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Abstract

The integration of Artificial Intelligence into education has significantly influenced the
way students develop academic writing skills, particularly in English as a Foreign Language
(EFL) contexts. This study explores the impact of Al-based tools on the academic writing
performance of EFL learners. The research aims to examine how applications such as ChatGPT,
Grammarly, and other digital assistants affect students’ grammar accuracy, vocabulary use,
organization of ideas, and overall writing quality. A mixed-method approach was employed,
including questionnaires and comparative analysis of student writing samples produced with
and without Al support. The findings indicate that Al tools contribute positively to improving
language accuracy and writing efficiency. However, the study also reveals potential drawbacks,
such as reduced critical thinking, creativity, and originality due to overdependence on Al. The
paper concludes that while Artificial Intelligence can serve as a helpful educational resource, its
use in academic writing should be balanced and guided to ensure effective learning outcomes.
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AHHOTanus

WuTerpanuss WCKYCCTBEHHOI'O HMHTEUIEKTa B CHCTEMy OOpa3oBaHUS CYIIECTBEHHO
MOBJIASJIA HA TIPOIIECC PA3BUTHS aKaJeMHUYCCKIX MUCHhbMEHHBIX HABBIKOB CTYACHTOB, OCOOCHHO
B KOHTEKCTE M3Y4YEHHUs aHTJIMHCKOro si3bika kak uHoctpanHoro (EFL). JlanHoe uccienoBanue
HANPaBJICHO HA W3YYCHHE BIUSHUS WHCTPYMECHTOB HWCKYCCTBCHHOI'O WHTEIICKTAa Ha
aKaJeMHYECKYIO MUCbMEHHYIO AesITenbHOCTh cTyneHToB EFL. B pabote ananusupyercs, Kakum
oOpa3om takue npunoxenusi, kak ChatGPT, Grammarly u apyrue nudpoBble TOMOIIHHKH,
BO3/ICIICTBYIOT Ha TPAMMATHUYECKYIO0 TOYHOCTh, UCIIOJIb30BAaHUE JIEKCUKH, OPTaHU3AINI0 UICH U
oOmiee KavyecTBO TMHCBMEHHBIX pabOT CTyACHTOB. B wuccienoBanmu ObUT HMCIOIH30BAH
CMEIIaHHBI METOJI, BKJIIOYAIOIINNA AaHKETUPOBAHWUE M CPABHUTCIHHBIA aHAIN3 MUCHMEHHBIX
paboT, BBIOJIHEHHBIX C WCIONB30BAaHHEM W 0€3 UCHOJIb30BaHUS Al-WHCTPYMEHTOB.
PesynbpTarel MOKaszamu, YTO WMHCTPYMEHTBI HMCKYCCTBEHHOTO WHTEIUIEKTa CIIOCOOCTBYIOT
MOBBIIICHHUIO SI3BIKOBOM TOYHOCTH U 3PPEKTUBHOCTH MUchMa. OTHAKO TaKKe OBUTH BBISIBICHBI
BO3MOXXHBIE HEJOCTaTKH, TaKhe KakK CHIDKEHHE YPOBHA KPUTHUYECKOTO MBIILICHUS,
KpEaTUBHOCTU U OPUTHHAJIBLHOCTHU BCJIENICTBUE Ype3MepHOii 3aBucumoctu ot Al. B 3akitouenue
JIeJIaeTCsl BBIBOJ O TOM, UTO WCKYCCTBEHHBIM HWHTEIJIEKT MOXET OBITh MOJIE3HBIM
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00pa3oBaTEIbHBIM PECYPCOM, HO €T0 UCIIOJIb30BAHUE B AKaJAEMHUECKOM MTUCbME JIOJDKHO OBITH
cOaaHCUPOBAaHHBIM M KOHTPOJIHMPYEMBIM JUIS JIOCTHKEHUS A(PQPEKTUBHBIX PpE3yTbTaTOB
o0yueHus.

