T., & Sabornie, E. J. (2015). Handbook of classroom management. In
E. T. Emmer & E. J. Sabornie (Eds.), Handbook of classroom management (pp. 3—
15). Routledge.

Epstein, J. L. (2011). School, family, and community partnerships: Preparing
educators and improving schools. Westview Press.

Evertson, C. M., & Weinstein, C. S. (2006). Handbook of classroom management:
Research, practice, and contemporary issues. Lawrence Erlbaum Associates.
Fayol, H. (1987). General and Industrial Management. (trans.) Irwin Grey. Centre
for Effective Performance. P. 1

51



International Journal for Research Trends in Social Science & Humanities
Volume 4, Issue 3
May-Jun 2026, PP 1-54

L URTSSH )

32. Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement:
Potential of the concept, state of the evidence. Review of Educational Research,
74(1), 59-109. https://doi.org/10.3102/00346543074001059

33. Freeman, R. E. (1984). Strategic management: A stakeholder approach. Pitman.

34. Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve
writing of adolescents in middle and high schools. Alliance for Excellent
Education, 1-13.

35. Guskey, T. R. (2002). Professional development and teacher change. Teachers and
Teaching: Theory and Practice, 8(3), 381-391.
https://doi.org/10.1080/135406002100000512

36. Hallinger, P. (2011). Leadership for learning: Lessons from 40 years of empirical
research. Journal of Educational Administration, 49(2), 125-142.
https://doi.org/10.1108/09578231111116699

37. Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating
to achievement. Routledge.

38. Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational
Research, 77(1), 81-112. https://doi.org/10.3102/003465430298487

39. Hawes, H. & Stephens, D. (1990). Questions of Quality. Primary Education and
Development. Harlow: Longman.

40. Heneveld, W. (1994). Planning and Monitoring the Quality of Primary Education
in Sub-Saharan Africa. Washington DC: The World Bank.

41. Hidi, S., & Renninger, K. A. (2006). The four-phase model of interest
development. Educational Psychologist, 41(2), 111-127.
https://doi.org/10.1207/s15326985ep4102_4

42. Hoy, W.K., & Miskel, C. G. (2013). Educational administration: Theory, research,
and practice (9th ed.). McGraw-Hill.

43. Johnson, D. W., & Johnson, R. T. (2009). An educational psychology success
story: Social interdependence theory and cooperative learning. Educational
Researcher, 38(5), 365—379. https://doi.org/10.3102/0013189X09339057

44. Kaur, J. (2018). Continuous and comprehensive evaluation: A tool for quality
education. International Journal of Research in Social Sciences, 8(3), 45-52.

45. Kelly, M. J. (1999). The Origins and Development of Education in Zambia.
Lusaka: Image Publishers Limited.

46. Kombo, D.K., & Tromp, D.L.A (2006). Proposal and Thesis Writing: An
Introduction. Kenya: Paulines publications Africa.

47. Lamb, M. (2007). The Impact of School on EFL Learning Motivation: An
Indonesian Case Study. TESOL Quarterly, 41(4), 757-780.

48. Leithwood, K., & Jantzis, D. (2000). The Effects of Transformational Leadership
on Organizational Conditions and Student Engagement with School. Journal of
Educational Administration, 38 (2), 112-129.
https://doi.org/10.1108/09578230010320064

49. Leithwood, K., & Sun, J. (2012). The nature and effects of transformational school
leadership: A meta-analytic review. Educational Administration Quarterly, 48(3),
387—423. https://doi.org/10.1177/0013161X11436268

50. Leithwood, K., Harris, A., & Hopkins, D. (2008). Seven strong claims about
successful school leadership. School Leadership and Management, 28(1), 27-42.
https://doi.org/10.1080/13632430701800060

52



International Journal for Research Trends in Social Science & Humanities
Volume 4, Issue 3
May-Jun 2026, PP 1-54

L URTSSH )

51. Leithwood, K., Harris, A., & Hopkins, D. (2020). Seven strong claims about
successful school leadership revisited. School Leadership & Management, 40(1),
5-22. https://doi.org/10.1080/13632434.2019.1596077

52. Levin, H. M. & Lockheed, M. E. (1991) Effective Schools in Developing
Countries. Washington, DC: The World Bank.

53. Lydia, N., Ariyo, D., Kazaara, G., Kazaara, A. 1., Brenda, T., Moses, N., & Bafaki,
G. (2023). Promotion of Small-Scale Industries and Development of Business. A
Case Study; Masafu Subcounty (Busia). In International Journal of Academic
Multidisciplinary Research (Vol. 7). www.ijeais.org/ijamr

54. Makuto O. G. (2014). Influence of Head Teachers’ Management Practices on
Pupils’ Academic Performance at Kenya Certificate of Primary Education
Examination in Teso North District, Kenya. A Research Project. (Doctoral
dissertation, University of Nairobi).

