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4-8 Kasim 2025 tarihlerinde Antalya’da gerceklestirilen 19. Uluslararasi Egitim Camiasi Sempozyumu,
Saybilder Toplulugu’nun koordinasyonunda; Mardin Artuklu Universitesi (Tiirkiye) ve Carthage
Universitesi (Tunus) akademik destegiyle basariyla tamamlanmistir. Egitim bilimlerinin giincel
gelismelerini, yenilik¢i yaklasimlarini ve disiplinler arasi etkilesimlerini ele alan bu sempozyum,
uluslararasi akademik dayanismanin glicli bir 6rnegini ortaya koymustur.

Bu yilki sempozyumda Tiirkiye’den 45 bildiri; Almanya, Cezayir, Fas, Irak, Kuveyt, Misir, Sudan, Suudi
Arabistan Kralligi, Tunus, Umman ve Urdiin basta olmak tizere 11 farkli ilkeden de toplam 60 bildiri
olmak (izere toplam 105 bildiri sunulmustur. Bu ¢esitlilik, hem kiltirlerarasi akademik alisverisi
zenginlestirmis hem de farkli egitim sistemlerinin sorunlarinin ve ¢6ziim yollarinin karsilastirmali olarak
tartisilmasina imkan saglamistir.

Sempozyumun temel amaci, egitim alanindaki arastirmalari uluslararasi diizeyde gorinir kilmak, yeni
is birliklerine zemin hazirlamak ve 6gretim siireglerine katki saglayacak bilimsel tretimi tesvik etmekti.
Sunulan ¢alismalar; egitim teknolojileri, 6gretmen egitimi, dijital pedagojiler, dil 6gretimi, psikolojik
danismanhk, 6zel egitim, surdirilebilir egitim politikalari ve toplumsal donlsim gibi genis bir
yelpazeye yayilmistir. Bu yoniyle sempozyum hem teorik hem de uygulamali arastirmalar acisindan
glcli bir bilgi birikimi ortaya koymustur.

Bu kitap, sempozyumda sunulan ¢alismalarin tam metinlerinin bir araya getirilmesiyle olusturulmustur.
Bununla birlikte kitap, yalnizca bildirilerin bir toplami degil; farkh kaltirlerden, dillerden ve akademik
geleneklerden gelen bilim insanlarinin ortak aklini yansitan bir basvuru kaynagi niteligindedir. Kitapta
yer alan arastirmalarin, egitim bilimleri alanindaki uygulayicilara, politika gelistiricilere ve
arastirmacilara ilham verecek yeni perspektifler sunmasi hedeflenmektedir.

Sempozyumdan c¢ikan en 6nemli sonuglardan biri, uluslararasi akademik is birliginin egitsel gelisime
dogrudan katkida bulundugunun bir kez daha gorilmesidir. Farkh tlkelerden arastirmacilarin ortaya
koydugu deneyimler ve ¢6ziim onerileri, egitimde karsilasilan ortak sorunlara karsi daha butincil
bakabilmemizi saglamistir. Ayrica etkinlik slirecinde kurulan yeni baglantilar, ilerleyen dénemlerde
ortak projelerin ve yayinlarin hazirhgi agisindan énemli bir baslangic olusturmustur.

Bu baglamda, egitim bilimlerine goénldl veren tim akademisyenlere su oOneriler 6zellikle
vurgulanmalidir:

1. Disiplinlerarasi arastirmalara daha fazla yer verilmesi, sorunlarin bitincil bicimde anlasiimasina
katki saglayacaktir.

2. Uluslararasi akademik is birliklerinin artirilmasi, arastirma kalitesini ve etki alanini genisletecektir.

3. Dijitallesme ve yapay zeka temelli arastirmalara yatirim yapilmasi, gelecegin 6grenme sireglerinin
daha saglikh kurgulanmasina olanak taniyacaktir.

4. Akademisyenlerin saha arastirmalarini desteklemesi, egitim politikalarinin daha gergekgi temellere
dayanmasina yardimci olacaktir.

5. Geng arastirmacilarin bilimsel tretime dahil edilmesi, akademik strdurulebilirlik agisindan biyuk
Onem tasimaktadir.

Sonuc olarak, 19. Uluslararasi Egitim Camiasi Sempozyumu'nun ortaya koydugu bilgi birikimi, egitim
alaninda calisan tim arastirmacilar icin 6énemli bir kaynak olusturmaktadir. Bu sempozyuma katki
sunan tim bilim insanlarina, organizasyon slirecine emek veren akademik ve idari ekiplere ve egitime
gonl veren herkese icten tesekkiirlerimizi sunariz. Bu kitabin, egitim arastirmalarina yon veren degerli
bir basvuru kaynagi olmasi temennisiyle...

Prof. Dr. Sami Baskin

Diizenleme Kurulu Baskani



Preface

The 19" International Education Community Symposium, held in Antalya between 4-8 November 2025
under the coordination of the Saybilder Community, was successfully completed with the academic
support of Mardin Artuklu University (Tilirkiye) and Carthage University (Tunisia). Addressing the latest
developments in educational sciences, innovative approaches, and interdisciplinary interactions, this
symposium presented a strong example of international academic solidarity.

This year, 45 papers from Tirkiye and 60 papers from 11 different countries—including Germany,
Algeria, Morocco, Iraq, Kuwait, Egypt, Sudan, the Kingdom of Saudi Arabia, Tunisia, Oman, and
Jordan—were presented, making a total of 105 academic contributions. This diversity enriched cross-
cultural academic exchange and enabled comparative discussions on the challenges and solutions of
various educational systems.

The primary purpose of the symposium was to enhance the international visibility of research in the
field of education, create a platform for new collaborations, and promote scientific production that
supports teaching and learning processes. The presented studies covered a wide range of fields,
including educational technologies, teacher education, digital pedagogies, language teaching,
psychological counseling, special education, sustainable education policies, and social transformation.
In this regard, the symposium offered a strong knowledge base for both theoretical and applied
research.

This book has been prepared by compiling the full texts of the studies presented at the symposium. It
is not merely a collection of papers; rather, it serves as a reference source that reflects the collective
intellectual contributions of scholars from different cultures, languages, and academic traditions. It is
our expectation that the research in this volume will provide new perspectives for practitioners, policy
makers, and researchers in the field of educational sciences.

One of the significant outcomes of the symposium is the reaffirmation that international academic
cooperation directly contributes to educational development. The experiences and solutions shared
by researchers from various countries allowed us to view common educational challenges from a more
holistic perspective. Moreover, the new academic connections established during the event laid the
foundation for future joint projects and publications.

In this context, we emphasize the following recommendations for all scholars dedicated to educational
sciences:

1. Increasing interdisciplinary research will contribute to a more comprehensive understanding of
educational issues.

2. Expanding international academic cooperation will enhance research quality and impact.

3. Investing in digitalization and artificial intelligence—based studies will facilitate healthier designs of
future learning processes.

4. Supporting field-based research will help ground educational policies in more realistic foundations.

5. Including young researchers in academic production is essential for long-term academic
sustainability.

In conclusion, the knowledge generated through the 19th International Education Community
Symposium constitutes a valuable resource for all researchers working in the field of education. We
extend our sincere gratitude to all scholars who contributed to this symposium, to the academic and
administrative teams involved in the organizational process, and to everyone devoted to education.
We hope that this book becomes an influential reference source guiding future educational research.

Prof. Dr. Sami Baskin

Chair of the Organizing Committee
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Social Neglect, Its Impact on Society, And Methods of Treatment in Light of Educational Guidance

M.A. Marwa Karim Nasser

University of Baghdad - Ibn Rushd College of Education — Humanities

Abstract

We have recently observed a rise in social problems affecting families, stemming from several factors,
including poor partner selection or incompatibility in terms of age, educational attainment, social and
economic status, and other factors. This has led to real problems that disrupt the flow of life, hindering
psychological and physical well-being, family stability, and financial security—all of which positively impact
family life. These and other factors have resulted in significant problems and disintegration within many
families, particularly affecting children and adolescents, leading to impaired psychological development, a
diminished sense of security, and a lack of social belonging. While studies focus on family neglect, social
neglect, in its broader sense, encompasses the absence of support and protection, institutional
shortcomings, economic pressures, a lack of social awareness, and the impact of technology, which has
led to excessive preoccupation with communication tools, isolation, and a decline in genuine interaction,
thus contributing to the growth of social problems. The feeling of social neglect is a major factor in
generating numerous social problems. This, along with other reasons, has led to the disintegration of many
families. Neglect manifests when society, institutions, or the family fail to provide psychological and
emotional support, guidance, protection, and essential services to the individual, negatively impacting
their psychological and social development. This is confirmed by a study (Al-Qazzaz 2000), which is labeled
as family problems that Among many couples, it has been concluded that there are many disagreements
between spouses due to family neglect, and corporal punishment is the greatest disease that hinders
psychological security in the family environment, and its impact extends to society and reduces its ability
to give academically. What confirms this is the holding of a conference to combat violence against women
in the capital, Baghdad, as it confirms the necessity Paying attention to the family’s demands because
there is an urgent need to provide the requirements for marital rights.

Keywords: Social neglect, treatment methods, educational guidance.
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Employing Emotional Intelligence in Teaching Arabic to Native and Non-Native Speakers: Models and
Applications

Dr. Soumaya Al-Nasri
Al Akhawayn University

Abstract

This article adopts a cognitive approach that integrates linguistic, psychological, and pedagogical-didactic
dimensions within the framework of the growing interdisciplinarity of the sciences and their mutual
openness. It draws on the findings achieved in the field of language teaching and learning. Our aim is to
shed light on the importance of employing emotional intelligence in the teaching—learning process,
particularly in teaching Arabic to both native and non-native speakers, through the skills of listening and
speaking as two models selected for focused study. This is done in light of the significance of previous
research and its findings in this area.

This article also represents an attempt to invest in the value of such research and to implement it in actual
professional (classroom) practice, as well as to reflect on our experience in teaching Arabic to native and
non-native speakers within the “International Intensive Summer Program (ARANAS)” at Al Akhawayn
University, and in teaching Arabic to native and non-native speakers at Al Akhawayn School in Ifrane,
affiliated with Al Akhawayn University. This is achieved through a conceptual framework accompanied by
theoretical and practical models, which can be summarized in the following axes:

e Emotional intelligence: definition, types, and importance;

e Emotional intelligence and the teaching—learning process;

e Emotional intelligence and the teaching of Arabic to native and non-native speakers;

e Teaching Arabic to non-native speakers: listening and speaking (models and applications).
In this context, the article seeks to answer the following questions:

e Why did we choose the topic of emotional intelligence, and what is its relationship to language
teaching?

e Why were the listening and speaking skills chosen over other language skills?
e What are the difficulties and challenges of teaching Arabic to non-native speakers?

e What are the most important results of employing emotional intelligence within the scope of what has
been presented in this article?