KiroueBnle cjioBa

UckyccTBeHHbI UHTEIEKT, cTyneHThl EFL, akagemuueckoe MUCbMO, HaBBIKM IMHCbMA,
oOyuenue c noauepxkkoi MU, rpammaruyeckass TOYHOCTh, pa3BUTHE CIIOBApHOIO 3araca,
3¢ (HEeKTUBHOCTH THCHMaA

Annotatsiya

Sun’iy intellekt texnologiyalarining ta’lim sohasiga keng kirib kelishi ingliz tilini chet tili
sifatida o‘rganuvchi talabalar (EFL)ning akademik yozish ko‘nikmalariga sezilarli ta’sir
ko‘rsatmoqda. Ushbu tadqiqot sun’iy intellektga asoslangan vositalarning talabalarning
akademik yozuv jarayoniga qanday ta’sir qilishini o‘rganishga garatilgan. Ishda ChatGPT,
Grammarly kabi Al dasturlarining grammatik aniqlik, lug‘at boyligi, fikrlarni mantiqiy tartibda
ifodalash hamda yozma ishlarning umumiy sifatiga ta’siri tahlil qilinadi. Tadqiqotda aralash
metodologiya qo‘llanilib, so‘rovnomalar hamda sun’iy intellekt yordamida va yordamisiz
yozilgan matnlarning qiyosiy tahlili amalga oshirildi. Natijalar shuni ko‘rsatdiki, Al vositalari
yozuvning grammatik jihatdan to‘g‘riligi va samaradorligini oshirishga yordam beradi. Shu
bilan birga, sun’iy intellektga haddan tashqari bog‘lanib qolish talabalarning mustagqil fikrlashi,
jjodkorligi va yozma ishlarning originalligini pasaytirishi mumkinligi aniqlandi. Xulosa qilib
aytganda, sun’iy intellekt akademik yozuvni rivojlantirishda foydali yordamchi vosita bo‘lishi
mumkin, biroq undan oqilona va nazorat ostida foydalanish zarur.

Kalit so’zlar

Sun’iy intellekt, EFL talabalar, Akademik yozuv, Yozish ko‘nikmalari, Al yordamida
o‘rganish, Grammatik aniqlik, Lug‘at boyligi, Yozuv samaradorligi

Introduction

In today’s globalized world, English has become the dominant language of education,
science, technology, and international communication. Mastery of English, particularly in
academic contexts, is increasingly essential for students seeking success in higher education
and in their future careers. Academic institutions around the world expect students to
demonstrate strong English proficiency, not only in speaking and reading but especially in
academic writing, which serves as a critical skill for learning, research, and professional
development. For students learning English as a Foreign Language (EFL), the ability to express
ideas clearly, logically, and persuasively in written form is crucial.

Academic writing is a complex skill that goes beyond correct grammar and vocabulary. It
requires the ability to organize ideas coherently, develop arguments effectively, and present
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information in a structured and formal manner. Students must also demonstrate critical thinking,
analytical reasoning, and the ability to synthesize information from multiple sources. However,
many EFL learners face significant challenges in mastering these skills. Common obstacles
include limited vocabulary, grammatical errors, difficulty in structuring essays, and lack of
confidence in expressing ideas in English. These difficulties often hinder students from
producing high-quality essays, research papers, and reports, which are essential components of
academic success.

In response to these challenges, Artificial Intelligence (Al) has emerged as a powerful tool
to support English language learning and academic writing. Al applications such as ChatGPT,
Grammarly, Quillbot, and other digital writing assistants offer real-time feedback on grammar,
sentence structure, word choice, and overall writing clarity. These tools help students identify
and correct errors, suggest alternative expressions, and even assist in organizing their thoughts
logically. By providing instant feedback and guidance, Al can accelerate the learning process
and enhance the quality of students’ written work.

The use of Al in academic writing has been adopted in various educational systems
worldwide. For instance, in the United States, many universities integrate Al-powered tools into
writing courses, encouraging students to use them as supplementary resources for drafting and
revising essays. Similarly, in South Korea and several European countries, Al applications are
increasingly utilized to teach students how to improve writing accuracy, enrich vocabulary, and
develop coherent arguments. In these contexts, educators focus on guiding students to use Al
ethically and responsibly, emphasizing that Al should enhance rather than replace independent
thinking and creativity.

Despite its benefits, the increasing reliance on Al in academic writing raises important
concerns. Excessive dependence on Al tools may reduce students’ originality, critical thinking,
and problem-solving abilities. There is also the risk that some learners might misuse Al, leading
to plagiarism or over-reliance on automated suggestions without fully understanding the
underlying language rules. Educators and researchers therefore stress the importance of
teaching students how to balance Al assistance with their own analytical and creative skills.