55. McCroskey, J. C. (2015). An introduction to rhetorical communication (10th ed.).
Routledge.

56. McNamara, D. E. (2009). From Fayols Mechanistic to Todays Organic Functions
of Management. American Journal of Business Education (AJBE), 2(1), 63-78.
https://doi.org/10.19030/ajbe.v211.4023

57. Ministry of Education, (1996) Educating our Future: National Policy on Education.
ZEPH, LUSAKA.

58. Moses, N. (2023). Causes Of Girl Child School Dropout in Primary Schools in
Rukungiri District, Uganda a Case Study of Bwanda Parish and. 7(2), 35-43.

59. Narayanan, Veekay K and Nath, Raghu. (1993) Organization theory: A strategic
approach. P. 29 4.

60. Ncube, B. (2013). Parental Involvement in School Discipline. Harare, College
Press.

61. Nitko, A. J., & Brookhart, S. M. (2014). Educational assessment of students (7th
ed.). Pearson Education.

62. Northhouse, P. G. (2021). Leadership: theory and practice (9th ed.). sage
publications.

63. Nzoka, J.T., Orodho, J. A. (2014). School Management and Students’ Academic
Performance: How Effective are Strategies Being Employed by School Managers
in Secondary Schools in Embu North District, Embu County, Kenya? Kenyatta
University.

64. OECD. (2017). Students’ well-being: PISA 2015 results (Volume III). OECD
Publishing.

65. OECD. (2019). Student engagement and learning. OECD Publishing.

66. Ogunbameru, D. A. (2004). Management Theory; Open University of Nigeria.
Lagos.

67. Ornstein, A. C., & Hunkins, F. P. (2018). Curriculum: Foundations, principles, and
issues (7th ed.). Pearson Education.

68. Ornstein, A.C. & Hunkins, F. P. (2018). Curriculum: Foundations, Principles, and
Issues. Pearson.

69. Orodho, A. J. (2014). Coalescing Nutrition and Health Programmes to Enhance
Pupils’ Participation in Basic Education as A Panacea to Socio-Economic
Development of Marginalized Communities in Kenya in The 21st Century. A
paper presented the Africa Nutrition Conference, North Coast Beach Hotel
Mombasa, Kenya. 10-11 March, 2014

53



International Journal for Research Trends in Social Science & Humanities
Volume 4, Issue 3
May-Jun 2026, PP 1-54

70. Owoeye, J. S., & Yara, P. O. (2011). School facilities and academic achievement
of secondary school agricultural science in Ekiti State, Nigeria. Asian Social
Science, 7(7), 64—74. https://doi.org/10.5539/ass.vIn7p64

71. Phiri, E. V., & Chanda C. T. (2025) School Management Practices and Students’
Discipline: A Case of Selected Schools in Lusaka District, Zambia. International
Journal for Social Studies. https://www.researchgate.net/publication/387933824

72. Prince, M. (2004). Does active learning work? A review of the research. Journal
of Engineering Education, 93(3), 223-231. https://doi.org/10.1002/.2168-
9830.2004.tb00809.x

73. Print, M. (1993). Curriculum Development and Design. Allen & Unwin.

74. Rahman, M. H. (2012). Henry Fayol and Frederick Winslow Taylor’s Contribution
to Management Thought: An Overview. ABC Journal of Advanced Research, 1(2),
94-103. https://doi.org/10.18034/abcjar.v1i2.10

75. Robotham, D., & Julian, C. (2006). Stress and the higher education student: A
critical review of the literature. Journal of Further and Higher Education, 30(2),
107-117. https://doi.org/10.1080/03098770600617513

76. Rubie-Davies, C. M. (2014). Becoming a high expectation teacher: Raising the bar.
Routledge.

77. Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic
definitions and new directions. Contemporary Educational Psychology, 25(1), 54—
67. https://doi.org/10.1006/ceps.1999.1020

78. Shringi, D. K. & Shrivastava, P. (2023) Philosophy of Management of Henri Fayol.
IJCRT | Volume 11, Issue 6 June 2023 | ISSN: 2320-2882. www.ijcrt.org

79. Skinner, B. F. (1953). Science and human behavior. New York, NY: Macmillan.

80. Spillane, J., Halverson, R., & Diamond, J. (2014). Towards a Theory of Leadership
Practice: A Distributed Perspective. Curriculum Studies, 3 - 34.
https://doi.org/10.1080/0022027032000106726

81. Sub-county, B. et al. (2013). A review of school climate research. Review of
Educational Research, 83(3), 357-385.
https://doi.org/10.3102/0034654313483907

82. Tomlinson, C. A. (2014). The differentiated classroom: Responding to the needs
of all learners (2nd ed.). ASCD.

83. Tyler, R. W. (1949). Basic principles of curriculum and instruction. University of
Chicago Press.

84. UNESCO. (2015). Education for all 2000-2015: Achievements and challenges.
UNESCO Publishing.

85. UNESCO. (2017). Education for sustainable development goals: Learning
objectives. UNESCO Publishing.

86. Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Harvard University Press.

87. Zimmerman, B. J. (2002). Becoming a self-regulated learner: An overview. Theory
Into Practice, 41(2), 64—70. https://doi.org/10.1207/s15430421tip4102_2

54