Keywords: Emotional intelligence — Teaching Arabic to non-native speakers — Listening and speaking.
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Abstract:

This study aims to develop an inclusive didactic framework based on the principles of Universal Design for
Learning (UDL) to enhance historical consciousness among Moroccan students in secondary qualifying
education. The study stems from the pedagogical and didactic challenges students face in building a critical
historical consciousness, primarily due to conventional practices that overlook the diversity of learners'
abilities and backgrounds, alongside the dominance of rote memorization in history teaching.

To develop this framework, a reflective-analytical approach was employed, drawing on both actual
classroom practices and theoretical literature concerning historical consciousness and the application of
UDL in education. The concept of historical consciousness has become a fundamental gateway for history
instruction globally, particularly in Anglo-Saxon countries. It enables learners to transition from the mere
retrieval of historical knowledge to meaning-making and achieving the functional dimension of the history
lesson. This is accomplished by understanding the interconnections between the past, present, and future,
developing critical thinking, building robust individual and collective identities, fostering active community
participation, and making informed decisions based on the "orientation function" of historical
consciousness.

Achieving these goals requires the effective implementation of UDL as a flexible pedagogical approach
founded on three core principles: providing multiple means of engagement, multiple means of
representation, and multiple means of action and expression. Such an approach ensures the teaching
process remains flexible, inclusive, and comprehensive.

The proposed framework is expected to provide pedagogical and didactic guidelines that enable teachers
to design flexible and inclusive learning situations conducive to critical historical consciousness. However,
this remains a theoretical framework that requires empirical testing, both within the Moroccan school
context and other educational settings, to verify its effectiveness in developing critical historical
consciousness.

Keywords: Developing Historical Consciousness, Moroccan Secondary Qualifying Education, Universal
Design for Learning (UDL), Didactic Framew
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Developing Life Skillsthrough Geography Teaching in Secondary Education

Dr. Rajae Ibnouadda

University Sidi Mohemed Ben Abdellah

Abstract:

This study is situated within the context of the profound transformations currently affecting
contemporary educational systems, which no longer focus solely on the transmission of academic
knowledge, but rather aim to prepare learners who are capable of positive interaction with their social
and environmental surroundings, and who are equipped to face the complexities of everyday life and
the requirements of responsible citizenship. From this perspective, the study raises a central issue
related to the limitations of geography teaching in secondary education, which, in many classroom
practices, remains confined to traditional approaches that emphasize descriptive cognitive knowledge,
while largely neglecting the development of learners’ life skills, behavioral competencies, and practical
abilities.

The study is based on the assumption that geography, through its analytical approach to space and its
capacity to reveal the complex relationships between humans and their environment, constitutes a
fertile field for the development of life skills—particularly critical thinking, decision-making,
communication, self-development, and openness to others. Accordingly, the study seeks to highlight
the importance of integrating life skills into the teaching of geography at the secondary level,
considering this integration a fundamental gateway to active learning, the enhancement of
environmental and social awareness, and the consolidation of values related to citizenship and
responsibility.

On the one hand, the study aims to identify the most significant life skills that can be developed
through geography lessons, foremost among them environmental awareness, the ability to analyze
spatial phenomena, and critical engagement with issues of development and environmental change.
On the other hand, it proposes modern pedagogical practices that transform geography from a purely
cognitive subject into an educational tool for building a balanced, active learner who is capable of
adopting responsible attitudes toward societal and environmental issues.

Methodologically, the study adopts a descriptive-analytical approach, drawing on contemporary
educational frameworks and linking them to practical applications within secondary geography
teaching. This is achieved through the incorporation of active pedagogies such as project-based
learning, problem-solving approaches, fieldwork, and digital cartography. The findings indicate that
integrating life skills into geography teaching contributes to improving the quality of learning outcomes,
enhances learners’ ability to understand and analyze spatial realities, and supports their positive
engagement with issues of sustainable development.

The study concludes by emphasizing the necessity of restructuring the geography curriculum according
to an integrative vision that combines knowledge, skills, and values, while activating the
complementary roles of teachers, learners, and educational administration, with the aim of making
geography a school for life and a means of forming a conscious, critical, and responsible citizen.

Keywords: Geography, Life Skills, Secondary Education, Active Pedagogies, Critical Thinking,
Citizenship, Sustainable Developmen

730

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
S goizmall e puslid] J9l paidel] Aol G giall s

doddall

oblgall okally (£laizVlg (6 )Sall (eS8 08 095 g byl aliall il 34550 (o cpulis] danl)s B3Ls Ldlyaell yias
ekl (8 Llyaanl oy OF W3 L daaitzmally cdidpaall (gl daudogll lgho dugus Cailg Bue canli Coomdl 3] 6y yiall
Sladl § cnalaiadl ¢psSH las Ylome sim LS e 9 0Ll o oy cilgie Sw9 30 (£9 sldd Lioyall s (3!
ASsludly dyylgall Colgzll Jass @l dpadadl Obylaall pune z3led! o S (§ Sy eyl e ST deasdlly 48 paall
A& e o)l plaiall dasess by § egut) (dddaid] Cjlaall 39a> 9ln poall Ldhanl )l dedand opnelaial
slae] § buolual US) bl hlgall coomdl ddeluiall e gl 03 39 -Alars ao gl Jelidly ol,all 3Lty cg il
Obxiod Jadd g (Bl el

3] cpdladl Lgdyay (21 Y gomil) Lyloninl ll3g cdlimd] Ollgall plaiadl (5,45 doga Ul dsglarall B! il Couol
QL Jelanlly )yl 3Ll Sl ¢« Juolgidl e cppdl6 (nalaiio cpsSS datad Camual s ccylandl J&5 (Ae s das o)
slaall Jsls dolod! Ohlgall & ae Ll qadas JolSS Sl ) dwbll 00 (2ud cgllaiall 1in (a9 .eglawy ao
e 1S go gl dalaall (§ sl Shlgall 193 Slnl Ul B cdudiog - Al dylie (e duwlyll 0o dumgio daiady
oo 3lan (dhie Judud 399 duhdll ode Ui s uBy dogs Ul luwiall J-1o Lgieais) duvolo] oS Lidlyaell B3le
" glos Oluo gy Olamliul 1B Rk gl 19l s e ¢ amaliell sl

Aog Al gisealy bl g (29400l HUYI 1

Jelazll (o 3,81 oS3 (51 ASsladly AlaisYlg cdaelaizly cddymall hudll o ds gazme Lg35Ss Al Shlgall sums
Bgyes daliseall (huosdy duegdl Al oldlaiall dgzlge e hals dlazd LS cpysYl gy 4313 o Jladlly sl
@Loi})ﬂ dae 2o Sy Lol e el delud L§‘” OllsYly wBslully ol Ohlgall 0 Joidy a9y
add (3l bl e @lgoll o et of 095 ¢ 3ladlly

iy Juolgildl Oilylge 1.1

Aoy Jadys LoSc‘o.eJ ddl wlaiYlg o3l eyl Juas 2o cpli>lg zoao g 0y lineg 0,88 O el e @lasiall §)u8 Joid
Ol 79y Al g culel Al (po dodlg cduc iVl BMNal jp3a5 L? Shlgall 0 0gudy . Jlad S ,_}‘USHj FRaidl Juol gl
Ayl L?A:)M.Jl lauwgll J5o

(FUYg Gil ASaUl Shylge 1.2

w2l ST elog Al 3 pe e bllly uomsall o sseilly Sloglaall Juloxd (o alaiall Ghlgel) Ciiall 1is Sy
oSl s 8yally o, Sall AdMELY dxoid e Bylgall 0 delud JUg Busacnl] B ally LiBlgall 8,Sise Jolo sloes
b paall bdstll dgzlges Olpadl ga

COMSal! Jg 1l el ilylge 1.3

g Badaie Jelg 51 L1 e Laboed Jedomy el pausess (e 8yl plaiall GludS! § Bylgall 0n Jiais
1y 3539 dun gl Blsnll (aBlge dgargal plaiall slie] (§ dpwlid Whlgall 0da daly 1)l ddgiue Joxiy ceuddl Sl
(Y mall Calieo (§ dogles

CBMallg ilddl 8)l) lylgo 1.4

438 dolm] OBMe clug cddgiumall Joxxig plaiall G Guaddl dal dreily cogisall Byloly wLaYI § Sl Jois3
edizeall U1 gledl darleil eedlg cplatial) (£laizdlg quid) O)lgall 52525 (§ Oblgall 0da egudy . ualudly plisdl e
R A S Al 125 ) iyl aliadl o Aol olgall Bnnis b S Y st il il o s BBl
do g 8l Al U 0)018 g5 9 §nne 31,81 slaely crSHlinng e ld crakatin (9S8 U gy Al duvsn fadl (geaad g iyl

ylaadl OLudSY 1add g cdloinll duasidl sl slad duw)dall Tl eliog o b>199 @gdg8on nely (iblge

731

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
S goizmall e puslid] J9l paidel] Aol G giall s

Aol Oylgall pglat) Bole Ll 2

elig cgo._lﬁl Jdadlg c@@)«dl dadlg cé)zojl dadl o gl (e 1ol Ly Sg Ldyae M lgauogs j 5 Ldl il Gl
plall I (25 Coomoly e dylandl Ji5 e 3l uadanll 590l gy (3 island 1 8 polaal dusydall £9 e 3 Lgboly3Y
ool alatall s s clomall Ciaogs (2555 Y Lilyandlh . cpalatall (s Lol Ohlgall duas J] gy Jolds 3255 590
obla3 ol Uggue iblge 33613 cdiliuiad 0gdg @l Julxs

ASal 13850 Whlgs al e HSA IS oy il Whlgall daaid (3 Llyaadl y95 Jalod ] dushall oda Lugs aelldog
ol Al dale Slazpe e JEY go 391 e Uil b £9lly cadls Jaolgdl olall 3Ll sl
ApdsYlg dewd,all

(S| Sl dreiSg Ldlyaoell 1.2

Aaiyoll diangllgBylarudl T 0gad 8151 (& b DS Ciuog e § WIS oSar Y Ldladl of Yves Lacoste 4S5
ple J) Jlomol) o ple (0 dorgar il d Lmslgatunl Yoous 8591 39aall I bdlyimll e el Jlnall
Lai) Aeld 8131 Ldlyall (o Jaz Jomnill 1 L alaludly Jlonelly OLudY oy Biand) olEdall ehSany igy 5 Ados

Gwlialy AuclaizYlg DoLaidY Bl Lghayg ddlmall jalglall (o e do)ds pe calaiall sl (Saal Sl