Given the rapid growth of Al integration in education, it is essential to examine its specific
impact on the academic writing skills of EFL students. While previous studies have explored
the role of Al in language learning, fewer investigations have focused on how Al influences
students’ ability to produce well-structured, coherent, and academically rigorous texts.
Understanding both the advantages and potential drawbacks of Al is critical for educators,
students, and policy-makers in designing effective strategies for teaching and learning academic
writing in the digital era.

This study aims to address this gap by exploring the influence of Al tools on EFL students’
academic writing performance. Specifically, it seeks to analyze how Al affects grammar
accuracy, vocabulary development, organization of ideas, writing efficiency, and creativity. By
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evaluating both the positive contributions and the challenges associated with Al use, the
research intends to provide practical recommendations for students and teachers on how to
integrate Al tools effectively into academic writing practices.

Methods

Participants: This study involved a diverse group of 120 university students from different
countries, representing a variety of educational backgrounds. Participants were enrolled in
English as a Foreign Language (EFL) programs at undergraduate and graduate levels. The
sample included students from Asia, Europe, Africa, and Latin America to ensure that the
findings reflected a broad, universal perspective on the impact of Artificial Intelligence tools on
academic writing skills. The participants were selected using a purposive sampling method,
targeting students who regularly use Al tools such as ChatGPT, Grammarly, and Quillbot in
their academic writing. The group consisted of 65 female and 55 male students, aged between
18 and 25 years. All participants provided informed consent and were assured of confidentiality.

Research Instruments

To gather comprehensive data on students’ experiences and the effects of Al on academic
writing, three main instruments were used:

Survey — A structured questionnaire was distributed online to all participants. The survey
included multiple-choice, Likert-scale, and open-ended questions to assess students’ frequency
of Al use, preferred Al tools, perceived benefits, and challenges in academic writing. The
survey aimed to provide a broad overview of students’ attitudes and behaviors regarding Al-
assisted writing.

Interviews — Semi-structured interviews were conducted with 30 students selected from the
larger sample. Each interview lasted approximately 20—30 minutes and focused on students’
personal experiences with Al, how they integrate Al into their writing process, and their
perceptions of its impact on creativity, critical thinking, and originality. Interviews allowed for
a deeper understanding of individual perspectives and highlighted challenges and strategies not
captured in the survey.

Writing Tests — Two comparative writing tasks were administered to all participants. In the
first task, students wrote a short essay without Al assistance, and in the second task, they
completed a similar essay using Al tools. The essays were evaluated on grammar accuracy,
vocabulary usage, coherence, structure, and overall writing quality. This quantitative approach
enabled a direct comparison of students’ performance with and without Al support.

Procedure

The research was conducted in three sequential stages to ensure a systematic and reliable
data collection process:
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Survey Stage — The study began with the online questionnaire. Participants received
detailed instructions and a two-week period to complete the survey. This stage helped identify
patterns of Al usage, preferred tools, and initial perceptions of the effectiveness of Al in
academic writing.

Interview Stage — Based on survey responses, 30 students were selected for semi-structured
interviews. These interviews were conducted via video conferencing platforms such as Zoom or
Microsoft Teams to accommodate international participants. The interviews were recorded with
participants’ consent and later transcribed for thematic analysis. The goal was to gain
qualitative insights into how Al affects students’ writing process, decision-making, and creative
thinking.

Writing Test Stage — Finally, students completed two writing tasks under controlled
conditions. Each essay was evaluated by two independent raters to ensure objectivity. The
scores for grammar, vocabulary, organization, and coherence were compared across Al-assisted
and non-Al-assisted essays. This stage provided empirical evidence of the direct effects of Al
tools on academic writing performance.

Data Analysis
A mixed-method approach was used to analyze the collected data:

Quantitative data from surveys and writing tests were analyzed using descriptive statistics,
frequency distributions, and paired-sample comparisons.

Qualitative data from interviews were analyzed thematically, identifying recurring patterns,
benefits, and challenges in Al-assisted writing.

Results from both qualitative and quantitative analyses were triangulated to provide a
comprehensive understanding of the impact of Al on EFL students’ academic writing skills.