@ yidall g2l (5 sie 88 dlalil) 4 gl il giaad) (8 4n a5 A aleiall gl Aglall 5 el o3 dpai ol
O oAl Jatiey o el Ledlaal cpas el 9oty casgiall (£ g gall L) gall" () siny sas g alaidl Ll
aleiall g2l [ sliti Ly Sy () (5 simna AR5 Baaall 4y jpdil) bl Ld jaa) s Aol dden gl Uil jaal
s ) o3 iy " ad) alladl g o tally jaaill g el gabaddl” ol sins sas 5 JMA (e o2l Sl 5 g
L sl Al (5 sinan s i AL (ila (8 udiall 4 ) g Agmpdall pualinl) (p Badeal) A83) &l o) ) dasay
Cagi gl el g "y glo il g bt e ggeiall sl gad) " 5as 5 IS e aalle ) gl il 53 e saill age 5 sk

Al el 8 zLaxiV) s 50 s Aaadlall Vel Cagiat 8 5adinall ylaall e

Js> 5Ll lllasdl elSasg cdudlyamd! ldanall dsluns o hal cddypaoll sl 3 Meld @haiadl Jaz (3 shaiell 19 oguun
bl A5l 8yl 0)luisl il aSadl o) 330 b 429 eyl gl JDUisiaol 91 cddloeadl B9l ¢dunict]

Syl 33 eladg Ldlyazdl 2.2

P29 0LVl & g5une Josxg cdlotizeall mliadl LBl e 5! o &)laall e ehatiodl Gyl (3 el Liblyiond) oo
ol JI SaatysWhite _éw «ladl 1in 35 bl oladl § duelgll dS)lalls Alelall aiblgall dadpe doke LS oS
3] capiadd] U (3 a1 351 ehatd Coas s 948 Bddandl Blad! (§ Buadyy cahlyd 33 Lulul JSig @i Judod)
Apaglall 3)lgall 5 ol (sl Aipgidl ¢ Ul il Jio Byale o s>l Yol Jaiod Y ddlone Llad plel elatall g
uclaizYlg «@obaidyl el Caolgdl Hlaed! cpan J5b ol saaie Mo Cdlaii Llaall odgd

Aaillg Juol gl lylge slog Ldlyaxll 3.2

2ok 3 Oligyleadl 00 0gud 3] randilly suadll se 8y9 sl pon &dlyaxll LS <by Of cJean-Pierre Chevalier 4S5
Y 3] deloxzYlg drigally dnadl Blandl (3 Aol hlge (29 LEYI e 5udlly uaidl A81I 53559 ¢ Juol gl Ohlgo
83ate Lasliogs dlmoll &dymall e peailly Jnolgill e 8l o) e s e uloxills o] e &dlyaonll Sl yasss
B calaie Glas ] ddlyaal Oldanall gy clas wlaiells sl BUSIls digaid] (ogyall gl o Lasl, S

oulasdly Jglusld

732

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
éﬂ;ﬂ/ﬁ'@;@”ﬂylﬂ/djﬂ/ﬁﬁ/%ﬁ/dﬂﬂyw

et gl jrall Lailu ol 5 G5 (e Ao gane Jidad A e daal sill 5 pandll 5 5lee 38 Al

Jee e sana JS5 8 b Sladl e () salaiall Jany s yaall @l g el Gl die Ll e de sana

ukall 481 8" Cala S35 eclilal) o3 (e, Autile shaall CHLGE AlaR ¢ pabeiall Bl ALl i

L (5 shusal dpuilly "ABERY Ay 5ed) s Aad g™ Cile casle LISy (IO dually MY dailg
LSy

B e ZaYlg SIL (£9lls LIyl 4.2
£y (3 Uygoee 9o Ldlyaandl (5355 3] oS Aibolgall eliy 3 Liblyiandl duals U1 (S5 01 590l e UNESCO ol ST
Ll Ay 2l Oolaazzeally DI goi) dSlhaly ¢ Jlomall dadgal dagd NS o c@lall J51s @by whatoll (£

geeost L] 391 e lailg cApall ddomall 81l ol hatel) s cdodgally cddlomall CoUglan)] cBynglly dladal

i)y dansd Agas 5 B3le LWdlyaadl e Jaze s (A7) Adghunall ¢ finladl grolundll o feamssd (§ dadl 14 gy
Alod! Ohlgall dus §

Aol ilylgally Wdlyaoedl JolH dastudl Lyl Slboesl il 3

Js=dl Bl s e g llly -aldl olgall pglaid Bole Ldlyaaddl -@aludl Hmall (axsilin il ()geall 1o ptiny
Y Jg=all 1o 08 dslill wlylgal) @ing (grall e 905 Ja> ] deisog dudyas Bolo (o Wdlaad! (unydl (§ (arpliall
(R TR b o M}Alﬂ ddo Oluwyles dl L§JJQJ\ J3.4a.'»'.” RV ZLA.‘>)3 ol.c 808 duclg 4”05;\»&‘9 Ohlosl e 3’1 JA.?Sg
Axd)1 i3 deayaitd] Sl OF Hlasl dgunys danl J) dugiedl Glaall Uslus (po JWBY) Bl § gl
Asled! gl o Ldlyaerd! Jo) dacslusd)

cgaizmall Jadll ) &dlyinll A paadl (0 129 el e @31 odadl 1.3

sThomas Markham dewu o sl (3 egud (g9l e @I elatll dyylie OF ] dsddl Olubdll o dcgazme 543
Jlrall RBlglb dydall Glaladl by de 3B (slaix! Jebb ] plaxall Jgox Cu> <"deep learning copetencies”

plol @laiedl auzy 4l (dSyell LS slig) Lolaol Mo dny g8 Id] £9 el OF Perrenoud 455 S .4 iusy s3I
A9 OF § duelaizlg ddluzrgg &dyae 3)lge Al Ll At Sl

Al BB oy @S b lsod] Anpo o Bony emed (1 dprgliadl lyliall e £9 el e @31 @latll OF el
I of gl e cpoadd! Uil Olaall Gouatl) Lad Jga 89 m Sl elaiell GG cna 3 -Jlxalls OLudYl o
cQ9ladl cb.o.b::ﬂ\ Ohylge Lf‘"‘f cg,\s)n ‘QLZJ e Lg b).?y:\ d) ‘a.«sba} ;9)[:.4) UMU L?Qiig Y 4)&9 cdool Wiunad | duasd!
A ggunadl Joz g ¢ uol g3l

Jelaxedl Jg> Ldlyacnll 355 Bole] :oblaSIL @laidl 2.3

i Jaadd &390 Ble Wdlyaadl Jazo b 989 ¢ amo I3 &by J1o Y] 3a>u5 Y LIl of Philippe Jonnaert ¢y
Ohlgs edaid sbad Lalaadl (o ey d3Seg Al duaaizxall WYREYLY Giladl Jlrall 343901 Lgbld)l (Sox ¢ jgua]
«LlasIL @atdl O eS8 polandl dugydall § D3810 il lgs (29 cduind] dibolgally (I aall Jo (sl Sal Jio
Je 8l b cdilaall (S13 (p B dad @ 3] dibed! Whlgally Lalsal g M Jana I Gyl HUY! s
A5l ol dadall yalglall Camo gt Bole ] Ldlyaad! Joxt glaiall 1 (3 . de gite Bl (§ leads g3

«J95euedl 1yl Blyhomdl ASER dnaid 1CWnall o> pe odaill 3.3

b= ] ehaiedl @359 ¢ Glyaanll adloll ddiad Sloxi (dgrie AIBA] Olawsy @il e OMawll J> ac olaill psds
S " @il Sl 5 Bya o o35 L39S 3 dnylial) 0dn dneadl (16859 . Ao gl 1819 i)l ¢5liedl cldanall
B Bl ST o ¢ gl 04l aiBdle (§ G Sl Jgli

Logas Y ¢ 21 01 lylge sliy J) Jsand! 548 cpdiaidl boladl gl (o ISCiall Jo pe laddl s czylall 1 e Iolesslg
Jolol) Lilte elaxall 3ga Y ccllivg . ddlnally duind! Lladll § (2sbaiall aSatlly coldanall e guall 1,all 311 8ylge
ezl § 8o o

733

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
S goizmall e puslid] J9l paidel] Aol G giall s

o)y Al lylgo 9o tdde il Ldlyaordlg daed )l Jaslysed! 4.3

Jlnodl ddatll 048 o elatodl 5SS @I Vel jal (o ad a3yl Llyaaddl OF JIMiichael Goodchild Wil ais
Gl Jadd puss Y densliwd 0ds Ol ddleg . gudly 03,01 Joanidl Llaks £ls (53) blse (2555 (3 gy ¢ polasdl @llal
a3l zlos] yyd gyl e glarall ddys (I §yluasiall yglaillé .auedl &bl gall e do il lay cpasd )i i cbolall
a3 o Jaslysdls . Jlrall @haiedl A8De 3 (£95 J925 (3 Bug dbdlyaadl 8ol a3 ddlyiad! Ologlaoll elaig duad )l
Jolasll Jite cdunli] dx0dy ilylgo 3 Jgoeadl 1da )l 3ty d8loeadd ¢ Juloeill JSlivg o cdadd Bslyal 4SaSTans wleles
'Lﬁ‘aﬂ‘ &Ly c@&oj\ﬁi&lﬂ « OBl 2o

Lil gl bl il ahlgalls 8oLl 0da JobS O ity cbdlyaad] Bole e (§ Bkaiandl LYl 0da I 40
2 OludY slid Jlre ] LWdlaand) Jgon dipdod] danydidl bl w6 . aatizally dugydall Y g0 Lgi a3 89 n2 b
Olexsliedl oda 5T @5 I Jlgall jomall § JEBW Likais dgas bo 923 calao (3 Uil J5ailly ¢ Jaloxidl ol e
Lglads @ w)w\)_gbgi elaiell e

elaiol) ddboddl Cilylgall daid (§ Ldlyaoml duadl el § cga Al caleldl j95 4
atinell bliads dclgg 4551 ghe Auasids sby 3 W)sos platall Sl &dlanll calylgall et dxanl alud) jeonall (§ Wl Of Ay
Ohlgalls 23150 (o)l e CBluadl sda Juads e 8yolally dlelall ilgzdl wass J) JEYl 9 )l e g cdiadly

Loy apat)) duawgall J15 geleldll (g Aaglate Jelas duas (o b Sl Jadll e ey SSai Y A3kl
haially 3UwdU LkalSGI 5190V (e s guall Jalug 3] ¢ Bslud! jgzall Whas Sliel o)liisls Hgmmall b zyuis ¢ laiall 1ia (109

duind) ddggunally cdiblgall =9y ¢Sl el S dradad Olles ] el okl dazyi (§ digaAll B)l5Y1g
RN ES T

hail) Jadide ) ddpanll JBU (pe 0¥l 590 .1.4
dny olg A dualad Oliaubg e Eolondl LS sy § pgen gy Seld olaall (zmgelind) dzgill (339 Sbwdl gruso]
LS deais OF " g Candsd” S 3] L)l 3Lty alidly Jakoatd) muan sy Jardds e Jomsg (3 yae Lanwg e aidy 095
celaial) (slaizdl adlglly Bludl Uadye pladl ruay o ¢ Jaddl 3laie ] Sgimall Glaio po JEBY) Guydall o0 (SRS

Cledadl sUy § (§3Spedl Jeldll salaiall 593 .2.4

G Melb Byl @laiall raas Leis g ¢yl Jadll Jady badie Godsy o] @adl OF ] "3 09 " s
Ol J) &) &gyl laahyld) 2839 . Jadd o) Kl giumeg 48yaall Lniie 0yluicls (ool Jndll cpan> zykia ehaialld . small eliy
A Shlge paka (3 pdluy dudadad) aylially (3ol Jasdly cdiclaizdly dind! Lladll Juos (§ elaiall 21,4)
O]l d>3 chgo\}:Jb c@.\ﬁ!

g AN Bald)l I Syl mud! (e g AN Byl0Y1 3.4
da sVl el bl auid IM e el Clylgall desd sl Flo @l Lg Lygoee h9d Liga Al BylaYl Cald
ka3 o) (6 om0 Dga il Balual] bl US559 L Ar g2 liandly dpedl Jsluvgll 58539 (81l e ZliasYlg cdujlgall
.ag.)LAJb 49@(.]0.&.” 4Jajf’b)3533 Ladll ‘nl;ﬁdb 0053 5)‘.)1 39593 (R)
BlaYly phatodly Sl o JoBS Jelds zU5 (2 b iy Jelbb ddgiue cond Akl Whlgall daais OF sy L oy

Ul 3S)Laally Sl pSanl e 5ol obolgadl OLudYl sl £lad dusydoll (yo Jans ddgas dga )5 dody (youd cuga Al

dails

8l dneall 5015kl pand o ddlall Cjlaall Ji5 o paty dy o ¢ Jedlil S SI oalatlly Ldlyaad) oyl OF ey
O 4ol Loy byl Malte el @haiall duaseds sbo J) Bag baxdliuly Ly Blay zuel & claid oyl ada §
LLasll (s ellg ¢lyall 3Lselg (sl Sanl deaitd Lol Ms-oke dal cdting OLusYl e Aaliiedl BNl 0689 Jloxald ks

oiladlly Adganally Libolgall 08 Franyig cdiiudly denamal)

734

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
S goizmall e puslid] J9l paidel] Aol G giall s

B Y > Ll Bale) DAl CBluadl e Teiang e S &bl wlylga! zledl duadl 3,5 ¢ 3llaiall 108 oye9
Bale] 3 (s WS (bl duadll 1> ddad duaadad Slajlon ] 926 s cdopladll hladd! due ©lylgall oda
Onadaiall (SGa3 ¢ 2819 day 13 dnalad-dandad Olaasd g9 dlarid Wl gelum dlaisl M3 (1o Blaiaall Gupydill 3,bo RSy

Audas Aol e o (3 didlinl aadlns b 00

el did> SIS ©l9al (o @guSal pe cdrgill 10 713 dpsle] 815) creyhall (9953 s B3 Blead! 1d 39
b Jay)g cdpodatll duylaoll pglas (3 el Ldlaadl Guyas OF WS duasall Olulesd] U1 &3kl calylgall Jaads e
Olakaidl 8392 (panig cdunylaall

Sy cdlaome po Jolin oSy S S elaxell olad Bl duyde (2 S OB ele 3520 ) Ldlyazdl O cade
39 oLl (3 hlosiwo) day Ldlyaal sl 3§51 Hlesiaadl O (@ (309 -&iludly Yooy Les ST aaizno sl § ealuw
ﬂ&aﬁau»u doluiws)! duasd! s

iyl yobasdl dsy
tdayadl dalL -1
A3l LS smpall WY1 (2022) duykall deibos)l Al B)is
Aykall Bhaall 111 5Sls A 3osll Glisall.(1999) . alall omdly JWl by ol cpsSils &l 83135

(9) gy OlulyS Ao Saa) oY) B (§ el el (S5 @datlly Gkl Gyl gdls .(2018) s ssle
96-77

Ay ol -2
Chevalier, Didactique de la géographie,De Boeck Supérieur (2021).p.87.
Delors,) et J. Et al.(2013). L’éducation: un trésor est caché dedans.UNESCO
UNESCO (2020). Global CitizenshipEducation : Topics and Learning Objectives,p.15.
Perrenoud. P (2012).Développer des compétencesdés m’école.ESF,Paris.
Yves Lacoste (2019). La géographie, ¢a sert, d’abord, a faire la guerre, La Découverte, p.22.

White & Saaty (2020). Decision Making for Urban and Regional Planning, Springer, p.41.

735

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri
éﬂ;ﬂ/ﬁ'@;@”ﬂylﬂ/djﬂ/ﬁﬁ/%ﬁ/dﬂﬂyw

Au-dela du décodage : les soft skills comme levier de réussite pour I'apprenant dyslexique

Fatima Soussi
(Doctorante)
Faculté des lettres et des sciences humaines Mohammedia -Université Hassan ll- Casablanca

Langue, Littérature et Traduction (LALITRA), Maroc

Résumé :

La dyslexie, souvent percue comme un trouble spécifique de I'apprentissage, se caractérise par des
difficultés tenaces et persistantes dans I'apprentissage de la lecture et de I'écriture. La dyslexie se
manifeste généralement par I'incapacité a associer les graphemes (signe écrits) aux phonémes (signes
langagiers), ce qui produit ensuite des difficultés a reconnaitre rapidement les mots écrits. Ce
phénomeéne dyslexique perturbe a la fois la compréhension et I'expression du langage écrit. Il peut
toucher aussi le langage oral dans sa compréhension et son utilisation.

Souvent sujette a une simplification et réduite a un trouble d’apprentissage uniquement lié a la lecture
et a I'écriture, la dyslexie a des répercutions psychologiques profondes sur les apprenants qui peuvent
fragiliser durablement leur parcours scolaire et leur bien-étre.

Face a ces difficultés et ces défis que pose la dyslexie, une approche complémentaire, s’avére cruciale.
Etant donné que les méthodes traditionnelles se focalisent généralement sur les difficultés de la
lecture et de I'écriture, aujourd’hui on reconnait que le développement des compétences
comportementales et relationnelles connues sous le nom de Soft Skills, joue un réle catalyseur de
I’amélioration des résultats et de la confiance en soi des apprenants.

A travers une syntheése narrative de la littérature récente, cet article propose une approche
complémentaire qui explore comment le développement des soft skills peut servir de levier pour
améliorer la réussite des apprenants dyslexiques. L'article débute par un cadrage conceptuel de la
dyslexie dans sa complexité, avant de proposer une typologie des soft skills particulierement adaptée
a ces profils, telles que la régulation émotionnelle, la résilience et I'estime de soi. Nous analyserons
par la suite comment cette approche est un changement de paradigme essentiel pour le passage d’un
modele de déficit a un modele de compétences et de potentiels. Cette perspective invite les
enseignants, praticiens et famille a penser le développement de I'enfant dans sa globalité, en valorisant
ses compétences transversales pour libérer son plein potentiel et favoriser un meilleur
épanouissement académique et personnel.

Mots-clés : Dyslexie — Soft Skills — Approches — Accompagnement — Inclusion
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Beyond Decoding: Soft Skills as a Lever for Success for Dyslexic Learners

Fatima Soussi
Doctoral Candidate
Faculty of Arts and Humanities Mohammedia - Hassan Il University - Casablanca
Language, Literature and Translation (LALITRA)

Morocco

Abstarct

Dyslexia is often perceived as a specific learning disorder characterized by persistent difficulties in
learning to read and write. Dyslexia generally manifests itself as an inability to associate graphemes
(written symbols) with phonemes (language symbols), which then leads to difficulties in quickly
recognizing written words. This dyslexic phenomenon disrupts both the comprehension and
expression of written language, and can also affect the comprehension and use of spoken language.

Often simplified and reduced to a learning disorder related solely to reading and writing, dyslexia have
profound psychological repercussions on learners that can have a lasting negative impact on their
academic progress and well-being.

In light of the difficulties and challenges posed by dyslexia, a complementary approach is crucial. Given
that traditional methods generally focus on reading and writing difficulties, it is now recognized that
the development of behavioral and interpersonal skills, known as soft skills, plays a catalytic role in
improving learners' results and self-confidence.

Through a narrative synthesis of recent literature, this article proposes a complementary approach
that explores how the development of soft skills can serve as a lever to improve the success of dyslexic
learners. The article begins with a conceptual framework of dyslexia in all its complexity, before
proposing a typology of soft skills particularly suited to these profiles, such as emotional regulation,
resilience, and self-esteem. We then analyze how this approach represents an essential paradigm shift
from a deficit model to a model of skills and potential. This perspective invites teachers, practitioners,
and families to think about child development holistically, valuing their cross-cutting skills to unlock
their full potential and promote better academic and personal fulfillment.

Keywords: Dyslexia— Soft skills — Approaches — Support — Inclusion
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Introduction

Depuis des siecles, I'écriture a pour réle la transmission des idées, des connaissances de génération en
génération. Elle protége de I'oubli et du mensonge et elle a une fonction aussi bien individuelle que
sociale. Pourtant, il existe des personnes a qui ces signes graphiques avec leurs formes embryonnaires,
ne leur disent rien et que leur déchiffrage constitue un vrai cauchemar. Ces personnes dites
“dyslexiques”’, stressent et s’épuisent en essayant de tenir place auprés de ceux qui savent lire.

Selon 'OMS, ces personnes représentent 5 a 10% de la population mondiale, un chiffre énorme, mais
probablement sous-estimé. Les dyslexiques ont des circuits neurologiques, affectifs, émotionnels et
perceptifs tout a fait originaux, dont les ressources immenses sont encore largement ignorées.
Néanmoins, cette richesse, non canalisée, les dessert au quotidien.