Ethical Considerations

All participants provided informed consent before participating in the study. Data
confidentiality was strictly maintained, and participants were informed that they could
withdraw at any time without penalty. The study adhered to international ethical guidelines for
research with human subjects.

Results

The analysis of the collected data revealed clear differences between students’ academic
writing performance with and without the use of Artificial Intelligence (Al) tools. Both
quantitative and qualitative findings provide insights into how Al influences grammar accuracy,
vocabulary usage, coherence, organization, and creativity in EFL students’ writing.
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1. Grammar and Vocabulary

The writing tests showed that students who used Al tools produced essays with
significantly fewer grammatical errors compared to essays written without Al assistance. On
average, Al-assisted essays contained 45% fewer grammatical mistakes, and students
demonstrated more accurate use of complex sentence structures. Vocabulary usage also
improved, with Al-assisted essays including a wider range of academic and domain-specific
words. Many students reported that Al tools suggested synonyms and alternative expressions,
which helped them enrich their writing without relying solely on memorized phrases.

Example:
Non-Al essay: “The experiment was good, and it worked.”

Al-assisted essay: “The experiment yielded successful results, demonstrating the
effectiveness of the methodology.”

2. Coherence and Organization

Al-assisted essays also demonstrated stronger coherence and logical flow. Students
reported that using Al helped them organize ideas more clearly and structure paragraphs
effectively. Essays generated with Al showed improved transitions between ideas and clearer
topic sentences. In contrast, essays written without Al often lacked clear paragraphing, and
arguments were sometimes scattered or repetitive.

3. Writing Efficiency

Students consistently reported that using Al tools reduced the time required to complete
writing tasks. On average, participants completed their Al-assisted essays 30-40% faster than
non-Al essays. This time efficiency allowed students to focus more on content development and
refinement rather than struggling with language mechanics.

4. Creativity and Originality

While Al-assisted writing improved accuracy and efficiency, qualitative data from
interviews revealed concerns about creativity and originality. Some students admitted relying
heavily on Al suggestions, which occasionally led to over-formulated sentences and limited
personal voice. Approximately 35% of interviewed students felt that Al sometimes constrained
their independent thinking, making it tempting to accept suggestions without critical evaluation.

5. Survey Insights
Survey responses supported these findings:

87% of students reported that Al helped them reduce grammatical errors.
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78% indicated that Al tools improved their vocabulary and expression.

42% admitted that they sometimes relied too much on Al, which affected their independent
reasoning.

Most students expressed the view that Al should be used as a supportive tool rather than a
substitute for personal effort.

6. Comparative Analysis
Overall, the comparison between Al-assisted and non-Al writing shows a clear trade-off:
Positive effects: grammar accuracy, vocabulary enhancement, coherence, and efficiency.

Potential drawbacks: reduced creativity, dependency risk, and lower critical thinking if Al
is overused.

The results suggest that when used appropriately and ethically, Al tools significantly
enhance academic writing skills among EFL students. However, balancing Al assistance with
independent effort is crucial to maintain originality and critical thinking.

Discussion

The findings of this study provide valuable insights into the role of Artificial Intelligence
(Al) tools in enhancing academic writing skills among EFL students. The analysis of survey
responses, interviews, and writing tests demonstrates both the benefits and limitations of Al-
assisted learning, and highlights which methods are most effective in supporting students’
writing development.

1. Effectiveness of Al-Assisted Writing

The comparative analysis of Al-assisted versus non-Al essays clearly indicates that Al
tools significantly improve writing performance. Students who used Al made fewer
grammatical errors, demonstrated more accurate vocabulary usage, and produced more coherent
and organized essays. This confirms previous research suggesting that Al can serve as an
effective support for language learning, particularly in areas where students traditionally
struggle, such as grammar accuracy and lexical variety.