Or, si la dyslexie est considérée comme un trouble qui fragilise le parcours scolaire et professionnel de
plusieurs personnes, on ne devrait pas, en effet, la considérer comme une fatalité. Ainsi, face aux
difficultés et aux défis que pose la dyslexie, une approche complémentaire s’avere cruciale, vu que les
méthodes traditionnelles ne se focalisent que sur les difficultés de la lecture et de I'écriture. Les études
récentes en psychologie de I'apprentissage et en sciences de I'éducation (OCDE, 2021 ; Develay, 2023 ;
Shankland, 2009) s’accordent sur I'importance des compétences socioémotionnelles — ou soft skills —
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dans le développement global de I'apprenant.

Ces compétences englobent la résilience, la motivation, la gestion des émotions, la collaboration et la
confiance en soi. Elles constituent des facteurs de protection favorisant la persévérance, la réduction du
décrochage scolaire et le bien-étre psychologique des éleves.

L’écart entre la nature holistique de la dyslexie et le caractére ciblé des approches traditionnelles de
remédiation met en évidence une questionne de recherche fondamentale : Comment les Soft Skills
peuvent compenser les limites cognitives et renforcer la réussite des apprenants dyslexiques ?

Cet article se propose d’explorer cette question a travers une synthése narrative des études
antérieures. Dans un premier temps nous élaborons un plan conceptuel détaillé décrivant la dyslexie
dans sa complexité et proposant une typologie de soft skills adaptés particulierement a ses défis. Dans
un second temps, nous analyserons comment ces compétences peuvent constituer un levier de
remédiation. Enfin nous discuterons les retombées pratiques de cette approche intégrées pour les
praticiens, les enseignants et les familles ; ainsi que les orientations futures de la recherche.

1. Les enjeux de la dyslexie

Les études menées sur la dyslexie montrent qu’il s’agit d’un trouble complexe et multidimensionnel
qui ne se limite pas aux difficultés de décodage. Et pour saisir I'importance des soft skills dans
I’'accompagnement des apprenants dyslexiques, il est judicieux de comprendre toutes ces
composantes cognitives, émotionnelles et organisationnelles.

1.1. La dyslexie une vision multidimensionnelle

Pour démonter comment les soft skills peuvent étre une alternative de remédiation traditionnelle, il
importe d’aller au-dela d’une définition superficielle de la dyslexie et d’en explorer les différentes
strates

= Un déficit marqué de la conscience phonologique; est considéré comme le noyau cognitif de ce
trouble. Les apprenants dyslexiques éprouvent des difficultés spécifiques avec I'association du son et
du symbole (lettre). Plus spécifiquement, ces apprenants auraient de la difficulté a décoder les
nouveaux mots qu’ils n"auraient jamais lus. Les habiletés phonologiques sont habituellement évaluées
en utilisant les non-mots (appelés aussi pseudo-mots). Les non-mots ont pour but de réduire la
possibilité que I'éleve utilise des stratégies de reconnaissance lors de la lecture. Les apprenants
dyslexiques présenteraient, depuis un bas age, des difficultés a identifier et a manipuler de fagon
intentionnelle les unités sonores de la langue. L’hypothése du double déficit (Wolf & Bowers 1999)
ajoute une difficulté dans la vitesse de dénomination qui peut exister mis a part la difficulté
phonologique. Ces contraintes qui rendent la lecture lente et laborieuse, ont un impact sur la mémoire
de travail. Une lecture fluide et normale libere les ressources cognitives nécessaires a la
compréhension.

Le décodage est une opération qui nécessite la mobilisation d’une partie trés importante de la
mémoire de travail.Cet épuisement laisse peu de “ bande passante ” pour la compréhension et la
rétention des informations, ce qui provoque une fatigue cognitive extréme et constante chez les
dyslexiques pendant la lecture ou I'écriture. Par ailleurs des études ont montré une coexistence
fréquente avec un dysfonctionnement dans les fonctions exécutives notamment en inhibition, en
planification et en flexibilité, ce qui perturbe davantage les apprentissages (Brosnan et al.,2002).

= Les conséquences psycho-émotionnelles de la dyslexie sont aussi importantes que le trouble de
lecture lui-méme. Bien que tout lecteur lise aisément et sans effort particulier la plupart des écrits se
présentent devant lui, I'apprenant dyslexique est en souffrance permanente. Il se trouve incapable de
comprendre certains textes et évite souvent les situations de lecture parce qu’il peine a déchiffrer les
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mots, ce qui affecte profondément son vécu scolaire, émotionnel et social. Il éprouve un sentiment
d'infériorité, de manque d’estime de soi et des difficultés d’adaptation dans son environnement
scolaire et social. En effet, ceci entraine une anxiété de performance propre a la lecture. Cette anxiété
n’est pas aussi simple qu’on le croit.Elle déclenche des réactions physiologiques (accélération du
rythme cardiaque, tension musculaire) ce qui bloque les capacités de réflexion. C’est aussi un cercle
vicieux ou la peur d’échouer provoque I'échec redouté. Le dyslexique pense que ses efforts ne paient
pas, se sentant ‘moins intelligent’ que ses pairs.Sa confiance en soi est détruite et sa motivation
déminue et face a ce sentiment d’échec et pour se protéger de cette angoisse il met en place des
stratégies d’évitement, comme oublier ses affaires, perturber ses camarades de classe, ou encore
stimuler la compréhension.

1.2. Les interventions traditionnelles de remédiation et leur angle mort

L'intervention auprés des dyslexiques s’articule principalement autour de la remédiation cognitive
(intervention orthophonique) ciblant le renforcement des techniques de lecture (conscience
phonologique, déchiffrage, orthographe).Mais bien qu’elles aient démontrées leur efficacité a
améliorer les compétences techniques de lecture et d’écriture, ces interventions ont un angle mort :
la focalisation sur la dimension cognitive aussi légitime et nécessaire qu’elle soit, laisse de coté trois
aspects fondamentaux :

v’ La gestion émotionnelle: une prise en charge orthophonique n’est pas une séance de
psychothérapie, son objectif principal n’est pas de traiter I'anxiété ou le manque d’estime en soi

v’ Le développement des stratégies organisationnelles transversales: elle n’apprenne pas les
techniques de gestion et de planification de travail, mais elle se focalise sur ce qui est technique comme
le traitement du mot et de la phrase.

v’ Le développement de I'autonomie : la thérapeute rédige I'intervention ce qui rend I'apprenant
incapable de comprendre son propre fonctionnement et exprimer ses besoins.

Cet angle mort ne peut pas étre considéré comme défaut, mais plutét comme une délimitation du
champ d’intervention, ce qui met en évidence la nécessité de recourir a des interventions
complémentaires qui prennent en charge I'apprenant dans toute sa globalité.

1.3. Soft skills comme réponse aux défis de la dyslexie

Face a ces difficultés et aux défis majeurs que pose la dyslexie, il est nécessaire de dépasser la seule
remédiation qui se focalise uniquement sur la dimension cognitive, vers une approche complémentaire
qui offre des réponses directes a ces défis. Les softs skills se présentent comme une approche
complémentaire puissante qui peut combler les lacunes des interventions traditionnelles. On peut les
classer en trois catégories étroitement liées :

v Les compétences métacognitives : la métacognition se définit par la capacité a prendre conscience
de ses propres pensées, a les structurer et a les analyser. Pour un apprenant dyslexique c’est le fait de :
passer d’un état ou il est victime de son trouble a un état ou il est I'acteur principale de ses
apprentissages.

e || acquiere I'art d’anticiper. Il peut décomposer son travail complexe et le rendre gérable et
réalisable.

o || peut aussi auto-surveiller son travail, le déceler afin de détecter les erreurs et évaluer les
stratégies adoptées.

e Enfin, il apprend a étre flexible. Il ne pas rester bloqué devant un échec mais cherche des
alternatives quand une stratégie ne fonctionne pas.
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v Les compétences de régulation émotionnelles : ce sont des compétences qui aident les dyslexiques
a faire face aux défis psychologiques majeurs que pose leur dyslexie et qui affectent profondément
leur trajectoire scolaire, ces compétences agissent comme un bouclier émotionnel qui leur évite d’étre
submergés par les émotions négatives, maintenir leur motivation et protéger leur estime de soi. Parmi
ces compétences :

e La gestion du stress et de I'anxiété : c’est étre capable de détecter les signaux physiologiques que
provoque I'anxiété et le stress, les gérer et apprendre a se calmer.

e La résilience : c’est construire une nouvelle relation avec I'échec pour pouvoir persévérer malgré
les obstacles et les défis rencontrés et se relever aprés une mauvaise expérience. C’'est adopter une
nouvelle attitude face a l'erreur.

IM

e Restructuration cognitive : c’est apprendre a identifier les pesées négatives telle que (“je suis nu
“je n’y arriverais jamais”) et de les remplacer par un discours plus constructif (c’est difficile pour moi,
mais je peux y arriver avec le temps en adoptant les bonnes méthodes).

v' Compétence d’auto-plaidoyer : c’est une compétence qui permet a I'apprenant d’acquérir un statut
d’expert et d’acteur autonome dans son parcours.ll lui permet d’exprimer ses besoins et de défendre
ses droits pour obtenir le soutien dont il a besoin. Ce travail commence par :

e Acquérir une meilleure connaissance de soi : comprendre la nature de la dyslexie et comment elle
se manifeste et surtout reconnaitre ses forces et ses faiblesses.

e Communication assertive : apprendre a exprimer ses besoins de fagon claire et constructive, sans
étre passif ou agressif.

e Connaissance des droits et des ressources : savoir quels sont les aménagements possibles et
connaitre, par ailleurs, les démarches pour les obtenir.

2. Les soft skills : une boite a outil pour I'apprenant dyslexique

L'articulation entre les compétences transversales et les défis inhérents a la dyslexie, décrypte les clés
des mécanismes de remédiation a la fois puissants et complémentaires.

2.2. Gestion de la charge cognitive grace aux compétences métacognitives

Si la dyslexie fait subir une charge cognitive lors des activités de décodage et de lecture la
métacognition se présente comme un moyen de gestion de ressources cognitives et attentionnelles.
Une absence de stratégies cognitives chez I'apprenant dyslexique peut rendre un texte insurmontable.
A Tlinverse, avec une bonne stratégie cognitive, le texte deviendra une succession d’étapes
maitrisables. La planification Iui permettra notamment de décomposer ses taches complexes en un
ensemble d’actions réalisables : feuilleter le texte, parcourir les titres, fixe un objectif réaliste et
atteignable dans une durée déterminée et intégrer des pauses. Cette méthodologie rend I'activité
prévisible et moins laborieuse, ce qui aide a déminuer I'anxiété et la surcharge cognitive.

L'auto-surveillance joue un le réle d’'un systeme de navigation pour la lecture. Des actions simples
comme vérifier sa compréhension, surligner les idées principales et annoter les termes incompris,
permettent de créer un engagement actif avec le texte et éviter une lecture passive et superficielle ;
un phénomene fréquent a la surcharge cognitive élevée.

Enfin, la flexibilité stratégique permettant a 'apprenant dyslexique de bien choisir I'outil de travail le
plus adéquat a la tache. Il apprend la sagesse de bien choisir et évite I'acharnement qui n’est pas
toujours une voie productive, par exemple, choisir le visionnage d’une ressource audiovisuelle pour
s’approprier rapidement des concepts clés. Il peut aussi opter pour I’écoute via une synthese vocale
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pour un roman assez long ce qui va lui permettre de préserver ses ressources pour I'analyse du fond.
Cette compétence |'affranchit de I'idée qu’il doit tout faire d’'une maniére traditionnelle.

2.3. Régulation émotionnelle : cultiver la résilience et combattre I’anxiété

Un cerveau en état d’anxiété et de stress est un cerveau qui fonctionne mal. Donc, intervenir sur la
dimension émotionnelle n’est plus un lux, c’est plutdot une condition sine qua non de I'apprentissage.
Enseigner explicitement la gestion de I'anxiété permet a I'apprenant de disposer d’un ensemble de
techniques de gestion émotionnelle, comme la cohérence cardiaque, la technique de plein conscience
(body scan). Pratiquées régulierement, elles permettent d’agir activement sur son stress pour le
réguler et procurent un sentiment de controle de ses réactions émotionnelles.

La résilience, quant a elle, se construit également en modifiant la perception de I'erreur. Le modele de
I’état d’esprit de développement (Growth Mindset, Dweck,2006) est particulierement pertinent dans
ce contexte. Il se présente comme un facteur clé pour améliorer les pratiques éducatives et renforcer
la réussite des apprenants. Cette approche consiste a considérer l'intelligence comme souple et
maniable, avec la persévérance, les bonnes stratégies et I'effort qu’il convient. Elle peut se développer
ainsi en offrant un état d’esprit qui favorise la résilience face a I'échec, la motivation et I'engagement.

La restructuration cognitive inspirée des thérapies cognitivo-comportementales peut aussi étre
transposée au contexte scolaire. L'apprenant se forme a prendre conscience de ses propres pensées
automatiques, a identifier la distorsion cognitive qu’elle contient et a la contester en la remplagant par
une pensée plus positive, réaliste et équilibrée. Ce travail I'aide a avoir un contréle sur ses émotions et
son dialogue intérieur.

2.4. l'auto-plaidoyer (self-advocacy) : devenir I’agent de sa réussite

L'auto-plaidoyer est une compétence tres importante pour |'autonomie. Elle combine Ia
communication, la connaissance de soi et I'action. Son acquisition se déploie en trois étapes
fondamentales :

v’ Une psychoéducation solide : elle permet a I"apprenant de comprendre que ses difficultés sont la
conséquence d’un cablage cognitif particulier. Cela lui permet de se libérer de sa culpabilité et
d’interpréter sa lenteur comme une manifestation d’un fonctionnement cognitif distinct et non pas un
manque de motivation ou de compétences. Ce changement de paradigme opere une transition d’un
statut d’objet de remédiation a celui d’acteur de son apprentissage. L'apprenant peut alors identifier
ces forces (créativité, raisonnement non verbal) qui sont les piliers pour construire la confiance en soi.

v La communication assertive : il ne s’agit pas de se plaindre, mais de formuler des demandes précises
en ouvrant la voie a une solution. Des ateliers de mise en situation permettent a I'apprenant de trouver
les bonnes phrases pour exprimer ses besoins comme demander a avoir le support du cours en amont
pour qu’il puisse bien suivre en classe, ou bien demander a son enseignant de parler d’'un rythme plus
lent pour qu’il puisse prendre des notes. Ces aménagements favorisent la construction d’une relation
de confiance et de collaboration entre I'apprenant et I'enseignant.

v’ La connaissance des droits et des outils : connaitre ses droits et maitriser les outils est le fondement
de I'autonomie. L’apprenant doit savoir qu’il a droit a des aménagement et qu’il doit étre capable de
les revendiquer d’une fagon légitime et justifier leur nécessité pour sa réussite. Ces derniers incluent
les outils d’assistance (synthése vocale, correcteurs orthographiques) qu’il ne faut pas considérer
comme des moyens facilitateurs ou des privileges, mais comme des garants d’équité et d’égalisation
des chances.
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3. Enjeux pratiques et perspectives

L'analyse menée, sur notre sujet, démontre que l'intégration des soft skills dans I'accompagnement
des apprenants dyslexiques ne constitue plus une simple option mais une nécessité et un levier
essentiel pour une prise en charge plus holistique. Cette approche constitue un véritable changement
de paradigme :

v' D’un modéle de déficit & un modéle de compétences : se focaliser sur les compétences et les
habiletés qui vont permettre a I'apprenant de mobiliser pleinement son potentiel, plutét que de se
concentrer sur ses difficultés et sur la correction de ses faiblesses.

v De la remédiation passive a une prise d’initiative : I"apprenant dyslexique n’est plus un sujet passif
de la remédiation, il devient un acteur principal de ses apprentissages, muni d’outils et de stratégies
pour gérer ses émotions et ses interactions. Il agit sur sa propre réussite grace a son profil unique.

3.1.Implication pratiques

Cette vision intégrée a des retombées concretes sur tout I'ensemble des intervenants dans
I’'accompagnement :

v Pour les enseignants : instaurer un environnement propice a I"apprentissage, faire de la classe un
espace de sécurité psychologique pour les apprenants en difficulté ol I’erreur est tolérée et est percue
comme une opportunité d’apprendre. Cela présuppose également la reconnaissance de la pluralité des
intelligences et I’hétérogénéité des profils des apprenants (rythme d’apprentissage). Enfin recourir et
introduire progressivement les principes de la conception universelle de I'apprentissage (CUA) en
proposant constamment des méthodes d’apprentissage différentes, des supports et des modalités
d’expression diversifiés pour les apprenants.

v' Pour les orthophonistes et thérapeutes : enrichir la prise en charge traditionnelle par I'intégration
des activités de métacognition et de régulation émotionnelle comme consacrer une partie de la séance
a des exercices de relaxation et de respiration, guider I'enfant a réfléchir sur ses propres stratégies de
travail et leur efficacité. Elargir les pratiques de rééducation et de prise en charge permettront aux
profils dyslexiques de se doter de compétences stratégiques pour progresser dans un systeme éducatif
exigeant.

v’ Pour les parents et les familles : aider I’enfant a développer son autonomie, valoriser I’effort plutot
qgue les notes. Penser aussi a entretenir une communication bienveillante autour des difficultés
rencontrées. Ainsi, chercher a s’informer sur la dyslexie serait donc une bonne option pour
comprendre la nature de ce trouble qui est souvent assimilé a un manque d’effort. Cela aidera les
parents a comprendre mieux les émotions de leur enfant, éviter la culpabilisation et favoriser des
pratiques éducatives positives.

3.2. Limites et perspective de recherche

Bien que la pertinence clinique de cette approche soit évidente, la science doit encore la valider de
facon plus précise. Une grande partie des preuves actuelles de I'efficacité des soft skills reste
qualitatives et manquent de pertinence. Les recherches futures doivent s’orienter vers des études
d’intervention rigoureuses tels que des protocoles d’expérimentation contr6lés qui auront comme
objectif de comparer différentes approches (traditionnelle, métacognitive, intégrale). Elargir les
criteres d’évaluation et aller au-dela de la remédiation cognitive qui se focalise sur la lecture et
I'orthographe et intégrer des mesures validées de |'estime de soi, de I'anxiété et du sentiment d’auto-
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efficacité. Enfin des études longitudinales sous forme d’un suivi d’enfants dyslexiques de I'enfance a
I’age adulte permettront de démontrer I'impact du développement précoce des soft skills sur leur
réussite académique, personnelle et professionnelle.

Conclusion

La dyslexie est un trouble ou une difficulté que peut rencontrer un enfant intelligent sans pathologie
neurologique repérée, ni troubles émotionnels, ni difficultés d’ordre économique ou culturel lorsqu’il
apprend a lire. Un dyslexique qui a des difficultés pour identifier les mots d’un texte, il ne peut pas
intégrer I'information qui s’y trouve et ainsi réussir a le comprendre. En effet, ce n’est pas sa capacité
de comprendre qui en est la cause mais bien les conditions préalables a la compréhension.

Face a ces enjeux, il devient essentiel de réfléchir a des approches de remédiation et
d'accompagnement qui sont loin de celles qui se focalisent sur le renforcement des compétences
académiques (hard skills) et qui ont montré leurs limites.

Dans cette perspective, les softs skills ou compétences transversales peuvent se présenter comme une
alternative psychoéducative prometteuse pour renforcer la réussite des apprenants dyslexiques.

En se focalisant sur des compétences telles que la régulation émotionnelle, I'estime de soi, la résilience
la gestion du stress et de I'anxiété, on peut offrir aux apprenants dyslexiques une voie complémentaire
susceptible de favoriser leur réussite scolaire qui est souvent entravée non seulement par les défis liés
aux troubles de la lecture et de I'écriture, mais aussi par une faible estime en soi, une anxiété et un
sentiment d’exclusion. L’adoption de cette perspective fera de I'accompagnement un modeéle de
compétence et de potentiels et non pas de déficit, souvent stigmatisant et anxiogéne. Nous serons
devant un modele qui valorise I'effort et les forces de chaque apprenant. Ce changement de
perspective marque un tournant paradigmatique majeur qui opére sur la maniere dont la dyslexie est
percue et prise en charge. Elle opére aussi sur I'apprenant qui devient I'acteur principal de ses
apprentissages, gere ses émotions et ses interactions et agit sur sa propre réussite grace a son profil
unique.

L'intégration des soft skills dépasse largement le champ de la dyslexie. Elle s’inscrit dans une démarche
d’éducation inclusive universelle ol chaque apprenant puisse profiter d’'un enseignement qui favorise
son autonomie, sa motivation et son estime de soi. Un enseignement qui favorise autant bien la
réussite scolaire que le bien étre des apprenants.

Pour les enseignants les praticiens et les familles, le défi est désormais de coconstruire un
environnement ol I'apprenant développe ses compétences transversales. L'enjeu des recherches a
venir, est I'opérationnalisation de ces concepts par I'élaboration des programmes et des outils concrets
pour intégrer I'apprentissage des compétence socioémotionnelles en milieu scolaire, garantissant ainsi
que la différence ne soit plus un handicap, mais une force et une richesse.

Références bibliographiques
De Maistre, M. (1974). Dyslexie, dysorthographie (Tome 1). Encyclopédie universitaire.
Develay, M. (2023). Les compétences de vie en classe. De Boeck.