Among all the Al-assisted writing methods, the writing test stage proved to be the most
beneficial. By engaging students in actual writing tasks with Al assistance, the study was able
to directly observe improvements in grammar, vocabulary, and coherence. Students reported
that using Al during the writing process helped them experiment with complex sentence
structures and richer vocabulary, which in turn enhanced their confidence in writing. The
quantitative data from writing tests showed the largest measurable improvement in this stage

page 1383


https://www.academicpublishers.org/journals/index.php/ijai

?’\) INTERNATIONAL JOURNAL OF ARTIFICIAL INTELLIGENCE

G\ % ¥, AMERIGAN
Q} \C ISSN: 2692-515-x, Impact Factor: 9.23 Lo, AeADEM
Q) Pgi‘ American Academic publishers, volume 6, issue 01,2026 e

Journal: https://www.academicpublishers.org/journals/index.php/ijai

compared to survey and interview findings, indicating that hands-on practice with Al tools has
a greater impact on skill development than passive feedback alone.

2. Insights from Surveys

The survey method provided a broader understanding of students’ perceptions and usage
patterns of Al tools. It revealed that the majority of participants regularly use Al to correct
grammatical errors, suggest alternative words, and organize their ideas. While surveys cannot
measure actual performance improvements, they effectively captured students’ attitudes, habits,
and self-reported gains. According to the survey, 87% of students noticed immediate
improvements in grammar when using Al, and 78% reported enhanced vocabulary, suggesting
that even limited exposure to Al tools can positively influence students’ confidence and writing
habits.

3. Insights from Interviews

The interviews offered deeper qualitative insights into students’ experiences. They
revealed how students integrate Al into their writing processes and highlighted some nuanced
challenges. Many participants described Al as a “learning companion,” which guided them
through sentence formulation, essay structuring, and vocabulary expansion. However,
interviews also identified potential drawbacks: over-reliance on Al led to reduced creativity,
diminished critical thinking, and occasional loss of personal voice in writing. Approximately
35% of students admitted that they sometimes accepted Al suggestions without evaluating them
critically, which could negatively affect originality. This emphasizes the importance of teaching
students to use Al ethically and strategically, rather than as a substitute for independent
thinking.

4. Comparative Analysis of Methods

By examining all three research methods together—writing tests, surveys, and
interviews—it becomes clear that hands-on writing tasks with Al support are the most effective
approach for developing academic writing skills. Unlike surveys, which capture perceptions, or
interviews, which provide qualitative context, writing tests directly demonstrate tangible
improvements in writing quality. Students who actively used Al while composing essays not
only corrected grammatical errors but also improved coherence, organization, and overall
writing efficiency.

Surveys and interviews, however, were crucial in providing context and understanding
students’ attitudes and potential challenges.

They revealed behavioral patterns and ethical concerns, showing that a combination of
practical application (writing tasks) and reflective methods (surveys and interviews) is essential
for a comprehensive understanding of AI’s impact.
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5. Implications for EFL Teaching
The study suggests several important implications for EFL teaching:

Integration of Al into curriculum: Teachers should encourage students to use Al tools as
part of structured writing exercises to enhance grammar, vocabulary, and essay organization.

Balanced approach: While Al provides significant support, students must also develop
independent writing and critical thinking skills to avoid over-dependence.

Ethical guidance: Educators should provide instructions on ethical Al use to prevent
plagiarism and promote originality.

Active learning: Hands-on writing with Al assistance is more effective than passive
exposure; students learn more by actively engaging with tools than by simply observing them.

6. Summary of Method Effectiveness

Writing Tests with Al: Most effective; showed measurable improvement in grammar,
vocabulary, coherence, and efficiency.

Surveys: Provided a broad overview of student perceptions and usage patterns; useful for
understanding motivation and perceived benefits.

Interviews: Offered qualitative depth; highlighted ethical concerns, creativity issues, and
challenges related to over-reliance on Al

Overall, the study demonstrates that combining hands-on practice with reflective surveys
and interviews provides the most complete understanding of AI’s impact on academic writing.
Among these, active writing tasks with Al yielded the greatest practical benefits for students’
skill development.

Conclusion

This study investigated the impact of Artificial Intelligence (AI) tools on the academic
writing skills of EFL students, using a mixed-method approach that included surveys,
interviews, and comparative writing tests. The results clearly indicate that Al tools, such as
ChatGPT, Grammarly, and Quillbot, have a positive influence on students’ grammar accuracy,
vocabulary use, coherence, and overall writing efficiency. Writing tests showed the most
significant improvement when students actively used Al while composing essays,
demonstrating that practical engagement with these tools is more effective than passive
observation alone.