Giret, J.-F., & Morlaix, S. (2016). Les compétences sociales et non académiques dans les parcours
scolaires et professionnels. Dijon.

Larousse. (1999). Grand dictionnaire de la psychologie. Larousse.

Lafon, R. (2006). Vocabulaire de psychopédagogie et de psychologie de I'enfant. Presses

744

Book of Proceeding’s The 19%" International Symposium of the Educational Community



19. Uluslararasi Egitim Camiasi Sempozyumu Tam Metinleri

éﬂ;ﬂ/ﬁ'@;@”ﬂylﬂ/djﬂ/ﬁﬁ/%ﬁ/dﬂﬂyw

Universitaires de France.
Maisonneuve, M.-F., & Normand, S. (2011). La dyslexie démystifiée. Les Editions Québecor.
Messerschmitt, P. (1993). Les troubles de I'acquisition du langage : la dyslexie. Flohic Editions.

Michallet, B., & Chouinard, J. (2009). Résilience : perspective historique, défis théoriques et enjeux
cliniques. Frontiéres, 22(1-2), 10-18. https://doi.org/10.7202/045021ar

Préteur, Y., & De Léonardis, M. (1995). Education familiale, image de soi et compétences sociales.
De Boeck-Wesmael.

Ropé, F., & Tanguy, L. (dir.). (1994). Savoirs et compétences. L'Harmattan.
Scott, W. A. (1962). Cognitive Complexity and Cognitive Flexibility. Sociometry, 25(4), 405-414.
Shankland, R. (2009). Pédagogies nouvelles et compétences psychosociales. L'Harmattan.

Unicef Maroc. (2019). L'éducation inclusive au profit des enfants en situation de handicap:
Guideenseignants.Unicef :
https://www.unicef.org/morocco/media/1486/file/Guide%20Enseignants%20VF.pdf

745

Book of Proceeding’s The 19%" International Symposium of the Educational Community


https://doi.org/10.7202/045021ar
https://www.unicef.org/morocco/media/1486/file/Guide%20Enseignants%20VF.pdf

19. Uluslararasi1 Egitim Camiast Sempozyumu Tam Metinleri

S gaizmall e awlid] 9 yoigall W& Hgiall LS

Applied Theatre Praxis: A Therapeutic Approach to Reintegrate and Empower People with Mental
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Abstract

This study addresses the issue of mental illness within the framework of Applied Theatre (A.T.) practices,
positioning theatre as a creative, artistic, and therapeutic arena capable of fostering personal and social
change among vulnerable groups. In recent years, Applied Theatre has emerged as a powerful
interdisciplinary field that intersects performance, psychology, education, and social work, offering
alternative spaces for expression, dialogue, and healing. This research explores how theatre-based
practices can contribute to the reintegration and empowerment of individuals living with mental disorders,
challenging prevailing social stigmas and marginalization.

Adopting a qualitative research approach, the study examines the extent to which non-traditional theatre
forms can function as effective tools for mental health support and social inclusion. Rather than focusing
on conventional theatrical production, the research emphasizes participatory and process-oriented
practices in which individuals with mental illness are actively involved as co-creators rather than passive
recipients. These practices include improvisation, storytelling, role-play, and forum-based performances
that encourage participants to articulate personal experiences, emotions, and challenges in a safe and
supportive environment.

The study scrutinizes theatrical processes generated through dialogue and debate around issues that
directly concern people with mental disorders, such as identity, stigma, exclusion, and recovery. By
foregrounding lived experiences, Applied Theatre becomes a medium through which participants can
negotiate meaning, reclaim agency, and reconstruct self-narratives. The research highlights how
collaborative performance-making fosters a sense of belonging, self-confidence, and mutual
understanding, both within participant groups and in their interactions with wider audiences.

Furthermore, the study considers the broader social impact of Applied Theatre initiatives by examining
their potential to raise awareness, challenge misconceptions about mental illness, and promote empathy
within the community. The findings suggest that Applied Theatre can serve as a transformative space that
not only supports individual empowerment but also encourages social dialogue and attitudinal change.
Ultimately, this research argues that Applied Theatre offers a valuable complementary approach to
traditional mental health interventions, contributing to holistic well-being and sustainable reintegration
by placing creativity, participation, and human connection at its core.

Keywords: applied theatre, reintegration, empowerment, mental iliness, and psychodrama
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Introduction

Mental illness has gained much attention in scientific research. Many specialists have dealt with issues of
mental illness adopting different therapeutic approaches which still need projection, investigation and
analysis. This human illness has become more problematic and should be dealt with from a different point
of view rather than medical. This article addresses the topic of mental illness from an Applied Theatre
perception. It attempts to demonstrate the manifestations of change that Applied Theatre has brought to
solve a variety of problems including what is mental and psychological.
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Applied theatre is a shot to depict the realities of people with mental illness as lived experiences not told
ones. It is a theatre that enables excluded minorities to perform their bodies and voice out their own
experiences from their own perspectives and point of views. This study reveals the extent to which A.T.
can make huge transformations in the perceptions of theatre as a means to create social change. It also
examines the reintegration and empowerment of mentally sick people through Applied Theatre.

This article aims at finding possible answers to the following research questions:

1- What is Applied Theatre and where is it used?

2- How is it used to heal mentally sick people?

3- What is the effect of Applied Theatre in bridging the gap between people with mental disorders and
the community?

I. Applied Theatre: a Creatipeutic Practice

Theatre is an art and a process that is conceived as “an effectual element for social change as well as
behavioral change” (Thakur, 2013: 2). It has proven to be an effective remedy which can be used to address
social and behavioral problems.

Applied Theatre, as both a creative and therapeutic practice (creatipeutic), is an artistic form with social,
political, and ethical responsibility. It is an art that is equipped with tools that permit the real projection
of the social irregularities of the community at large, including those that concern mentally-ill people.This
theatre motivates its contributors to interact with the community and try to find possible strategies of
social change, reintegration, and empowerment of stigmatized and excluded people.

1- Applied Theatre as a Practice

Theorists have put theatre closer to issues related to social strata including women, the marginalized, the
excluded, the elderly, the sick, the imprisoned, and others. They manage to turn theatre from a self-
contained art into a social practice that is engaged in the growth and development of society.

Over viewing Applied Theatre

Applied theatre, as a concept, is a problematized issue with dissimilar meanings; Nicholson (2005: 2)
defines it as “a set of interdisciplinary and hybrid practices”. Various disciplines intersect and pave the way
towards a practice that is amalgamated socially, politically, and culturally. It is a genre of theatre practice
that could take place in different areas and fields. It could be found in “theatre for education; Popular
Theatre; Theatre of the Oppressed (TO); Theatre for Health Education (THE); Theatre for Development
(TfD); Prison Theatre; Community-based Theatre; Museum Theatre; Reminiscence Theatre” as being
expressed by Prendergast and Saxton (2009).

Applied theatre also draws on “research in different branches of philosophy and the social sciences,
notably cultural studies, cultural geography, education, psychology, sociology and anthropology, as well
as contributing to research in drama, theatre and performance studies” (Nicholson, 2005:2). Therefore, it
could be seen as a hybrid practice which is not pure and limited to one area or discipline.

The performance does not occur in conventional settings. The show is performed “in non-traditional
settings and/or with marginalized communities” (Thompson and Jackson, 2006: 92). It puts focus on
specific groups from the communities, who are referred to as ‘the marginalized’; they give their
performance in any space that is not a building of theatre. Activists in this field use interdisciplinary
techniques for development and they work professionally to make these communities meet their basic
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needs and enjoy their rights. Nicholson (2005: 16) describes A.T as “discursive practice (...) motivated by
the desire to make difference to the lives of others”. That is, it is a form of art that heavily relies upon a
discourse that seeks transformation among communities that are made to be inferior and stigmatized.

According to Thompson (2003), A. T as an intervention practice is different than other theatrical forms. He
assumes that “much applied theatre in its ‘intentional’ form creates a practice that seeks to debate vital
issues and see those concerns transformed into new stories or within unfamiliar settings” (Thompson,
2003: 200). In sum, its advocates encourage more transformative actions to create social change.

2- Distinctive Features and Forms of Theatre

To understand A. T, it is primordial to grasp two distinctive forms of theatre: representational and
presentational. A representational theatre has its own tools and techniques. It characterizes individuals,
and settings including time and place that are distinctive from the “contemporary reality” as suggested by
Prendergast and Saxton (2009: 12). That is, a representational theatre has its own standards which help in
the making of a new “fictional and hypothetical onstage world” represented by performers who are
deliberately veiled with imaginary masks (op. cit).

On the other hand, presentational theatre has its aims and methods; it puts much concentration on
performing a non-fictional theatrical piece. It also helps in the presentation of “authentic contemporary
reality” (op. cit). The performer in an A.T. practice presents a real character living the experience not
representing it. The actor enables the audience to be close to the details presented and the manifestations
of the performance in general.

Beckerman (1990:110) affirms that there are apparent distinctive features of representational and
presentational performance. A theatrical presentation is any form of theatre in which a “direct
presentation” is employed. The performer, therefore, explicitly “acknowledges the presence of the
audience and presents the show making that acknowledgement explicit”. On the contrary, in the “indirect”
presentation (representation), the actor hypothetically does not “admit” the presence of the audience
through the use of fictional tools (Beckerman, 1990: 111).

Applied Theatre as a practice advocates the use of a presentational form that is explicit, direct, authentic,
and non-fictional. Throughout these criterions, A.T. acknowledges the presence of its audience in a direct
manner.

3- The Specifications of Applied Theatre

Prentki and Preston (2009: 93) argue that the primary principle of

applied theatre is to permit participants find out their inherent capacities “for play, for imagination, for
creativity, and for relating to others by exploring the self in the other and the other in the self”. A. T is an
artistic phenomenon that has its own characteristics; it attempts to serve the humanity, community, and
its development. Prendergast and Saxton (2009, 11) suggest some standards that characterize the
specificities of Applied Theatre. They are as follows:

- Center the attention on several perspectives.

- Ignore time sequence.

- Keep the ending open for discussion and debate.

- More use of body language, images, and movement with less use of words.
- More dependence on polished improvisation.
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- The use of theatre as a means to reflect on walks of life.
- The use of theatre to raise awareness among groups.

- The use of theatre to generate social change.

- Work on local issues.

- Integrate the audience in the process.

Applied Theatre can have a crucial role in empowering individuals with mental illness by providing a
creative and inclusive platform to self-expression, self-discovery, and social reconnection and
reintegration. Through various artistic approaches, exercises, and theatrical techniques such as: role-
playing, story-telling, improvisation, and others, A. T can enable people with mental iliness to explore their
emotions, experiences, and identities in a supportive and non-judgmental environment. This form of
therapy can break down stigma, build confidence, improve communication skills, and enhance emotional
well-being. By engaging in theatrical activities, mentally sick individuals can develop a sense of agency;
cultivate resilience, and find voice to express themselves authentically, leading to increased
empowerment and sense of belonging within their communities.

Il- Drama Therapy as a Curative Device

Drama has been for so long a therapeutic tool that is used in order to offset mental disorders. Ancient
physicians proclaimed that drama is an effective therapeutic device which could be used to create logical
thinking and increase nonviolent acts. Cockerham (2000) affirms that Soranus, a second century Roman
physician, assumes that the securer way to deal with mentally ill patients was to put them into a peaceful
atmosphere and encourage them to read, discuss, and contribute in the production of plays so as to create
order in their thinking and decrease their depression and melancholy.

According to Bailey (2006), Caelius Aurelius in the 5% century proclaims in his treatise on Acute Diseases
and on Chronic Diseases that in order to attain emotional equilibrium, patients are advised to go to the
theatre and watch a performance that conveys the emotion opposite to their condition. Unfortunately,
people with mental illness were neither allowed to read nor to watch a theatrical performance; let alone
participate in the production of a play. On the contrary, they were “locked away in horrible prisons and
asylums where they were either forgotten or attempts were made to cure them through exorcism and
treatments which could be only described as a torture” Bailey (2006: 215).

A- The Moral Treatment Movement

Bing (1981: 499) believes that with the beginning of the Moral Treatment Movement in the 18" century,
some mental institutions provided occupational therapy through artistic activities as part of their
treatment. Mentally ill people started to receive a “human treatment, a routine of work and recreation,
an appeal to reason, and the development of desirable moral traits” Peloquin (1989: 538).

This approach to treatment continued in liberal institutions in Europe and America into the 20" century
and paved the way to the practice of “Drama Therapy” Bailey (2006: 215).In the early 20s and late 30s, the
use of arts in hospitals started to increase and occupational therapists at many psychiatric institutions and
centers began to involve patients “in the rehearsal and performance of plays, pageants, and puppet
shows” (op. cit).

The purpose of drama is not for education or entertainment, but the main rationale behind it is to release
damaging and deconstructing emotions which will lead, accordingly, to harmony and healing in the
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community (Boal, 1985). Drama therapy is used in the service of behavior change and personal
development because it is a useful healing aid which encourages socialization among patients and
increases desirable balance among people with mental health problems.

B- Psychodrama: the Triadic System

Moreno is one of the earliest pioneers of psychodrama who
views mentally ill people as part of their familial and social context. His original ideas have immensely
influenced the contemporary psychotherapeutic prospect.

Psychodrama is thought to be one entity; however, it is a complex triadic system that involves three main
interdependent and mutually supporting disciplines that are: sociometry, psychodrama, and group
psychotherapy.

1- Sociometry: the Social Structure

Sociometry is the scientific measurement of social relationships in groups developed by J. L. Moreno. It is
not linear as one may think, but it is circular in nature (Lipman, 2003). It is a technique used to investigate
the structure of groups and society; it is a scientific method employed to measure social relationships
among groups.

2- Psychodrama: an Aspect to Consider

Psychodrama, for Cruz, Sales, Alves, and Moita (2018) is a therapeutic model used in private and public
hospitals and mental health services in the healing of various pathologies such as schizophrenia and
substance abuse. It is “a group format of psychotherapy with deep roots in theater, psychology and
sociology” Cruz et al (2018: 2). They affirm that a psycho-dramatic session includes three contexts that
are: social, group, and dramatic. It focuses on five main instruments: protagonist, stage, auxiliary-ego,
director, and audience. It is a triadic system as it is made up of three distinct phases, they are: warm-up,
action, and sharing.

3- Group Psychotherapy: a Healing Variable

Group psychotherapy is an important aspect in psychodrama. Lipman (2003: 7) believes that patients in
group psychotherapy “must engage with other human beings sociometrically, revealing their preferences,
patterns, and values to facilitate healing”. Therefore, curing as an outcome cannot be achieved without
the involvement of patients in groups. The process of group psychotherapy helps to “integrate and
understand the transformation that is occurring” on the patients, op. cit.In the Same vein, Amatruda
(2003: 118) supposes that group psychotherapy (sharing) takes place when members of the patients “can
experience themselves as contributing and partaking members of a whole while integrating what they
need in order to leave the session feeling more complete and connected with others”.

Psychodrama is a form of therapy that uses dramatic expressions and role-playing to help individuals with
mental illnesses explore their emotions, thoughts, and experiences in a safe and supportive environment.
It allows them to act out real-life situations, conflict, or inner feeling to gain insights, improve
communication skills, and work through unresolved issues.

Psychodrama can be beneficial in fostering personal growth, and promoting emotional healing if its three
variables: sociometry, psychodrama, and group psychotherapy are approached professionally. It might
provide a distinctive means for mentally ill individuals to delve into their inner world, understand
themselves better, and develop new perspectives on their challenges.
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lll- Applied Theatre as a Restorative Stratagem

The psychological well being of community members is an important matter that attracts the attention of
many scholars across the globe especially activists in the field of A. T. The President of the World Psychiatry
Association Professor Dinesh Bhugra conducted a recent large-scale study (n=25,522) with his colleagues
on psychiatric morbidity/ psychological disorder in the UK. He, accordingly, affirms that “The mental health
of the nation was unlikely to be improved by treatment with psycho-tropic-medication alone” Hankir,
Kirkcaldy, Carrick, Sadig and Zaman (2017: 196). That is, pharmaceutical medicines cannot result in the
psychological well being of people with psychiatric morbidity.

Therefore, it has become urgent to think about alternative therapeutic approaches that reconsider the
wellbeing and safety of mentally ill patients. As a result, many performed arts have gained fame from the
part of physicians to heal people suffering from psychological problems. There is a confirmation that art
therapy, “Possesses the power to heal psychological wounds” (Hankir, et. Al, 2017: 196). Drama therapy
as a treatment modality can hugely help in the recovery of the psychologically ill person. The well being of
community members is an important matter that attracts the attention of many scholars across the globe
and the pharmaceutical medicines solely cannot result in the psychological well being of people with
psychiatric morbidity.

A number of attempts in recent years were made to deal with the issue of mental disorder in a different
way. In this context, worth mentioning is the experience of Teater Vildenvei, which is a theatre company
that has been part of the rehabilitation program for mental health service users in Oslo since 1995. The
study was conducted in 2018 with four mentally ill people, Elida, William, Nora and Aline, to identify the
potential relationship between participation in theatre and mental health recovery.

1- The Voiceless Elida

Elida is a 70 years old woman who has a complex history of mental health problems and “for 10 years she
was a ‘revolving door patient’ at a psychiatric ward in Oslo. For much of this time, she was hospitalized”.
The woman had never had a theatre experience before joining Teater Vildenvei in 1998 where she
developed a new identity, gained voice and confidence, instilled self esteem, and empowered herself
socially. Theatre was effective for her because it “has forced her to actively fight her desire to be heard
and seen”.

Through theatre, the woman was able to develop “a more confident voice and a more confident presence
in the world”; raising her voice in public was impossible until she challenged her iliness and performed
roles on stage, which was for her “life’s great victories” (op. cit, 2018: 50). Thanks to participatory theatre,
Elida has become sensitively attached to the group and proud of her story and experience. She has become
more flexible and publically discloses that she has a brother who is mentally ill too.

2- William’s Struggle against Social Anxiety

Social anxiety is a common mental health condition characterized by intense fear or anxiety in social
situations. William is a victim whose social life has been greatly impacted. He is a man in his 30s. He had
suffered from social anxiety and been a patient at a District Psychiatric Centre in Oslo before he joined
Teater Vildenvei in 2005. His main interest was to confront his social anxiety; therefore, he was introduced
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to the theatre company mentioned earlier. Theatre has been important for him because it has enabled
him to “become more secure in himself...confront his social anxiety and socialize with others”. (op. cit)

Theatre has changed his social behavior into better. Taking roles in front of a public has made it easier and
likely possible for him to talk to community members outside the theatre which makes his social network
larger. William thinks that he would not have been where he is today if he had not participated in theatrical
performances. Acting makes him very motivated. He describes the applause after a performance as “a
magical experience that gives him optimism, self-confidence and courage to be more active” (op. cit).

3- Nora: Is Theatre an Extra or a Requisite?

Nora is another female interviewee in her 80’s. Her life was full of physical and psychological abuse. She
suffered a lot from different traumas which led to her depression and social isolation; however, she was
strong enough and challenged her life circumstances. She managed to join a theatre group for 16 years.
The woman considers theatre as a “positive antidote to all the traumatic and sad experiences that she has
had in her life” (op. cit). Thanks to Teater Vildenvei, Nora’s self worth has increased, and her confidence
has grown remarkably. Her participation in theatrical performances has provided her with protective tools
to actively act in society.

4- Teatre Vildenvei: towards Aline’s Visibility

Aline is a female in her late 60’s. She used to suffer from different mental disorders, including: depression,
exhaustion, and other problems. During her illness, she “wanted to hide and not see anyone. Her favorite
activity was to lay on the sofa, staring at the ceiling” (op. cit). She was introduced to Teater Vildenvei in
2002 because she had refused to take medical treatment. Theatre activities have positively influenced her
life. In the theater group, it was impossible for her to hide from the public; she had to face the audience
on a regular basis. She, accordingly, became visible, audible, and less self centered. Teater Vildenvei has
provided Aline with the best “place in the world; a place where she feels valued and accepted” (Torrissen
and Stickley, 2018: 52). It has given her a task to perform and a role to fulfill.

- Conclusion

It is proven that “psychotropic drugs kill more than half a million people every year aged 65 and above in
the western world” Gotzsche (2015: 310). To this end, psychiatric drugs are harmful and cannot improve
the physical and mental conditions of people with an abnormal psychological state. On the other hand,
arts-based therapies can, nowadays, act as effective psychiatric alternatives that can help in achieving
therapeutic goals and catharsis. Kirk (2015), in this vein, affirms that integrated arts approach should be
used to cultivate awareness, emotional growth and improve relationship to self and other.

Using applied theatre to help people with mental illness can have significant implications. This form of
therapy allows mentally sick individuals to discover and express their thoughts, emotions, and experiences
in a secure, inventive, and resourceful environment. It can help participants gain insights into their own
behaviors, relationships, and challenges by role-playing situations and exploring different perspectives.
Applied theatre can also improve life-skills, develop communication skills, build self-confidence, and
promote emotional healing through the power of both variables: storytelling and performance. Overall, it
offers a unique and effective way to address mental health issues and promote personal growth and
healing.
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