At the same time, the study revealed potential challenges associated with Al use.
Overreliance on Al may reduce students’ critical thinking, creativity, and originality, and some
participants admitted accepting Al suggestions without sufficient evaluation. These findings
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suggest that while Al is a valuable educational resource, its benefits are maximized only when
combined with independent learning and reflective thinking.

Based on the findings of this study, the following recommendations are proposed for
educators, students, and policymakers:

Incorporate Al Tools into Academic Writing Curriculum: Educators should design
structured exercises that integrate Al tools, allowing students to practice grammar, vocabulary,
and essay organization in a guided environment.

Promote Ethical and Responsible Use: Students should be trained to use Al responsibly,
ensuring that suggestions are critically evaluated and integrated without compromising
originality or academic integrity.

Encourage Active Writing Practice: Hands-on writing tasks using Al support are more
effective than surveys or passive observation. Students should engage directly with Al to
enhance both language accuracy and confidence in writing.

Balance Al Assistance with Independent Thinking: While Al can accelerate learning and
improve writing quality, students must also develop their own analytical and creative skills to
maintain critical thinking.

Continuous Assessment and Feedback: Teachers should monitor Al-assisted writing
progress and provide individualized feedback to help students understand their strengths and
areas for improvement.

In conclusion, Artificial Intelligence tools hold significant promise for enhancing EFL
students’ academic writing skills when used thoughtfully and ethically. By combining Al-
assisted writing tasks with reflective methods, educators can provide students with a
comprehensive learning experience that improves not only language accuracy but also
confidence, efficiency, and overall writing competence. Future research could explore long-
term effects of Al on writing development, as well as its impact on creativity and independent
problem-solving across diverse educational contexts.

References

1. Burston, J. (2015). Twenty years of MALL project implementation: A meta-analysis
of learning outcomes. ReCALL, 27(1), 4-20.
https://doi.org/10.1017/S0958344014000279

2. Chen, L., Chen, P., & Lin, Z. (2020). Artificial intelligence in education: A review.
IEEE Access, 8, 75264-75278. https://doi.org/10.1109/ACCESS.2020.2988510

3. Godwin-Jones, R. (2018). Using mobile technology to develop language skills and
cultural understanding. Language Learning & Technology, 22(3), 1-17.

page 1386


https://www.academicpublishers.org/journals/index.php/ijai

?’\) INTERNATIONAL JOURNAL OF ARTIFICIAL INTELLIGENCE

AP
Q,\G C\) ISSN: 2692-515-x, Impact Factor: 9.23

American Academic publishers, volume 6, issue 01,2026

Journal: https://www.academicpublishers.org/journals/index.php/ijai

AMERIGAN

& “ACADEMIC ~

4. Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing

of adolescents in middle and high schools. Alliance for Excellent Education.

5. Hew, K. F., & Brush, T. (2007). Integrating technology into K-12 teaching and
learning: Current knowledge gaps and recommendations for future research.

Educational Technology Research and Development, 55(3),
https://doi.org/10.1007/s11423-006-9022-5

223-252.

6. Li, L., & Hegelheimer, V. (2013). Mobile-assisted grammar exercises: Effects on self-

editing in L2 writing. Language Learning & Technology, 17(3), 135-156.

7. Warschauer, M., & Grimes, D. (2007). Audience, authorship, and artifact: The
emergent semiotics of Web 2.0. Annual Review of Applied Linguistics, 27, 1-23.

https://doi.org/10.1017/S0267190508070010

8. Zhang, D., & Zou, D. (2021). Artificial intelligence in education: Applications and

challenges. Computers & Education: Artificial Intelligence, 2,

https://doi.org/10.1016/j.caeai.2021.100029

9. Hyland, K. (2003). Second Language Writing. Cambridge University Press.

100029.

10. Warschauer, M. (2000). The changing global economy and the future of English

teaching. TESOL Quarterly, 34(3), 511-535.

11. Chapelle, C. A., & Sauro, S. (2017). The handbook of technology and second

language teaching and learning. Wiley-Blackwell.

12. Heift, T., & Schulze, M. (2007). Errors and intelligence in computer-assisted language

learning: Parsers and pedagogues. Routledge.

page 1387


https://doi.org/10.1016/j.caeai.2021.100029
https://www.academicpublishers.org/journals/index.php/ijai

